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 “. . . a child is born into and grows up in a world of expectations.  These expectations are powerful enhanc-

ers of—or inhibitors to—the opportunities provided in schools” (John Hattie, Visible Learning, p. 31).   

Overall Expectations 

In the October 2011 FTE count, 1.04% of Georgia public school students ages 3 to 21 were identified as 

having intellectual disabilities.  This 1.04% percent includes children with mild, moderate, severe, and  

profound intellectual disabilities.  Consequently, given access to time, adequate resources, and  

appropriate evidence-based instructional practices, approximately 99% of our students can meet the  

academic expectations of a rigorous curriculum such as the Common Core GPS. 

This won’t be easy, and we can’t get there overnight; but we can begin the journey by taking steps that are 

proven to impact student achievement significantly.  Along the way, we need to focus on our destination 

and avoid the missteps that can impede progress.  It’s often easier and quicker to do things for students, to 

tell them what we want them to know, or to lower our overall expectations; but these actions enable 

learned helplessness rather than empowering students to be successful. 

Student Expectations 

John Hattie’s synthesis of over 800 meta-analyses identified the most significant influence on student 

achievement as student expectations, or a student’s accuracy in predicting his or her own level of perfor-

mance or grade.  An effect size of 1.44 for student expectations translates into an improvement of almost 

1½ standard deviations, and Hattie notes that “a one standard deviation increase is typically associated 

with advancing children’s achievement by two to three years” (Visible Learning, p. 7).    

The first step, then, in helping all students meet rigorous academic expectations is to establish practices 

that improve their ability to predict their performance.  This involves determining the learning intentions 

and success criteria for every lesson, sharing and discussing these with students, and using timely and 

meaningful feedback to inform student learning and adjust instruction in the midst of the lesson.  This 
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Empowering Students for Success 

 

 

TO JOIN the SPED 
Newsletter Group, 

send a blank email to 
Sp Ed Newsletter.  

 

 

New GCIMP  
Manual 

The Division for Special 
Education Services and 

Supports, GaDOE,  
redefined General  
Supervision and  

subsequently  
revised Georgia’s  

Continuous Improvement 
Monitoring  

Process (GCIMP)  
Manual.  By following the 
GCIMP Manual’s model of 
continuous improvement 

steps in Figure 1 of the 
manual, every district can 
realize our vision and be 
in compliance with IDEA. 

 
 

mailto:join-specialeducation@list.doe.k12.ga.us
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/Georgia's-Continuous-Improvement-Monitoring-Process-(GCIMP).aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/Georgia's-Continuous-Improvement-Monitoring-Process-(GCIMP).aspx
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can be established by setting clear learning targets that explicitly state what success will look like so stu-

dents know where they are going, can assess their own progress, and can figure out what to do next.   

It’s important to note that all learning intentions and success criteria, or all learning targets, are derived 

from the yearlong standards for a grade or course; so providing evidence of learning by meeting the suc-

cess criteria for a lesson moves students toward mastery of these rigorous standards; AND, by improving 

each student’s ability to predict his or her own performance, significantly improves student achievement. 

Teacher Expectations 

In Mindset, Carol Dweck describes the difference between a fixed mindset, the belief that ability is set and 

unchangeable, and a growth mindset, the belief that through hard work and effort everyone can grow, 

change, and become more capable.  Teachers with a growth mind set see the potential rather than the 

limits of what students can do; and when teachers have high expectations for students, students rise to 

those expectations.  An OSEP analysis of 2010-2011 data that included a beliefs survey revealed that while 

85.17% of school administrators believe that at least 80% of students can reach grade level expectations, 

only 63.41% of general education teachers and 47.54% of special education teachers hold that belief.  In 

other words, one third to one half of the teachers surveyed believe that many of our students will not be 

able to achieve rigorous standards.  Dweck tells us that we can purposely develop a growth mindset in 

ourselves and in our students.  If we truly want to empower students for success, we must believe that 

success is possible and consciously take the steps necessary to raise our expectations of what students 

can do with time, adequate resources, appropriate evidence-based instructional practices, and effort. 

