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Fellow Georgians,

TheEvery Student Succeeds Aatnmonly referred to as ESSA, was signed into law in 2015. ESSA, which earned bipartisan
approval in Congress, freed states from thHéa Child Left BehindCLB) waiver agements and entrusted them with the
responsibility to develop their own state plans to support education.

ESSA significantly scaled back the authority of the U.S. Secretary of Education and U.S. Department of Education. That said,
though ESSA gave stagdditional authority and flexibility over their education systems, wholesalehiléyiwas not

granted.The requirements of the law vary in specificity from issue to issue, with significant flexibility granted in some areas
while in others (such as testj), many of the federal requirements introduced in No Child Left Behind remain.
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responsive to the feedback we received from educst@arents, students, business/industry representatives, and

community members. We believe the resulting plan strongly supports our visioffiesing a holistic education to each and

every child in the state

The Every Student Succeeds Act gave Geongigoportunity toreflect onandrefine previous education reforms and
engage Georgians in a meaningful way to chart out the future of education in ourcsiagether.

The stakeholder feedback process inclueéght public listening sessions across thats, online surveys (through which
thousands of Georgians offered their opinions), opportunities to weigh in through social media and aetbdiveiil
address for feedbacKk he process of creating the plan was driven by a State Advisory Committee amtisng

committees made up of students, parents, teachers, school leaders, state agencies, nonprofit and civic organizations,
business, and education advocacy grogpmt by the Georgi®epartment of Education alonéA public review period
allowed all Georgians to weigh in angrovide feedback on our plaand theworking committeesvere reconvenel to
discussand incorporatethat feedback.
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students, in partnership with other state agencies, nonprofit and civic organizations, districts, schools, and communities.

At the center of the plan is a common framework of improvement that placesitbole CHi Rakthe center, thereby

focusing and organizing the work of the Department and engaging partners in the improvement process. Indicators

included in our accountability stgsn go beyond just test scores, allowing us to capture a more holistic view of district and
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accountability system, pragding ambitious but attainaleltargetsfor groups of students, while rewarding schools that move
students academically from one level to the next.

This plan supports the alignment of tools, resources, initiatives, programs, and efforts so they work in a more effective and
efficient way to ultimately impact the classroom. The cornerstones of our plarsemgthening the teaching profession
andbuilding the capacity of leaders through quality feedback, support, mentorship, and professional learning

All of our work is focused on poisiely impacting the 1.8 million childrepour childrencg K2 | G (0 Sy R1I2DWERENA A | Q&
schools. Together, we can ensure that cliddused and classroo® Sy § SNBER L12f AOASA NBGdzNYy G2 T
®

Thank you for being a part of the development®§ 2 NHA | Qa adk 4GS L} |y

Sincerely,

bbb

Richard Woods
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RevisedState Template for the
Consolidated State Plan
The Elementsy and Secondary Education Act of 1965, as
amended by the Every Student Succeeds Act

U.S. Department of Education
Issued: March 2017

OMB Number: 1818576
Expiration Date: September 30, 2017

Paperwork Burden StatementAccordingto the Paperwork Reduction Act of 1995, no persons are required to
respond to a collection of information unless such collection displays a valid OMB control number. The valid OMB
control number for this information collection is 182876. The time requid to complete this information

collection is estimated to average 249 hours per response, including the time to review instructions, search existing
data resources, gather the data needed, and complete and review the information collection. If ygu have an
comments concerning the accuracy of the time estimate(s) or suggestions for improving this collection, please write
to: U.S. Department of Education, Washington, DC 262827. If you have comments or concerns regarding the
status of your individual subission of this collection, write directly to: Office of Elementary and Secondary
Education, U.S. Department of Education, 400 Maryland Ave., S.W., Washington, DG20282



Introduction

Section 8302 of the Elementary and Secondarncktion Act of 1965 (ESEA), as amended by the Every
Student Succeeds Act (ESSaJuires the Secretary to establish procedures and criteria under which,
after consultation with the Governor, a State educational agency (SEA) may submit a consolidated State
plan designed to simplify the application requirements and reduce burden for SEAs. ESEA section 8302
also requires the Secretary to establish the descriptions, information, assurances, and other material
required to be included in a consolidated StatarplEven though an SEA submits only the required
information in its consolidated State planS&Amust still meet all ESEA requirements for each included
program. In its cosolidated State plan, each SBAy, but is not required to, include supplemental
information such as its overall vision for improving outcomes for all students and its efforts to consult
with and engage stakeholders when developing its consolidated State plan.

Completing and Submitting a Consolidated State Plan

Each SEA must addresdkof the requirements identified below for the programs that it chooses to
include in its consolidated State plan. A SEA must use this template or a format that includes the
required elements and that the State has developed working with the Couritief State

School Officers (CCSSO).

Each SEAust submit to the U.S. Department of Education (Department) its consolidated State plan by
2yS 2F (KS F2ff2¢6Ay3a (62 RSFIRtAySa 2F GKS {91! Qa O

T April 3,2017 or
1 September 18, 2017

Any plan that iseceived after April 3, but on or before September 18, 2017, will be considered to
be submitted on September 18, 2017. In order to ensure transparency consistent with ESEA section
1111(a)(5), the Department intends to post each State plan o®telLd: NI YSy 1 Qa 6SoaAridSo

Alternative Template
If a SEA does not use this template, it must:
1) Include the information on the Cover Sheet;
2) Include a table of contents or guide that clearly indicates where the SEA has addressed
each requirement in itsonsolidated State plan;
3) Indicate that the SEA worked through CCSSO in developing its own template; and
4) Include the required information regarding equitable access to, and participation in, the
programs included in its consolidated State plamemgpiired by section 427 of the General
Education Provisions Act. See Appendix B.

Individual Program State Plan

A SEA may submit an individual program State plan that meets all applicable statutory and regulatory

requirements for any program that it chooseot to include in a consolidated State plan. If an SEA

intends to submit an individual program plan for any program, the SEA must submit the individual

program plan by one of the dates above, in concert with its consolidated State plan, if applicable.
1Unless otherwise indicated, citations to the ESEA refer to the ESEA, as amended by the ESSA.
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Consultation

Under ESEA section 8540, e&thA mustonsult in a timely and meaningful manner with the Governor, or
FLILINBLINRAF GS 2FFAOALFITA FNBY G(GKS D2@SNYy2NRa 2FFAO0S:
of its consolidatd State plan to the Department. A Governor shall have 30 days prior to the SEA

submitting the consolidated State plan to the Secretary to sign the consolidated State plan. If the

Governor has not signed the plan within 30 days of delivery by the SE8Ethashall submit the plan to

the Department without such signature.

Assurances

In order to receive fiscal year (FY) 2017 ESEA funds on July 1, 2017, for the programs that may be included
in a consolidated State plan, and consistent with ESEA section 8302, each SEA must also submit a
comprehensive set of assurances to the Department ata dnd time established by the Secretary. In

the near future, the Department will publish an information collection request that details these

assurances.

For Further Information: If you have any questions, please contact your Program Officer at
OSS.[Ste]@ed.gov (e.gQSS.Alabama@ed.gov
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Cover Page

Contact Information and Signatures

SEAContact (Name and Position): Telephone:
Richard WoodsState School Superintendent (404)657-1175
Mailing Address: Email Address:
2066 Twin Towers East rwoods@doe.k12.ga.us
205 Jesse Hill Jr. Dr. SE
Atlanta, GA30334

By signing this document, | assure that:

To the best of mknowledge and belief, all information and data included in this pl@ntrue and
correct. The SEWill submit a comprehensive set of assurances at a date and time established by t
Secretary, including the assurances in ESEA section 8304.

Consistent wit ESEA section 8302(b)(3), the SEA will meet the requirements of ESEA sections 11
and 8501 regarding the participation of private school children and teachers.

Authorized SEA Representative (Printed Name) Telephone:

Richard L. Woods (404) 6571175

Signature of Authorized SEA Representative Date:
M)@%/ September 18, 2017

Governor (Printed Name) Date SEArovided plan to the

Governor under ESEA section 8540:
TheHonorable Governor Nathan Deal
August 4, 2017

Signature of Governor Date:
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Programs Included in the Consolidated State Plan

Instructions Indicate below by checking the appropriate box(es) which programs the SEA included in its
consolidated State plan. If an SEA elected not to include one or more of the progtamsbits

consolidated State plan, but is eligible and wishes to receive funds under the program(s), it must submit
individual program plans for those programs that meet all statutory and regulatory requirements with

its consolidated State plan insingle submission.

X Check this box if the SEA has includidf the following programs in its consolidated State plan.

or

If all programs are not included, check each program listed below theBE#eincludes its
consolidated State plan:

5 Title I, Part A: Improving Basic Programs Operated by Local Educational Agencies
3 Title I, Part C: Education of Migratory Children

3 Title I, Part D: Prevention and Intervention Programs for Children and Youth Who Are Neglected,
Delinquent, or AfRisk

3 Title Il, Part A: Supporting Effective Instruction

5 Title Ill, Part A: English Language Acquisition, Language Enhancement, and Academic Achievement

5 Title IV, Part A: Student Support and Academic Enrichment Grants

3 Title IV, Part B21st Century Community Learning Centers

3 Title V, Part B, Subpart 2: Rural and {legome School Program

3 Title VII, Subpart B of the McKinn&gnto Homeless Assistance Act: Education for Homeless
Children and Youth Program (McKinnégnto Act)

Instructions

Each SEA must provide descriptions and other information that address each requirement listed below
for the programs included in its consolidated State plan. Consistent with ESEA section 8302, the
Secretary has determined that the followiregjuirements are absolutely necessary for consideration

of a consolidated State plan. A SEA may add descriptions or other information, but may not omit any
of the required descriptions or information for each included program.
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A. Title I,Part A: Improving Basic Programs Operated by Lé&xhlcational
Agencies (LEAS)

1. Challenging State Academic Standards and AssessiiESEA section 1111(b)(1) and
OHO YR on [/ CW 232 HAnNDPMbLHAANDY DO

Georgia is committed to pursuing maximum flexibility surrounding assessment, including the option for an
innovative approach, througproactively requesting andpplying for participation in the Innovation

Demonstration Authority that allowfr competencybased and interim assessments of student learning

as permitted under ESSAn Assessment Task Force with stakeholders and assessment experts shall be
established to explore technically sound assessment methadfiow those assessmesitan be scaled

statewide. Georgia has established a procefiewingLEAgo petition the state to administer a nationally
recognized high school academic assessment to all students in lieu of the state high school assessment. The
comparability and technical quality requiremts of ESSA will be honored through this process.

Please see AppendixEand Hfor supplemental information.

2. Eighth Grade Math ExceptigBSEA section 1111(b)(2)(C) and 34 CFR § 200.5(b)(4))

i. Does the State administer an exflcoursemathematics assessment to meet the
requirements under section 1111(b)(2)(B)(v)(I)(bb) of the ESEA?
X Yes
b 2

i.,LF F {GFrGS NBaLRyRa aeSaé¢ G2 ljdSadghadey HOAUVI R
student who takes the high school mathematics isguassociated with the ernadf-course
assessment from the mathematics assessment typically administered in eighth grade under
section 1111(b)(2)(B)(v)()(aa) of the ESEA and ensure that:
a. The student instead takes the emd-course mathematics assessment the
State administers to high school students under section
1111(b)(2)(B)(v)(1)(bb) of the ESEA,
0P ¢KS aidzRSyidQa LISNF2NXIyOS 2y (KS K
year in which lhe student takes the assessment for purposes of measuring
academic achievement under section 1111(c)(4)(B)(i) of the ESEA and
participation in assessments under section 1111(c)(4)(E) of the ESEA;
c. In high school:
1. The student takes a Stadeiminisered endof-course assessment
or nationally recognized high school academic assessment as
defined in 34 CFR § 200.3(d) in mathematics that is more advanced
than the assessment the State administers under section
1111(b)(2)(B)(v)(1)(bb) of the ESEA,
2. TheState provides for appropriate accommodations consistent
with 34 CFR § 200.6(b) and (f); and
od ¢KS aiddzRSyidQa LISNF2NXYIyOS 2y {(KS
assessment is used for purposes of measuring academic
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achievement under section 1111(c)(4)(B)(i)le¢d ESEA and
participation in assessments under section 1111(c)(4)(E) of the
ESEA.

X Yes
b 2

i.LF P {dFGS NBalLlRyRa aeSaé¢ G2 1jdzSadAz2y HOAALZ
regard to this exception, its strategies to providesalidents in the State the opportunity to be
prepared for and to take advanced mathematics coursework in middle school.

Expanding Educational Opportuné&s While Eliminating the Doubl&esting of Students

Geagia is committed tgrovidingaccelerated learningpportunities for all studentsTo provide
opportunities for engaging, relevant, and challenging curriculum for all Georgia students, the state
provides a variety of advanced academic and career patheagses that strengthen student readiness
for college, careers, and life. Opportunities for advanced coursework are offered to middle school
students, primarily but not exclusively in the content area of mathematics.

Support for Acceleratediodelsin Mathematics

Georgia_ocal Education Agencies (LEss)provided with middle school acceleration model resources for
mathematics ahttps://www.georgiastandards.org/Georgi@tandards/Pages/Matb-8.aspx Please note

that the suggested acceleration model requires that all grade six Georgia Standards of Excellence (GSE)
standards and a portion of the grade seven GSE standards are addressed in sixth grade and that the
remainder of grade seven GSE standanad all grade eight GSE standards are addressed in seventh grade.
Grade six and seven acceleration teachers are provided with suggested curriculum maps and
comprehensive course overviews and are expected to deliver the unit frameworks posted in the@Bades
resource toolkits. Students will then begin high school mathematics coursework as eighth graders with
enrollment in either Algebra I, Coordinate Algebra, Accelerated Algebra I/Geometry A, or Accelerated
Coordinate Algebra/Analytic Geometry A and mustdministered the appropriate End of Course
assessmenfAlgebra | or Coordinate Algebtagfore high school credit is awarded.

LEAFIexibility to Choose Accelerated Instructional Models

Additionally,LEAsare afforded flexibility regarding acceleration; some choose to initiate acceleration at
grade eight (rather than at grade six) by embedding grade eight standards in their study of high school
courses: Algbra |, Coordinate Algebra, Accelerated Algebra I/Geometry A, or Accelerated Coordinate
Algebra/Analytic Geometry A. This acceleration model does not compact standards associated with grades
6-8 in grades six and seven as described eatlleAthat choo® this model are required to administer the
Algebra End of Course assessment before granting high school credit.

Expanding Access to Accelerated Coursework through Virtual Opportunities
Such advanced opportunities are available iasaldents throughout Georgidhe Georgia Department of
Education ensures this accdsgsutilizing the Georgia Virtual School (GAVSy@plemental online
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instructional programThe Gergia Department of Education recommends that GAVS be used as a
resource for LEAs, particularly when there are too few students, too few teachehg demandis too

low to sustain faceo-face course offerings (as is thesean some small, rural LEAS)udents can take
courses during the sclol day or after school hourslistorically, GAVS has been utilized to promexteess

to advanced courseworlor example, currently 27 Advanced Placement courses are offered. During the
20152016 school year, GAY&vided AP instruction to 2,006 unique students in 240 high schools.

{AyO0S (KS Ayl NP R dzOahd cargenready adadeditdhdartsiadv@rédicdimddg
opportunities have been expanded across the state to increase the offeringlogbhool courses at the
middleschool levelas State Board of Education rules do not prohibit the offering of high school courses at
the middleschool levelDuring the 2018016 school year, 16,689 middiehoolstudents took an

advanced higlschool méhematics course (Algebra) while enrolled in middle school; 27,454 middle school
students took an advanced higichool science course (Physical Science); and 4,010 madielstudents

took an advanced higéchool language arts course(@rack Literatue and CompositionEach of these
a0dzRSyda LI NOAOALI GSR Ay [BSdghds el€eted t@useRhedekibility2 dzNB S |
provided in ESSA for middle school studdgtade 8) taking advanced highhool mathematics courses;

the statewill apply for a waiver to extend this flexibility to additional middle school grades, as well as the
content areas of science and language arts.

Continuing Flexibility for Advanced Coursework in Sciend&iver will be Requested

Under theEvery Student Succeeds ££5SA), Georgiatendsto continuethe flexibility granted under its
Elementary and Secondary Education(ESEA) waiver in June 2015, tfee content area of

science Because mankEA®ffer the advanced highchool Physical Science course at the middle school

level in lieu of grade 8 science, Georgia saktk a waiver to continue tassess middle school students

with the corresponding advandehighschootlevel End of Course assessment (EOC) for Physical Science
rather than the grade 8 science End of Grade assessment (EOG). As a result, students are assessed with a
measure aligned to the instruction they received. The results of the EOGiassds taken by middle

school students will be utilized in tt@CRRContent Mastery calculations for middle schools.

D S 2 NHEE®C pibgramssesses two higithool science coursePhysical Science and Biolodyyis

important to note that Physicalci&nce is not required of all students; per State BazrEEducation Rule
160-4-2-.48 students may takeither Physical Science or Physics (which is not assagedn EOC
assessment All high school students are required, by State Board Rule, toBakegy, which is also
assessed with an EOC measpee State Board of Education Rdlg0-4-2-.48. Therefore, middle school
students who are erolled in the higtschool Physical Science course and tested while in middle school will
later take Biology whethey enroll in high school and will, as a requirement for the Biology course, take
the Biology EOQn other words, middle school students who complete Physical Science in middle school
will take the associated EOC at that time. They will then take Biolbgn enrolled in high school and take
the associated EOC at that time. The results of the EOC assessments taken by high school students will be
utilized in CCRPI Content Mastery calculations for high schools.
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Expanding Flexibility for Accelerated Coawsork to English Language Art&I(A) Waiver to be

Requested

Likewise, Georgiwill seek, through the waiver procesty expand this flexibility to include English

Language Arts (ELA). As previously mentioned, during theZlschool year ovet,000eighth

graders completed an advanced higbhool ELA course{@radeLiterature and Cmposition), including
participating in the associated EOIlhese students were also required to take the grade8 of Grade

(EOG) ELA tedt.granted, middle school students who complete advanced ELA coursework while enrolled
in middle school will be agssed in high school with the American Literature and Compo&@@Thus,

all students will be assessed while in high school and resulting scores will be utilized in CCRPI Content
Mastery calculations for high schools.

Ct SEAOAT AGE { é§NBlyRedord 6f DeferinD Ad@add@rhdnt®r Accelerated Opportunities for
Students

Allowing students to advance academically while in middle school offers the opportunity for additional
advancement or acceleratioonce enrolled in high schod&tudents who complete core requirements are

eligible to completeadditionalAdvarced Placementcoursgls & ¢Sttt & SyNRtf Ay DS2N
Dual Enrollment ProgranCurrently, these students earn both high school and postsecondary credit at no

cost; the state pays tuition for allualenrolledhigh school students.

2TheSecretary anticipates collecting relevant information consistent with the assessment peer review process in 34 CFR §
200.2(d). A SEA need not submit any information regarding challenging State academic standards and assessments at this time.

3. Native Language Assessme(ESEA section 1111(b)(2)(F) and 34 CFR § 200.6(f)(2)(ii) ) and ()(4)

.t NPGARS Ala RSFAYAGAZY TF2NJ af ko Sighficar eéxter# it K S NJ (0 F
theLJ- NI A OA LI G Ay 3 &G dzR §yhé speddid limguagéstiatiBet that Y R A RSy d A
definition.
{GF1SK2ft RSNJ 9y 3F3aASYSyid Ay GKS uwnokdmpRrdsesss (2 | AAIYAT
Discussions concerning the definitioncof I y3dzt 3Sa LINBaASyd G2 | aA3ayAFAiol:

statewide English Speakers to Other Languages (EBiSpry committee in December 2015, immediately

after the passage of thEvery Student Succeeds &£5SA). This groapnsistsof fifteen memiers

representing rural and metropolitan, consortium and roonsortiumLEAsas well as teacher educators

from universities and Regional Educational Service Age(RESAsMeetings were held iperson as well

a4 @GANIdzZ tfte FyR (IRSIKEYVEANBOSIQAS5 3 WMILNA Y Syiih REF 9 R dzC
RSTFAYAGAZ2Y 2F GLINB&aSyd (G2 | aA3ayATFAOLIyG SEGSydog |
LI NOAOALI GAYy3 aGdzRSY (G LRLIA I GA2Y YSS&ia GKS RSFAYAL

h@SNIDASG 2F DS2NBAFQa 9y3IftAAK [ SFENYSNI 69[ 0 t 2Lz | {
DS2NHAI Qa aidzRSy (i [BAshdurs thé stadsgrveapproxitatélyS18,608 Englig R

learnes. Like the Englishpeaking population, our English learners are \ehnetheir ethnicity and

economic and disability statuAnd while Georgia does havédmh refugee resettlement population in the
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Atlanta area, the majority of our ELs statd@i@0%) are Spaniskpeakers. This constitutepproximately

502 F (GKS adriasSQa 20SNIftt addzZRSy(d LI Lldzadsdsgdoy 0 dzi 2 dz
accountability purposesit the overall state level our next most common language graupsepresented

at thefollowing levels: Viethamesel3%; Chinese: 0%; and Arabic08%.

Spanis. RSYGAFASR &4 Wt NBaSyd G2 || araadyATaAololyid SEGSy
Because someEAserve a greater proportion of English Learners (ELs) than others, an analysis of

language prevalence wgerformed for each of our LEAs in Georglas analysis confirmed that Spanish

is the most prominent language of oult€ not only at the state levblt in every oneof our LEAsIn 39

LEAsthe ratio ofSpaniskspeaking ELs to natinglish speakeis higher than that of the state as a

whole. For this reason, the Title Ill regional specialist assigned to LEe%€s a native Spanish speaker

who possesses a strong background in instructional sugpohigh-density EL schools.

In addition, the Gergia Department oEducations piloting dualanguage immersion (Spanish) initiatives
in eightLEAsTheduallanguage immersion model is a research proven delivery model that supports
literacy and overall academic achievement for both native andmative English speaker&everal large
scale longitudinal studies of this model have confirmed that both native English Speakers amatiien
English speakers perform better academically overall, obtain higher levels of English literacy, show
improved cogitive ability, and show significant improvement in the closing of the achievement gap
between diverse learning groups regardless of secionomic background®esearch suggests that such
programs prove highly beneficial ®paniskspeaking ELis the development of content area, native
language, and English language skills.

Although Georgia does enroll a small number of students who identify as Native American, these students

are not Native Americatanguagespeaking ELs. The Migrant EL student conitpusi robust, however,

and the majority are Spanish speakers. Of the 118 LEAs with Migrant ELs in participating grades, 62 of

them serve only Spanish speakers. Of the remaining 56 LEAS, just seven hax@pamish language

presence of 3% or greatarhenconsidering enroliment at the LEA level (i.e., not the SEA levet)

example, irone of these LEAs, Burmese is spoken by 26 students in grades 3 through 12. None of the

other prevalent languages (Kanjobal, Navajou, Qhechua, South African, Kareneséadlepali or

Swalhili) arespoken in any of these LEAs by more than 7 students across the ten assessed grade levels. For
this reasonit is deemed impracticable to consider any of these-fow OA RSy OS f | y3dzr 3Sa Ay

A e L oA N LA

ii. Identify any existing assessments in languages other than English, and specify for which grades
and content areas those assessments are available.

English is designated as the official language of the State of GeOr@ias(A850-3-100). Accordingly,
State Board of Education Rul60-3-1-.07 stipulates that all assessments be administered in English.
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iii. Indicate the languages identified in question 3(i)vibich yearly student academic
assessments are not avdila and are needed.

Using the definition of languages other than English that are present to a significant extent in the
participating student population, outline above, no other languages were identified.

iv. Describe how it will make every effort tievelop assessmentst a minimum, in languages

other than English that are present to a significant extent in the participaindent

population including byroviding

a. ¢KS {Gl1radSQa LIy FYyR GAYSEAYS FT2NJ RSOSt 21
descrigion of how it met the requirements of 34 CFR §
200.6(f)(4);

b. A description of the process the State used to gather meaningful input on the
need for assessments in languages other than English, collect and respond to
public comment, and consult wilducators; parents and families of English
learners; students, as appropriate; and other stakeholders; and

c. As applicable, an explanation of the reasons the State has not been able to complete
the development of such assessments despite making everit.effo

English is designated as the official language of the State of GeOr@ias(A850-3-100). Accordingly,
State Board of Education Rul60-3-1-.07 stipulates that all assessments be administered in English.

Georgia works diligently to ensure assessitsaccessiblareto all students, with special attention given

to key subgroups such as students with disabilities and English learnersCissjleration of needs

begirs with test development and continues through score reporting. For well ovecadie Georgia has

employed Universal Design within its test development process; teachers of EL students particate in

test development activities; test administration accommodations are allowable and guidance directs

school teams to consider notonfyK S a4 G dzRSy 1 Qa 9y 3t AaK fFy3Adzr S LINRTFA
F2NJ 9[ [ a0 odzi Ffaz2 GKS a&ideRiS pidiherdatieBgfiag@enstaede | y R 2
student score report templates are available to help parents understand @& t RQa L OKAS@SYSy

4. Statewide Accountability System and Schoolgeupand Improvement ActivitieESEA
section 1111(c) and (d))

i. SubgroupgESEA section 1111(c)(2))
a. List each major racial and ethnic group the State includes as a subgrstyglents,
consistent with ESEA section 1111(c)(2)(B).

American Indian/Alaskan, Asian/Pacific Islander, Black, Hispanic;R4wgigl, White

b. If applicable, describe any additional subgroups of students other than the statutorily
required subgroups.€., economically disadvantaged students, students from major racial and
ethnic groups, children with disabilities, and English learners) used in the Statewide
accountability system.

