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Feedback is one of the most powerful influences on learning and achievement, but this 

impact can be either positive or negative. Hattie & Timperley, (2007), p.81 

Studies indicate that the type of feedback given does matter.  Students provided with 

feedback about a task and how to perform it more effectively show the highest effect 

size.  Whereas, feedback that uses praise, rewards, and punishment has a lower effect 

size.  This feedback provides virtually no learning related information.  Feedback is also 

most effective when the students perceive little or no level of threat to their self-esteem, 

allowing them to give their full attention to the feedback in a safe environment.   

Hattie states that “the main purpose of feedback is to reduce discrepancies between cur-

rent understandings and performance and a goal.”  This tells a student where s/he is in 

relationship to a learning goal and what s/he needs to do to reach the goal.  Therefore, a 

student, with the guidance of the teacher, must have a clear understanding of the learn-

ing goals along with a commitment to achieve.  And, the teacher must have the ability to 

assess and evaluate understanding of what a student knows/can do, where the learning 

breaks down, and what misconceptions the student holds in order to provide timely, 

consistent, and corrective feedback.  Effective feedback provides valuable information to 

monitor and adjust instruction to meet the needs of the students. 
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Updates from the Georgia Department of Education 

with our teachers. 

Feedback Is Powerful 

TO JOIN the SPED 
Newsletter Group, 

send a blank email to 

join-
specialeduca-

tion@list.doe.k12.g
a.us.  

GaDOE Special  

Education  

Resources 

Special Ed Staff 
Contact List 

Implementation 
Manual 

Provides practical    
ideas and best practice 

information on the  
implementation of the 

Georgia Special         
Education Rules. 

GaDOE Website 

The Georgia  
Department of  

Education redesigned  
its website last        

February.  The site  
features  user friendly 

navigation.  Be sure   
to visit the                        

Sp Ed Webpage on 
your next visit.  

 

mailto:join-specialeducation@list.doe.k12.ga.us
mailto:join-specialeducation@list.doe.k12.ga.us
mailto:join-specialeducation@list.doe.k12.ga.us
mailto:join-specialeducation@list.doe.k12.ga.us
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Special-Education-Services/Documents/DOE%20Special%20Education%20Staff%209-10-12.pdf
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Special-Education-Services/Documents/DOE%20Special%20Education%20Staff%209-10-12.pdf
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/Implementation-Manual.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/Implementation-Manual.aspx
http://www.doe.k12.ga.us/Pages/Home.aspx
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/default.aspx
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Characteristics of Feedback 

Effective feedback includes five basic characteristics: 

Timely – Feedback should be provided as close to the event as possible to prevent any incor-

rect learning/behavior.  Feedback should be a constant and continuous part of the teaching/

learning loop in a classroom. 

Corrective – The teacher must reinforce what the student is doing correctly and scaffold in-

struction to build mastery of the learning target/goal/behavior.  

Specific – The student must not be overwhelmed by the amount of feedback provided.  It is 

important that all feedback specifically relate to an identified learning target/goal/behavior.  

Focused on product/behavior – To ensure the building of a positive learning community, the 

teacher must always provide descriptive feedback that relates to the desired learning target/

goal/behavior.  Feedback is not criticism of the student’s ability/behavior.  Consistent, fre-

quent feedback will also help to build an environment for success and learning. 

Verified – The teacher must verify that students understand feedback they are given.  If a stu-

dent does not understand the feedback, that student cannot use the feedback to move close 

to the desired learning target/goal/behavior.  

Remember feedback not only refers to academics; it also relates to behavior.  Effective feed-

back has been proven to increase student achievement and positive behaviors, but providing 

effective feedback requires thoughtful planning and practice.   

Hattie, J. and Timperley, H. (2007).  Review of Educational Research. March 2007, Vol. 77, 

No.1, pp.81-112. 