The Window or the Mirror 

Many factors impacting our students are outside of our control as educators.  We can’t singlehandedly 

eliminate poverty or remedy the current economic crisis.  We can’t protect families from personal trage-

dies.  We can’t wave a magic wand and ensure that all children have language-rich experiences prior to 

entering school.  But we can consciously decide not to look out the window at all those things we can’t 

control and use them as excuses for why students can’t learn; and instead we can be the educator who 

looks in the mirror and asks, “What steps can I take to help my students learn today?” 

Dweck, C.  (2006). Mindset: The new psychology of success.  New York: Random House. 

Hattie, J. (2009).  Visible learning: A synthesis of over 800 meta-analyses relating to achievement.  New 

York: Routledge. 

Technology Tip 

Protocol for  
Accommodations  

in Reading  
(PAR) 

The PAR manual 
helps you  

determine the 
most suitable  

reading  
accommodations 

for specific  
students by  

assessing their  
individual needs.  

Anyone on the 
IEP team can  

administer PAR to 
systematize how 

reading  
accommodations 
are recommend-
ed on a student 
level or across 

the school  
district. 

 

 

 

 

Georgia Parent Mentor Partnership is a collabora-

tion between educators and parents raising a 

with a disability. To find out if your district has a 

Parent Mentor on staff, go to 

www.parentmentors.org.  In addition, this innova-

tive website offers stories of home, school, and 

community partnership and lots of great tips for 

teamwork. 

http://www.donjohnston.com/products/par/index.html
http://www.donjohnston.com/products/par/index.html
http://www.donjohnston.com/products/par/index.html
http://www.donjohnston.com/products/par/index.html
http://www.parentmentors.org
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         October is LD Awareness Month 

A learning disability is more than having “difficulty learning” or “learning differences.”  A 

“Specific Learning Disability is defined as a disorder in one or more of the basic psycho-

logical processes involved in understanding or in using language, spoken or written, that 

may manifest itself in an imperfect ability to listen, think, speak, read, write, spell or do 

mathematical calculations.  The term includes such conditions as perceptual disabilities, 

brain injury, minimal brain dysfunction, dyslexia and developmental aphasia.  The term 

does not apply to children who have learning problems that are primarily the result of 

visual, hearing, or motor disabilities, intellectual disabilities, emotional or behavioral 

disorders, environmental, cultural or economic disadvantage.” [34 C.F.R. § 300.8©(10)] 

 

During the month of October you may want to take the opportunity to make your  

students, school staff, and parents more aware of what a learning disability is by  

conducting simulations and providing literature.  In many situations learning disabilities 

are still misunderstood and remain a “hidden disability.”  We know that students with 

learning disabilities can learn when identified early and provided with effective  

specialized instruction, strategies, and/or tools, which means they can have great  

successes academically and professionally.  

Below are some resources you may want to access. 

National Center for Learning Disabilities— NCLD’s mission is to ensure success for all individuals with 
learning disabilities in school, at work, and in life.  

The State of Learning Disabilities—a biennial publication.   

Public Broadcasting Service (PBS) special Misunderstood Minds—The site provides one the opportunity 

to simulate a disability in are areas of—Attention, Reading, Writing, Mathematics.   

How Difficult Can This Be? The F.A.T. City Workshop (DVD)— Richard Lavoie—This program allows view-

ers to experience the same frustration, anxiety, and tension that children with learning disabilities face in 

their daily lives. 

YouTube videos from Richard Lavoie: Beyond F.A.T. City DVD: 

 

 

Behavior Bits 
 

 
 

 

 

 

 

 
IRIS Center announced 

the posting of a revision  
of Who’s in Charge?   

Developing a  
Comprehensive  

Behavior Management  
System, 

To view the revised  
module, Classroom Man-
agement (Part 1):  Learn-

ing the  
Components of a  
Comprehensive  

Behavior Management 
Plan, click here. 