9RdzO GAy3 DS2NHAIF Q& CdzitkNBY DS2



Georgia will include economically disadvantaged students, studentstfremrmajor racial and ethnic
groups described in 4ia, English learners, and students with disabilities.

c. Does the State intend to include in the English learner subgroup the results of students

previously identified as English learners on the Statessaents required under ESEA section
1111(b)(2)(B)(v)(I) for purposes of State accountablllty (ESEA section 1111(b)(\B)(B)}fﬂt a
a0dzRSy i Qa NBadz Ga Yl 0S AYyOfdzZRSR Ay GKS 9y3af A
after the student cease® be identified as an Engllsh learner.

X Yes
b 2

d. If applicable, choose one of the following options for recently arrived English learners in the
State:
5 Applying the exception under ESEA section 1111(b)(3)(A)(i); or

X Applying the exceptionnder ESEA section 1111(b)(3)(A)(ii); or

5 Applying the exception under ESEA section 1111(b)(3)(A)(i) or under ESEA section
1111(b)(3)(A)(ii). If this option is selected, describe how the State will choose which
exception applies to a recently arriveddtish learner.

At this time, Georgia is electing to test all recently arrived Entgisimer studentsn year one includein
CCRHRialculations theigrowth in year two, andclude in CCRPI calculatidiath achievenent and

growth in year threeldealy, Georgia believes it may be in the best interest for some recently arrived EL
students to be deferred from testing in year one. Givenréeent revisions tahe ACCESS for ELLs 2.0
measures, Georgia will work wittEAs@nd parents to monitor studenteeds and analyze/evaluate ACCESS
2.0 data inan effort to develop coherent statewide guidance for future implementatiéhthe time such
information becomes available and warrants a policy change, Georgia will notifyShedpartment of
Education.

ii. Minimum N-Size(ESEA section 1111(c)(3)(A))
a. Provide the minimum number of students that the State determines are necessary to
be included to carry out the requirements of any provisions under Title I, Part A of the
ESEA that requirdisaggregation of information by each subgroup of students for
accountability purposes.

Georgia will utilize a minimum N of 1&r all students and each subgroup of studefasan
|nd|cator to be mcluded in reportlng and scoring for accountablllty psqscpamgmanen—rates

equired

b. Describe how the minimum number of students &istically sound.

When setting a mimum Nsize, the purpose is teet a size that ikigh enougho protect student privacy
andmaximize reliabilityandlow enough to maximize the number of students included in the
accountability system. Georgia conded a thorough impact analysis, which found that there is no
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significant increase in reliability when the minimurnside increases between 15 and 30. This analysis
includeda simulation study in which a series of random samples at variegised were compared to the
full populationand an investigation of the yedn-year stability in performance rates as a function ef N
size

The figure below plotthe yearto-year stahlity (change from 2015 to 2016) in achievement rates as a
function of subgroup size. As the figure demonstrates, there is not a significant improvement in reliability
as the subgroup size increadesyond 15

Subgroup N size and change in proficiency
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2016 subgroup size

The figures below (elementary school ELAhamatics) plot the percerigeof schools that would be held
accountable for subgroup performance at various minimwsi2és. As the figures demonstrate, there is a
significant decrease in the percentage of schools that would be held accountable forgobgro
performance as the minimum N increadesyond15, especiallyvhen we examine subgroup performance
for students with disabilities, Hisparstudents English learney andmulti-racial subgroups.
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Elementary: ELA and percent of schools
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Elementary: mathematics and percent
of schools with minimum N
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The chart below provides the percageof students in each subgroup that would be accounted for in
accountability calculations at various minimurrsides for elementary schools. As the chart demonstrates,
there are significant decreases as the minimum N increases beyond 15.

N=10 N=15 N=20 N=25 N=30
All 99.99 99.98 99.98 99.97 99.96
Alaskan/American Indian 0.00 0.00 0.00 0.00 0.00
Asian/Pacific Islander 86.09 79.00 71.69 66.81 62.78
Black 99.57 99.26 98.74 98.10 97.40
Hispanic 97.81 95.17 91.68 88.20 84.41
Multi-Racial 77.56 53.13 31.47 16.86 8.53
White 99.47 99.09 98.74 98.34 97.91
Economically Disadvantaged 99.98 99.95 99.91 99.79 99.64
< | English Learners 96.06 92.75 89.58 86.43 83.18
W | Students with Disability 99.49 98.15 95.26 90.24 82.60
All 99.99 99.99 99.98 99.98 99.96
&8 | Alaskan/American Indian 0.00 0.00 0.00 0.00 0.00
g Asian/Pacific Islander 86.10 78.97 71.66 66.95 62.56
g Black 99.58 99.27 98.74 98.10 97.41
@ Hispanic 97.82 95.18 91.77 88.42 84.52
= Multi-Racial 77.57 52.94 31.52 16.70 8.77
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White 99.47 99.09 98.75 98.35 97.91
Economically Disadvantaged 99.98 99.94 99.91 99.79 99.64
English Learners 96.09 92.94 89.76 86.56 83.34
Students with Disability 99.51 98.17 95.21 90.20 82.70
All 99.96 99.95 99.88 99.76 99.65
Alaskan/Americamndian 0.00 0.00 0.00 0.00 0.00
Asian/Pacific Islander 66.73 56.09 48.07 39.86 35.15
Black 97.60 94.96 91.40 87.74 82.88
Hispanic 86.33 75.84 67.28 61.49 55.48
Multi-Racial 18.66 5.00 4.21 2.23 1.62
White 98.23 97.01 95.21 92.98 90.09
§ Economically Disadvantaged 99.74 99.18 98.38 97.49 95.79
Q English Learners 81.49 70.68 61.85 56.59 48.03
# [ Students with Disability 85.46 62.09 41.83 25.34 15.68
All 99.96 99.95 99.88 99.76 99.64
Alaskan/American Indian 0.00 0.00 0.00 0.00 0.00
Asian/Pacific Islander 66.74 55.86 48.08 39.86 35.15
Black 97.60 95.01 91.30 87.68 83.02
Hispanic 86.12 75.84 67.15 61.08 55.45
& | Multi-Racial 18.44 4.99 3.74 2.23 1.62
"% White 98.23 96.98 95.25 92.89 90.09
< Economically Disadvantaged 99.76 99.16 98.38 97.46 95.71
S | English Learners 81.48 70.36 61.92 56.44 48.05
" | Students with Disability 85.69 62.35 41.73 26.07 16.50

Given the limited increase in reliabiliéydthe decline in studentsepresentedas the minimum Msize
increase® S@ 2y R Mp X DS 2-9idB forraccauntabity vliiNbeA5. b

The minmum Nsize and related analyseserereviewed and vetted with G&¢B A I Qa 9{ {! ! 002 dzy
Working Committeeand ESSA Federal Programs Working Comnitteaposed of educators and other
ail 1SK2t RSNAR O | yR DS anviéel(condposeddnktigraligtognizeédRxpartd)2 NBE  / 2
c. Describe how the minimumumber of students was determined by the State, including how
the State collaborated with teachers, principals, other school leaders, parents, and other
stakeholders when determining such minimum number.
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Georgia has utilized a minimumsdizeof 15forsci2 2t | OO02dzy il 6 Af AG& aAyOS HAMH
Accountability Working Committeegmposed ot EAsuperintendents, educators, principateachers,
and other stakeholdergeviewed impact data in order to set the minimumsite.

' RRAGAZ2Y ! f @GS FOSNINB AtFNRRINIH{YE 2 2NJ Ay3a /2YYAGGSS | yR
Committee reviewed the minimum-kize impact analysis and expressed support for the minimesizé&\
of 15.

d. Describe how the State ensures that the minimum number is sufficiendt reveal any
personally identifiable informatiof.

There must be 15 students in the denominator for any data to be reported. Furthermore, Georgia does not
report N-sizes as part of its accountability reporting system. Only performance ratesplayed in order

to protect personally identifiable information. Additional rules for suppression will be identified and
implemented should it become necessary as new accountability reports are developed.

e. LT GKS {GFGSQa YAY A Yupysesoiiryporthlis Bwer thaditdeR Sy {
YAYAYdzY ydzYoSNJ 2F &dddzRSyda F2NI I O02dzy il
number of students for purposes of reporting.

The minimum Nsize for all reporting, including accountability reports, done at@s®rgia Department of

Education is 15. The Report Casthich provides public reporting of education data beyond the scope of

the accountability reportssA YLX SYSY (i SR o6& GKS D2 @SNy 2 ahbuilizasa TAOS 2
minimum Nsize of 10.

OCGA2014Hc SydzYSNI Sa (GKS RdziASa F2N) GKS D2@SNYy2NDa
includes developing annual report cards for elementary, middle, and secondary schools. Additionally, the

law requires GOSA to create a single staide acountability system working with the Georgia

Department of Education. The report card is not an accountability tool but rather straightforward reports

of demographic statistics by school and school systems in Georgia. The singleideasecountability

system is the tool that exists to fulfill the federal accountability requirement.

3 Consistent with ESEA section 1111(i), information collected or disseminated under
ESEA section 1111 shall be collected and disseminated in a manngrotieats the privacy of individuals consistent with
section 444 of the General Education Provisions Act (20 U.S.
Privacy Act of 19740) .-sizefd/mepartings $tdtes dhd comsyglt tha Ingtituite for Bducation
Sci e n c eBestPragioes fdar Deerminir@ubgroup Size in Accountability Systems While Protecting Personally
Identifiable Student Informatian t o i denti fy appropri at e sfdr prdtectmgstudentpracd i scl osur

iii. Establishment of Lon@lerm Goal$ESEA section 1111(c)(4)(A))
a. Academic AchievementESEA section 1111(c)(4)(A)(i)(I)(aa))
1. Describe the lontgrm goals for improved academic achievement, as measured by
proficiency on the annual statewedreading/language arts and mathematics assessments,
for all students and for each subgroup of students, including: (i) baseline data; (ii) the

timeline for meeting the longerm goals, for which the term must be the same mykbar
9RdzOl GAy3 DS2NHAIF Qa CdzitgNBY DS?2



https://nces.ed.gov/pubs2017/2017147.pdf
https://nces.ed.gov/pubs2017/2017147.pdf
https://nces.ed.gov/pubs2017/2017147.pdf
https://nces.ed.gov/pubs2017/2017147.pdf

length of time for alktudents and for each subgroup of students in the State; and (iii) how
the longterm goals are ambitious.

DS 2 NH A ktednd Gopl® Guitled by Innovation, Flexibility, and Continuous Improvement
Georgia is taking an innoved approach to setting goals under EQ%# approach centered on
continuous improvement. The expectation is for all schools to continue to make improvements and
decrease achievement gaps and, once a certain threshold is attained, sustain high levielevainaent.

l'a adzOKX 321Fta oAttt 06S oF&ASR 2y O2ylGAydz2dza A YLINE DS
Waiverg Annual Measurable Objectives or AMQwere set using state averages. The prescribed formula

expected the state to decrease tiaselineto-100% gap for all students and for student subgroups by half

in a period of six years:

PIITMROOI Qa Q& id .
@

There were multiple challenges with this structure. First, fpghforming schools could meet targets
without improvement or even while declining in performance. Secondsderforming schools could make
progress but still not meet targets. Third, if a gohmissed a target, they were required to make up that
distance plus the distance to the next target in the ensuing year. Finally, targets quickly escalated,
becoming unattainable for most schools. Many times, these goals resulted in schools feelingdiafeh
progress stalling. The figure below shows the range of 2015 and 2016 $eheloveighted proficiency
rates for one subgroup of students.

000

lllustration of Previous AMO Targets

Range of baseline

proficiency rates
120
1o : Range of year 1
100 : proficiency rates
0 :
80 Target
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30
20
10
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The blue line represents the AMO annual targets for this subgroup, based on state averages. This figure
illustrates how the schools below the blue line would have to make substantial annual increases in order to
meet the targetg in some cases, going froh®@%proficiencyor less to 55%roficiencyin a single year. This
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structure also fails to acknowledge schools that make significant improvements but do not attain this
unrealistic goal. This figure also illustrates how the schools above the blue linenzailin or even

decline in performance yet still meet the target. In 2016, 13.82% of Georgia schools met targets under the
AMO structure but declined in performance. Conversely, 28.01% of schools improved performance but
failed to meet targets. Goals uad AMOs were not clear, attainable, or motivating.

Setting Ambitious, Yet Attainable Goals for All Schools

Under ESSA, Georgia is creating a new target structuvligh growth or maintenance of high

I OKAS@SYSyi tSoSta Aa SELISOGSR 2F it &a0Kz2z2ta | yR
is to incentivize continuous, sustainable improvement. The state will calculate delrebimprovement

targets, defined as 3% of the gap between a baseline and 100%:

Improvement Target = (100 - baseline,y;)  0.03.

't Ay Ay3 97T aRMeaformance CodhBactg G G SQa

¢KS o2 AYLINRGSYSyd I NBS sdtemof sfatd gcdountahililyn wbich 2a/NoBtiwo Q& NP
GeorgiaLEA$ave a performance contract with the stat/hile there are various accountability provisions

in the two sets of state performance contract$trategic Waiver School System (SWSS) and Charter

System contractg one provision of the SWSS contragts & A RSYGAFASR o0& DS2NHALI Qa
Working Committee a8 S& i adzA 6 SR G2 0S5 dziAf XheSANBSdntEactdirégGire a i I (1 S Q
schools to decrease the gap between baselindggenance on the state accountability system and 100%

by 3% annually. This requirement represents an ambitious yet attainable goal and ensures that schools are

held accountable for the same expectations under both the federal and state accountabilitynsyste

Annual targets will be set faverya OK2 2t > Sy adz2NAy3 GKFG | aoOKz22ft Qa ai
consideration. This addresses a challenge with the previous AMOs where targets were unattainable for

some schools while other schools were not expedtetnprove upon current performance. Under this

new system, schools that aferther from 100% will be expected to make greater annual gains.

Additionally, subgroups that are furthdrehind will be expected to make greater annual gdthey will

have agreater targef given the larger gap between baseline performance and 100#)eby making

progress in closing achievement gaps. The figure below illustrates the progress that will be expected of all
schools under this new target structure.
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lllustration of New Improvement Targets

First target reset Second target reset

A 2 4 A x

Eachyear,BK22f & gAftf 0SS SELISOGSR (2 YSSi GKS AYLINROGSYS
performance. The annual target is a gain and not an absolute number; thus, it allows schools to start fresh
each year and encourages schools to continue to focus on improwemen

Flags to Signal Levels of Improvement

A system of improvement flags will be used to indicate whether targets wereArgeeenflagwill indicate

that a target was met; yellow will indicate that a target was not met but improvement was made; and red
will indicate that no improvement was made. Once a school has attained a performance rate of 90%, the
target will be to remai at or above that level of performance. The baseline year for calculations will be
2017 and targets will beadculated for all students anall accountability subgroupet the state LEA and

school level.

Supporting Longerm, Sustainable Improvement foAll Students

D S 2 NH A fendgoaf iayf &ktension of the annual improvement targétse longterm goal is to close
the gap between baseline performance and 100% by 45% oveioa péil5 yearsThis represents the
annual 3% improvement targets previously outlined. Ay&&r period provides a reasonable length of time
to encourage schools to engage in lelegm, sustainable improvements. This period allows time for a
change in sabol culture while at the same time creating a sense of urgency to meet annual targets.
Furthermore, the performance contracts that all but tkBAdaveentered intowith the state are based

on fiveyear cycles. A gear longterm goal aligns with threeycles of performance contracts. Annual
targets(not longterm goals)will be recalculated every 5 years in order to account for the progress, or lack
thereof, that schools have made over the previouggar period(the annual target will remain the same
within each fiveyear period) Once a performance rate of 90% is attained, the annual targebeviib

remain at or above that levelmprovement targets will be calculated based on academic achievement
rates in Englislkanguage arts, mathematics, scienaad social studies.
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2. Provide the measurements of interim progress toward meeting thetlemg goals for academic
achievement in Appendix A.

Appendix A includes an example of stigel targets using 2016 data as the baseline year. Targets will be
calculated individually for all students and for each accountability subgroup of students for each school,
eachLEA and the state using 2017 data as the baseline, when available.

3. Describe how the lorAgrm goals and measurements of interim progré®sard the longterm goals
for academic achievement take into account the improvement necessary to make significant progress in
closing statewide proficiency gaps.

DS2NEHAI Qa AYLINRGSYSyid GFNBSGA INB olFaSRoO@®y o 27F
Therefore, subgroups that are further behind will be expected to make greater annual gains than other
subgroups. In the longerm, this will result in decreasing statewide achievement gaps as all subgroups of
students make necessary improvements.

b. Graduation Rate(ESEA section 1111(c)(4)(A)(i)(1)(bb))

1. Describe the lonaerm goals for the fouyear adjusted cohort graduation rate for all
students and for each subgroup of students, including: (i) baseline data; (ii) the
timeline for meeting tle longterm goals, for which the term must be the same
multi-year length of time for all students and for each subgroup of students in the
State; and (iii) how the loArgerm goals are ambitious.

Setting Longerm Goals: Graduation Rates

Georgia is utilizing the same ambitious approach to setting goals for high school graduation raigas

academic achievement. The expectation is for all sch@otehtinue to make improvements and decrease
achievement gaps and, once a certain threshold is attained, sustain high levels of achievement. As such,

goals will be based on continuous improvement. UnitierESSA, Georgia is creating a new target

structure in which growth or maintenance of high achievement levels is expected of all schools and all

ddz0 ANR dzLIA P ¢KS 321 f 2F DS2NHAIQa ySg¢ GFNHSG &0GNUzO(
improvement. Thestate will calculate schodévelgraduation rateamprovement targets, defined as 3% of

the gap between a baseline and 100%:

Improvement Target = (100 — baseline,,,) = 0.03.

¢CKS o* AYLINRGSYSy(d GFNBSG fA3dya gA0K DS2NHAIF Qa NE
GeorgidLEAdave a performance contract with the stat/hile there are various accountability provisions

in the two sets of state performance contract$Strategic Waiver School System (SWSS) and Charter

System contractg one provision of the SWSS contractsisBestzA § SR (2 06S dziAf AT SR | &
ESSATheSWSS$ontracts require schools to decrease the gap between baseline performance on the state
accountability system and 100% by 3% annually. This represents an ambitious yet attainable goal and

ensuees that schools are held accountable for the same expectations under both the federal and state

I OO02dzyGltoAfAGE aeadsSyao !yydzt GFNBSGa Attt 0SS asS
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taken into consideration. This addresses a cimgiewith the previous AMOs where targets were
unattainable for some schools while other schools were not expected to improve upon current
performance. Under this new system, schools that are further away from 100% will be expected to make
greater annual gas. Additionally, subgroups who di@ther behind will be expected to make greater
annual gainggiven that they will have a greater targeiven the larger gap between baseline

performance and 100%)hereby making progress in closing achievement galps.figure below illustrates
the progress that will be expected of all schools under this new target structure.

lllustration of New Improvement Targets

First target reset Second target reset

91 OK &8SIFNE &a0OKz22fta ¢gAtft 0SS SELSOGSR G2 YSSi GKS AY
performance. The annual target is a gain andarabsolute number; thus, it allows schools to start fresh

each year and encourages schools to contifageisingon improvement. A system of improvement flags

will be used to indicate whether targets were matgeenflagwill indicate that a target wamet; yellow

will indicate that a target was not met but improvement was made; and red will indicate that no

improvement was made. Once a school has attaingchduationrate of 90%, the target will be to remain

at or above that level of performanck adlition to graduation rate being included in targets, graduation

rates are indicators on CCRPI. Therefore, schools are incentivized to reach 100% and thus receive

maximum points for these indicatordVith recent state policy changes with the passafdual

enrolliment legislatiorand Senate Bill 2 coupled with state policy initiatives like the SBOE approved

Technical College Readiness ELAandMathR 2 1 KSNJ ¥t SEA0Af AGE (2 SINYy KA
students are being provided with additiolngathways to graduatel'he state encourages all schools to

attain a graduation rate of 100%; however, a maintenance level of 90% accounts for the impact of ceiling
effects in accountability measures, especially when they pertain to smaller high schwolsaseline year

for calculations will be 2017 and targets will be calculated for all students and for all accountability

subgroups for the state, eadlEA and eacthighschool.

D S 2 NH A fendgoaf iayf &ktension of the annual improvement targ€tse longterm goal is to close
the gap between baseline performance and 100% by 45% over a period of 19 iesargpresents the
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annual 3% improvement targets previously outlined. Ay&8r period provides a reasonable length of time
to encourage school® engage in longerm, sustainable improvements. This period allows time for a
change in school culture while at the same time creating a sense of urgency to meet annual targets.
Furthermore, the performance contracts that all but tuBAdave with thestate are based on fivgear
cycles. A 1%year longterm goal aligns with three cycles of performance contracts. Annual tagets
longterm goalswill be recalculated everfjve years in order to account for the progress, or lack thereof,
that schoolshave made over the previodwe-year period(the annual target will remain the same within
each fiveyear period) Once a performance rate of 90% t&#ed, the annual target will be teemain at

or above that levellmprovement targets will be calculed for both the four and fiveyear adjusted

cohort graduation rates.

2. If applicable, describe the lotgym goals for each extendeglear adjusted cohort graduation
rate, including (i) baseline data; (ii) the timeline for meeting the {trg goalsfor which the
term must be the same muliear length of time for all students and for each subgroup of
students in the State; (iii) how the longrm goals are ambitious; and (iv) how the letegm
goals are more rigorous than the lotgyrm goal set fothe fouryear adjusted cohort
graduation rate.

The same methodology described in 4.iii.b.1 for the fpear adjusted cohort graduation rate will also be
applied for the fiveyear adjusted cohort graduation rate. This includes the baseline data (2017), timeline
(15 years), and rationale fambitiousness ofthe longterm goals. Additionally, the same rigorous
expectation is in place for the fiweear adjusted cohort graduation rate, requiring schools to decrease the
gap between the baseline rate and 100% by 3% annually. As demonstrated in AppendiloAgtarm

goals for the fiveyear adjusted cohort graduation rate are more rigorous than the J@ngn goals for the
four-year adjusted cohort graduation rate.

3. Provide the measurements of interim progress toward the-temgn goals for the fouyear
adjusted cohort graduation rate and any extendgehr adjusted cohort graduation rate in
Appendix A.

Appendix Aincludes an example of statevel targets using 2016 data as the baseline year. Targets will
be calculated individually for allglents and for each accountability subgroup of students for each
school, each.EA and the state using 2017 data as the baseline

4. Describe how the lorAigrm goals and measurements of interim progress for the fygear
adjusted cohort graduation ratand any extendegfear adjusted cohort graduation rate take
into account the improvement necessary to make significant progress in closing statewide
graduation rate gaps.

DS2NHAI Qa AYLINROSYSyYylG GFNBSGa né&ferfoomarteSaRd 180f6. 022 2 F
Therefore, subgroups that are further behind will be expected to make greater annual gains than other
subgroups. In the longerm, this will result in decreasing statewide achievement gaps as all subgroups of
students make necessaimprovements.
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c. English Language Proficiengi£SEA section 1111(c)(4)(A)(ii))
1. Describe the lonerm goals for English learners for increases in the percentage of such
students making progress in achieving English language proficiency, as atcbgthe
statewide English language proficiency assessment including: (i) baseline data; (ii) the State
determined timeline for such students to achieve English language proficiency; and (iii) how
the long term goals are ambitious.

Setting Longerm Gods: English Language Proficiency

Georgia will measure progress toward English language proficiency by measuring the gugzroént

EnglisAearner students moving from one statkefined Performance Band to a higher Performance Band

in grades 112 on thecomposite score oACCESS for ELLs. In 2012, the State of Georgia, in collaboration

with educatorsjncluded in its accountability system aeasure of EL progress based on std¢dined

performance bands developad measure expectegrogressn English language proficiency from one

@SN G2 GKS ySEld ¢KAA AYRAOFG2NI KFad 6SSy LI NI 27
level ofexpectedprogressvaries by performance band, withore progres®xpected at lower prior
LINEFAOASYyOe tS@Sta KKy i KA3IKS NkfihahhefoihahddP2 FA OA Sy C
bands based on the recentlynplementedACCESS 2.0 assessmard,as follows

Georgia Performance Bands
Performance ACCESSomposite
Band Score

I 1.02.1

Il 2.2-2.8

11 2.93.1

\Y 3.2-3.4

V 3.53.7

VI 3.84.0
VII 4.1-4.2
VIII 4.3+

Georgiacurrently defines proficiency in English as the achievemeatdo83 ACCESS composite score.
However, due to the recent rescaling of the ACCESS assesamiehe limited amount of data available
datawill continue to beanalyzed in order to determine wkiger this score should beevised in future

years Based on the progress students are expected to make across thedgfied performance bands
leading to meeting the exit criteria, the maximum timeline &or EL to reacproficiency is 7 year#s the
performance bands demonstrate, a student with an initial proficiency level in band | who makes adequate
progress, moving one band per year, would take 7 years to achieve the proficient score of 4.3 in band VIII.
Students who begin at a higher level of peadncy will be expected taeach proficiencyn a shorter period

of time. For example, a stlent with an initial proficiencievel in band IV would haveur years to achieve

the proficient score of 4.3 in band VMNumerous research studies support a éline of 7 years to attain
academic English proficient4ugust, & Shanahan, 2006; Collier, 1995; Hahta, Butler, & Witt, 2000;
Oakeley, Urrabazo, & Yang, 1998).
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Georgia is utilizing the same ambitious approach to setting goals for progress tomgdishEanguage

proficiency ast isfor academic achievement and graduation rates. The expectation is for all schools to

continue to make improvements on the Progrdssvards EnglishanguageProficiency indicator and, once

a certain threshold is attained, sustahnigh levels of achievement. As such, goals will be based on

continuous improvement. Under ESSA, Georgia is creating a target structure in which growth or
YEAYGSYlryOS 2F KAIK | OKASOSYSyild tS9oSta Aa SELISOGSF
structure is to incentivize continuous, sustainable improvement. The state will calculate -seveiol

improvement targets, defined as 3% of the gap between a baseline and 100%:

Improvement Target = (100 — baseline,;,;)  0.03.