Feedback (continued) 

The Smokey Powell Assistive Technology Center serves students throughout the 
state of Georgia who are blind or visually impaired.  All services are free, including 
low vision evaluations and devices, assistive technology observations and assess-
ments, a loan program, professional learning classes for vision educators, and out-
reach vision consultants who will provide local onsite support in your schools.  The 
Smokey Powell Center has saved local districts almost $1,000,000.00 since 2008.  If 
your district has a student who is blind or visually impaired, you are missing a great 
opportunity if you haven’t visited the Smokey Powell AT Center. We are located in 
Macon on the campus of the Georgia Academy for the Blind.  Contact Pam Zipperer 
Joiner, Program Manager for more information.  pjoiner@doe.k12.ga.us or call 
(478) 751-4426. 

Do You Know About This Wonderful  
Resource in Georgia?  

 

The Described 
and Captioned 
Media Program 

(DCMP)  

FREE Resources 

 

The DCMP media 
library has over 

4,000 free-loan de-
scribed and cap-

tioned media titles 
available to regis-

tered members, and 
members can watch 
media online or or-

der a DVD copy to be 
shipped to them. 

Join at levels one 
and two to begin 
streaming media, 
including sign lan-

guage instruction at 
all levels, absolutely 

FREE. 

mailto:pjoiner@doe.k12.ga.us
http://www.dcmp.org
http://www.dcmp.org
http://www.dcmp.org
http://www.dcmp.org


3 

  

Explicit Strategy Instruction:  

What the Research Says Really Works 

The abundance of information that accompanies the implementation of any new initiative 
can create confusion and misconceptions.  Such is the case with the role of explicit strategy 
instruction in the implementation of the Common Core Georgia Performance Standards 
(CCGPS).  So, let’s look at how the effective use of explicit strategy instruction can help our 
students meet the more rigorous expectations of the CCGPS. 

I Do, We Do, You Do. 

Teachers commonly refer to explicit strategy instruction as “I do, we do, you do.”  Here the “I 
do” refers to modeling a specific strategy and showing students how to use this strategy 
when reading (or writing) a text.  Next, the “we do” refers to guided practice where teachers 
and students work together to apply the strategy to texts they are reading (or writing).  Often 
this guided practice occurs in small groups with the teacher providing differentiated support 
and feedback. Finally, the “you do” refers to students practicing the use of a strategy inde-
pendently with new texts.  Fisher and Frey have codified this process in the gradual release of 
responsibility model. 

The Research 

The impact of explicit strategy instruction on student achievement is unequivocal.  The What 
Works Clearinghouse™ practice guide on adolescent literacy (Kamil, et al.) identifies strategy 
instruction as having a strong evidence base—the highest level they use to identify best prac-
tices—and recommends providing direct and explicit strategy instruction that follows the “I 
do, we do, you do” model.    

 

Furthermore, with an effect size of 0.60, strategy instruction ranks 23rd out of the 138 influ-
ences on student achievement John Hattie examines in his synthesis of over 800 meta-
analyses.   

Putting the Research into Practice 

Improved student outcomes, however, do not occur as a result of teaching one strategy after 
another.  As Kamil, et al., note, “too much focus on the process of learning the strategies can 
take away from students’ understanding of the text itself…  The goal should always be com-
prehending texts, not using strategies” (19).  In other words, explicit strategy instruction is a 
means to an end, NOT the end itself. 

So, if we expect students to paraphrase, summarize, or determine word meanings from con-
text, we need to break these strategies down into steps, model them, provide guided prac-
tice, and formatively assess independent practice, but then we need to move on to the real 
work where students apply learned strategies to make sense out of challenging texts. 

 

Behavior Bits 
 

 

Best advice I ever got.  

“Don’t get into a power 

struggle with your stu-

dent.” 

You know who is going 

to win and it is not you! 

Listen to the student 

and then ask the student 

to help in the solution.  

When students feel they 

have a say, they are 

more apt to follow the 

rules.  If students be-

lieve you care, they will 

do whatever it takes. 

Another great piece of 

advice is to provide 

many opportunities for 

choices.  Students love 

choices, so whenever 

possible give students 

choices.  It can be as 

simple as “Which color 

crayon would you 

like...Green or Blue?” 

or  “Would you like to 

hand your essay in on 

Monday or Tuesday?” 