In Classroom  
Management (Part 1):  

Learning the  
Components of a  
Comprehensive  

Behavior Management 
Plan, you’ll learn about 
the negative effects of 
disruptive behavior on 
students’ learning and 
the teacher’s ability to 
effectively instruct, as 
well as how culturally 

influenced factors  
affect a student’s  

classroom behavior. 
F.A.T. City LD Processing FAT City:  Reading and Decoding 

Visual Perception Activity Fairness Activity 

Reading Comprehension SpEd #2   

http://www.ncld.org/types-learning-disabilities/what-is-ld
http://www.ncld.org/types-learning-disabilities/what-is-ld/state-of-learning-disabilities
http://www.pbs.org/wgbh/misunderstoodminds/
http://www.shoppbs.org/product/index.jsp?productId=1863454
http://iris.peabody.vanderbilt.edu/beh1/chalcycle.htm
http://www.youtube.com/watch?v=zhzh9kt8z7c
http://www.youtube.com/watch?v=Xx5kr2T7rK8&feature=related
http://www.youtube.com/watch?v=O4f4rX0XEBA&feature=related
http://www.youtube.com/watch?v=mV9SvxapQTo&feature=related
http://www.youtube.com/watch?v=WbLAt2Hc7Rw&feature=related
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Co-Teaching:  A Professional Marriage 

Co-teaching is often described in the literature as a professional marriage.  Co-teaching teams need 

to consider many components when beginning the school year, but establishing and maintaining a 

successful relationship is essential.  The success of the relationship will result in all students bene-

fiting from the varied skill sets of each teacher.  When getting started plan, plan, plan, and continue 

to plan regularly throughout the school year. 

 

The initial planning, ideally before school starts, needs to include rich discussion about the 

“marriage” and what each individual brings to the classroom.  Make sure you each ask “What do I 

bring to this relationship?”  Discuss in depth what professional strengths you bring to the classroom 

(e.g., content knowledge, strategy specialist), as well as what situations you may find stressful or 

uncomfortable (e.g., differentiation, lack of respect for students and/or adults).  Make sure that 

you discuss how you will describe your partnership with your students.  Let them know that  

together you will help make sure everyone will become the very best students they can be; not on-

ly in your classroom, but throughout the school.  In addition, co-teaching teams need a clear un-

derstanding about the shared roles and responsibilities of each teacher.  Both teachers will share 

in the daily tasks (e.g., attendance, making copies, grading, positive behavior management, etc.).  

The special education teacher may serve as the strategy specialist and assist with reviewing the  

content, reviewing vocabulary, and assisting students with organization, etc., while the content 

specialist may take the lead in determining the content of instruction and curriculum based on the 

standards, presenting new content, and determining the sequencing of lessons. 

Once school begins, the planning process needs to continue on a regularly scheduled basis.  As part 

of this regular planning, time needs to be set aside to reflect on how the relationship is working 

to determine how specific strategies are working, as well as which of the six co-teaching approach-

es work best for each lesson.  Finally, teachers can use two basic questions to guide the co-teaching 

process and relationship.  On an on-going basis ask, “Is what we are doing good for both of us? and 

“Is what we are doing good for all of our students?” If the answer for both questions is “yes,” the 

relationship is a strong one and beneficial for everyone involved, especially the students.  After all, 

it should be all about the students! 

References: 

Murawski, W.W. & Dieker, L. A. (2006).  Tips and strategies for co-teaching at the secondary level.  Teaching 

Exceptional Children, 36, 52-58. 

Murawski, W. W. (2003).  Co-teaching in the inclusive classroom:  Working together to help all your  

 students find success.  WA:  Institute for Educational Development. 

University of  

Kansas Center for 

Research on  

Learning  

(KU-CRL) 

 

SLANT: A Strategy for 

Class Participation  

 
A perfect starter  

strategy to teach in 
our co-taught  

classes, this class 
participation strategy 
benefits all students 

and can be fun to 
teach.   