¢KS o* AYLNRGSYSy(d GFNBSG FfA3dya gA0GK DS2NHAIF Qa NE
GeorgiaLEA$ave a performance contract with the stat/hile there are various accountability provisions

in the two sets of state performance coattsg Strategic Waiver School System (SWSS) and Charter
Systemcontracts2 Y S LINRP @A aAiz2y 2F (GKS {2{{ O2yiN)»Ola Aa oSa
ESSATheSWSS&ontracts require schools to decrease the gap between baseline perfornuamites state
accountability system and 100% by 3% annually. This represents an ambitious yet attainable goal and

ensures that schools are held accountable for the same expectations under both the federal and state
accountability systems. Annual targetdwi 0SS &S0d F2NJ S OK aOK22ft X SyadzNR
taken into consideration. This addresses a challenge with the previous AMOs where targets were

unattainable for some schools while other schools were not expected to improve upon current

performance. Under this new system, schools that are further away from 100% will be expected to make

greater annual gains. The figure below illustrates the progress that will be expected of all schools under

this new target structure.

lllustration of New Improvement Targets

First target reset Second target reset
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Flags to Signdlevels of Improvement

91 OK &8SIFNE aOKz2z2fa gAtt 068 SELISOGSR G2 YSSi GKS AY
performance. The annu#rget is a gain and not an absolute number; thus, it allows schools to start fresh

each year and encourages schools to contifogeisingon improvement. A system of improvement flags

will be used to indicate whether targets were méatgeenflagwill indicate that a target was met; yellow

will indicate that a target was not met but improvement was made; and red will indicate that no

improvement was made. Once a school has attained a performance rate of 90%, the target will be to

remain at or above thaelel of performance. The baseline year for calculations will be 2017 and targets

will be calculatedht the state,LEA and school level.

D S 2 NH A tendgoaf i®ayf Ektension of the annual improvement targ€tse longterm goal is to close
the gapbetween baseline performance and 100% by 45% over a period of 15§@anepresents the
annual 3% improvement targets previously outlined. Ay&&r period provides a reasonable length of time
to encourage schools to engage in letlegm, sustainable improvements. This period allows time for a
change in school culture while at the same time creating a sense of urgency to meet annual targets.
Furthermore, the performance contracts that all but tkBAdave with the state are based on fiyear
cycles. Al5year longterm goal aligns with three cycles of performance contracts. Annual tafgets
longterm goalswill be recalculated everfjve years in order to account for the progress, or lack thereof,
that schools have made over the previdive-yearperiod (the annual target will remain the same within
each fiveyear period) Once a performance rate of 90% is attained, the annual target will be to remain at
or above that level.

Given the recent transition by WIDA to the ACCESS 2.0 along with newarsisifal performance, Georgia
will evaluate and adjust, if necessary, its English language proficiency exit criteria, ideftatel
performance bands, and its progress in achieving ELP indicator as soon as enough data is available.

2. Provide theneasurements of interim progress toward the letgrm goal for increases in
the percentage of English learners making progress in achieving English language
proficiency in Appendix A.

Appendix Ancludes an example of statevel targets using 2016 dats the baseline year. Targets will be
calculated individually for each school, eddbA and the state using 2017 data as the baseline, when
available.

iv. Indicators(ESEA section 1111(c)(4)(B))

DS2NEAI Qa / 2fttS3S | yR / ICEREPHNaking ReRnementSBaFed oy | Yy OS L y F
Stakeholder Feedback

Georgia has implemented the College and Career Ready Performance Index (CCRPI), an index approach for
its school accountability system, since 2012. While some adjustments were necessary theE$A

requirements, Georgia utilized this opportunity to engage with stakeholders to make improvements to the
existing state accountability system. The accountability system included in this state plan has been

developed based on stakeholder feedback andglesd in consultation with a committee of education

9RdzO GAy3 DS2NHAIF Qa Cdzi2eNBY DS?2



stakeholders from across the state.

The accountability system has a set of indicators for each grade baénd@ 912) and is organized into
five components:

Content Mastery

Progress

Closing Gaps

Readiness

Graduation Rate (high school only)

aprwNPE

Redesigned CCRPI Framework

Content Are students achieving at the level necessary to be
Mastery prepared for the next grade, college, or career?

How much growth are students demonstrating
/ relative to academically-similar students?

Closing Are all students and all student subgroups making
Gaps improvements in achievement rates?

Are students participating in activities preparing
‘\ them for and demonstrating readiness for the next
level, college, or career?

Graduation Are students graduating from high school with a
Rate regular diploma in four or five years?

The focus for the components and indicatarasbased orfeedback from parents, school ah&Aeaders,
teachers, community members, and policymakers from across the state through multiple feedback
opportunities. These components and groupings are also familiar to Georgia stakeholders as similar
components have been utilized tihe CCRPI since 2012

CCRPI Components and Indicators: A Holistic Approach to MeasuE#gnd School Performance

The tablebelow lists the components and indicators Georgia will use in the school accountability system.
While component scores will be calculated and combined to produce the overall CCRPI score, each
indicator will be reported separately and disaggregated by sulgg Each indicator wilbe reported on a
100-point scale with the percentage of students meeting the indicator translating to the percentage of
points earned. For example, if 90.7% of students demonstrate reading comprehension at ottebmvd-
point2 ¥ GKS /2ttS3S 9 /I NBSNJ wSIFRe a{ iNBGOKé¢ [SEALS
indicator.More information is provided below in response to the state plan template questions.
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DS2NHAIl Qa { OK22f ¢CQléy? day Qarear Rép#erformgneée indes (CCRPI)
Component Indicator Description
Achievement score in English The achievement scores utilize weights based or

Content language artbased on student achievement level, where:

Mastery performance on the statewide 0 Beginning Learners earn 0 points,
assessment system (ES, MS,. HS) 0 Developing Learners earn 0.5 point,
Achievement score in mathematics 0 Proficient Learners earn 1.0 point, and
based on student performance on th 0 Distinguished Learners earn 1.5 points.
statewide assessment system (ES, N
HS) The content areas for dlhree grade bands will be
Achievement score in scienbased | weighted according to the number of state tests
on student performance on the administered within each grade band.
statewide assessment system (ES, N
HS)

Achievement score in social studies

based on student performance on th

statewide assessment system (ES, N

HS)

Progress in English language arts ag The ELA and mathematics progress scores utiliz

Progress measured by Student Growth weights based on growth level, where:
Percentiles (SGPs) (ES, MS, HS) 0 SGPs of-29 earn 0 points,

0 SGPs of 3@0 earn 0.5 points,
Progress in mathematics as measurg ® SGPs of 485 earn 1 point, and
by Student Growth Percentiles (SGP - -
(ES, MSHS) 0 SGPs of 6689 ean 1.5 points.
Progress toward English language | The Progres$oward EnglisthanguageProficiency
proficiency as measured by EL (Engl score utilizes weights based on progress toward
Learners) students moving from one| English language proficiency, where:
state-defined Performance Band to a 6 EL students making no progress toward
higherPerformance Band on the proficiency earn 0 points,
ACCESS for ELLs (ES, MS, HS) d Those making progress but not moving or
band earn 0.5 points,
6 Those moving one band earn 1 point, ang
0 Those moving more than one band earn
1.5 points.
Percentageof achievement targets Based on improvement targets (based on long
Closing Gaps | met among all students and all term goals and measurements of interim progres

subgroups of students (ES, MS, HS)

For each available target:
0 0 points are earned when performance

does notimprove,

0 0.5 points are earned when progress is
made but the target is not met,
0 1 pointis earned when the target is met

and
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Closing Gaps
(cont.)

0 1.5 points is earned for ED, EL, and SWI
subgroups when a 6% improvement targ
is met.

Readiness

Literacy (Lexiles) (ES, MS, HS)

Percentaigeof students demonstrating reading
comprehension at or above thaid-point of the
/] 2t€S3S 9 /I NSESNJ wSI R&
each grade level or courgealues can be found in
subpart e below)

Studentattendance (ES, MS, HS)

Percenageof students absent less than 10% of
enrolled days

Beyond the core (ES, MS)

Percenageof students earning passing scora
specified enrichment courses beyond the core th
expose students to a welbunded curriculum
(additional information can be found in subpart e
below)

Accelerated enrollment (HS)

Percenageof graduatesl 2"-grade students

earning credit for accelerated enroliment \Daal
Enrollment Advanced Placement, or Internationa
Baccalaureate courses

Pathway completion (HS)

Percenageof graduatesl 2"-grade students
completing an advanced academic, CTAE, fine g
or world language pathway

College and career readiness (HS)

Percenageof graduatesl 2"-grade students
entering TCSG/USG without neegliemediation;
achieving a readiness score on the ACT, SAT, tw
more AP exams, two or more IB exams; passing
pathway-aligned end of pathway assessment
(EOPA) resulting in a national or state credential
completing a workbased learning experience
(additional information can be found in subpart e
below)

Graduation
Rate

Fouryear adjusted cohort graduation
rate (HS)

Percentage of students in the identified cohort
earning a regular diploma in four years

Fiveyear adjusted cohort graduation

rate (HS)

Percentage of students in the identified cohort

earning a regular diploma in five years

ES: Elementary Schools; MS: Middle Schools; HS: High Schools

In addition to the CCRPI indicators described above, Georgia will report a School Climatgiggeand a
Financial Efficiency Star Rating in accordance with staté®a@.G.&8 20-14-33 and 2014-34). These star
ratings will be reported but will not be factored into CCRPI scores.

A positive school climate is a necessary condition for studeri=arn, grow, and be prepared for their

next stepafter high schoolThe School Climate Star Rating is a diagnostic tool to determine if a school is
on the right path to school improvement. This rating highlights the importance of school climate and its
relationship to improved stueht outcomes. Schools receiveae- to five-star rating, with five stars
representingan excellent school climate and one star representing a school climate most in need of
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improvement. The rating is based on four componefijsstudent, teacher, and parent perceptions of a
a0K22ft Qa Of AYI G4ST H dandslbdtinbdred leafmihgieOvirdnlhentyaBdr4) studentr & | F S
attendance.

The 0.50 five-star Financial Efficiency Star Rating provides a comparison-sfyzknt spending and
overall student performance. A fivaar rating represents strong student outcomes with lower levels of
expenditures (proportionate th EAsize) in comparison with othé&fEAsThe star rating is an informational
tool for school and.EAeaders, parents, and community stakeholders to use in conjunction with other
information as they work toward improved student opportunities and outcomes.

a. Academic Achievement IndicatoDescribe the Academic Achievement indicator, including a
description of how the indicator (i) is based on the ldegn goals; (ii) is measured by proficiency
on the annual Statewide reading/language arts and mathematics assessments; (iii) annually
measures academic achievement for all students and separategafdh subgroup of students;
YR O0A@Q0 G GKS {dF3SQa RAAONBGAZ2YS>S F2N SI OK LM
student growth, as measured by the annual Statewide reading/language arts and mathematics
assessments.

LEAand School Performace: Measuring Content Mastery
The Content Mastery component of CCRPI serves as the academic achievement indicator. This component
includes an achievement score in Englesiguage arts, mathematics, science, and social studies based on
student performancen the Georgia Student Assessment System. The achievement score measures
a0K22faQ 20SNIff tS@St 2F LINRPFTAOASyOe o6& dziAf Al Ay:
Learners earn 0 points, Developing Learners earn 0.5 points, Proficient lseaanerl.0 point, and
Distinguished Learners earn 1.5 poir@ecause there are two achievement levels below proficient
representing an average weight of 0.25, the 1.5 weight allocated to a Distinguished Learner does not offset
the performance of a Distingshed Learner.
1 Beginning Learners do not yet demonstrate proficiency in the knowledge and
aiAatta ySOSaalNeE G GKA& AINFIRS fSOStkO2dzNES 2
content standards. The students need substantial academic support to be
preparedfor the next grade level or course and to be on track for college and
career readiness.
1 Developing Learners demonstrate partial proficiency in the knowledge and skills
ySOSaalrNE G GKAA INIRS tS@PStkO2dz2NBES 2F S Ny
standards. The students need additional academic support to be prepared for the
next grade level or course and to be on track for college and career readiness.
1 Proficient Learners demonstrate proficiency in the knowledge and skills necessary
atthisgradeleve k O2 dzZNARS 2F € SI NYyAy3IX a ALISOAFASR AY
The students are prepared for the next grade level or course and are on track for
college and career readiness.
9 Distinguished Learners demonstrate advanced proficiency in the knowledge and
alAatta ySOSaalNeE i GKA&a 3AINIRS fSOStkO2dzNES 2
content standards. The students are well prepared for the next grade level or
course and are well prepared for college and career readiness.
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Because there are two achieventdevels below proficientrepresenting an average weight of 0.25, the

1.5 weight allocated to a Distinguished Learner does not offset the performammnd?roficient

students (Beginning arideveloping_earne). This is consistent with achievement indexproposed in

other approved state ESSA plans. For example, Louisiana provides 0 points for Level 1 (Unsatisfactory) and
2 (Approaching Basic) students, 70 points for Level 3 (Basic) students, 100 points for Level 4 (Mastery)
students, and 150 points fdrevel 5 (Advanced) students. North Dakota providgoints for Novice, 0.5

for Partially Proficient, 1 for Proficient, and 2 for Advanced.

Utilizing an achievement index 1) acknowledges the level of achievement demonstrated by students
across theachievement continuum and 2) incentivizes moving all students to the next level as opposed to
a narrow focus on moving students near the proficiency bar. Additionally, use of an achievement index will
better differentiate among schools when compared taaditional percent proficient as incorporates

more information about student performance (whereas a traditional percent proficient is binary). This
information can be used botlotmeaningfully differentiate among schools as well as compare the
performarce of all students among schools. Additional advantages of an achievement index are well
summarized by a large group of prominent educational researchers and experts to the U.S. Department of
Education in a July 22, 2016 letter (availablétgts://morganpolikoff.com/2016/07/12/aletter-to-the-u-
s-departmentof-education)). Finally, the correlation between the achievement index and the percent of
students atProficient or Distinguished Learner is 0.98, indicating a strong relationship.

Achievement scores for all students or for a subgroup of students will be adjusted if participation rates are
less than 95%, consistent with section 4(Mihe content areasof all three grade bands will be weighted
according to the number of state tests administered within each grade band. Content Mastery scores will
be based on the achievement of all students. However, the achievement scores for all students and for
each sulgroup will be reported and will be used for the letegym goals and measurements of interim
progress (improvement targets).

Subgroup achievement ratesalculated consistently as defined in this sectioifi,be utilized in the

Closing Gaps componerescribed in section 4(iii)(efror high schools, the Progress component will serve
as a measure of growth, in addition to academic achievement, in Eteylighage arts and mathematics.
This component utilizes Student Growth Percentiles (SGPs) to measgress in both Englidanguage

arts and mathematics.
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b. Indicator for Public Elementary and Secondary Schools that are Not High Schools (Other Academic
Indicator) Describe the Other Academic indicator, including haawnitually measures the
performance for all students and separately for each subgroup of students. If the Other Academic
indicator is not a measure of student growth, the description must include a demonstration that
the indicator is a valid and reliableagewide academic indicator that allows for meaningful
differentiation in school performance.

LEAand School Performance: Measuring Progress

The Progress component serves as the other academic indicator. This component utilizes Student Growth
Percentile{SGP) to measure progress in both Enddisguage arts and mathematics. SGPs describe the

amount of growth a student has demonstrated relativeatmademicallsimilar students. In other words,

{Dta GFr1S Ayid2 O02yaiRSNI { trining hid af keRgBoyith. @vith SEBs) aNJi A y 3
studentsc low- and highachievingg have the opportunity to demonstrate all levels of growth. The ELA

and mathematics progress scores utilize weights based on growth level. SGP% edirh 0 points, 3@0

eam 0.5 points, 4365 earn 1 point, and 689 earn 1.5 pointsThese range® dZNNB y (i f @ | f A3y G A (
teachereffectiveness system arskt the expectation that students need to make academic improvesient

by demonstrating greater than 40th percentileogrth. Progress scores will be based on the growth of all
students. Growth for subgroups also will be reported.

Closing Gaps: Incentivizing Continuous Improvement Among All Subgroups

The Closing Gaps component measures the extent to which all studengl| atadent subgroups are

meeting annual 3% achievement improvement targets in ELA, mathematics, science, and social studies
based on the longerm goals. Schools earn 1 point when a subgroup target is met; 0.5 point when progress
is made but the targesinot met; and 0 points when no progress is made. This component includes all
subgroups, sets the expectation that all subgroups meet annual 3% improvement targets, and incorporates
progress towards the lonrtgrm goals into scoring for the accountabilitysgem. Additionally, schools will

earn 1.5 points for ED, EL, and SWD subgroups meeting a 6% improvement target. This incentivizes all
schools to make greater annual gains with these historically underperforming subgroups. The 6%
improvement target for thee subgroups will be calculated consistently with the formula provided for the
goals as outlined in section 4(iii)(a)(1), except that the target will be 6% instead of 3%:

AN €0 NDREBP TTOOT 'Qd Q& 18 @

In 2016, on average, the elementary school achievement rate for ED students was 12.05 points below the
all studentssubgroup; EL students were 17.08 points below; and SWD students were 22.74 points below
the all studentsgroup. That gap grows for middlersml ED (13.36 points), EL (33.91 points), and SWD

(28.53 points) students. At the high school level, the gap is 9.61 points for ED students, 25.10 points for EL
students, and 21.06 points for SWD students. Achievement gaps are even greater betweelitbese t
subgroups and other subgroups. These statistics demonstrate the critical need to address the performance
of ED, EL, and SWD students.

Given the chronic underperformance of the ED, EL, and SWD subgroups, it is a critical priority to emphasize
greater improvement among these subgroups as the state strives to close achievement gaps and ensure all
students have the opportunity to succeed.iF bpportunity for schools to earn 1.5 points in Closing Gaps

when ED, EL, and SWD subgroups meet a 6% improvement target (double the 3% improvement target
expected of all subgroups) provides a clear incerftivall schoolg low and high performing to focus on
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and improve the achievement of these traditionally underperforming subgroups, which will lead to reduced
achievement gaps between subgroups.

Closing Gaps focuses on closing gaps between baseline performance rates and 100% for all subgroups.
Schmls and subgroups that are further behind are expected to make greater progress in order to meet
their annual targets. This component does not measure achievement gaps between subgroups; rather, it
measures the extent to which all students and all studmriigroups are closing gaps between baseline
performance and 100%.

c. Graduation RateDescribe the Graduation Rate indicator, including a description of (i) how the
indicator is based on the lortgrm goals; (ii) how the indicator annually measures graidnerate
for all students and separately for each subgroup of students; (iii) how the indicator is based on
the four-year adjusted cohort graduation rate; (iv) if the State, at its discretion, also includes one
or more extendedyear adjusted cohort gradtian rates, how the fouyear adjusted cohort
graduation rate is combined with that rate or rates within the indicator; and (v) if applicable, how
the State includes in its foyyrear adjusted cohort graduation rate and any extengear adjusted
cohort graluation rates students with the most significant cognitive disabilities assessed using an
alternate assessment aligned to alternate academic achievement standards under ESEA section
1111(b)(2)(D) and awarded a Statiefined alternate diploma under ESEAtsan 8101(23) and
(25).

LEAand School Performance: Graduation Rate

The Graduation Rate component includes both the faud fiveyear adjusted cohort graduation rates,

in alignment with the longerm goals.The graduation rate includes students meetsigte defined

graduation requirements as well as students meeting graduation requirements as defined in Senate Bill 2
which became effective in July 20Both gaduation rates will be calculated and reported for all

students and for each subgroup of stmds. The fouryear graduation rate for all students will comprise

2/3 of the weight allocated tohe GraduationRate componentwhile the fiveyear graduation rate for all
students will comprise 1/3 of the weight. This weighting structure emphasizes dnagsudents in four

years but also incentivizes continuing to work with students who need additional time to meet graduation
requirements.Both four and fiveyear gaduation rates for subgroups will also be reported.

d. Progress in Achieving Englistinguage Proficiency (ELP) Indicdb@mscribe the Progress in
l OKAS@AY3 9[t AYRAOFG2NE AyOfdzZRAYy3I (GKS {GFGSQa
assessment.

Capturing the Performance of English Learners (ELs) with a Path to English Proyicien

The Progress component includes the progress in achieving English language proficiency indicator. Georgia
has adopted the ACCESS for ELLs as its English language proficiency assessment, with an ACCESS composite
score of4.3signaling proficiency. Thegyress in achieving ELP indicator is measured by EL students

moving from one stat@lefined Performance Band to a higher Performance Band in graiigsoh the

ACCESS for ELLs. In 2012, the State of Georgia, in collaboration with educators, developadnoerfor

bands to measure expectgatogressn English language proficiency from one year to the next. This

AYRAOIF 02N KIFa 06SSy LINI 2F DS2NBAIFQa /2t€tS3S FyR [/
since 2012. The level of expecteabgressvariesby performance band, witmore progresexpected at

lower prior proficiency levels than at higher prior proficiency levels. EL students making no pfogtess

improving their composite scoréyward proficiency earn 0 points, those making progr@sgroving their
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composite scoreput not moving one band earn 0.5 points, those moving one band earn 1 point, and those
moving more than one band earn 1.5 points.

The table below provides the current Georgia performance baaded on the recently implemented
ACCESS for ERLBassessmentDue to the recent rescaling of the ACCESS assessment and the limited
amount of data available, data will continue to be analyzed in order to determimetherthe English
language proficiency exit criteria, the stadefined performance bands, and thHogressToward English
LanguageProficiency indicator should be revised in future years.

Georgia Performance Bands
Performance ACCESGSomposite
Band Score

I 1.02.1

Il 2.2-2.8

11 2.93.1

\Y 3.2-3.4

V 3.53.7

VI 3.84.0

VI 4.1-4.2
VI 4.3+

e. School Quality or Student Success IndicatoB§skcribe each School Quality or Student

Success Indicator, including, for each such indicator: (i) how it allows for meaningful
differentiation in school performanceij)that it is valid, reliable, comparable, and statewide (for
the grade span(s) to which it applies); and (iii) of how each such indicator annually measures
performance for all students and separately for each subgroup of students. For any School
Qualityor Student Success indicator that does not apply to all grade spans, the description must
include the grade spans to which it does apply.

For elementary and middle schools, the School Quality or Student Success Indicators are contained in the
Readiness component. For high schools, the School Quality or Student Success Indicators are contained in
the Closing Gaps and Readiness components.

Qosing Gaps: Incentivizing Continuous Improvement Among All Subgroups

For high schools, Closing Gaps is considemeslZSS indicator. It will be calculated consistently, however,
with the Closing Gaps component for elementary and middle schools thatsgleoed an Other Academic
Achievement indicator.

The Closing Gaps component measures the extent to which all students and all student subgroups are
meeting annual 3% achievement improvement targets in ELA, mathematics, science, and social studies
based m the longterm goals. Schools earn 1 point when a subgroup target is met; 0.5 point when progress
is made but the target is not met; and O points when no progress is made. This component includes all
subgroups, sets the expectation that all subgroups nagetual 3% improvement targets, and incorporates
progress towards the lontgrm goals into scoring for the accountability system. Additionally, schools will
earn 1.5 points for ED, EL, and SWD subgroups meeting a 6% improvement target. This incehtivizes al
schools to make greater annual gains with these historically underperforming subgroups. The 6%
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improvement target for these subgroups will be calculated consistently with the formula provided for the
goals as outlined in section 4(iii)(a)(1), except thattarget will be 6% instead of 3%:

VAR ¢ 0 NREP TTH O Qa Q2 168t @

In 2016, on average, the elementary school achievement rate for ED students was 12.05 points below the
all studentssubgroup; EL students were 17.08 points below; and SWD students were 22.74 points below
the all studentggroup. That gap grows for middle school ED (13.36 points), EL (33.91 points), and SWD
(28.53 points) students. At the high school level, the gapgis oints for ED students, 25.10 points for EL
students, and 21.06 points for SWD students. Achievement gaps are even greater between these three
subgroups and other subgroups. These statistics demonstrate the critical need to address the performance
of ED EL, and SWD students.

Given the chronic underperformance of the ED, EL, and SWD subgroups, it is a critical priority to emphasize
greater improvement among these subgroups as the state strives to close achievement gaps and ensure all
students have th@pportunity to succeed. This opportunity for schools to earn 1.5 points in Closing Gaps
when ED, EL, and SWD subgroups meet a 6% improvement target (double the 3% improvement target
expected of all subgroups) provides a clear incerftivall schoolg low and high performing to focus on

and improve the achievement of these traditionally underperforming subgroups, which will lead to reduced
achievement gaps between subgroups.

Closing Gaps focuses on closing gaps between baseline performance rate®@ntbd all subgroups.
Schools and subgroups that are further behind are expected to make greater progress in order to meet
their annual targets. This component does not measure achievement gaps between subgroups; rather, it
measures the extent to which atudents and all student subgroups are closing gaps between baseline
performance and 100%.