These choices give you 

the chance to call in a 

favor when you make a 

request or decision. 

http://ies.ed.gov/ncee/wwc/
http://ies.ed.gov/ncee/wwc/
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Explicit Strategy Instruction (continued) 

As we implement the Common Core, it’s helpful to reflect on Aristotle’s golden mean – 
the desirable middle between the extremes of excess and deficiency – and extend our 
expectations of what’s possible thoughtfully without abandoning those practices that 
have been proven over time to work. 

 

Fisher, D, and Frey, N.  (2008). Better learning through structured teaching: A framework 
for the gradual release of responsibility.  Alexandria, VA: ASCD. 

Gradual release of responsibility model. Retrieved from http://
www.cornerstoneliteracy.org/newsletter-archive/revisiting-the-gradual-release-
of-responsibility-model. 

Hattie, J. (2009).  Visible learning: A synthesis of over 800 meta-analyses relating to 
achievement.  New York: Routledge. 

Kamil, M. L., Borman, G. D., Dole, J., Kral, C. C., Salinger T., & Torgensen, J.  (2008, Au-
gust). Improving adolescent literacy: Effective classroom and intervention practic-
es (NCEE #2008-4027). Washington, DC: National Center for Education Evaluation 
and Regional Assistance, Institute of Education Sciences, U.S. Department of Edu-
cation.  Retrieved from http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=8.  

GaDOE Special Ed-

ucation Services 

and Supports is 

now on Twitter! 

Do you Twitter?  Do 

you know what Twit-

ter is?  It’s a free mi-

cro-blogging ser-

vice!  At the very core 

of Twitter are small 

bursts of information 

called Tweets. Each 

Tweet may be no 

longer than 140 char-

acters long. Don’t let 

the size fool you – 

you can get a lot of 

information in a little 

space!   

Not on Twitter? You 

can sign up at 

www.twitter.com 

A Very Worthwhile Read 

Larry Ferlazzo’s  

Eight Things Skilled Teachers Think, Say, and Do  

In this article from ASCD, Ferlazzo offers valuable and workable sugges-
tions for ways teacher can engage students who seem unreachable. 

Click on the link above to access the full-text article. 

http://www.cornerstoneliteracy.org/newsletter-archive/revisiting-the-gradual-release-of-responsibility-model
http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=8
http://ies.ed.gov/ncee/wwc/PracticeGuide.aspx?sid=8
http://www.twitter.com
http://www.ascd.org/publications/educational-leadership/oct12/vol70/num02/Eight-Things-Skilled-Teachers-Think,-Say,-and-Do.aspx
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“Sometimes 

you will never 

know the  

value of a  

moment until 

it becomes a 

memory.”   

-Dr. Seuss 

 

Six Approaches to Co-teaching:  How Many Have You Experienced? 

This is the best time of the year to step back to take that big picture snapshot of your co-

teaching.  It’s a good time to reflect on which of the six approaches you’ve used in your 

classrooms.  If this is your first year, you may have felt comfortable only with the One Teach, 

One Observe Approach and/or One Teach, One Drift.   You may have been too overwhelmed 

to teach the expected Common Core Georgia Performance Standards (CCGPS) while, at the 

same time, implementing specially designed instruction and accommodations/

modifications.  If that is the case, you have the chance to regroup!  You will want to take the 

time now with your co-teacher/s to evaluate what your goals will be for next year.  

Let’s take a look at the six different Approaches to Co-Teaching. 

One Teach, One Observe – Most newly formed co-teaching teams use this approach when 

starting out.  In this approach, the general education teacher delivers the CCGPS and the 

special education teacher circulates among the students to observe/monitor academic/ be-

havior progress of the students.  Afterwards the teachers analyze the data to assist in mak-

ing instructional/behavioral decisions.  As the special education teacher becomes more com-

fortable with content, it is important to trade roles with the general education teacher, even 

if it is just for specific sections. 

One Teach, One Drift – Again this is another approach most newly formed co-teaching 

teams use.  The general education teacher delivers the CCGPS while the special education 

teacher inconspicuously moves around the room to provide task support, promote peer in-

teraction, provide specific feedback, administer a test, and/or support assistive technology.   