SLANT is an acronym 
used to help students 

learn the behaviors 
necessary to partici-
pate appropriately in 

classes.  

S—Sit Up 

L—Lean Forward 

A—Activate Your  

Thinking 

N—Note Key Ideas 

T—Track the Talker 

The benefit of this  
strategy is once the 
student  is taught 

SLANT, all the teacher 
has to do is say 
“SLANT” to an  

individual student or 
“Everyone needs to 
SLANT” to a class. 

This process is  
non-confrontational 

and the students 
know exactly what 
your expectations    

are for  them. 
The SLANT pamphlet 

can be purchased 
from  

Edge Enterprises.  “Unless someone like you cares a whole awful lot,  

Nothing is going to get better.  It’s not.” 
The Lorax 

http://www.specialconnections.ku.edu/?q=instruction/cognitive_strategies/teacher_tools/mnemonic_strategies
http://www.specialconnections.ku.edu/?q=instruction/cognitive_strategies/teacher_tools/mnemonic_strategies
http://www.specialconnections.ku.edu/?q=instruction/cognitive_strategies/teacher_tools/mnemonic_strategies
http://www.specialconnections.ku.edu/?q=instruction/cognitive_strategies/teacher_tools/mnemonic_strategies
http://www.specialconnections.ku.edu/?q=instruction/cognitive_strategies/teacher_tools/mnemonic_strategies
http://www.edgeenterprisesinc.com/%20quick_order.php
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Resource Board  

Highlights 

Integrated units of 

instruction for the fol-

lowing books are being 

added to the Resource 

Board.  Each will pro-

vide meaningful activi-

ties in ELA, Mathemat-

ics, Science, Social  

Studies, and Writing.  

They are ready for 

teachers to use in their 

classrooms. 

New features are: 

The Very Hungry Cater-

pillar—Grades k-2 

How to Eat Fried 

Worms—Grades 3-5 

A Small White Scar—

Middle school 

20,000 Leagues  

Under the Sea—High 

School 

Core Access Teachers 

are currently working 

to build units around 

the following adapted 

books: 

The Mitten – Grades K-2 

Charlotte’s Web – 

Grades 3-5 

Charlie and the Choco-

late Factory – Middle 

School 

Treasure Island – High 

School 

A Christmas Carol – High 

School 

10 Tips for Writing Effective Transition 

The transition from high school to young adulthood is a critical stage for all students. For students 
with disabilities this stage requires extra planning and goal setting. Factors to consider during this 
transition process should include post-secondary education, the development of career and  
college readiness, as well as the ability to live independently. The first steps in planning for a  
successful transition is to begin as early as possible and emphasize to all members of the TEAM 
that planning for the future should be student centered and student driven. 

The transition plan should mirror the information from the student’s Individual Gradua-
tion Plan that is developed for all students prior to the second semester of eighth grade. 

A student must have a transition plan as part of the IEP prior to entering the 9th grade or 
reaching 16 years of age, whichever comes first.  

A transition plan must be updated every year, along with the rest of the IEP.  

Students and parents must be invited to the IEP meeting. This must be clearly document-
ed. If they can not attend, you need to meet with them ahead of time to get information 
for the preferences, needs, and interests section and to document that the student had 
input.  

If outside agencies are invited to an IEP meeting, parents must be notified and give con-
sent for their attendance.  

Transfer of Rights – students and their parents must be informed that when the student is 
18 years old, their rights as an adult are transferred to them. This must be documented in 
the IEP/Transition Plan.  

Preferences, Strengths, Interests, and Course of Study – Write this section “based on the 
transition assessment/questionnaire/career assessment, Joey would like to. . . ; Joey’s Ca-
reer Pathway/Course of Study is. . . .”  

The next section of desired measurable outcome goals is what could be called “long term” 
goals – what the student will do AFTER GRADUATION. These goals need to be worded 
carefully. They are written as “the student will . . . .”  Avoid phrases such as “would like.”  
See Sample Transition Plans.  