Focusing on the Whole Child: Building a Strong Foundation, Expanding Educational Opportunities, and
Preparing Students for Life

The Readiness Component includes the school quality or student success indicators. There are three
indicators for elementary schoolgree indicators br middle schools, and five indicators for high schools.
Two indicators, Literacy and Student Attendance, will be included for all three grade bands. The Beyond
the Core indicator will be included for elementary and middle schools. The Accelerated Entplime
Pathway Completion, and College and Career Readiness indicators will be included for high schools.

All calculations are based on the percageof studentsat each schoolvho achieve at a certain level or
experience a particular opportunity. Thereforeach indicator has the ability to meaningfully differentiate
among schools. Furthermore, the calculations are consistent across all schools within a gradestzdind
calculations are performed consistently at the state lea#gwing for the indicatos to be comparable and
statewide.All indicators use data from statewide, uniform data collection systems that incorporate
NAI2NRdza OKSO1 & YR NBIAANB [9! &dZAISNAYISYRSyd O8N
Achievement (GOSA) ausliicademic information submitted to the GaDOE annually. All indicators are valid
for their purposes and reliable in their measurement, as demonstrated by 1) the research documented for
each indicator, 2) the standardized definitions and calculations foin @adicator, and 3) the consistent,
statewide data collection procedures.
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Each indicator will be reported for all students and for each subgroup of students. All of the indatators
each schoolfor each grade bandvill be weighted equally andombinedto provide the overall Readiness
score.

Literacy(ES, MS, HS) is measured by the peamggf students demonstrating reading comprehension at

or above themid-point2 ¥ G KS / 2t € S3S 3 /I NBSNI wiBsteRggadedevah B (i OK £
course Lexile scores are derived from the state English language arts assessments, ensuring the indicator

is valid, reliable, and comparable statewidéemid-pointsfor applicable grades and courses are included

in the table below.

Grade/Course Mid-Point§of tpe CAoILegve & ’CareerAR‘?ad
a{ UNBUOKE¢ [ SEA

3 670L

4 840L

5 920L

6 997L

7 1045L

8 1097L

9" Grade Literature 1155L

American Literature 1285L

The link between reading on grade level and successful outcomes has been documented through research
(DeWalt et al, 2004; Heckman, 2006; Hanemann, 2015; Morrisroe, 2014; Feister, 2010; Hernandez, 2012).

| SNY I YyRST oO0nHnmHO 72 dzy R drénkvhdiareddt eaidziiproficienty B tNa&eSdoti 2 T C
third grade do not graduate from high school on time, a rate four times greater than that for proficient

NBII RSNBER¢ o0LJTdnv ® DS 2 NHdetfddtitheNRpectatibihadratudéngs ghiouidypé & 0 | Yy R T
ready for college or career upon exiting high school. One of the most important factors for readiness is a
aidzRRSyiQa loAftAGe (G2 NBFR FyR dzyRSNRGIFIYR GSEGa 27
school. The Lexileamework is the measure used to assess student gtadel reading ability by

measuring both the complexity of texts and a student's ability to comprehend these texts. The Lexile score
provides a measure of the reading proficiency of the student iniaab the complexity of the text

(MetaMetrics, 2017).

Student AttendancgES, MS, HS) is measured by the peagstf all students absent less than 10% of

days enrolled. Research supports that students who miss school are at risk for falling bekhmabin s
Balfanzand Byrnes (2012) found that attendance strongly affects achievement and graduation rates. Chang
& Romero (2008) recommend a definition of chronic absence of 10% oreaceised or unexcusedf

the school year. They found this definitidid a better job of identifying the individual students with a

pattern of chronic absence than the more common calculation of identifying students with a set number of
days absentwithout considering total days enrolleBecause this indicator measurdzanic absenteeism,

as opposed to average daily attendance, it is valid, reliable, and can meaningfully differentiate among
schools.
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Beyond the CoréES, MS) measures the percageof all students earnin@ passing scorn@ specified

enrichment coursesdyond the core that expose students to a welinded curriculumThe state will

FLILX & | O2yaAradSyd RSTAYAOGAZ2Y 2F alLl aaiay3ade adl dSga
YdzYSNAO &aO0FfSz | daLJ aa¢ 2y | anldF scale Additohal staiide S I y R
passing criteria will be adopted if additional grading scales are utilzeatent areas include fine arts and

world language for elementary schools and fine arts, world language, physical education/health, and

career eploratory for middle schoold. £ £ O2dzNESa St A3IA6fS F2NJ KA& AYRA
course catalogue with State Board of Education approved standanastionallyrecognized standards

(such as AP or IBAdditional content areas may be inded at a future datendwill follow the same

criteria as described above

A common theme across statewide stakeholder feedback opportunities was that parents and other

community members want to ensure that students are exposed to anvelided curriculumThis

AYRAOF G2NE &AAYAT NI G2 20KSN Gapprdvé&istate ESZA plaridJisaé A Y RA C
direct response to this overwhelming stakeholder feedback.

Research supports that students who engage in arts education may have better acadgoomes and
better school attendance than like peers (Cattrell, Dumais, & Hamjdthempson, 2012; Fisk, 1999;
Catrell, 1998). Second language learning is associated with higher academic achievement, enhanced
cognitive skills, and enhanced global citizleip (Armstrong & Rodgers, 1997; Thomas, Collier, & Abbot,
1993; Lazaruk, 2007; Howard, 2002; Stewart, 2012; Maillat & Serra, 2009). The link between
health/physical education and academic achievement is also supported through research (Dwyer et al
2001;Field, Diego, & Sanders, 2001).

Accelerated EnrollmenfHS)Accelerated Enrollment measures the percengedduatesl 2"-grade
studentsearning credit for accelerategenrollment viaDual Enrollmentpostsecondary opportunities
afforded through Senate Bill 2 enacted in July 2015, Advanced Placement (AP), or International
Baccalaureate (IB) coursde goal for this indicator will be set at the"7gercentile of school

performance using 2018 datac@es on this indicator will be adjusted by dividing school performance by
the goal and multiplying by 100, with a maximum possible score of 100.

Earning advanced credit through accelerated enrollment exposes students to eleilegeoursework and
prepaNBa GKSY F2NJ 0§KSAN ySE (i DualESdiaemprograni studéntsBavel . = | Yy R
access to a variety of academic and technical collegel courses. In particular, the Georgia Virtual School

(GaVvs) offers AP courses, thereby ensuringahatudents within the state have the opportunity to

participate in AP courses. In 2015, state laws OCGAIHL.3 and 22-149.2 removed barriers to dual

enrollment participation Dual Enrollmenaind Senate Bill 2) by simplifying multiple programs orie,

expanding dual enrollment opportunities for students, allowiagfull time or part time attendance, and

expanding grade levels to include all @th2th graders. Research shows that dual enroliment supports the
transition from high school to collegad improves postsecondary success (Barnett & Stamm, 2010; Karp

et al, 2007).
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Pathway Completior{(HS) measures the percemfeof graduatesl 2"-grade studentsompleting an

advanced academic, career/technical (CTAE), fine arts, or world language pdthwader to meet this
AYRAOIFIi2NE &a0dzRSyGa YdzaAadG O2YLX SGS 2yS 2N Y2NB 27
Educatiorapproved and calculated consistently at the state lee§ 2 NAA I Qa / | NESNJ / f dza i
to choose an area of interest in high school from 17 clusters, which include multiple career pathways. The
FAY 2F GKS LINRPAINIrY Aa (2 aK2g ailidzRSyita GKS NBf SOy
theywant to attend a tweyear college, a fouyear university or go straight into the world of work.

Additionally, the GaDOE has developed a process to pro@édavith the flexibility to have their custom

developed pathways approved by the State Board afcEtion, consistent with flexibility provided in state

law. In order for aocally developegbathway to be included in this indicator, an LEA must complete the

state approval procegsvhich includes participation from business and industry, trade organizstand
post-secondary institutionsand musthave the pathway approved by the State Board of Education. Upon

SBOE approval, the pathway becomes available to all LEAs, ensuring that the indicator is comparable
statewide. Completion of all pathways incadlwithin this indicatois calculated at the state level.

N -

Castellano, Sundell, Overman, Richardson, & Stone (2014) found that completion of a rigorous career
pathway could be a viable mechanism for increasing high school engagement and achievement and
support the transition to college and careers. A higlality career, technical, and agricultural education
(CTAEprogramaddresses the goal of college and career readiness while ensuring coursework is aligned to
academic standards and postsecondary exagens (Brand, Valant, & Browning, 201@urrent state data
support the relationship between pathway completion and high school graduati@l 94.8percent

of students who completed a CTAE pathway graduated within four years of entering high Echdivle

arts pathway completers, that percentage is 96.5%. For world language pathway completers, it is 98.8%
and for advanced academic pathway completers, it is 99.1%.

College and Career Reading$$S)s a lagging indicator andeasures the perceageof graduatesl 2"-

grade studentsvho have demonstrated college and career readiness through at least one of the following:
entering the Technical College System of Georgia (TCSG) or the University System of Georgia (USG) without
needing remediation; achuéng adefinedreadiness score on the ACR+ composite)SAT480+ on

EvidenceBased Reading and Writing and 530+ on Mathip or more AP exam8+), or two or more IB

exams(4+) passing an end of pathwassessment (EOPA) (nationadlgognized indusy credential); or

completing a worlbased learning experienda a field related to at least one course in the same pathway

of study) Work-based learning experiences must adhere to the stadepted standards and guidance.

Trainings are made available work-based learning coordinators in order to ensure a standard of quality

across the state.

Georgia may include additional methods of demonstrating readiness as they become avaheidtate is
currently exploring including ACCUPLACER results indigator.

Research supports that performance on national SAT and ACT exams are a good indicator of college and

career readiness (College Board, 2012; ACT, 2016). Additional research supports that students scoring 3 or

higher on an Advanced Placement J&Ram or 4 or higher on International Baccalaureate (IB) exams are
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more likely to graduate from college (Nagaoka, Roderick, & Coca, 2009; Dougherty, Mellor & Juan, 2006).
Attainment of an industrrecognized credential has improved outcomes for studeintduding higher

earnings (NRCCTE, 2017; DOL, 2014)-ddiglity workbased learning programs can also have positive
outcomes for students (Alfeld, 2015; Gramlick, Crane, Peterson, & Stenhjem, 2003).

v. Annual Meaningful Differentiatio(ESEA section 11¢c)(4)(C))
a. 5Sa0ONAOGS (GKS {GrisSQa aeadSYy 2F lyydzt YSIyAyS:
State, consistent with the requirements of section 1111(c)(4)(C) of the ESEA, including a
description of (i) how the system is based on all indicakoys G KS { dF 0SQa | 002 dzy
system, (ii) for all students and for each subgroup of students. Note that each state must
comply with the requirements in 1111(c)(5) of the ESEA with respect to accountability for
charter schools.

In accordance with cuent state law (82€L4-33), theCCRH§ reported on a scale ofD00.~with-the
possibility-of While it is possible to earextra points for ery high levels of achieveme(@ontent

Mastery) progresgProgressand achievement gaplosure(Closing Gapsbhe maximum score possible

for allindicators and components will be 100 for the purpose of calculating an overall CCRPTlseore

overall CCRPI score is based on all indicators and components described in 4.iv. Indicator performance will
be reported forall studens and each subgroup of students annually for all eligible public s¢lmalsding
primary, alternative, andharter schools

0P 55a0NRO0S G(GKS ¢SAIKGAYI 2F SIFOK AYRAOFG2NI |
differentiation, includinchow the Academic Achievement, Other Academic, Graduation Rate,

and Progress in ELP indicators each receive substantial weight individually and, in the aggregate,

much greater weight than the School Quality or Student Success indicator(s), in the aggregate.

Rewarding High Levels of AchievemeRtrogressand/or Achievement Gap Closure

As previously described, all of the indicators required by ESSA are grouped into five CCRPI components:
Cortent Mastery, Progress, Closing Gaps, Readiness, and Graduation Rate (high scha@hdely).
component scores will be calculated and combined to produce the overall CCRPI score, each indicator will
be reported separately and disaggregated by subgréftgpschool does not have an indicator (for

example, too few students to measure the Progress Toward English Language Proficiency indicator), the
weight associated with that indicator will be redistributed proportionally to the other indicators within the
applicable component. If a component is not available, the weight associated with that component will be
redistributed proportionally to other components.

Within the Content Mastery componeritie four achievement indicators are weighted according to the
number of tests administered in that content ardgr elementary and middle schoold,.A and
mathematics (weighted equally) comprise 75% of the score while science and social studies (weighted
equally)comprise 25% of the scorEor high schools, all four content areas are weighted equally.

Within the Progress component, ELA and mathematics progress each comprise 45% of the weight while
progress toward English language proficiency comprises 10% of igatwe

The Closing Gaps component is a single indichesed on theveightedpercentage of achievement
targets met across all students and all student subgroups
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Within the Readiness compone(three indicators for elementary schools, three indicatansrhiddle
schools, and five indicators for high schoo#d) indicators are weighted equally.

Within the Graduation Rate component (high schools only), the-year graduation rate receives 2/3 of
the points and the fivgrear graduation rate receivetf3 of the points.

Each component is werghted and comblned to produce an overall score-A0@ $calewith-the

: eWhile it is
possible to earn extra points mrkhe components (Content Mastery, Progress Closing Gaps),
maximum score possible for all indicators and components will be 100 for the purpose of calculating an
overall CCRPI scoighould a school earn a score greater than 100 for an indicator, a maximum score of
100 will be utilized in all CCRPI calculations. This ensures that high performance (greater than 100) on one
indicator does not mask low performance on another indicaftese weights were determined based on
the policy weights recommended by the ESSA Accountability Committee and finalized based on technical
analyses. The weights for the components are as follows:

Elementary Middle High
Content Mastery 30% 30% 30%
Progres 35% 35% 30%
Closing Gaps 15% 15% 10%
Readiness 20% 20% 15%
Graduation Rate -- - 15%

A school whose configuration spans more than one of the established grade bahds§K9-12) will

receive a CCRPI score for each grade band, based ordtbators specific to that grade banthose
gradeband CCRPI scores will be weighteded orenrollment and combined to produce a single CCRPI
score for the schoolf a school does not meet the minimum n size for an indicator, the points for that
indicator will be reassigned to the other indicators within that component. If a school does not meet the
minimum n size for a component or does not have data for that component, the same methodology will
apply.This methodology ensures that such schoelsive a CCRPI score that fairly represents the grade
levels included at the school and allows for a CCRPI score that is comparable to other schools.

While the CCRPI indicators are grouped into different components than the terminology utilized in ESSA,

all of the indicators included in CCRPI adhere to federal requirements. The table below provides a
crosswalk between the ESSA categories, the CCRPI components and indicators, and the weight (expressed
in terms of points out of 100) associated with each iathc. As the table demonstrates, the weight

assigned to academic achievement, student growth, graduation rate, and English language proficiency
carry much greateweight (65%) than the school quality or student success indicators (35%)

ESSA Category CCRP CCRPI Indicator ES MS HS
Component

Academic Achievement (i) Content Mastery ELA Achievement 11.25  11.25 7.50

Academic Achievement (i) Content Mastery Mathematics Achievement 11.25 11.25 7.50

Academic Achievement (i) Closing Gaps ELA and Mathematics 7.50 7.50 5.00

Academic Achievement (i) Progress ELA growth 13.50

Academic Achievement (i) Progress Mathematics growth 13.50
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Student Growth (ii)
Student Growth (ii)
Graduation Rate (iii)

Graduation Rate (iii)

English Language
Proficiency (iv)

School Quality or Student
Success (V)

School Quality or Student
Success (V)

School Quality or Student
Success (V)

School Quality or Student
Success (V)

School Quality or Student
Success (V)

School Quality or Student
Success (V)

School Quality or Student
Success (V)

School Quality or Student
Success (V)

School Quality or Student
Success (V)

Progress
Progress
Graduation Rate

Graduation Rate
Progress
Content Mastery
Content Mastery
Closing Gaps
Readiness
Readiness
Readiness
Readiness
Readiness

Readiness

ELA growth
Mathematics growth
4-Year Adjusted Cohort

Graduation Rate

5-Year Adjusted Cohort
Graduation Rate

Progress Towards English
Languagéroficiency
Science Achievement
Social Studies Achievemer
Science and Social Studies
Literacy

Student Attendance
Beyond the Core
Acceleratel Enrollment

Pathways

College and Career
Readiness

i -iv Total
v Total
Total

15.75  15.75
15.75  15.75
3.50 3.50
3.75 3.75
3.75 3.75
7.50 7.50
6.67 6.67
6.67 6.67

6.67 6.67

65.00 | 65.00
35.00  35.00
100 100

10.00

5.00

3.00

7.50

7.50

5.00

3.00

3.00

3.00

3.00

3.00

65.00
35.00

100

c. If the States uses a different methodology or methodologies for annual meaningful differentiation than
the one described in 4.v.a. above for schools for which an accountability determination cannot be made
(e.g., P2 schools), describe the different nietdology or methodologies, indicating the type(s) of schools

to which it applies.

All schools, including primary and alternative schools, are eligible to receive a summative CCRPI score.
Schoolshowever must have a Content Mastery score in order to be assigned a summative rating. When a
school does not have a Content Mastery component score, an overall score will not be calculated;

however, available indicator and component data will be reporidek-GeagiaDepartment-of-Education

ountability

9 RdzOF G Ay 3
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For schools that do not receive a summatig&ng due to an insufficient N size, their performance will be
reviewed in accordance with the accountability provisions of their contract with the state (Strategic Waiver
or Charter System LEA contracts or individual school charter contract, as algpliSaools failing to meet

the accountability provisions of said contracts will be identified for state sugpach as CSI/TSI Additional
State Support Categorydmong other possiblsupports and interventions by the state

vi. Identification of Schols (ESEA section 1111(c)(4)(D))

Identifying Schools for Comprehensive and Targeted Support and Improvement
Georgia has identified two priorities for developing criteria for identifying schools for comprehensive and targetec
support and improvement (C&hd TSI):

1. To the extent possible lign federal and state accountability systems, especially with regard to identifying
schools for state suppo(CSI and TSI identificatias well as Turnaround Schoalstermined by the Chief
Turnaround Officer, @2 y2dzy Ot A2y AGK (GKS DS2NHAI 58S LleNi YS
Student Achievemenrer O.C.G.A. §204-43).

2. Maintain clear and straightforward entrance and exit criteria for receiving state support.

Aligning Federal and State Accountdity Systems
Georgia has two methods for identifgirschools for state support:

1) Turnaround Eligible Schoal$louse Bill 3380.C.G.A820-14-43), passed by the Georgia
Legislature and signed by the Governor in 2017, mandates the identification of turnaround eligible
schools, defined as the lowest 5 percent of schools in the state in accordance with the statewide
accountability system eablished in the state plan pursuant to the federal Every Student Succeeds
Act.

2) Charter and Strategic WaivBerformanceContracts All but two Georgid EA$iave contracts with the
state that provide them with flexibility from state rules in exchangeieréased accountabilifgschoot
level goals for improved performance on the CCRRjler these comacts, schools are expected to make
annual improvements of 3% of the gap between current performance on the CCRPI and 100.

Given the existing state system2 NJ A RSY G AFTeéAy3I aOKz22fta F2NJ &adzllll2 NI =
identifying CSI and TSI schools align with its existingrsystehe extent possibleGeorgia must send a

Oft SINJ YR O2yaraidaSyid YSaal suflent perbuzincaiakdSvhen 8chodl§ Q& SE L
need state suppdrto reach those expectations.

Clear and Straightforward Entrance and Exit Criteria

DS2 NHA I Qa ityaEsSnaiatainthg diéhda Nttaightforward entrance and exit criteria for receiving
A0F3S &adzLILR NI ® ¢KS LINSGA2dz2a ONAGSNAI FT2NJ ARSYGATeEA
and Secondary Education Act (ESEAy&Yaiouldbe confusing, ad schools did not have access to all of

the data that were used to determinghetherschools would be identified for support amchether

schools met exit criteria.

9RdzO GAy3 DS2NHAIF Qa Cdzi4kNBY DS?2



If Georgia is to focus on helping schools improve student performance and, more impgriarild the
capacity to continue improvement without state support, it is critical that CSIl and TSI entrance and exit
criteria be clear and straightforward.

Identifying Schools for Compheensive Support and Improvement (CSI)
In order to align CSI identification with the turnaroueligible schools criteria, Georgia will utilize the following
criteria for identifying schools for comprehensive support angriovement. CSIl entrance and exit criteria will be

run annually.
Comprehensive Support and Improvement (CSI)
Criteria #  Criteria Category = Entrance Criteria Exit Criteria
1 Lowest 5% Title 1 Schools Only: Aschool may exit if the school no
When ranked according to their three | longer meets the lowest 5% entrance
year CCRRWerage, are among the criteria AND demonstrates an
lowest performing schools that represer improvement in the overall CCRPI
5% of all schools eligible for score greatethan or equal to 3% of
identification. the gap between the baseline CCRP
score(the threeyear averagé¢hat led
G2 0KS idandfisafiod)and 400.
This 3% improvement must be
demonstrated from the highest of the
three CCRPI scores used in the thret
year averaged the current CCRPI
score.
2 Low Graduation All High Schools: Attain a fouryear adjusted cohort
Rate Have a fowyear adjusted cohort graduation rate greater than 67%.
graduation rate less thaor equal to
67%.
3 FSH-ow-Rerformin( Title | Schools Only: Meet the TSI exit criteria.
Subgroupl S| Have been identified as a targeted
Additional support and improvement (TSI) schéo

Targeted Support = additional targeted suppotfor three
consecutive years without exiting TSI
status.

It is impotant to note that an identified CSI school could meet the corresponding exit criteridegtidentified
asremaina CSI school due to meeting a different entrance criteria. For example, a solttbbeidentified for
CSI support under criteria heet the applicable exit criterjahen have a graduation rate below 67%. This would
result in the schodbemg—lteldeml#ed—te{remamlng on theCSBuppeFtllst under crlterla 2\While-this-situation-is

! hools do
yLE—HJ_.—S—u—G—u—NJ—kJLLﬂ%I%Iso pésy ibleiihigt & CSSI 5choo|fco"u|é éxibCSl suppmbe identified for TSI

support.Schools identified for CSI support are not eligible ®Ir Support-even-ifthey-meetthe TSlentrance
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Additional Supports
Some state support, including but not limited to professional learning and targeted technical assistdirue,
made availabl¢o the schools described below, dependent upon the availability of funding and resources:

f Schools identified asaiskfor C3I YR ¢ { L RSaA3aylrGA2ya o6& DF5h9Qa

T {OK22fta GKFG SEAG /{LZ ¢{LZ I yRk2NJ ¢dzN}yI NBdzyR |
Improvement as requiring additional supports to sustain improvement

1 Schools that fail taneet performance goals under their Charter or Strategic Waiver contracts

While the level of support provided in this category will not be as extensive as the level of support provided to C
schools, it does provide some supportabrisk schools.

Identifying Schools for Targeted Support and Improvement
Georgia will utilize the following criteria for identifying schools for targeted support and improvemént. TS
entrance and exicriteria will be run annually.

Targeted Support and Improvemeit Sl)

Criteria # Criteria Category Entrance Criteria Exit Criteria
1 Consistently All Schools: Aschool may exit ithe
Underperforming Haveat leastone e—meresubgrous schoolno-longermeets-the
Subgroup that is failed-to-make progress-toward entrance-criteriano

meeting-subgroup-achievementd/or | subgroup is performing in
four-yeargraduation+ate-improvemen the lowest 5% of all $ools
targets-fortwo-consecutive-years{a+e in at least 50% of CCRPI
flagforthe-same-subgroup-and-target components.

fortwo-consecutiverears)performing

in the lowest 5% of all schoolsan AND

least 50%0f CCRPI components.
The-subgroup{sand

AND contentarealgraduation
rate(sHeading-the-schoglto

5 : NilLB Sligibloyt
move-to-the CSHistif they do-not-mee
theTelexitonror o afror thran voars,

2 Additional Targeted = All Schools: A school may exit if no

Support Among all schools identified for subgroup is performing in
consistently underperforming the lowest 5% of all schools

subgroup, lave at least one subgroup | in all CCRPI component
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that is performing in the lowest 5% of | b5 G KS & dzo 3|

all schools irall CCRPI components. = score is greater than the
previous scordor all

Note: Title | schools identified for components in which the

additional targeted support will move | subgroup is no longer in the

to the CSl list if they do not meet the | lowest 5%

TSI exit criteria after three conse o

years.