Remember, it is important to reverse roles, especially as both teachers become more com-

fortable with each other’s roles and responsibilities.  It is good for students to be comforta-

ble working with both teachers. 

Parallel Co-Teaching – In this model, the co-teachers plan and execute the lesson together, 

each to one half of the class in the same classroom.  The advantage is the smaller teacher-

student ratio and an increased opportunity for student responses.   
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Co-Teaching (continued) 

 

“One of the 

best things 

about  

co-teaching  

is the  

opportunity 

to share -

responsibility, 

accountability, 

workload, and 

fun!” 

-Wendy W. Murawski 

& Lisa Dieker 

Station Teaching – (a variation of parallel teaching) Students are divided into groups to 

rotate through different stations in the classroom.  Usually three stations are set up, but 

that will depend on the number of teachers and the behavior of the students.  The co-

teachers divide the content and are each responsible for the instruction at their station.   

Alternative Teaching – (a variation of parallel teaching) This approach is designed to dif-

ferentiate instruction.  The group is divided into a larger group and smaller group.  The 

students are assigned to the groups depending on the identified purpose of instruction. 

The large group usually completes the planned lesson while the small group is composed 

of students who need specialized attention.  The small group could be used to pre-teach, 

re-teach, enrich, work on special projects, or make-up work.  It is important to vary the 

teacher who works with this group and to vary the members of the group.   

Team Teaching – This approach is usually the most complex, but can be nurtured with 

time and trust.  Both the general and special education teachers share the instruction.  

They both move around the classroom, taking turns leading the discussion, modeling, 

demonstrating, and monitoring.  It is an opportunity to blend the best of each teacher’s 

style and expertise. 

As you set your goals for co-teaching next year, remember that each of these approaches, 

when intentionally selected, can be effective.   It will be important as you plan with your 

co-teacher to consider what co-teaching approach/es will be most beneficial to implement 

during each lesson to ensure the best support for student learning.  

Additional Resources 

Villa, R. A., Thousand, J. S., & Nevin , Ann I.( 2008). A Guide to Co-Teaching:  Practical  Tips 

for Facilitating Student Learning.  California:  Corwin Press & Council for Exceptional 

Children. 

Friend, M. (2005). The Power of 2 (2nd Edition).  DVD. 

“Children must be taught how to think, not what to think.” 
-Margaret Mead 
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Teacher Resources 

 

LiveBinders — known as “Your 3-ring binder for the web” organizes your research on 
line.  It is a powerful access to knowledge gathered on the web and an easy way to 
share that knowledge.  There are many ways to use LiveBinders:  Student assign-
ments, sharing resources on a subject, sharing resources with a group of teachers,  
collecting sites for professional reading, preparing for lessons, ePortfolios, etc. 
 

Zite —  This app can keep you current on events, trends, subject matter of interest.  
Zite reviews millions of new stories every day to match stories to your personal inter-
ests and then delivers them automatically to your iPad or iPhone.  It is your intelligent 
magazine that assists you to stay abreast of your interests. 

 

Corkulous— A free app.  This app acts like a giant bulletin board where you can col-

lect, organize and share ideas; including creating a message center, reminder board, 

goal manager, and more.  This app could provide a visual to students when organizing 

activities.  

Co-Teaching Connection—This is Dr. Marilyn Friend’s site dedicated to provide re-
sources for educators who want to know more about co-teaching.  

Teacher Resource Link (TRL) 
 

On March 26, 2013, The Georgia Department of Education (GaDOE) reported the launch of  

the Teacher Resource Link.  This application provides our educators with access to thousands 

of digital resources aligned to the Common Core Standards, Georgia Performance Standards, 

and National Educational Technology Standards for Students.  

The GaDOE developed the TRL as part of the State Longitudinal Data System (SLDS) so teach-

ers could easily find digital materials for students based on their academic performance.  Re-

sources found in TRL include:  Georgia Virtual School’s course content, Thinkfinity, Learning 

Village, Destination Math and Reading, GaDOE subject frameworks, and addition teacher 

aligned vetted digital links. Currently TRL includes 18,000 digital resources based on state 

standards for K-12 teachers, however new material is added daily. 