Measureable transition IEP goals are the measurable yearly steps the student needs to 
achieve to reach the lifelong outcome goals. These should be achievable in one year. The 
following areas are required to be addressed: Education/Training, Employment, and Adult 
Living/Daily Living (if applicable).  The other areas are addressed as needed for each indi-
vidual student. These transition IEP goals and activities have to be written so the student 
can achieve them in one year.  Activities must be specific to the goal and must be the 
steps to achieve that goal in one year.  

The date of completion will be written during that year when the goal has been achieved.  

When writing a transition plan during the IEP meeting, it is important to have a copy of 
previous year’s transition plan. You will have information that was written last year to see 
what has been accomplished.  

For further tips go to the Transition Guideline.  

Another great resource for secondary special education teachers about Transition is the National 

Secondary Transition Technical Assistance Center. 

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/Sample-Transition-Plans-with-Case-Studies-for-Transition-.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Documents/Transition%20Plan%20Guideline-High%20Incidence.pdf%20%20and%20%20http:/www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Documents/Tra
http://www.nsttac.org/sites/default/files/JiT.Secondary_Special_Education_Teachers.FINAL.pdf
http://www.nsttac.org/sites/default/files/JiT.Secondary_Special_Education_Teachers.FINAL.pdf
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“Every 

great  

leader is 

clearly 

teaching 

and every 

great 

teacher is 

leading.”                        

John Gardner 

 

Is a website that you can use to  

create your own word cloud.  This could be use to 

assist students  to broaden their understanding and 

knowledge of vocabulary. 

 

Marzano Research Laboratory (MRL)— is a joint venture between Solution Tree and 
Dr. Robert J. Marzano.  MRL analyzes what works in schools and classrooms and al-
ways presents research that reflects the current knowledge base of best practice for 
producing student achievement.  This site provides some free materials that include 
webinars on Common Core Implementation, etc.  You can sign up to receive free tips 
delivered monthly to your inbox — TIPS straight to your INBOX 

Teacher Resources 

                      Parent to Parent of Georgia 

Parent to Parent of Georgia and the Georgia Department of Education, Division for Special Educa-

tion  are  collaborating to develop fact sheets on: Due Process, Mediation, Formal Complaints, ESY, 

Assistive Technology, and FBAs and BIPs.  These fact sheets are written in five languages in addi-

to English.  The documents are written with parents and families as the primary audience, but may 

be very helpful for some of our school staff, as well as students who participate in their IEP meet-

meetings. 

The fact sheets are on the Parent to Parent of Georgia website  under the topic Information  

in the toolbar then click READING MATERIALS on the left.  They can also be found on the Special  

Education Services and Supports website on the Family Engagement Information for Parents 

webpage, and the GA Parent Mentor Partnership website.   

New Fact Sheets recently added to the collection are:  Georgia Alternate Assessment (GAA), Help-

ing your Child with Disabilities with Homework, Person-Centered Planning, Preparing your Child 

with Disabilities for Kindergarten, Understanding State and Local Testing, and Understanding 

Statewide Testing Accommodations.  These are available on the Special Education Family  

Engagement  Information for Parents webpage in English.  They will soon be available in the other 

five languages. 

GaDOE Special  
Education  
Resources  

 
Special Ed  

Staff Contact List 

 

Implementation 
Manual 

Provides practical 
ideas and best  

practice information 
on the  

implementation of 
the Georgia  

Special Education 
Rules. 

http://www.marzanoresearch.com/Free_Resources/tips.aspx
http://www.p2pga.org/
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/default.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/default.aspx
http://www.parentmentors.org/
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/Information-for-Parents.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/Information-for-Parents.aspx
http://www.wordle.net/
http://www.wordle.net/
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Special-Education-Services/Documents/DOE%20Special%20Education%20Staff%209-10-12.pdf
http://www.doe.k12.ga.us/Curriculum-Instruction-and-Assessment/Special-Education-Services/Documents/DOE%20Special%20Education%20Staff%209-10-12.pdf
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/Implementation-Manual.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Pages/Implementation-Manual.aspx