All CCRPI components (Content Mastery, Progress, Closing Gaps, Readiness, and/or Graduation Rate) will be
considered for TSI identificatioBy utilizing subgroup component scores, it ensures that TSI identification is baseo
on all indicators within the aountability system. Schools that are identified for CSI support cannot be identified
for TSI supportAdditionally, schools identified for TSI 2 (Additional Targeted Support) support may meet the
associated exit criteria but remain on the TSI 1 (Condigteémderperforming Subgroup) list if they do not meet

the TSI 1 exit criteria. Since the schools identified for Additional Targeted Support would have a subgroup in the
lowest 5% of all components, that would mean the school has a subgroup performitaylgitoi the all students

group for identified CSI schools (lowest 5% based on overall score, which includes all comp8Sobgtsup
component scores will be considered by grade band for TSI identification an8lexitid an existing TSI school

meet the CSI entrance criteria at any timtage school will transfer to the CSI lidtitlelschools-identifiedfor TSl

glicghee\fo-hacomeé alaValaludal nraQ \/aqg a

See AppendikfortheDS2 NAA | Qa {@aidSYya 2 EldentdicAtioicyadz? dza L Y LINE

The Georgia Department of Educatiaiil revisit and revise CSI and TSI identification criteria if necessary should
the state system of identifying schools for state support be modified. In particular, CSl identification criteria may
0S NBZAASR akKzdzZ R (KS -aligiblescidla chah§eTdieyoliniplereyitatidrifof tlie deMged N
CCRPI under ESSA, state legislative action, or State Board of Educatiod\dditamally, considerations will be

made to account for changes in school configuration (e.g., school mergers, name shetegand subgroup
component availability due to the minimum N size

a. Comprehensive Support and Improvement Schddisscribethd G 1 SQa YSGK2R2f 238 T2
less than the lowesperforming five percent of all schools receiving Titledst A funds in the State for
comprehensive support and improvement, including the year in which the State will first identify such

schools.
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Title 1 Schools Only:

As described above, schools will be identified for CSI support (lowest 5% critevfegriranked according
to their three-year CCRPI averagee among the lowest performing schools that represent 5% of all
schools eligible for identificatiorThese schools will be first identifiee201819fersupperin the fall of

2018 usmg mformatlon from the 20162017 and@018 CCRHuenniLed—seheels-\AMJ-be%Hm-pLemeManon

b. Comprehensive Support and Improvement Schdols5 Sa ONA 6 S (KS {GFGS8SQa YSiKz2
all public high schools in the State failing to graduate one third or more of their students for

comprehensive support and improvement, includihg tyear in which the State will first identify such

schools.

All High Schools:

As described above, schools will be identified for CSI support (low graduation rate criteria) if they have a
four-year adjusted cohort graduation ratess than or equal t67%. These schools will be first identifiad

the faII of 2018ie¢’—suppent—m—20—l&94rg usmg mformatlon from the 2018 CCRIEemmed—seheels—\Mll

c. Comprehensive Support and Improvement Schddkscribe the methodology by which the State

identifies public schools in the State receiving Title I, Part A fund$i#vat received additional targeted

support under ESEA section 1111(d)(2)(C) (based on identification as a school in which any subgroup of
students, on its own, would lead o RSY G A FAOI GA 2y dzy RSNJ 9{ 9! &ASO0GA2Y m
methodologyunder ESEA section 1111(c)(4)(D)) and that have not satisfied the statewide exit criteria

for such schools within a Stateetermined number of years, including the year in which the State will

first identify such schools.

Title I Schools Only:

As desched above, schools will be identified for CSI supportiéisSperforming-subgredmdditional

targeted supportriteria) if they have been identified as a targeted support and improvement (TSI) school
a-lowperforming-subgrodfior additional targeted suppoffior three consecutive years without exiting TSI
status by the end of the third year These schools WI|| be first identified for supp@@@@%@%@—mthe fall

of 20221. denti A . :

d. Erequency of IdentificatianProvide, for each type of school identified for comprehensivestumnd

improvement, the frequency witlwhich the State will, thereafter, identify such schools. Note that these
schools must be identified at least once every three years

Ly 2NRSNJ G2 fA3y 6AdK (K Schdols taierfeRand akit@gystatN® dzy R St A =
annually.

e. Targeted Support and Improvemebt 5 SaONAG6S GKS {dGF3SQa YSUGUK2R2f 238
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the statewide system of annual meaningful differentiation, including the definition used by the State to
determine consistent underperformancéESEAextion 1111(c)(4)(C)(iii))

All Schools:
Georgra is deflnrng conS|stenly underpertemranemnderperformlng subgroupstathng-te-mal@-pregress

eenseeutwefear-sa subgroup performlng in the Iowest 5% of aII schools in at least 50% of CCRPI
components As described above schools will be |dent|f|ed for TSI support if they have one or more
subgroupsthat ai A cyebR .

schoolsare performlng in the Iowest 5% of all schools in at Ieast 50% of CCRPI comp‘diheatsschools
will be first identified for support in fall &01 ) : i

f. Additional Targeted SupporDescribe thd G I G S Qa Y ®riderdifiRrdy 5chadl i which any

subgroup of students, on its own, would lead to identification under ESEA section 1111(c)(4)(D)(i)(I)

daAy3d GKS {GFrG8SQa YSiK2R2ft23& dzyRSNJ 9{ 9! aSOiArzy
will first idertify such schools and the frequency with which the State will, thereafter, identify such

schools(ESEA section 1111(d)(2)(B))

Title | Schools:
As described above, schools will be identified for TSI supparnibng all schools identified for
Consistently Underperforming Subgrouipey haveat leastone e—meresubgrougsthat is performing in

the Iowest 5%of aII schools |raII CCRPI componentatled—te—nﬂ@-pregress—tet#ard—meeﬂng—subgroup

pertermmg—'é%et—aﬂ-ehg@e—seheo&nce the schools |dent|f|ed for Addltlonal Targeted Support Would

have a subgroup in the lowest 5% of all components, that would mean the school has a subgroup
performing similarly to the &ktudents group for identified CSI schools (lowest 5% based on overall score,

which includes all componentsll Title | schools meeting thiteriagAf£— 6 S O 2 WIS NIRENB RY T &
andwill be eligible to move to the CSl list after three yearsadiinig to exit the TSI lisThese schools will

be first identified for support ithe fall of 20182019and-willbeginimplementationin-Januano£ 2020

0. Additional Statewide Categories of Schodfishe State chooses, at its discretion, to incladiglitional
statewide categories of schools, deberithose categorie

Some state support, including but not limited to professional learning and targeted technical assistancemailebe
availableto the schools described below, dependent upon the availability of funding and resources:
f Schoolsidentifiedas&A 41 F2NJ / {L YR ¢{L RSaA3IylLriAz2ya oe
I Schools that exit CSI, TSI, and/or Turnaround designations bstRE Yy 6 A FASR o6& DI 5h90Q
Improvement as requiring additional supports to sustain improvement
1 Schools that fail to meet performance goals under their Charter or Strategic Waiver contracts
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While the level of support provided in this category will not be as extensive as the level of support provided to CSI
schools, it does provide some supportabrisk schools

vii. Annual Measurement of AchievemefifSEA section 1111(c)(4)(E)(idpscibe how the State factors the
requirement for 95 percent student participation in statewide mathematics and reading/language arts assessment
into the statewide accountability system.

If the participation rate for all students or a subgroup of students fadlow 95%, the achievement score for
that group of students will be multiplied by the actual participation rate divided by $88%ided-thatthe
. : 404 S has | -

. Participation Adjusted
Achieverment ,
Score X Rate = Achievement
95% Score

This ensures the adjustment is proportionaltie extent to which the 95% participation rate was not
attained. The adjusted achievement score will be utilized in College and Career Ready Performance Index
calculationsincluding Content Mastery, Closing Gaps, and progress towarddamggoals

Example:
N N Participation | Achievement| Achievement Adjusted
Enrolled| Tested Rate Numerator Score Achievement Score
School Al 100 98 98/100 = 98% 75 75/98 = 76.5% NA
School B 100 80 80/100 = 80% 75 75/80 = 93.8% | 93.8% X (80%/95%)
78.9%

In the exampleabove, School A has a participation rate of 98% and therefore will not receive an achievement
score adjustment. Their achievement score of 76.5% will be utilized in accountability calculations. School B,
however, has a participation rate of 80%. Therebore{ OK22f . Qa4 | OKAS@SYSy i a02N.
by the participation rate divided by 95% (80%/95%) to yield an adjustment achievement score of 78.9%. The
adjusted achievement score of 78.9% will be utilized in accountability calculations.

It isimportant to note that this method of applying the participation rate complies with the ESSA
requirement to utilize the greater of the denominator of tested students or 95% of students as it yields the
same results. For example, in the case of Schobtlizz achievement numerator of 75 was divided by 95% of
enrolled students (95% of 100 students is 95 students) instead of the number of tested students (80), the
achievement rate would be 75/95 or 78.9%. Utilizing the method described provides for theasiumsament
required in ESSA while presenting it in a straightforward, transparent manner that can be understood and
replicated by the public on the reporting system.

DS2NHAI Qa LINRPLRA&If (2 | R2dzald GKS dp dbensiats pfans LI NI A
GKFG KFEZGS 0SSy FLIINRPGSR® Ly LI NIAOdzZ  NE +SN¥Y2yda |
proposals to that of Georgia. Vermont will multiply the summative score for each school and student group

by the percent of test takers farticipation falls below 95%. Michigan will multiply the proficiency rate by

the participation rate when the participation rate is below 95%.

o)
y
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viii. Continued Support for School and LEA ImprovenieSEA section 1111(d)(3)(A)

a. Exit Criteria for Compramsive Support and Improvement Scho@lsscribe the statewide exit criteria,
established by the &te, for schools identified faxomprelensive support and improvemeriticluding the
number of years (not to exceed four) over which schaeotésexpected to meet such criteria.

As described previously, schools can exit CSI status when they meet the exit criteria aligned to the

entrance criteria. For CSI schools (lowest 5%), they may exit when they no longer meet the lowest 5%
entrance critera AND demonstrate an improvement in the overall CCRPI score greater than or equal

to 3% of the gap between the baseline CCRPI gtloeethree@ S| NJ | @SNF IS (GKFd € SR (2
identification)and 100.This 3% improvement must be demonstrated from thighest of the three

CCRPI scores used in the thyear average to the current CCRPI scbm.CSI schools (low

graduation rate), they may exit when they attain a feaar adjusted cohort graduation rate greater

than 67%. For CSI schools (@&tperorming-subgroupdditional Targeted Suppgrtthey may exit
when they meet the TSI exit criteria. Exit criteria will be run annually.

b. Exit Criteria for Schools Receiving Additional Targeted Sufipestribe the statewide exit criteria,
established by th&tate, for schools receiving additional targeted support under ESEA séttib(d)(2)(C),
including the number of years over which schools are expected to meet such criteria.

As described prewously, schools can exn((l:8m3|stently UnderperformlngJBgroup)status whertheyne

that is performing in the lowest 5% of all schools in at Ieast 50% of CCRPI compﬁobotﬂs can exit TSI

(Additional Targeted Support) status when they havesubgroup performing in the lowest 5% of all schools

inall CCRPI componentsb 5 (1 KS & dzo ANR dzLJQ4d OdzNNBy i a02NBX Aa 3INBI
components in which the subgroup is no longer in the lowestB%s. ensures that the subgroup has

demonstrated improvement on the component(s) for which the scheolo longer in the lowest 5%

schoolsand cannot exit solely because it is no longer in the lowest 5% of schools.

c.More Rigorous InterventionsDescribe the more rigorous interventions required for schools identified for
O2YLINBKSYyaA@dS &dzLILR2 NI FyR AYLNROGSYSyld U etgrmided A f G2
number of years consistent with section 1111(d)(3)(A)(i)(I) of SieA

State Designated Turnaround Schools

On April 27, 2017, the Governor of the State of Georgia signed into lakirgtePriority Act Helping

Turnaround Schools Put Students Kitgtuse Bill 338Y0.C.G.A. Z)-14-43 establishes the position of Cliie
Turnaround Officer with the duties of managing and overseeing a system of supports and assistaace to th
lowestperforming schools in the stat@lentified as beingn the greatest need of assistance. The

identification of these schools will be determphéy the Chief Turnaround Officer, in conjunction with the
DS2NHBAI S5SLINIYSYylG 2F 9RdzOI GA2Yy YR GKS D2@SNYy2NDA
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Intensive assistance will include the following activities: contracting with a-garty expert to conduct a
comprehensive ossite technical review, working with the turnaround coach to determine root causes\of |
performance and lack gfrogress (including a leadership assessment), and to develop with stakeholder input
an intensive school improvement plan. Addital state funding to support the intensive improvement plan
may be available as appropriated by the Georgia General Assembly.

O.C.G.A. B)-14-47requires the individual assessment of students identified asgeviorming and the
coordination of targegd interventions to these students based on the assessment outcomes.

Additionally, students must be provided academic support and enrichment, access to programs promoting
parental involvement, access to supports for addressing and improving mental gnitghealth, access to
learning resource centers and access to expert supports.

Code Section 204-48requires the State Board of Education to ensure these schools receive priority for the
receipt of federal and state funds available to the Georgiaabtepent of Education to the full extent
possible.

DN} yda FNRY (GKS D2@SNYy2NRa h¥FFAOS 2F {(ddzRSyid ! OKAS
under a contract amendment or intervention contract pursuant to Code Sectigi2b with demanstrated

financial need. Possible sanctions for continued failure to improve are available in the statute
(http://www.legis.ga.gov/Leqgislation/etyS/display/20172018/HB/338

If a turnaround designated school is improving, as determined by the Chief Turnaround Officer, based on the
terms of the amended contract, amended charter, or the intervention contractahdr applicable factors,
then the school is able to exitirnaround status.

d. Resource Allocation RevieviDescribe how the State will periodically review resource allocation to
support school improvement in each LEA in the State serving a signiiizaer or percentage of
schools identified for comprehensive or targeted support and improvement.

The Georgia Department of Education will review resource allocations with any LEA that has schools
identified as CSI and/or TSI. Monitoring of programs will be guided by the district and school needs
assessments and improvement plans. Since the need feices and supports provided by the various
federal programs will be identified in the needs assessment, the improvement plans will be used during
monitoring activities (crosiunctional monitoring, selmonitoring, andongoingfidelity of implementation
progress monitoring) to determintie[ 9 ! Q& LINtRirmtibkiBeS. Botiestate and local staff will use the
needs assessments and improvement plans. Academic andcearemic expenditures will be discussed to

9RdzOF GGAy3 DS2NHAI Q& Cdzi4gNBY DS+
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identify areas where the LEA can leveragredts to match evidenebased practices and allocate resources to
local needs identified through a needs assessment process to support improvement efforts.

In addition to access to support staff from the Georgia Department of Education offetdeitandtheir
schools to support improvement efforts, funding is also provided. Below are the principles followed in
developing effective financial strategies to support continuous improvement in Georgia schools.

Tier 1 Universaupport resources and tools within tligeorgi@ ystems of Continuous Improvemeare

made available to all schools ahBAscross the state, including, but not limited to: reseabzsed
strategies/interventions|.EAbest practices, processes/procedsteelfassessmentdata sets, etc. Other

GASNA SEA&AG 6AGKAY DS2NHAI Qa GASNBR adaeadsSy 27 &dzLl
identified for more intensive, tailored needs.

See Appendix G fortleS2 NHA I Q& { & & (i SY &emeéng NikrédSypfoktsfiaiz?2 dza L Y LINJ

Leveraging Funding to Support Improvement Goals

All 1003 funding from the Georgia Department of Education (@800 schoolglentified as CSir TSiwill be
based on the goals identified in common School Improvement Plans that connect with a Comprehensive
Needs Assessmertiut LEA may chooselot to submitdistrict-level comprehensive needs assessments or
improvament plans1003 funds are part of the bundle of funding used to support the goals for improvement
in identified schools and their LEAs. These processes ensure that identified schools are positioning funds
around improvement goals and priorities.

Becauséhe needs assessment and the improvement planning template are built around adste¢éoped
common framework of improvement, the goals generated by schools are able to be served with a more
cohesive, effective, and aligned approach at the state, regi@mal local levels.

e. Technical AssistanceDescribe the technical assistance the State will provide to each LEA in the
State serving a significant number or percentage of schools identified for comprehensive or targeted
support and improvement.

The Abtievement Gap that Exists in OWEAsand Schools

Ly GKS LI adszs 2dz2NJ adGFG§S5SQa SRdAzOF GA2y I S TEEANGGIS,KI @S
and students and developing accountability models to ensure they meet those expectations. This culture has
been rooted in compliance checking boxes, monitoring, and counting. For maBjsnd schools, there

exists a gap between the higlygectations that have been laid out and those accountability maithelis

measure outcomesThis achievement gap is what is keeping our schools from meeting their full potential.

Our highestperformingLEAsnd schools have bridged this gap with strongeyst of supports; however,

many of oulLEAsnd schools do not have the capacity, skill set, or stability to lay this strong foundation of
supports. Recently, the culture of the Georgia Department of Education (GaDOE) began the shift from one
rooted in comgliance to a more balanced approach that is focused on closing the achievement gap through
high-quality service and support with a powerful focus on pinpointing what impacts schools and what are
barriers to academic succe@sevidenced in Stat8oard of BucationRules 1665-1-.33; 1604-9-.07).
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A Tiered Approach to Supporting Schools

It has been widespread practidor LEAfand schools to receive support from the Georgia Department of
Education (GaDOE) only after they have been placed on an underperforming list. This reactive approach limits
our shared responsibility and does not prevent issues before they hafpeaddres this shortcoming,

GaDOE willevelopandadopta tiered system of supports for all schools.

See AppendiGfortheDS2 NBA Q& {@adSYa 2 €Tiered upponbltag dza L Y LINE

Tier 1 includes universal supports (resources, taplgjance, etc.) that GaDOE will provide to every school
Tier 1 supports ar@ot mandated but to provide a strong menu of supports thaEAsnd schools can utilize
Tiers 2 and 3 will complement the federal definitions of targeted and comprehesgpgot and
improvementschools. Tier 4 will be designated for turnaround schools. As schools are placed on different
tiers, they will be given more intensive and tailored interventions and supports. This is a comprehensive,
aligned, and proactive approach thaas never been done by GaDOE or any entity within our state.

The tiered approach will also include a monitoring status, recognizing schools that are on an upward

GNJF 2SO0G2NE 2F | OKAS@OSYSyild odzi KISy Qi inplScéandy&i (1 KS
demonstrate progress, GaD{E collaboration with the RESAs, will assist in the developmenwihd

monitor the implementation of those plans. This feature will ensure that interventions that are showing

promise are given the opportunity progress, instead of an approachswitching up interventions based on

a checklist or unproven formula.

Building the Capacity of Leaders, Teachers, and Communities

With identified schools having a lower teacher retention rate, building capacity to address this problem is

key. Providing schools with a common needs assessment, interacting with schools in a cohesive way through
a common famework, and dlivering Tier 1 miversal supports ensures a strong foundation for leaders to
address the needs of teachers and frees them up to focus on layering supports that meet the individual needs
of their students and schools.

Experience has shown us that tbleurn of leaders and teachers at these schools has often led to a weak or
eroded foundation of Tier 1 supports. With Tier 1 supports being provided at the state level, leaders and
teachers are empowered to layer additional supports to address the indiMisheals of schools and students
¢ efforts that many leaders and teachers of these schools are not typically able to fully focus on or realize.

Leadership is another critical element of addressing the issue of underperformance. Working with institutions
of KAIKSNJ SRdzOI A2y Qa (Sl OKSNJ LINEInktiwlpraparatign ptdt@m3,NI Y & |
GaDOHls committed to ensuring that our incoming teachers and leaders are acclimated and aware of tools,
resources, and systenavailableto support effats in our schoolsThe State Network for Transforming

Educator Preparation (NTEP) Team will use the Georgia Systems of Continuous Improvement as a foundation
for leadershippreparationdiscussions throughout the P20 Collaboratives. Access to informagienrces,

and tools will be provided to educator preparation programs through the appropriate role development and
provisioning for applicable GaDOE electronic repositovésile GaDOE does not have the authority to

establish preparation program requiremts, ongoing discussions, presentations, and awareness efforts will
directly encourage the inclusion of all current school improvement efforts of GaD@Ee efforts are likely

to increase retention rates while empowering professionals.
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Often when discusing leadership, the scope is narrowed to principals or superintendents, but there are
leaders that need to be identified and supported at all levels. There are teacher, parent, student, and
community leaders that need to be brought into and engaged withleadership efforts. For example, as

part of the rollout of new science standar@@aDOHBormed a Science Ambassadors program that identified
master science teachers to deliver professional learning and be the point persbBAa@ind schools. These
ambassadors receive support from GaDOE, but also are given the flexibility to address specific areas of need.
The group then shares those tools and resources among all ambassadors. This transforms the delivery of
science to students while at the same time@gnizing teachers as leaders.

GaDOE will continue efforts to seek out partnerships WiESAprofessional organizations adEAgo create
personalized professional learning and aligned training for current and prospective leaders lsBAlsatd
schoolshave a strong pipeline of talent.

A Common Needs Assessment that Aligns Efforts and Resources Around Common Goals

In the pastLEAdiad tocomplete a separate needs assessment for each federal program. This process was
structured around compliance and a checklist befoEAsould have access to federal funds. Recently,
GaDOHmas focused on linking federal funds around school improvemensdnaconsolidating the needs
assessments. Consequently, GaDOE developed a Comprehensive Needs Assessment that is aligned to the
shared school improvement framewaqnikhich helpd.EAshoroughly analyze data, identify root causes of
underperformance, priotize needs oriented around the development of strategies, and implement a
relevant and rigorous problersolving process. This tool will linklt&Aand school improvement plans
(templates provided by and reviewed by GaDOE), which are also organized grewninmon framework,

to actionable steps to address underperformanday LEA that provides an assurance that it has in place a
locally-developed school improvement process may choose not to submit dixiet or schoolevel
comprehensive needs assessments and improvement plans to GaDOE for schools that qualify lrelier
support. The LEA will be required to submit a streamlined LEA consolidated plan under Section 8305

that requires information that is absolutely necessary. If the LEA has schools that qualify for Tasr II, III
IVlevel of support, the LEA will wioclosely with GaDOE to implement reforms amnadvideschootlevel
comprehensive needs assessments and improvement plans for the identified schools, but mayndidose
submitdistrict-level comprehensive needs assessments or improvement plans.

In the sjirit of continuous improvementGaDOE reserves the authority to reevaluate the scope and
contentsof the Comprehensive Needs Assessment and Improvementitda keepingn line with federal
requirements. Currently, GaDOE is working in collaboration k#ths to streamline the process, adding
purpose while removing duplicative efforts and requirements. This balance will seek to provide maximum
flexibility while ensuring transparency and accountability for stakeholders.

DF5h9Qa [/ 2y az2f A RdhwibdlowGdmbR fore flaxibidtyioh how © leverage and use

federal funds, empowersEAgo position federal funds around school improvement goals and priorities.
Currently, the GaDOE is working wsgveralLEASs on this initiative to fully consaid federal, state, and

local funds in specific Title | schools that operate schoolwide programs, offering them maximum flexibility to
position funds around identified improvement goa®aDOE may require schools that consolidate federal,

state and localdnds in support of a schoolwide program as allowed by Section 1114(a)(1)(A) to submit intent
and purposes statements, schoolwide plans and schoolwide budgets for review by GaDOE. These LEAs must
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submit the LEA consolidated plan required under Section 8305.

I/ 2YY2Yy CNIYS@g2N] 2F LYLINRGSYSylY DS2NBHBAI Q& {eads
In the past, the work of improving schools rested primarily on one ardtanGaDOEThere was very littlaf

any, crossdivisioral cooperation and interaction. Currently, teams acrdssagency are working together to
adzLJL2 NI aOK22fad ¢KS daoK2fS 5SLINIYSYdeé | LIIINBF OK |
to benefit schools anlEAsGaDOE developed and adopted a common framework for supporting schools

OFrfft SR DS2NEBAIQa {eadSvya FT2N)/2yGAydz2dza LYLINRBOSYSY
GKAOK A& GKS OSYy(dSN 27 (K Sompaséslfive systéns fodude® oniCéherenfF K S
Instructional System, Professional Capacity, Supportive Learning Environment, Effective Leadership, and
CIrYAf® YR /2YYdzyAte 9y3aFr3aASYSylo ¢KS al2¢é 2F (GKS
solving pocess: ldentify Needs, Select Interventions, Plan, Implement, and Examine Progress. GaDOE uses

the following graphic to illustrate and communicate with teachers, leaders, parents and other stakeholders

how the continuous improvement model focuses on thealehchild. This model also helps GaDOE staff to

focus on those components that improve the conditions for learning.

Cohereng
“\s\f U(ﬂoha
System /

GaDOHill align programs, initiatives, tools, and resources across the agency around this framework to keep
thel 3 S yfGrasOrithe components that support the whole child. Additionally, GaDOHEevi#lopand
implementl & ( 2 2 fLBAZRdSSCchdoB Wilh effective practices, processes, and supportsateat

mapped onto the framework.

Cohesion and Alignment: Supporting Schowisa Unified, Focused Way

In the past, LEAs and individual schools interacted with the teams of the Georgia Department of Education
based on an often disconnected aistlated method that discouraged supportive interaction. The burden of
support and compliance rested with local school leaders because GaDOE was organized and operated not as
a true partner withLEAsbut as a passive compliance monitor. Now, GaDOE risrglighajor
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programs/initiatives across the agency around the common framework to intaritictand support.EAsand
schools in a focused, cohesive way that utilizes and encourages innovative approaches to teaching, leading,
and learning.

Engaging Other &te Agencies

Just as5aDOE has placed a priority on supporting schools with the greatest needs, othergeatges must
prioritize serving the communities in which these schools are located. External fagtdrsis poverty, lack of
physical health services like dental care, lack of mental health servicesnpéct the challenges and
opportunities that exst within a schoolThe Georgia Department of Education is committed to establishing
new, and strengthening existingartnerships with state agencies to focus existing state programs, initiatives,
and services in communities with struggling scheolscreasewraparound serviced to suppoybuth both

in and out of school.

Engaging Communities

Engged leadership is essential, both in our underperforming schoolé BAdas well as at the Georgia

5SLI NIYSYyd 2F 9RdzOFGA2Y o0DF5h90d {SOSNrft 2F (GKS ai
communities. To break this cycle, we must englagth schools and communities in a meaningful way and

bring community partners inta school improvement process that includes identifying shared improvement

goals and creating common action plans that truly engage community stakeholders.