More information can be found on the Teacher Resource Link (TRL) webpage.   

LDS and TRL training can be found on the Contact and Connect with SLDS webpage 

 

 

Technology Tip 

LiveBinder 
of AT Blogs 
 

An example of a 

great and useful 
LiveBinder is the 
LiveBinder of AT 

Blogs.   
After clicking on a 

tab, click on the link 
above the pictured 

webpage for  
numerous  

resources at each 
blog.  Find blogs for 

special  
educators as well as 
other professionals 

that provide  
valuable resources  

and possible  
technology  

solutions for  
students with and 

without 
disabilities who  

experience  
difficulties in their 

learning  
environments. 

http://www.livebinders.com/
http://www.marilynfriend.com/index.htm
http://www.gadoe.org/Technology-Services/Instructional-Technology/Pages/Teacher-Resource-Link.aspx
http://www.gadoe.org/Technology-Services/Instructional-Technology/Pages/Teacher-Resource-Link.aspx
http://slds.doe.k12.ga.us/Pages/Contact-and-Connect-with-SLDS.aspx
http://www.livebinders.com/play/play_or_edit?id=61925
http://www.livebinders.com/play/play_or_edit?id=61925
http://www.livebinders.com/play/play_or_edit?id=61925
http://www.livebinders.com/play/play_or_edit?id=61925
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Designed Especially For Teachers 

 

 

By the sea, by 

the sea, by the 

beautiful sea.  

We will be 

waiting to see 

y’all by the 

sea. 

IDEAS at,      

Epworth by 

the Sea 

 

Institute Designed for Educating All Students (IDEAS) 2013 

June 3-6, 2013 

Epworth by the Sea 

St. Simons Island, Georgia 

Conference sessions are especially selected to meet the needs of you, The Teacher.  
IDEAS is an opportunity for teachers to gather and share best practices.  Also, a time 
to re-energize and network with teachers from around Georgia with a variety of expe-
riences. PLU’s and CEU’s are also available. 

Some conference opportunities: 
Kansas Strategies: Four different strategies will be demonstrated.  Preconference ses-
sion will cover Fundamental and Proficiency in the Sentence Writing Strategies.  LINCS 
(vocabulary strategy) and SLANT (class participation strategy) will be offered during 
the conference.   
“Make and Take” Sessions: GAA instructional help will focus on specialized instruc-
tional techniques, data collection, and creating accessibility tools from everyday ob-
jects. 
Functional Vision Assessment:  Kathy Segars of GIMC will repeat her at-capacity ses-
sion from the 2012 GVEST conference.  VI instructors can hone their skills from this 
hands-on-opportunity, and improve their ability to complete this required component 
of VI eligibility. 
Autism Spectrum Disorders:  Marcus Center and Emory Autism Center will bring the 
latest and most sought after information in this rapidly evolving field. Plus, teacher-
leaders from throughout Georgia will offer classroom-ready techniques and strategies 
specifically targeted to teaching students across the spectrum. 

MOST IMPORTANT!  All this for $75.00 registration fee, additional  fees for pre-
conference—$50.00 and in-conference special sessions—$25.00.   The Registration 
link is coming soon.  Please visit the IDEAS 2013 webpage IDEAS 2013 webpage often 
for updates about the conference. The Epworth Lodging Reservation form is also 
available for those who wish to go ahead and make their reservations.   

SHARE YOUR KNOWLEDGE and EXPERIENCES! 

The Division for Special Education Services and Supports is accepting proposals for the 
IDEAS 2013 Conference.  The Proposal Application is available on the IDEAS webpage 
for those who are interested in submitting a proposal. The value of sharing what you 
know through a  presentation can have far-reaching impact.  For the Proposal Applica-
tion please visit the IDEAS 2013 webpage IDEAS 2013 webpage. 

Can’t wait to see Y’ALL. 
 

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/IDEAS-2013.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/IDEAS-2013.aspx

