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Technical Assistance for Disproportionality in Over-Identification 

School organizational and instructional factors may be creating disproportionate identification in your district. 
Practices, programs, policies, and beliefs may be interacting in a school setting in ways that lead to a 
disproportionate number of certain groups of students being placed in special education in your district. 

Discovery Activity 

As a group familiar with your district’s culture and practices, discuss your answers and ideas related to the 
following questions in the domains of 1) culture/climate, 2) pre-referral interventions, 3) evaluation, and 4) 
eligibility for special education. Try to identify practices and patterns that need further investigation and a 
plan for improvement. Use the scaffolding tool, Discoveries, to capture your discussions, ideas, and plans. Be 
ready to share your major findings or “ah-ha!” moments with the larger group. 

______________________________________________________________________________ 

Domain:  Culture and Climate 

 How does your district ensure that teachers have a thorough knowledge of language acquisition and 
dialect issues and how those impact new learning? 
 

 How does your district ensure that teachers use instructional materials that reflect the students’ 
culture and other background characteristics? 
 

 How does your district ensure that the school climate respects the cultural and linguistic diversity of 
students and staff members? 
 

 What strategies does the school use for engaging families from diverse cultural, linguistic, and socio-
economic backgrounds? 

 

Domain:  Pre-referral Interventions 

 How does the district ensure that the exclusionary factors of socioeconomics and culture are being 
considered with fidelity? 

 How do district administrators provide equal access to high quality instruction and research based 
instruction in all classrooms?  How are these standards monitored? 

 Does the district or do individual schools use a universal screener for all students to identify problem 
areas for learning?  How and how often is this universal screener used? What do the teachers and 
administrators do with the results of the universal screener? 

 How does the district monitor the use of high quality interventions within the RTI process? Who 
monitors equal access across the district, fidelity in use of instruments, and the accuracy of collected 
data? 

 Does your district have a process for selecting interventions that are appropriate to students’ 
individual learning needs as students move through the RTI process?  How is this done? 

 How is professional development provided to teachers and administrators regarding the collection and 
use of progress monitoring data? 

 Is there a pattern emerging that shows either certain schools or certain teachers have much higher 
rates of referral for consideration for special education? 



TA for Over-Identification 
 

2 
 

 What does the school or district do to invite parent participation in the pre-referral process?   
 

Domain:  Evaluation for Special Education 

 Who selects and monitors evaluations to ensure linguistic and cultural appropriateness?  

 Who ensures current training is provided on evaluation instruments and the interpretation of the 
results of the instruments used? 

 Could an uneven quality of evaluation across your district promote over identification of special 
education students? How can this be avoided? 

 How does your district monitor the re-evaluation process to ensure students are reevaluated at 
appropriate intervals? Are students reaching high school without having had a re-evaluation since 
elementary school? 

 Are students reaching high school with an evaluation that enables them to have appropriate 
educational and transition plans? 
 

Domain:  Eligibility and Re-eligibility 

Select the categorical considerations for your district’s area(s) of identified disproportionality: 

A. Intellectual Disabilities  

 What is the guidance regarding professional judgment for eligibility for ID when measures do not fall 
below a standard score of 70 in adaptive, cognitive and/or achievement domains?  

 Do students with SDD eligibility routinely receive timely comprehensive evaluations prior to categorical 
eligibility? What constitutes a comprehensive re-evaluation? 

 Could a lack of early intervention programs be leading to over-identification of ID? What are some 
early intervention district initiatives? 

 Describe any interaction patterns that exist between ID identification and other variables:  ethnicity, 
poverty, and density of culturally diverse populations? 

 
B. Emotional and  Behavioral Disorders 

 Are Functional Behavior Assessments (FBAs) routinely conducted during the SST process for students 
exhibiting problems with behavior? 

 Are results from FBAs used to directly inform interventions prior to referral to special education? How 
are they monitored and then adapted? 

 When EBD students are removed from the general classroom and placed into a small group setting, 
what specialized instruction are they receiving there that they cannot get in the general education 
setting? 

 What services and supports are in the IEPs of EBD students that develop skills to enable them to 
receive instruction in the general education classroom? 

 Describe any interaction patterns that exist between EBD identification and other variables:  ethnicity, 
poverty, and density of culturally diverse populations? 
 

C. Specific Learning Disability 

 Do the district’s criteria for SLD eligibility require evidence of deficits in the basic psychological 
processes that impact a child’s academic achievement? How is this accomplished in practice? 
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 When analysis of classroom work samples is completed as part of the evaluation process for SLD, are 
those samples compared to a normative sample of work in the same classroom(s)?  

 Is there any evidence that students with low average IQs globally are being identified as SLD students?  
If so, what are some alternative means of intervening with these students that could prove effective in 
the general education setting? 

 What services and supports are in the IEPs of SLD students that develop skills to enable them to 
receive instruction in the general education classroom? 

 
D. Autism 

 What is the routine evaluation protocol followed when a parent presents the school with a doctor’s 
diagnosis of autism? 

 Does your district have pre-referral interventions in place to support students in the general education 
environment who display: 
1)  Processing deficits? 
2) Deficits in social interaction and participation skills? 
3) Verbal and non-verbal communication deficits? 
4) A strong need for adherence to routines and schedules? 

 What is the typical protocol followed when a student moves into your district with an autism 
eligibility? 
 

E. Speech and Language 

 How does your district ensure that children being referred for speech concerns receive a 
comprehensive evaluation? 

 How does your district ensure that Speech/Language Pathologists have a thorough knowledge of 
language acquisition and dialect issues and how those could impact eligibility decisions? 

 How does your district ensure that Speech/Language Pathologists are determining eligibility based 
upon an educational impact (academic/behavior) and not upon a clinical impact? 

 What are your district procedures for referral received from families whose children are currently 
receiving private speech or language therapy? 

 

 

 

 

 