Transforming OuAgency

Our School and District Effectiveness (SDE) team, whose primary responsibility is to support identified
schools, has undergone a major transformation. The team was reorganized to provide a regional approach to
push more support th. EAsand schools. With focus on leadership, all Effectiveness Specialists now have an
educational leadership background and undergo specialized leadership training. The team is alsmtaking a
LEAfocusedapproach by working closely with the local administrators. We know frorares and

experience that turning schools around cannot be done without effective leadershipramaderstanding

that the local superintendent and LEAfice must be more handsn and must focutEAresources and

support in areas of need.

f. Additional Optimal Action If applicable, describe the action the State will take to initiate additional
improvement in any LEA with a significant number or percentage of schools that are consistently
identified by the State for comprehensive support and improvementamednot meeting exit criteria
established by the State or in any LEA with a significant number or percentage of schools
implementing targeted support and improvement plans.

Georgia House Bill 338.C.G. A. § 2d14-49) requires that, in the case of schisovhichg after three years of
implementing the inénsive school improvement plapare not improving based on the terms of the
amended contract, amended charter, or the intervention contract and on other applicable factors, the Chief
Turnaround Officertwll require one or more of the following interventiottsbe implemented at the school.

1 Continued implementation of the intensive school plan developed pursuant to O.C. G.-A4880

1 Removal of school personnel, which may include the principal arebpeel whose performance has

been determined to be insufficient to produce student achievement gains;
1 Implementation of a state charter or special school;
1 Complete reconstitution of the school, appointing a new principal and hiring new staff
9RdzOF GAy3 DS2NHAIF Q& Cdzi®wNBY DS+



9 Operation ofthe school by a private neprofit, third-party operator selected and contracted by the
local board of education;
1 Mandatory parental option to relocate the student to another public school in the local system that
does not have an unacceptable rating, chiody the parents from a list provided by the local school
system. Transportation for the student shall be provided;
/ 2YLX SGS NBAGNHZOGdzZNAY3I 2F (KS a0OKz22ft Qa 3I20SNYI Yy
Operation of the school by a successful schodksysnd pursuant to funding criteria established by
the State Board of Education; or any other interventions or requirements deemed appropriate by the
Chief Turnaround Officer or the State Board of Education.
1 The operation of the school by a fprofit entity shall be prohibited.

= =

Before the implementation of any interventions required by the Chief Turnaround Officer, the local board of
education may request a hearing before the State Board of Education to show cause as to why an
intervention should not be required or to propose alternative intervention. The decision of the State Board
of Education shall be final.

TheGeorgiaDepartmentof Educatiorwill review the accountability targets set forth in the flexibility

contracts of local school systems with a significant number or percentage of schools that are consistently
identified by thestate for comprehensive support and improvement. Consistent undequatance of several
schools within a local school system operating under a flexibility contract would substantially curtail the
ability of a local school system to meet their annual accountability targets and thereby could jeopardize their
ability totake advantage ofurther flexibility from state statutes and rules.

5. Disproportionate Rates of Access to EducafBiSEA sectidiil11(g)(1)(B))Describe how lowwincome and
minority children enrolled in schools assisted under Title I, Part A are not serdespeoportionate rates by
ineffective, outof-field, or inexperiencedeachers, and the measures the SEA agency will use to evaluate and
publicly report the progress of the State educational agency with respect to such desctiption.

StateLevel Compreéinsive Needs Assessment Equity Data

Annually, Georgia provides LEAs with equity data which includes data variables reported BAdinel

school level regarding the effectiveness, experience, and background of teachers. LEAs are charged with
identifyinggaps, analyzing district and evaluating school processes and programs that may have led to these
gaps and selecting strategies/activities that will address identified inequities. LEAs can address these through
their annually submitted EAmprovement planwhich includes an equity component and school

improvement goals.

In the next year, the GaDOE anticipates the incorporation of this data in the form of an online equity
dashboard that will be made availablelt&AsCurrently, Georgia has this dataailable and will publicly
report it as an addition to one of the current public reporting mechanisms. The implementation of these
plans is monitored during federal programs crfissctional monitoring and in technical assistance
conversations that are gyortive and data focused.

! Consistent with ESEA section 1111(9)(1)(B), this description should not be construed asgegBiate to develop or implement a
teacher, principal or other school leader evaluation system.
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Consolidated LEA Improvement Plan Procedures

In order to ensure that every LEA in Georgia thoughtfully develops procedures to safeguard against low
income and minority children enrolled in Title | schools being served @toglisrtionate rates by ineffective,
out-of-field, or inexperienced teachers, the GaDOE is requiring all LEAs to address these gaps within their
consolidated LEA improvement plan (CLIP).

Ongoing Equity Technical Assistance

In partnership with Institubns of Higher Education (IHE), region@0Rcollaboratives, and other
stakeholders, Georgia Department of Education staff will work with ststified LEAsind schools in need
of support to address equity gaps. The support will include assistancéaimaalysis, examination of current
LEA systems at the school dri#Aevel, and the selection of evidentased interventions/
practices/strategies to address any existing inequities.

The Georgia Department of Education will continue to elel&tébest practices as well as support and
strengthen statewide and regional efforts by engaging partners to address teacher equity issues across the
state.

6. School Condition(ESEA sectidtil11(g)(1)(C))Describe how the Georgia Department of Education

agercy will support LEAS receiving assistance under Title I, Part A to improve school conditions for student
learning, including through reducing: (i) incidences of bullying and harassment; (ii) the overuse of discipline
practices that remove students from tlbassroom; and (iii) the use of aversive behavioral interventions that
compromise student health and safety.

TheGaDOEtrategic plan includes a pillar f8afe and Healthy Learning EnvironmébaDOE annually

evaluates and publicly reports schatimate star ratings per state law (0.C.G.A.-§2483). Georgia was

one of the first states with a defined method in the collection and analysis of school climate data through the
implementation of a statewide annual survey: Georgia Student Health SUr@gHS IlJhe GSHS Il is an
anonymous, statewide survey instrument developed by GaDOE in collaboration with the Georgia Department
of Public Health and Georgia State Universitiie GSHS Il is combined with the Georgia School Personnel
Survey (GSP&)Iministered annually to teachers, staff and administrators and a specifically designed Parent
Survey to determine the School Climate rating. Program services will also report and examine the risk of
being suspended between Students with Disabilities (5\&bglish Learners (EL), and Economically
Disadvantaged (ED) compared to their re@rvice reference group. Suspension risk for these calculations
include OSS, Expulsion, and assignment to an Alternative School setting. The School Climate Rating for ea
schod in Georgia are available dittp://www.gadoe.org/ExternalAffairsand-Policy/Policy/Pages/Schgol

Climate.aspx

FfAIYYSyYyd G2 DS 2 NHforingpioveindat: NER CNJI YS g

LEAs and schools that identify significant needs in the area of improving school conditivgisneeds

assessmenand that are priorii SR Ay dDKE2f DB Q& ¥ LINE @S Y Syidnted attibny T i K NP
steps, could potentially utilize Title I, Part A funds to assist in the costs associated with the planned

initiative(s) developed to address the area of concern.

These initiativegould include support for staff required to implement the evideiased interventions
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require supplemental staff including but not limited: &ocial vorkers, psychologist nurses behavior

specialiss$, school classroom coaches or school counselors to support services designed to improve school
climate impacting positive student outcomes and decreasing dropouts. The Title |, Part A program staff will
provide technical assistance on the identification and selection of evidbased practices that may assist

the LEAor school in implementing effective initiatives addressing their identified and prioritized needs.

The Georgia Department of Education wilhtinue to elevatd EAbestpractices as well as support and
strengthen statewide and regional efforts by engaging partners to continuously enhance the quality of
transitioning programs across the state.

DF5h9Qa Odz2NNBy i S7¥T7T2 Ndilade, b2 ard nBtRiNBddtcd & OK22f Of AYI GS

Positive Behavioral Interventions and Supports

GaDOE provides training and ongoing support to LEAs through the Georgia Positive Behavioral Interventions
and Supports (PBIS) projeceéarn more at: GaDOE.org/PBIB)eGeorgia PBIS Team leads the Siafork
F2NIAYLE SYSYGAy3a YR aoOl f A yLEAdzL) ¢tK SL {& (A Yl SIKES t Y L2 NIRS
dedicated staff with specific skills to plan, manage, and support the work through ongoing training,

facilitation, technology and communications support, data collection and reporting, and the addressing of all
logistical and administrative details needed to supddeiAs As of May 2017, stateinded school climate
specialists are located in all 16 Regional Btlan Service Agencies (RESAS). Building regional expertise in the
areas of behavior, discipline practices, discipline data analysis, and other school climate components
increases capacity and sustainability while making PBIS much more accessibesiod schools throughout

the state. Additionally, GaDOE is partnering v@iorgia Department of Early Care and LearridigQALto

fund an early childhood PBs$Becialist who will support a odel that is developmentally appropriate for

children in peschoolthrough second grade.

Addressing Bullying

Georgia has recognized the need to addragidying and harassment in its public schools. In response to this
ARSYGAFASR ySSR: GKS adrdS fS3aaaft !l (-21854). Gddélinest A 8 KSR
instruct LEAs to develop and communicate methods for students and others ta irpidents of bullying. It

should be noted that bullying may be witnessed directly by staff or reported by a student, parent or
aldF1SK2ft RSNJ 68 yFIYS 2N ly2yeéey2dzate (GKNRJzZAK -2 (it AyS
SAY STOP-8r7-729-7867) School Safety Hotline. Bullying instances are also collected and reported through

the School Climate Rating. GaDOE has developed and sharé€aihbullying prevention toolkitThis

toolkit is available athttp://www.gadoe.org/Curriculuminstruction-andAssessment/Curriculurand
Instruction/Pages/Bullyin@reventionToolkit.aspx

In 2010, Georgia was one of the first states to establish a rule regulating seclusion and restraint (State Board
of Education Rule 168-1-.35). This rule is responsilfler LEA policy and procedures to ensure student safety
and effective crisis management.

Georgia Project AWARE and SAMHSA
Georgia Project AWARE is a Substance Abuse and Services Mental Health Administration (SAMHSA) grant
funded initiative to increase awareness of mental health issues among sapedlyouth; provide training in
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Youth Mental Health First Aid; and connectdfgh, youth, and families who may have behavioral health
issues with appropriate services. GaDOE is partnering with ttEéeo provide training in Youth Mental

Health First Aid and to develop processes and procedures through their sustainabilityrpdanriecting

youth and families to communitipased mental health services. Youth Mental Health First Aid Training is now
available statewide and is delivered by the GaDOE team upon request. Georgia State University (Center for
Leadership in Disability artde Center for Research on School Safety, School Climate and Classroom
Management) is providing training and evaluation for Georgia Project AWARE. The goal of the project is to
increase the percentage of Georgia youth and families receiving needed meatti kervices through
collaboration between LEAs and community mental health providers. The Georgia Department of Education
will continue to evaluate these progms and initiatives in order tengage in continuous improvement

activities.

Potential and ogoing partnerships developed by thate and byL EAsvith the Department of Behavioral
Health and Developmental Disabilities (DBHDD), Department of Community Health (DCH), Department of
Public Health (DPH), Department of Juvenile Justice (DJJ), Depavtriamiily and Children Services
(DFACS) and Department of Early Care and Learning (DECAL) all have the potential to support improving
school conditions. Many of the issues impacting school conditions and climate identified through the
comprehensive needassessment can be addressed through these critical partnerships.

GaDOE has produced a webinar that is available for LEAs to review as they develop individualized supports to
address needs identified in the Supportive Learning Environment system of thgi&8ystems of

Continuous Improvement. The webinar summarizes the three core structures of a supportive learning
environment and provides examples of each structure:

1) maintaining order and safety,

2) developing and monitoring a muttered system osupports, and

3) ensuring a student learning community.

7. School TransitiondEESEA section 1111(g)(1)(D¢scribe how the State will support LEAS receiving
assistance under Title I, Part A in meeting the needs of students at all levels of schusotilcglérly students

in the middle grades and high school), including how the State will work with such LEAs to provide effective
transitions of students to middle grades and high school to decrease the risk of students dropping out.

GeorgiahasalsoaddpSR G KS {2adSY 2F /I NB I LILINR2I Ogmpsweiit K (1 KS
O2YYdzyAlASa (2 &SNS D SBReNdd vialGes of tBeksisterr diBaye philgsephyT I Y A §
specify that services should be commuHigsed, chilecentered and faritly-focused, and culturally and
linguistically competent. The guiding principles specify that services should be:
Comprehensive, incorporating a broad array of services and supports;
Individualized, provided in the least restrictive, appropriate setting;
Coordinated, both at the system and service delivery levels;
Designed to involve families and youth as full partners and focused on early identification and
intervention.

A

The Georgia Title | Committee of Practitionasgstablished under Section 1908tate Administration of

ESEA has been substantially involved in the review and comment on any proposedstatéralles,

regulations, and policies relating to Title | (and other federal program grants) prior to their publication. The
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development otransition initiatives through professional development, parental engagement, and general
technical assistance through the state education program specialist is ongoing in this area.

't A3y YSyld G2 DS2NHAIFIQa {KIFENBR CNIYSE2N] F2N LYLNRO
WhenLEAs and schools identify significant needs in the area of supporting transittbes imeeds

assessmentand when those needs NB  LINJA 2 NA (i %60 [SRarfarg@mieri Ban [tBough & K

implemented action steps, could potentially utilize Title I, Part A funds to assist in theasestsated with

the planned initiative(s) developed to address the area of concern.

These initiatives could include support forf§teequired to implement the evidenebased interventions
RSAONAROSR Ay GKAA yI NNI GAOS chasedSriervantioh Saldpotenyalyf SY Sy i |
require supplemental staff including but not limited: &ocial workerspsychologist or schal counselors to

support transition services designed to improve student outcomes and decrease dropouts. The Title |, Part A
program staff will provide technical assistance on the identification and selection of evitlesed practices

that may assist th&EAor school in implementing effective initiatives addressing their identified and

prioritized needs.

GaDOHRvill continue to elevatd EAbestpractices as well as support and strengthen statewide and regional
efforts by engaging partners to continuouslyhance the quality of transitioning programs across the state.

9y adaNARy3a I {SFrYfSaa ¢NIyardAzy F2NI DS2NHAIFIQa { (ddzRS
GaDOE will ensuttbat each LEA has a plan to implement strategies to facilitate effective transitions for

students from preschool to elementary, from elementary to middle school, and especially from middle school

to high school and from high school to postsecondary edanatiThis is specifically addressed in the District
LYLINR@SYSyid tflyo ¢KS DS2NHAIF 5SLINIYSYyd 2F 9RdzO!l
but are not limited to:

Preschool to Kindergarten/ Elementary Transition Supports:

The Georgi®epartment of Early Care and Learning (DEG#4 _aligned the Georgia Early Learning and
Development Standards (GELDS) and the Head Start Child Outcome Framewb2kctankent standards.

This ensures preschool children transition with appropriate preigtge skills aimed to ensure a successful

transition. TheGeorgiaKindergarten Inventory of Development Skills (GKIDS) and the Kindergarten Readiness
Check helps teachers assess readiness and align instructiBrekindergarter(PreK) students entering
DS2NHAI Q4 YAYRSNEHINLISY LINRBINrYad DF5h9 A& faz2 RSO
literacy and numeracy fdrEAdo utilize across thstate.

The Memorandum of Understanding (MOU) between DECAL, GaDOE, DPH, and Head Start strengthens
coolSNI} A PS aSNWAOSaAa (2 DS2NHAIFI Q& @&2dzy3Sad OKAf RNBY
collaboration and coordination between early intervention services with DPH, Head Start, DECAL, and the
local education agencies within GaDOE

A continuation of services provides expanded access to least restrictive early learning environments and
facilitates effective utilization of resources to minimize duplication of service deliVeapsitions from early
childhood programsa dzOK | & PRIS@AyEM dndHead Stad kindergartenareimportant evens
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for children and familiesGaDOE and its partnering agencies are committed to providing additional supports
for schools andLEAgo ease this transition for families and childrébaDORvill continue to engage in
continuous improvement in order to evaluate and enhance the effectivenessdaiéd programs and

initiatives.

Elementary to Middle School Transition Supports:

Transition materials fomiddle school students include pamphlets amitleos covering various topics

including: Middle School Matters, Middle School Transition Manual for Educators, Social and Emotional
Changes, Organizational and Environmental Factors, Academics, Developmental Growth, and College and
Career Readiness.

Middle School to High School Transitions Supports:

Thehigh school transition resources include: High School is Happening for Family and Siideiisut and
video) and several videos: Discovering Yourself, Before the Report Card Arrives, Learning Haneeo Bae
Graduation Plan, and Parent Talkback.

State Board Rule 1607-.06 Individualized Education Program (IEP) requires the development of a transition
plan as a component of the IEP when a student with disabilities transitions to ninth gradege 46

whichever occurs first. The transition plan must contain appropriate postsecondary goals based on age
appropriate transition assessments related to training, education, employment and independent living skills.
The transition services should assfe student in reaching those goals.

TheBRIDGE (BuildifResourcefulndividualgo DevelopGeagia@ EconomyAct, House Bill 400, was signed
into law in May 2010 to create an atmosphee motivating middle and high-schoolstudentsto learnbecause
they seethe relevanceof educationto their dreamsandfuture plans.Theimplementationof the BRIDGECct
providesmiddle- and high-schoolstudentswith careercounselingandregularlyschedulecadvisemento
chooseafocusedplanof study. Anotherpart of the BRIDGECctis the requirementthat all 8th gradestudents
during their spring semeste create an Individud Graduatio Plan (IGP) This graduatian planhelpsa Y -2Ldz{i ¢
the rigorous academicoresubjectsandfocusedwork inmathematics, science, t(numanities, finearts,
world languages or sequenced career pathway coursewvidr&lGPis basedon the student@selected
academiandcareerareato prepate them for their chosen caree. This plan mug be developeal in consultation
with parents/guardiansstudents,schoolcounselomr teacheras advisa

With recent state policy changes with the passagPuwal Enrollmenand Senate Bill 2 coupled with state
policy initiatives like the SBOE approved Technical College Readiness ELA and Math &ledibilitgrto
SIFNY KAIK a0Kz22f O2NBE ONBRAGX DS2NHAlFQa addzRSyda |

High School td?ostsecondarwr Employment Supports:

Career, Technical, andd A NR Odzf G dzNJF f 9 RdzOF GA2y OF GARYgHQEFSRNNEERAE Lt |
Workforce Initiatives
¢KS DS2NHALF 5SLINIYSyd 2F 9RdzOFGA2yQa /I NESNE ¢ SOK
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LEAs as they prepare Georgia's students for their next step after high seboltége, beginning a career,

registered apprenticeships, or the militarGeorgia CTAE pathway course offerings, and the new Educating
Georgia's Future Workforce initiative, leverage partnerships with industry and higher education to ensure
students have the skills they need to thrive in the future workfofgeorgia adoptedhe 16 national career

clusters and added the Energy cluster to meet the needs of our energy employers to make a total of 17 career
clusters. The Career Pathways Bill (HB 186) was passed by Georgia legislators iRr@@d late 2012 to the

current datemore than 131 Career Pathways in the 17 Career Clusters have been industry vetted,
postsecondary supported, and State Board of Education approMed career pathwayfr middle and high

school programsare added as needed to meet emerging needs of ouplegers.Located across the state,

College and Career Academies are unique learningamaents that provide additionapportunities for

local communities to focus their educational resources on what is needed in their community and workforce.
Theout-of-school timeprograms are uniquely positioned to provide projeeased or worlkbased learning

and /or college exploration activities to engage students and addresodtdpS RdzOG A2y & | f a2 DI
Development and Transition unit of the CTAE division gaesvdirection in the development of the CTAE high
school and middle school curricula, assessment, voaded learning experiences, professional learning, and
instructional resources to enhance student achievement.

Student Success, Imagine the Possibilities: Increasing the Graduation Rates of Students with Disabilities
Georgia has developed a State Systemic Improvement Plan (SSIP) that includes a comprehensieay multi

focus on improvinghe graduation rate for Stdents with Disabilities and specifically outlines the

development of strategies to increase state capacity to structure and lead meaningful change in Local
Educational Agencies (LEA®)e plan was developed with internal and external stakeholders imgudi

parents and students with disabilitieg-ollowing the evidenekased intervations provided by the National
DropoutPrevention Center, allEAglevelop an implementation plan and are moving forward with

implementation. Fifty_EAsepresentative ofthét (i I 1 SQa RAGSNAAGE NBOSAGS AyidS
building capacity funding.

Dual Enroliment

Inaddition, the CTAE division promotes successful transitioning of students from middle school to high school
and from high school to college and careers, including promotion of postsecondary credit while still in high
school.DualEnrollmentis a program available throughout the state for students at eligible Georgia high
schools that wish to take colledevel courseworkor credit toward both high school and college graduation
requirements.GaDOE will also collaborate and coordinaith postsecondary institutionto establish

statewide articulation agreements so that high school students can earn college credit by earning industry
recognized credentials or by completing an approved career pathway.

Career Coaches
The Georgia Department of Education is currently conducting a Career Coach pilot in Rodkdgle Co
a0K22ftad /I NBSNJ/2F0KSa &adzZJJI2 NI GKS d0Kz22t Qa O2dz/a
identify their interests, aptitudes, and skjlishich hels guide these students in planning and navigating their
path toward their future career@pl. Education and career opportunities range from apprenticeships and
industry credentialing for job readiness to careers requiring formal education beyond high school Career
Coaches help students make these connections. Career Coaches are trainednigtadwarious career
related assessments. These assessments help students determine areas of interest in careers as well as the
abilities and skills needed to pursue these careers. In addition, Career Coaches share and support other
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programs such aBud Enrolimentand Work Based Learning, which provide opportunities for students to
earn college credit and high school credit simultaneously, as well as broadening their knowledge of career
choices and the training needed for each. Career Coaches alssthdimts to identify higldemand career
areas in the state andnderstandhow their own personal education and training impaworkforce and
economic development. Finally, Career Coaches work collaboratively with high school counselors, Career,
Technicahnd Agricultural Education (CTAE) staff, and VBa&ked Learning coordinators to provide events

for college and career exploration with activities, such as assisting students and parents in completing
financialaid forms (FAFSA) and coordinating career emitege fairs, job shadowing, mock interviews,
employability skills, training workshops, and business visits

Transition Supports Across the Grade Bands:

Parent Resources
¢KS DI5h9Qa ¢AGES L tFNBydlt 9y3F3SySyild 5A0AaArzy R
translated and published in English and Spanish versionsreaise accessibility to parents.

Counselor Companion Tool

¢KS DS2NHAF 5SLI NIYSy(d 27T nifavdzddvides the/ncessaryitddls, SNJ 5 S FS ¢
knowledge, and resources for systematic, developmental, and comprehensive career planning for all students
in grades KL2. The Georgia Department of Education is currently developing a virtual Counselor Companion
tool that will support students, parents, and school counselors in planning for middle school, high school, and
postsecondary succesBhis tool will include an early warning system for studentsskt for not graduating,

programs of study for high school@postsecondary course, individualized graduation plans, as well as

career aptitude and inventorgssessments.
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B. Title I, Part C: Education of Migratory Children

a. Supporting Needs of Migratory Childré@aSEAection 1304(b)(1)Describe hown planning,
implementing, and evaluating programs and projects assisted under Title I, Part C, the State and its
local operating agencies will ensure that the unique educational needs of migratory children,
including preschool migratory children and natpry children who have dropped out of school, are
identified and addressed through:

i. The full range of services that are available for migratory children from appropriate local,
State, and Federal educational programs;

ii. Joint planning among locata®, and Federal educational programs serving migratory
children, including language instruction educational programs under Title Ill, Part A;

iii. The integration of services available under Title I, Part C with services provided by those
other programs and

iv. Measurable program objectives and outcomes.

't Ay YSyld G2 DS2NHAIFIQa {KFENBR CNIYSE2N] F2N LYLNRO
The Georgia Systems of Continuous Improvement wilhbéramework through which Title I, Part C will
coordinate with other programs and resources to address the needs identified for migratory children.

Within this frameworkGaDOENd subgrantees identify the root causes of performance gaps for all dsiden
and subgroups, including migratory children and youth. Then, coordinated supports are developed where all
programs address the needs of the subgroup within the overall LEA needs. Supplemental services are
O22NRAYFGSR 6AGKAY (np@vemarfobjecthesy (§ SEG 2F G(KS [ 9! Qa

State and local Migrant Education Program (MEP) staff coordinate service delivery with other federal and
local programs/agencies/organizations in the LEA. Local staff will ensure migratory children are included in
all other a@demic or support opportunities available to other nomgrant children including EL programs,

Title | programs, special education, gifted programs, and any other local support or academic intervention
programs and resources available. This system altudies direct referrals and/or connecting students and
families to EL programs, early childhood programs and Georgid Pregrams with a specific focus on early
childhood services that are Quality RatedDiyCAIGeorgia serves preschool children ddpirth to five and is
building coordination efforts through DECAL to ensure migratory preschool children benefit from these
evidencebased resources durirthe school year and summer transition initiatives available around the state.
For older migrant youth anthmilies, coordination of referrals tocal GED programs (High School

Equivalency Programs at Abraham Baldwin Agricultural College and the University of North Georgia), migrant
and farmworker health network®FCServices, communitpased services, cheines, shelters, and food
pantries is part of the work of thetate andLEAsThis coordination will also include removing barriers to
access and participation, when necessary. Outreach to community groups will help support the academic
readiness and growtbf preschool migratory children, owif-school youth, and dropouts.

During the 2018016 school year, the Georgia MEP completed a comprehensive needs assessment (CNA).
¢KS NBadzZ §a 2F GKS /b! @SNB dza SR {feeusaetrbiRte M&asuiakls a G |
Program Outcomes (MPO) listed below. Specific strategies to meet each MPO were designed in collaboration
with MEP parents and stakeholders. These MPOs and strategies will be in place until the next CNA is
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the SDP will be made. Strategies will include the development and use of eviolesee instructional

strategies in all supplemental instructional settings. Additionally ube of online learning resources for

credit accrual, skill maintenance, and English language development will beyeapl

This ongoing evaluation includes measuring progress/growth of students participating in Titleded

instructional servicestate staff and LEA staff observations of service delivery to ensure fidelity of

implementation of plansas well as MEP staff transferring new instructional practices learned in professional
development, and an annual review of state assessment performforanigratory children.

Measurable Program Outcomes (MPOSs)

MPQO #1: Improve School Readinélse Georgia Migrant Education Bram will improve school readiness

by providing developmentally appropriate-abme or facilitybased projects focused on early literacy and
mathematics. Improvement will be measuredlidyAlevel implementation plans (IP) showing an incremental
5% point gowth/improvement for students served during the academic year and summer. Progress
Indicators: Increased percentage of preschool children served with an academic or support service Progress
Monitoring: Informal formative assessments between pretest angtpest IP (IP)evaluations

MPO #2: Dropout Preventioithe Georgia Migrant Education Program will provide Out of School Youth (OSY)
and Dropouts (DO) projects and services at the individual and group level based on needs outlined in the OSY
and DO profile Progress will be measured bigAlevel IPsshowing an incremental 5% point

growth/improvement for OSY and DO served during the academic year and summer. Progress Indicators:
Increased percentage of OSY/DO with an OSY/DO profile; Increased percer@)¢bD served with an

academic service and/or support service; Increased use of the Graduation and Outcomes for Success for Out
of School Youth (GOSOSY) materials by migrantiB&faluations.

MPO #3: Readind/ligratory students in elementary, middland high school will meet or exceed proficiency
in reading within the framework of thetate-approved standardfor readingas measured biyEAlevelIPs
showing an incremental 5% jmb growth/improvement for students served during the academic year and
summer. Progress Monitoring: informal formative assessments betweerapceposttests; IP Evaluations.

MPQO #4: Writing.Migratory students in elementary, middle and high school will meet or exceed proficiency
in writing within the framework of thestate-approved standards for writings measured biEAlevel IPs
showing an incrematal 5% point growth/improvement for students served during the academic year and
summer. Progress Monitoring: informal formative assessments betweerapceposttest IRvaluations.

MPO #5: MathematicsMigratory students in elementary, middle and high school will meet or exceed
proficiency ilmathematics within the framework of thetate-approvedstandards for mathematicas

measured by EAlevellPsshowing an incremental 5% point growth/improvement for students served during
the academic year and summer. Progress Monitoring: informal formative assessments betwesmdpre
posttestIP evaluatios.

GaDORvill continue to evaluate LEA bgstactices as well as support and strengthen statewide and regional
efforts by engaging partners to continuously enhance the quality of migrant education programs across the
state. This includes recruitment tveorks, coordination with agricultural partners, businesses, and farmers to
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support service delivery addressing individual needs, time frames, and locations.
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efforts to deliver high quality service and support to LEAs and schools.

b. Promote Coordination of ServicéSSEA sectiatB04(b)(3)) Describe how th&tate will use Title I, Part C
funds received under this part to promote interstate and intrastate coordination of services for migratory
children, including how the State will provide for educational continuity through the timely transfer of
pertinent sclool records, including information on health, when children move from one school to another,
whether or not such move occurs during the regular school year.

Supporting Students as They Move Across States laEAs

To minimize the impact of school interripn and change of schools on migratory children and youth, all

LEAs in Georgia are required to ensure the academic records of migratory children are transferred between
schools and states as quickly as possible. Each LEA follows its established pplioyoantto complete this
requirement. Each LEA in the state includes this policy in the annual consolidated application submitted to
GaDOE.

The U.S. Department of Education sponsors a national records transfer initiative designed to address the
trandfer of student records. It is called the Migrant Student Information Exchange or MSIX. Within Georgia,
MERfunded staff and othet.EAstaff involved with student registration and grade/course placement will use
the MSIX in this manner: Within 48 hours afewly identified migratory student being identified in th&A

the MEP staff will access the MSIX to find any relevant information that will help the school personnel place
the child in grade level, course, and/or program. As students move out affdat any point during the

year, MEP staff will submit a move notification within the MSIX to allow the potential recéiifay state

to find the migrant family and continue support and services. As students move intdethed any point

during the year, MEP staff will submit an arrival move notification within the MSIX to notify the sending
schoolLEAor state that the child has arrived and that records are needed. Immunization and other health
records must be on file ahe LEA.

Georgia will report to the MSIX that these records are available dtE#&This is to ensure immunization and
other health records are quickly available for migratory students enrolling in schools. LEAs have two options
for getting this inform#on to the MEP regional offices where the data will be loaded to COEstar and then
ultimately appear in the MSIX. LEAs create a query from the local Student Information System (SIS) by
Georgia Unique Identifier (GUIDE), Migrant =Y, and Y or N indicatmgnization and other health records

are on file.

LEAs fax or mail (not email) a copy of the Student Immunization and Other Health Records template to the
regional office for data entry. LEAs provide these reports as follows: September 15 each yehly imased

on the MEP New Participant Report (NPR), or any other time LEAs need to provide updates to the MEP.
Secondary migrant students enrolled in cregliirning courses who move in the middle of the course will

have course history data collected asubmitted to the MSIX. This will support correct course placement
upon arrival in the neviLEAor state.
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Using the MSIX departure notification and a course history portal in COEstar, local staff will collect the
following information from the school (6@l SIS, teachers, counselors, etc.): Course name, grade to date
(numerical) provided by the teacher, and clock hours ( the number of hours the student has been enrolled in
the class.) If a move occurs during the year but after a credit is earned, laffal/gitfollow similar steps but

will collect: course name, final grade, and credits granted. Course history data submitted in this process will
populate in the state database automatically. The state database uploads data to the MSIX daily. Any
updatedcourse history information will be available in the MSIX within 24 hours of data entry.

Georgia participates with other states in US ED consortium incentive grant collaborations designed to support
interstate and intrastate service delivery. These groigasis on various topics to include identification and
recruitment, serving preschool migratory children, and servingaftgchool youth migratory children.

c.Use of FundéESEA section 1304(b)¥) 5 SAONAR 6 S GKS { G (S Q@artlONKds,MAdG A S &
K2g &adzOK LINA2NRAGASaAa NBfIFGS G2 GKS {dGFrdiSQa FraasSaavys

GaDOEompleted its most recent statkevel comprehensive needs assessment for Title I, Part C in late 2015.
This needs assessmentresultedik S &0 §SQ& YSI adzNF 6fS LINRPANF Y 2dzi 02
in partone of this section) are used by all subgrantees when designing local Service Delivery Plans (SDP).
Georgia has identified student performance on the state assessments as domeedtinued improvement.

The Title I, Part GaDOEDP includes strategies and professional development initiatives designed to
address the capacity of local staff to provide supplemental instruction in various settings (class inclusion,
school tutorng, inhome tutoring, and community based settings) for various durations of time.

Supplemental instructional services occurring during the school year and summer could include, but are not
limited to:

Providing homebased preschool readiness training livireschool children and parents;

Providing supplemental tutorials for migrant students who are failing ais&tof failing (inclusion or
pull-out models);

Providing summer school projects (either in schools or on a contracted basis) that offer both
acalemic and enrichment opportunities;

Advocating for and mentoring migrant children and their families to prevent dropping out of school
(primarily middle and high school students);

Assisting with the preparation of migrant children in t&sking skills;

Providing Scholastic Aptitude Test (SAT) examination or otherspaesindary entrance examination
preparation;

Assisting in constructing a portfolio for application for vocational postsecondary training; and
Offering assistance to owutf-school youth whavish to pursue a GED diploma; provide English
learning support; and GED diploma study materials.

Supplemental support services occurring during the school year and summer could include, but are not
limited to:

Facilitating the school registration process; assisting in the retrieval of previous school records,
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including immunization records, through the MSIX;

Arranging emergency medical and dental care services for health problems that affect classroom
performarce;

Providing opportunities for newlgrrived migrant children to avoid a sense of social isolation and to
connect with the students in their new schools;

Assisting migrant parents with training on such issues as nutrition, drug, alcohol, and tobacco use
parenting skills, and basic literacy to encourage their active participation in the education process;
Conducting enrichment activities and training in leadership for migrant students; guiding migrant
middle and secondary students and their familiestigh the process of exploring their pest
secondary options, including college experiences on variousggasindary campuses;

Assisting migrant students and families in finding and applying for scholarships; providing
transportation to and from state ME§ponsored summer leadership programs and college programs.

GaDORill continue to review these programs and initiatives in order to engage in continuous improvement.

GaDOHRvill continue to elevate LEA beastactices as well as support and strengtlsatewide and regional
efforts by engaging partners to continuously enhance programs that support migrant students across the
state.
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C.Title I, Part D: Prevention and Intervention Programs for Children and Youth who
are NeglectedDelinquent, or AtRisk

a. Transitions Between Correctional Facilities and Local Prodia8tsA section 1414(a)(1)(Pyovide a plan
for assisting in the transition of children and youth between correctional facilities and locally operated
programs.

In Georgia, local education agencies (LEAsktte agencies, includingpe Georgia Department of Juvenile
Justice (DJJ) and Georgia Department of Corrections (GDC), serve neglected and/or delinquent youths in
institutions operated or contracted by thesgencies.

The LEA in which an institution is located is responsible for all educational services, including special

education and related services to eligible youths placed by such agencies. LEAs must submit their plans for

providing services to negleadeand delinquent youth to GaDOE as a part of their local consolidated
application. GDC is responsible for education services to young offenders and DJJ is responsible for
educational services for adjudicated youth.

An application must be submitted dirdycto GaDOE in order to provide educational services in physical

Odzat2Re 2F GKS 3SyoOed ¢KS LI AOFGA2Y Aa | LIWNROSR

ensure the opportunity of students to meet the same challenging state academierdcand performance

standards for student achievement expected of all students. The application must also delineate the agency

plan to transition youths back into family, school and community, and/or how the agency will prepare

students to receive a higschool diploma or its accepted equivalent, matriculate to postsecondary education,

employment or military enlistment.

GaDOE provides assistance to LEAs, GDC and DJJ through collaborative planning with agencies, program

guidance and monitoring, annual wahops and meetings, esite technical assistance and telephone
consultation. Areas of focus for technical assistance provided by GaDOE include, but are not limited to:

Assessing the educational needs of children and youth in neglected and delinquéntiors.
Facilitating and/or implementing new or existing partnerships or agency agreements to ensure the
opportunity of children and youth in neglected and delinquent institutions to meet high academic
standards, receive a high school diploma or eqeivey, or transition to work.

Reviewing the efficacy of instructional models implemented including periodic review of the
reliability and validity of assessments of student achievement. Evaluation of services provided.
Utilizing funds (including federadtate, and local) to support children and youth meeting high
academic standards.

GaDOHRuvill continue to engage in continuous improvement in order to evaluate and enhance the
effectiveness of such programs and initiatives.

GaDOHRuvill continue to elevatd EAbestpractices as well as support and strengthen statewide and regional
efforts by engaging partners to continuously enhance the quality of neglected, delinquentisk ahildren

and youth programs across the state.
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2. Program Objectives and Outtes(ESEA section 1414(a)(2)(Agscribe the program objectives and
outcomes established by the State that will be used to assess the effectiveness of the Title |, Part D program
in improving the academic, career, and technical skills of children iprtgram.

A percentage of funds received by the state agency is required to go toward transition services. The state
agency receiving funds under Title I, Part D, Subpart | is required by GaDOE to submit as a part of its
application for funds, the agencygm to transition youths back into family, school and community, and/or

how the agency will prepare students to receive a high school diploma or its accepted equivalent, matriculate
to postsecondary education, employment or military enlistment.

Individwalized plans are developed for the transition of students from institutions for delinquent youth
including services to facilitate their successful return to family, school and comnamatyatriculation to
postsecondary education, vocational and techhicaining program, employment or military enlistment, to
be provided throughout the period of detention.

Services include, but are not limited to:

Interviews for intake and exit planning conducted upon entry with an assigned Facility Case Manager,
the Community Case Manager, School Counselor/ Site Administrator, and the parent, if appropriate.
Educational services, including assessment, instrudtiamé pupil services testing, counseling and
vocational placement servicggfe skills and independent living preparation

Funds will typically be spent on personnel for educational services, professional development,
technology, vocational and technidaaining preparation and additional curriculum, assessment and
instructional support materials to ensure students have the opportunity to meet the challenging state
academic content and performance standards for student achievement expected for alhttude

GaDOHill continue to engage in continuous improvement in order to evaluate and enhance the
effectiveness of such programs and initiatives.

The Title I, Part D program will coordinate with other federal programs as well as agiglecgfforts to
deliver highquality service and support toEAsnd schools.
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D.Title I, Part A: Supporting Effective Instruction

1. Use of Fund¢éESEA section 2101(d)(2)(A) and: (Dgscribe how the State educational agency will use Title
I, Part A fundseceived under Title Il, Part A for Stdéwel activities described in section 2101(c), including
how the activities are expected to improve student achievement.

't AIYyYSyld G2 DS2NHAIFIQa {KFENBR CNIYSE2N] F2N LYLINRO
GaDOHRuvill support LEAs, schools, and Educator Preparation Program Providers (EPPs) through targeted

work aligned to the Consolidated LEA Improvement Plans (CLIP) and through the work of the P20
Collaboratives. The CLIP is organized to supgpeadrgi&) &ystems for Continuous Improvemeatshared

framework for improvemenand is based on a Comprehensive Needs Assessment that includes extensive

data analysis to determine root causes and align improvement strategies.

GabORa OdzNNBy i S fegtizeNdstéuctidnznd lel/RiéNtBede@chiBg profession include, but are
not limited to:

CrossAgency Collaboration

The P20 Collaboratives are systems of support designed to provide a seamless transitiorséovioee

candidates as they seek to becommfessional educators, as well as to provide continued professional

learning for practicing educators and leaders. This structure, initiated in the spring of 2014, provides the
framework for ongoing collaborative efforts among LEAs, Regional EducatioceSkgencies (RESAS), Public

and Private Educator Preparation Programs (EPPs), Georgia Professional Standards Commission (GaPSC),
University System of Georgia (USG), @aiDOEThe P20 Collaboratives provide avenues for authentic
collaboration to addressequity gaps, align educational resources, and promote the efficient use of funding to
address the needs of the LEAs in the P20s as they seek to ensure all students are taught by effective teachers
in schools led by effective leadefidhe P20 Collaborativeseet twice annually to address the specific needs

of the regions. These collaboratives are led by a strategic lead representing an LEA, RESA or Educator
Preparation Program in that region. Each region has additional primary and secondary contacts taygresen
GaDOEGaPSC, and USThe State NTEP Team will be meeting to determine next steps with adding DECAL

to the P20s. The issue is that DECAL teachers do not have to be trained/certified in the same way we have
traditionally prepared educators. Many am@ined by the centers in which they teach and some have Child
Development Associates or Certificates issued by TCSG. GaPSC does not have authority over the preparation
and credentialing of DECAL teachers.

GaDOE, LEAs, GaPSC, p8@te colleges andiniversities, and RESAs will work in concert to provide the
a0FiS5SQa SRdzOF (2 NE 4 A U kemBedilel?, dliltaimgbleiprbfEsaiond RaXding a6@< the 3
career continuum from induction to retirement. Aggregation of regional equity data andtefémess data
providesinformation to inform the work of the P20 Collaboratives and will ensure a comprehensive approach
to addressing the professional capacity challenges and equity gaps of each region.
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Induction Support: Recruiting, Retaining, and Supporting Beginning Teachers and Leaders

With LEAsPublic and Private Educator Preparation Programs (EPPs), RESAs, and state organizations, the
Teacher and Leader Support and Development team (TLSD) pddmemvide guidance and support in the
development and implementation of effective teacher and princlfahnduction programs. GaDOE Teacher
and Principal Induction Guidance focuses on recruiting, retaining, and supporting novice teachers and
principak.

This guidance provides an effective induction program model, which requires an investment from all
stakeholders to ensure teacher and principal effectiveness and student success. As a companion resource,
GaDOE will produce and continually refine taslko assist LEAs in the development and implementation of
teacher and school leader induction progranmeluding components that address the selection, assignment
and development of mentors. These toolkits will provide resources that assist LEAs in the identification and
implementation of program components that provide personalizmddencebased professnal learning
opportunities to increase the selffficacy, knowledge and skills of novice teachers and school leaders and
their mentors. The kits will include evaluation processes and procedures that establish appropriate feedback
loops to facilitate corihuous improvement of the induction and mentoring programs.

Professional Learning Community Support

Effective July 1, 2017, the GaPSC certificate renewal process (RiZle3g)Fequires the development of
professional learning goals and/or plans andtiggvation in Professional Learning Communities (PLCs) for all
recertifying educators. GaPSC provides initial PLC training for all principalEApetsonnel. Professional
learning goals/plans and PLC data gathered through an online platform will bzedab ensure alignment

of needs and resources. As indicated by analysis of this implementation data, GaDOE will continue to offer
faceto-face training and coaching opportunities, will develop online modules and quick guides, and will
assemble researclotassist teachers and leaders in efforts to develop and implement authanatiessional

goals and PLCs.

Performance Coaching and Evaluation Support

The GaDOE Teacher and Leader Support and Development team (TLSD) facilitates the statewide educator
evaliation systems that provide reéime data to inform the professional learning of teachers and school
leaders.

TLSD provides fage-face training and online professional learning resources for evaluators designed to
increase the acaacy of performancevaluationand specific targeted feedback directly related to classroom
and school practice standards (currently the Teacher Assessment on Performance Stamédd&t8sand

Leader Assessment on Performance Standdrd®S). Online personalized professideatning

opportunities aligned to challenges identified through the evaluation process are available to all educators
through a performance management and professional learning platform and may ksekfed or assigned
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as deemed appropriate by evaluasoTLSD will continue to coordinate with tldficeof Teaching and
Learning to strengthen the content knowledge and instructional practices of teackaBOE will continually
develop, refine and enhance all professional learning resources to meet dus rodé educators, promote
sustainability and increase fidelity of implementation.

GaDOE will collect and compile effectiveness dadavell as other identified data elements provide focus

and direction for LEA efforts to improve the educator workfarThis data will inform the development of

training and resources to support mentoring and coaching across the career continuum. Georgia will develop
professional learning resources that support mentors and coaches and their protégés.

GaDOE is exploringorking with internal and external stakeholders to adopt, adaptdevelop Principal
Supervisor Standards to support principal development. Application of these standards will provide data to
inform the professional learning of principal supervisors treldevelopment of tools and resources to

increase the accuracy of performance evaluation, differentiation of performance levels, and specific targeted
feedback for principals.

GaDOHRvill continue to engage in continuous improvement in order to evaluat enhance the
effectiveness of such programs and initiatives.

GaDOHRvill continue to elevatd EAbestpractices as well as support and strengthen statewide and regional
efforts by engaging partners to continuously enhance the quality of effettsteuction across the state.

Support for Systerwide Continuous Improvements

GaDOHRvorks collaboratively to engage and support schools and LEAs in their improvement efforts by
focusing on building leadership capacity, providing helpful tools and ressuaad offering sustainable
professional learning. The State Leadership Collaborative (a comroitteposedof representatives from

across the agency) developed t@eorgia Systems for Continuous Improvemarftamework that will be

used to assess LEAdaschool capacity, and to target services and resources. This tool will be broadly
communicated to all education agencies with the intent of its use in leader preparation and development.
Through the work of the P20 Collaboratives, GaDOE will developraatehient leadership development
opportunities to address teacher and leader effectiveness that incorporate the Georgia Systems for
Continuous Improvement. GaDOE will provide training and professional learning resouréessiod

schools to support the iplementation of theGeorgia Systems for Continuous Improvein@itle II, Part A;
1003(a)) Additionally, state law 204-49.4 creates a Joint Study Committee on the Establishment of a
Leadership Academy. The committee shall study the possibility of estigl a leadership academy to

provide opportunities for principals and other school leaders to update and expand their leadership skills. The
committee shall identify a process for establishing such leadership academy with a proposed beginning in July
2018.
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Using the Georgia Systems for Continuous ImproventeaDOE will provide professional learning, resources,
and intensive onsite coaching schools identified for comprehensive and targeted support, in otder
increase the effectiveness of principasd other school leaders (1003a). GaDOE will provide training,
technical assistance, and professional learning resources to improwutiigy of performance ratings,

provide guided support, and increase specific feedback to positively impact teactiempance and

increase overall effectiveness.

GaDOE will continue to partner with GaPSC to provide LEAs-$ebeldieacher certification and qualification
data to inform their decisions regarding school and teaching assignments and assist with reporting
requirements. Georgia will continue to provide technical assistance and technical assistance resources as
related to data analysis, planning, budgeting and program monitoring. (Title Il, Part A)

2. Use of Funds to Improve Equitable Access to Teachd&iign, Part A SchoolESEA section 2101(d)(2)(E))
If an SEAlans to use Title I, Part A funds to improve equitable access to effective teachers, consistent with
ESEA section 1111(g)(1)(B), describe how such funds will be used for this purpose.

Ensuing Equitable Access to Quality Teachers
After careful examination of data related to equitable access to effective teadBaiBOEcknowledged the

critical need for comprehensiyeEAlevel rootcause analysis. GaDOE Title Il, Part A program specialists

provided LEAS their respective equity data profiles; this data has been analyzed_&Akegel to inform the

20162017 LEA Equity Plans. LEAs identified and selected interventions and strategies tailored to the needs of
their students and are in the Bt year of implementationThe Equity Plan requirements may be addressed

through the GaDOEomprehensive Needs Assessmamd District Improvement Plan or through the

streamlined LEA Consolidated Plan as required in Section 8B65e tools are aligned @S2 NHA I Qa { & &
of Continuous Improvemerand the associated processes, which provide the foundatiohEgand school
improvement across the state. Under Georgia law, Charters andviibAstrategic waivers may determine

the professionatjualifications necessary for educators they employ.

GaDOE is developing an equity dagsltboard that will enable all LEAs and schools to access timely equity

data such as teacher retention, principal retention, school climate, etc. to support the witk bEAS,

schools, and P20 Collaboratives. Specific data elements to be included were selected in consultation with LEA
Title 1A coordinators and oth&fEApersonnel. For a full list of all elements, please seeGbmprehensive

Needs Assssment State Dia Profile FY 145 & FY18.6. Usinghis equity dashboardzaDOE will implement

equity labs through the P20 Collaboratives in order to identify gaps and address root causes for the purposes
of equity planning, development of professional learning, andassignment of teachers to ensure that low
income or minority students are not taught at disproportionate rates by inexperienceepfefigld, or

ineffective teachers. The Equity Data Dashboard will also enable timely data access, as appropriate, to
extemal stakeholders.
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GaDOE partners witBaPSC, USG, and state nonprofit groups and organizations to promote and implement,
as appropriate, alternative preparation routes to meet the staffing needs in the mosttbestaff areas of

the state. These routewill include the Teacher Alternative Preparation Program (Tg®¥Aded by LEAs and
RESAS), the Master of Arts in Teaching program, andgmowown approaches that include the CTAE
Teaching as a Profession Pathway and Parapros to Teachers, a pasiprakrecruitment and support
initiative.

The Georgia Department of Education will annually report the percentage and number of teachers who are
inexperienced, ineffective, and teaching enftfield througha publicly accessible webpage.

The Georgia Dep#ment of Education employs the following definitions:

1 Inexperienced teacherare those who hold an inductielevel certificate. New teachers hold an
induction certificate for three years, and then move to the Professional Certificate provided they meet all
requirements established by the Georgia Professional Standards Commigsiuh CQertification Rule.
Source: CPI report through Georgia Professional Standards Commission

1 Ineffective teachersare those that are rated ineffective or needs development on the Teacher
Assessment oRerformance Standards (TAPS) Summative Assessment. These ratings align with the
Georgia Professional Standards Commission definition of unsatisfactory. O.C:&21®0

1 Out-of-field teachersare those teachers who are not teaching in their fields ofifieation. For 2014
2015 and 2012016, outof-field teachers are those who were not considered to be Highly Qualified.
FY17ata is not availablas LEAs were continuing to define their professional qualifications. FY18 data
will only include teachers whare not teaching in their fields of certification. Please note the following
RSTFAYAGAZ2Y Ada FNBY 2dzNJ OdzNNBHF ALY IRQS VI Sy OIKENAY I N
not teaching in their field of certification or in the subject and/oade level(s) assigned; or, for
charter/strategic waiver districts, teachers who are not teaching in a field in which they hold equivalent
content qualifications. Because LEAs and schools may change teacher assignment(s) each year and during
the schoolyellZ 9 {FAISTWRAY A &4 GABNRWS S RCA NI (K IRWNLRZ-fF-Sa 2 7F
FASERQ oAttt 0SS GSNAFTASR 2y | Rreé G GKS Oft2asS 27
and 3, and Student Class data collections.
Source: CPI report through Georgia Professional Standards Commission

Reporting Notes

1 Georgia identified minority students through sedfporting with the data captured in the LEsfecific
student information system (S1&hd reported annually through the fall fitlme equivalent (FTE) count.
(Nonminority students are identified as white, and minority students are identified as Asian, American
Indian/Alaska Native, Black/African American, Hispanic/Latino, Native Haviraigfi¢ Islander, and
Multi-Race NosHispanic.)

1 Georgia identified economically disadvantaged (poverty) students through the annual free and reduced
lunch count.
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1 Georgia used annual school aggregate teacher evaluation data. The percentage/ratio ofiueeffec
teachers was multiplied by the student subgroup population to estimate the percentage of students
taught by ineffective teachers. This assumes students ae evenly distributed among teachers.

1 Georgia used teacher certification and years of experienaEtermine inexperienced teacher counts.
The percentage/ratio of ineffective teachers was multiplied by the student subgroup population to
estimate the percentage of students taught by inexperienced teachers. This assumes studevsrady

distributed anong teachers.

Methodology

Differences in rates were calculated usdega other than studentevel data. Data collection and analyses
processes are being revised to provide more granular stutbyl data for use in FY2020. Due to this current
lack of access to student level data, the following methodology was used tdatalthis data. The
percentage of students was multiplied by the percentage of teachers in each category in order to determine
the rate at which student groups were taught in each category. For example: Title | FY15ih6dave

students were 80% or 0.86this was multiplied by inexperienced teachers at 14% or . A80*0.14=0.112

and that number was then multiplied by 100 to give a percentage (11.20%). The same process was carried out
for the NonTitle | school data. In order to calculate the differermetween the two rates, the Nomitle | rate

was subtracted from the Title | rate.
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ts
Minorit
y 64.00 | 3.00 | 1.92 | 40.00 | 1.40 | 056 | 1.36 | 66.00 | 1.20 | 0.79 | 42.00 | 2.10 | 0.88 0.09
Studen % % % % % % % % % % % % % 0/
ts °
Non-
Minorit -
36.00| 3.00 | 1.08 | 60.00| 1.40 | 0.84 | 0.24 | 3400 | 1.20 | 0.41 | 58.00 | 2.10 | 1.22 0.81
y % | % | % | % | v | % | % | % | w]| | v | % ]| % ]|
Studen %
ts
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3. System of Certification and Licens{igSEA section 2101(d)(2)B))5 Sa ONRAo6S (G KS { Gl GSQa
certification and licensing of teachers, principals, or otb&hiool leaders.

¢tKS DS2NHAIF tNRFSaarAz2ylf {GFryRIFENRA /2YYAaaArzyQa {i
Title 20, Education, of the Official Code of Georgia Annotated (O.C.G.A.), outlines the legal guidelines which
govern the state edudin program. Title 20 creates the Georgia Professional Standards Commission (GaPSC)
and assigns responsibility for providing a regulatory system for "certifying and classifying" professional
employees in public schools. Educator preparation regulatiodsstandards are established to assure the

citizens of Georgia that public school educators meet high standards and aferegired to teach in the
classrooms of this stat®lease see the standards for Educator Preparation program providers at the

following link https://www.gapsc.com/EducatorPreparation/Downloads/GeorgiaStandards2@if6 For

more information regarding theules governing educator preparation, please see GaPSC Rube.60%t

the following link- https://www .gapsc.com/Rules/Current/EducatorPreparation/S85
.01.pdf?dt=636374576129433902

GaPSC outlines the educator preparation standards and program approval procedures in Rules and
Procedures for Educator Preparation. Certification regulations and procedrgesstablished to evaluate the
credentials of prospective teachers as well as other professional employees in the schools, and to ensure they
meet specified preparation standards and requirements. State certification assures-tebelsef
professionaknowledge and skills for the educators working in public schools. Like many other states, Georgia
has adopted a combination of "Special Georgia requirements" and some commonly used standards
developed by the National Association of State Directors of rdetiucation and Certification (NASDTEC).
Providing a quality education for all Georgia children requires partnerships among state agencies, program
providers, and professional and community organizati@esPSC is at the centerabtrong partnership

involving the work of the Commissio@aDOEprivate and public colleges and universitiRESAsand local

school systems.

In addition to meeting preparation and certification requirements and standards, Georgia professional
educators are expected to be gbod moral character. Title 20 creates an Educator Ethics section,
responsible for adopting state "standards of performance awedde of ethics for educatorsD I t { / Qa
Educator Ethics Division is also responsible for investigating allegations of educatonduct and providing
recommendations for disciplinary actions to the GaPSC. Georgia, a member of the NASDTEC National
Clearinghouse, reports state disciplinary actions imposed against certified individuals to the national
database. Fingerprinting ari€Bl background checks are required for professional employment in Georgia
public schools, and state background checks are required to renew professional certificates.

Tiered Certification
Il R2 LGSR 2y Wdz fdur-tierkd cartificatiol strilctue iSdésigried to transform a flat profession
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into one that offers increased opportunities for professional growth to teachers who remain in the classroom.
This new structure is envisioned as a means of improving student learning by recognizing the unique
developmental needs of teachers at every career stage by encouraging and supporting continuous
teacher growth. The tiered structure is designed to provide support to new teachers and those preparing to
become teachers, and to establish a fair and &hle environment for growth for practicing teachers. Tiered
certification also creates career advancement opportunities for teachers aspiring to assume leadership
responsibilities and contribute to school improvement efforts while remaining in the classid/hen fully
implemented, tiered certification will help foster a school culture in which:
(a) Educators support the academic growth of their students by focusing on their own professional
growth;
(b) the conditions and resources necessary for teackmntion in the profession and professional
growth at each career stage are identified, valued, and provided through individualized, ongoing, and
collaboratively designed and delivered professional learning focused on the common goal of
improving studentearning;
(o) expertteachers are provided instructional leadership opportunities to mentor and coach; and
(d) teachers are identified and recognized based on successful performance in the classroom and
their ability to promote and maintain a positiveltuwre. Tiered Certification will enhance and be
informed by other new initiatives in Georgia such as edTPA, Teacher Effectiveness Measures (TEM),
and Preparation Program Effectiveness Measures (PPEMS).

While some certificates such as NBenewable Professonal, Permit, and International Exchange certificates
remain outside the tiered certification structure, most Georgia educator certificates issued on or after July 1,
2014 fall into one of the following tiers.

1. PreService

2. Induction

3. Professional

4. Advaced and Lead Professional

Pre-Service

This tier is intended for teacher candidates completing field experiences or student teaching in Georgia
schools. It must be requested on behalf of the candidate by the college or university providing the educator
preparation program. Specific requirememigy be found at the following website
http://www.gapsc.com/Certification/TieredCertification/preService.aspx

Induction

This tier is intended for teachers Wwifewer than three years of experience within the last five years. It is also
issued in some service certificate fields. The Induction certificate period, which generally lasts three years, is
designed to ensure that early career educators are fully pregppéor the profession while providing

opportunities for professional growth. Induction teachers must meet additional qualifications in order to
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qualify for a Professional certificate. Specific requirements may be found at the following website
http://www.gapsc.com/Certification/TieredCertification/induction.aspx

Professional

There are two types of Professional certificates: Standard and Perforri2asmzd. Th&tandard Professional
Certificate may be issued to any educator. Standard Professional Certificates are issued in all service fields, as
well as to leaders who have not completed a performahased program and to teachers who do not have

the teacher evalations required for the Performane®ased Professional Certificate. For example, teachers
working in private schools or in positions outside of the classroom are not evaluated on the teacher
evaluation system and therefore will be issued a Standard PiiofesSCertificate. The Standard Professional
Certificate is issued in service fields and to those educators who have met all applicable requirements but are
not evaluated on the statewide teacher evaluation system. The PerforrRBased Professional Ceitéite is

issued to those teachers who have been evaluated for at least two years on the statewide teacher evaluation
system and for leaders who have completed a Georgia performbaased preparation program. Specific
requirements may bedund at the folloving website--
http://www.gapsc.com/Certification/TieredCertification/professional.aspx

Advanced and Lead Professional

The fourth tier includes two differerdertificates designed for classroom teachers: Advanced Professional

and Lead Professional. The Advanced Professional certificate is for teachers who demonstrate expert
classroom practice and the Lead Professional certificate is for teachers who aresleatiezir peers. It is

important to note that the Lead Professional certificate is completely distinct from the Educational

Leadership certificate. Lead Professional certificate holders are classroom teachers who fulfill leadership roles
such as mentoringnduction teachers, whereas Educational Leadership certificate holders serve in
administrative positions such as Principal or Superintendent. Specific requirements may be found at the
following website- http://www.gapsc.com/Certification/TieredCertification/advancedLead.aspx

Adjunct License
The Adjunct license is issued at the request of an employing Georgia local unit of administration (LUA) to

individualswith specific knowledge, skills, and experience in an engineering, medical, dental, pharmaceutical,
veterinarian, legal, accountingr arts profession, or any other professional position approved by the GaPSC
or to individualswho have instructional exp&nce in a branch of the U.S. military (except for JROTC), or in a
GaPS@ccepted accredited college or university. Holders of this certificate are eligible to provide instruction
for up to but no more tharb0 percent of the school day in specific subgit grades-42 only. These

licenses are issued for one year and are renewable. Licensure requirements are described in-Rul&505
which may be found at the following webskiéttps://www.gapsc.com/Rules/Current/Certification/565%
.15.pdf?dt=636374525629805204
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Certification Exceptions

Notably, tiered certification is not tietb compensation. GaDOE will continue to publish state salary
schedules based on certificate levels. Despite the fact that iBashave a waiver of both the state salary
schedule and certification requirements, with the exception of special educatiofficatibn, LEAs may use
these schedules or may elect to establish their own based on their charter, strategic waiver, or contract with
GaDOE. Charter schools and LEAs, as well as LEAs submitting strategic waivers, may waive certification per
0O.C.G.A. 820-84. LEAs may opt to become charters or may submit a strategic waiver to waive a variety of
requirements. These LEAs determine and submit goals for which they are held accountable, and may lose
flexibility if those goals are not met according to the sulteditLEA timeline. LEAs may develop annual

reports that provide a variety of data to inform all stakeholders about the performance and progress of
schools. In order to ensure transparency and fully inform all parents and other stakeholders, state annual
reporting will include the percentage and number of teachers who have less than four years of teaching
experience, are teaching out of field, or are teaching under a walvamonrenewable certificate.

4. Improving Skills of EducatofSSEA section 2101(2)J)) Describe how the SEA will improve the skills of
teachers, principals, or other school leaders in order to enable them to identify students with specific learning
needs, particularly children with disabilities, English learners, students whoft@ aind talented, and

students with low literacy levels, and provide instruction based on the needs of such students.

Programs that address specific learning needs of students (ESOL, Special Education, Gifted, etc.) will continue
to provide statewide opgprtunities and assist LEAs in developing professional learning opportunities related

to those programs that support the development of educators across the career continuum. The Special
Education Improvement Plan (Student Success: Imagine the Possib#i§#3), and the Special Education
Personnel Development Grant (SPDG) specifically address improvement of the knowledge and skills of all
educators in an effort to address the learning needs of all students. In addition to efforts to suppdrt K

teachers Title 11l personnel will continue to collaborate with the Georgia Department of Early Care and

Learning on the development and implementation of Rr&eacher Workforce Knowledge and Competency
standards to ensure wefirepared and quality early learningachers and leaders.
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student populatios include, but are not limited to:

Promoting the ceteaching model as a prgervice teaching model to inease knowledge and skills to

support students with specific learning needs (Higher Education; Title IVB; Division of Special

Education CEEDAR Proje@ollaboration for Effective Educator Development, Accountability and

Reform)
Working with RESAs taqvide ESOL endorsement courses for teachers working ifroidence EL
LEAgTitle IlI)

Providing professional learning on ESOL standards (Title 111)
Providing language assessment data analysis workshops to assist educators in addressing the needs
of B students (Title II)

9RdzOF GAy3 DS2NHAIF Q& Cdzig8eNBY DS+



Aligning the resources of the Division of Special Education to support improving the graduation rate
for students with disabilities to positively increase the graduation rate of all students (Title VI Part B;
Special Education Personnel Development Grant)

Partnering with the Georgia Learning Resource System (GLRS) to provide LEAs the opportunity to
review critical data sets related to graduation rate for the purpose of identifying root causes and
developing within their school improvement framework spiec#ttrategies and interventions to

improve the SWD graduation rate (Title VI Part B)

Providing technical assistance in the areas of data analysis and planning to address any LEA identified
needs in the area of social emotional development (Title I, Rafitle I\ SDFSC)

GaDOHmplements a multdimensional approach to identification of gifted students. LEAS must assess in the
areas of mental ability, achievement, motivation and creativity. This creates a broad approach to
identification of talentsii many areas. A comprehensive list of assessments is provided that includes non
verbal measures.

GaDOE provides professional development regional workshops in the areas of identification guidelines,
development of talent for all students using giftedueation strategiesand research in talent development
for all cultural groups. Other topics include working with twéeeptional students and development of
creativity. An annual meeting is held with LEA coordinators of gifted programs to develomenags of
current research and national trends as well as to develop the state's focus.
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and educators, to develop a plan to provide creative golgty a (2 06Sad &SNS DS2NHALI C
plan and recommendations will be shared with members of the state legislature. In addition, GaDOE will

include gifted related resources, toolsEA0 S& G LINI OGA OSasx SGOd Adgveldpgds 2yt Ay
and made available to education stakeholders.

Supporting Literacy EffortByPersonalizing Professional Learning for Educators and
Strengthening Partnerships
The Georgia Department of Education released revised Standards of Excellence sorlEEmgjuage Arts

69[! 0 AY HAamp® ¢KS DS2NAHAI {i{ilFyRINRaE 2F 9EOSttSyOS
knowledge, skills, and strategies for foundational, literary, and informational reading, writing, and language.
Furthermore, in 206, Georgia launched the Standards of Excellence for Science and Social Studies. These
standards integrate content and disciplinary literacy knowledge and skill development, therefore creating a
common framework for literacy and content literacy developrnacross all grades- K2 and across multiple

subjects.

Collaborating with state and local partners, the Georgia Department of Education has developed a statewide
literacy planLiteracy for Learning, Living, and Leading (b4, utilizes the framework dm the Get Georgia
Reading Campaightfp://getgeorgiareading.org/commo+agenda/commoragendaoverview/) to

coordinate efforts in a cohesive way to increase the literacy rates of all students. More about the L4 plan can
be found at:http://www.gadoe.org/Curriculum-Instruction-and-

9RdzOF GAy3 DS2NHAIF Q& Cdzig8NBY DS+
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http://www.gadoe.org/Curriculum-Instruction-and-Assessment/L4/Literacy%20for%20Learning%20Living%20and%20Leading%20in%20GA%20Gra/LiteracyPractices_L4GA_20171.pdf

Assessment/L4/Literacy%20for%20Learning%20Living%20and%20Leading%20in%20GA%20Gra/LiteracyPractices
L4GA 20171.pdf.

The implementation of thisammprehensive approach to literacy instruction has been supported by series of
resources and a systematic approach to creating networks for improvement. Disseminated ‘tiaface

and online media, instructional resources include curricular framewotkscalum maps, unit plans, lesson

plans, andrideo samplesor exemplary instruction as well as a sample of assessment items. All digital

resources are available on an electronic portal that every educator can access throudgh théiri N& Ol Q &
information g/stem. In addition, the Department is packaging and delivering free online courses by utilizing

digital assets for evidendeased professional learning that were created via the-figar Striving Readers

grant awarded to Georgia (2022D15). All digitalesources are available to all Georgia educators and are
complemented by online facilitated professional learning communities, routinettaéace convenings, and
competitive grant opportunities for local education agencies and schools. A verificatidradgahg system is
0SAy3 RSOSt21LISR a2 (GKFd SRdzOFG2N&B OFy GNIXO1 oFyR O
Regional Education Service Agencies (RESAs) and Colleges of Education are supporting the expansion of these
resources and professionablging supports.
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development, the Department is facilitating a systaite network of professionals involvinglR teachers

and leaders, librariansgpresentativesdrom teacher education programs, literacy faculty, and community

leaders. This network approach is being studied and continuously improved by routine collection and analysis

of social network data. Influencers in the network are essentiabitmmunicating about the importance of

literacy to all Georgia citizens. The networks will also coordinate the curation of statewide assets and conduct
networked improvement communities that utilize data to drive toward higher achievement levels.

Ultimatehz DS2NHA I Q& &iGdzRSyia éAtft SELISNASYyOS O2YYdzyAdeé
Teachers, school librarians/media specialists, literacy coaches, and school leaders will have deeper knowledge
about foundational literacy skills as well &g timportance of language and writing. They will also understand
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cognitive learning to academic literacy learning, and the supports needed fdrezhand youth who

demonstrate signs of dyslexia. Teacher educators will have deeper knowledge of the local context and work

in more coordinated ways to meet the needs of local teachers and their students. Community members and
families will know how to@ordinate with schools to suppovtraparoundservices for students as well as

K2g (2 adzZlJ2NL addzRSyidaqQ fAGSNI O RS@St2LIYSyd o60S¥2
GaDOHill continue to engage in continuous improvement in order to evaluate and enhance the

effectivenesof such programs and initiatives.

GaDOHRvill continue to elevatd EAbestpractices as well as support and strengthen statewide and regional
efforts by engaging partners to continuously enhance the skills of educators across the state.
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5. Data andConsultationESEA section 2101(d)(2){(Kgscribe how the State will use data and ongoing
consultation as described in ESEA section 2102(d)(3) to continually update and improve the activities
supported under Title I, Part A.

An electronic platform is @sl statewide to capture teacher and leader effectiveness data. This data, along
with other available data, will be utilized to deliver personalized professional learning based on the needs of
teachers and leaders. This data will be use@afpOER20 Collboratives, LEAs, and schools to inform the
induction, development, and advancement of teachers and leadars/ell as the work of the Educator
Preparation Programs (EPPs). In order to inform the PPEM and the work of EPPs, statewide teacher and
leader effetiveness and professional learning data will continue to be collected and reported, as allowable
by law and policy.
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dashboard will provide access tontly data to inform equity planning, professional learning, and
recruitment.

Both internal and external stakeholders will be engaged to provide qualitative and quantitative feedback on
processes, procedures, and resources and to participate in data agatyggorm all facets of the work.

GaDOE will continue ongoing consultation with LEA Title Il Part A coordinators to ensure appropriate grant
administration and refine support resources and materials. Stakeholders will continue to be engaged in a
meaningtizf 61 & Ay 2NRSNJ (02 LINPQGARS 2y32Ay3 FTSSRol O Iyl

6. Teacher Preparatio(ESEA section 2101(d)(2)(M)escribe the actions the State may take to improve
preparation programs and strengthen support for teachers, principals, araithool leaders based on the
needs of the State, as identified by the SEA.

D | 5 hedf@ata to improve preparation programs ilucle, but are not limited to:

Establishment of a Leadership Academy

The enactment of state law 2D4-49.4 creates a Joint Sty Committee on the Establishment of a Leadership
Academy. The committee shall study the possibility of establishing a leadership academy to provide
opportunities for principals and other school leaders to update and expand their leadership skills. The
committee shall identify a process for establishing such leadership academy with a proposed beginning in July
2018

Partnerships

GaDOE will continue to partner with GaPSC, USG, and Public and Private Educator Preparation Programs
(EPPs) to strengthen and ire the Preparation Program Effectiveness Measure (PPEM). (For additional
information regarding preparation program accountability, please see GaPSC Educator Preparation Reporting
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and Evaluation Rule 58%.02 located in the Appendix.) The State NetwonkTeansforming Educator

Preparation (GaNTEP) state team currently includes representatives from GaBRE})SGand the

Georgia Association of Colleges of Teacher Education (GACTE). Plans are underway to include a
representative from DECAL and the president of the RESA Directors Association to ensure a continuum of
support for educators that includes birth to agediand extends through the ongoing support provided

regionally. This team is engaged in ongoing work to address LEA equity gaps through the targeted
recruitment of teacher and leader candidates. GaNTEP analyzes teacher shortage data and workforce reports
to help guide the work of the P20 Collaboratives as they seek to recruit and prepare educators to meet
specific LEA staffing needs and strengthen the teacher and leader pip@lheeState Team specifically

discusses LEA staffing needs and works with Be@vllaboratives and preparation program providers to

target specific content areas or grade bands on which to focus their recruitment efftwitsapproach is
ONRGAOLFt G2 DI5h9Q& STT¥2NIl AEARAd ehséEsasbrimbdliBASpp&tlj dzA ( &
GaDOE will continue to work through GaNTEP to promote yearlong residencies for teachers and leaders to
strengthen preparation and the pipeline of learready teachers and schemtady leaders to fill the

geograplic shortages across théase.

Induction Support

GaDOE will continue to develop teacher and leader induction program tools and resources. These tools and
resources will include training and guidance for the development of teacher and leader induction programs,
mentor and coachraining, technical assistance, and support documents, materials and research. GaDOE
currently has two program specialists assigned to provide awareness and informational sessions and direct
technical assistance toEAsand P20 Collaboratives to foster tdevelopment and increase the effectiveness

of teacher and leader induction programs. Through their efforts, 45% of the 181 LEAs who reported data
have fully functioning teacher induction programs that provide support across the first three years of
teachirg and 70% assign, support, and monitor the mentors for induction level teachers. Leader induction
programs are offered in approximately 30% of the 181 reporting LEAs with 48% assigning, supporting, and
monitoring mentors for principals and 29% assigngupporting, and monitoring mentors for assistant
principals. GaDOE will continue to support inductievel teachers and leaders through work with the P20
Collaboratives, direct technical assistance to LEAs and the continued development and refinement of
professional learning resources in an online platfo@wer the past six years, a TLSD induction program
specialist has worked with requesting LEAS to assist in the development of induction programs tailored to the
needs of the educators and the improvemeatans of the LEA and its schools. During 28067, an

additional program specialist has been assigned to work with leader induction freeing the other specialist to
exclusively work with teacher induction.

Researckbased & Datanformed Resource Toolkit
GaDOHRvill continue to elevatd EAbestpractices as well as support and strengthen statewide and regional
efforts by engaging partners to continuously enhance the quality of teachertindyarograms across the
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State.

GaDOE will continue to develop professional learning resources to assist LEAs and schools as they work to
strengthen the skills and enhance the knowledge of teachers, principals, and other school leaders.
Professional learning resources from acrGsOHRvill be compiled and made available. GaDOE will work

with other agencies to enhance LEA and school access to all professional learning resources available
throughout the state.
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E.Title lll, Pat A, Subprt 1: Erglish Language Aquisition and Enhancement
Language

1. Entrance and Ext Procedures (ESEAsection 3113(h)(2)): Descaibe how the EEAwill egablishand
implement, with timely and meaningful consultation with LEAitle I, Part A,SQubpart 1: English Laaguage
Aaqquisition andrepresenting the gegraphic diversity of the Sate, standardized, statewide ertranceand
exit procedures, including an assurance that all students who may beEmglish leaners are assessed br such
status within 30 daysof enrollmentin aschool in the Sate.

Georgh | EXA (Englishasa Seond Language) Advisory Committee is comprisedof 15 members,who are
ESOlexperts drawnfrom higher education, RESAdTitle Il consortium member LEAsandrural aswell as
metropolitan school systems. Shce December 18, 2015, this diversegroup has beermeeting and
deliberatingon Title lll-related polcy in the Every Sudent Qucceeds At (ES8).

Entrance Procedures

Fortunately, sirce joining the WIDA Consortium in 2006, Georgh | Qa & G | | &&sanbrav&ibE Kl @S
uniform statewide, stardardized sceeningandentry proceduresforthe LEAQ 9 drdgrfms. LEAS asess

all students who may be Erglish leamersfor such statuswithin 30 days of enrollment in a school in the

state. The procedures include the administration of a universal Home Language Survey, based upon which
the language proficiency screener is administered. The language proficiency screeners permitted for use in
DS2NHAI | NEBgarteh B/ART ar th¥ ¢grafes12 WIDA Screener. Applying statewide criteria,

the screener results will determine whether a student meets the definition of an English learner. Under

the ESSAGaDOHRuvill ensure that LEANtinue to follow these longestalished entrance mcedures.

Exit Procedures

Students must demonstrate readiness to exit by meeting the statablished proficiency standard on the
state-adopted English language proficiency assessne@abDOHEequires that local procedures for

reclassification are applied uniformly statewide. Such determinations are only permitted following

completion of the stataequired English Learner Redesignation Form which requires schools to consider,
ataminimum,theéd G dZRSy G4 Qay Of F aaNR2Y LISNF2NXIyOST 9y3fArak
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in the classroom.

LEAswill assure compliance with screening deadlineswhen they complete their consolidated application
for Title Il funds. LEA aherenceto the screening timeline, entrance and exit rulesare monitored by Title
Il grant monitors during the desktop and on-site compliance visits that occur throughout the sdool year.

2. SEAupport for English Leamer Progress(ESEAsection 3113(b)(6)): Descrbe how the SEA wilassist
eligible entitiesin meeting:

i. TheSate-designed bng-term goals establishedunder ESEAsection 1111(c)4)(A)(ii), including
measuements of interim progresstowards meeting suchgoals, kased ornthe Saii SEglish
language proficiency assesments under EEEAsection 1111(b)(2)(G); and the challenging Sate
acacemic sandards.
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Georgia calalatesand reports the English Bnguage progressof all Ehglish leaners inthe state, not solely
of those ELstudentsin the gradesidentified for Title | acountability purposes.This process afords both
stateand LEAstaffthe ablity to apply early language interventionsto ELstudentsin the earlygrades
before literacy skills become increasngly critical to content leaming andwhen the language of the
classoom becomesmore formal and abstract.

Georgia is committed to supportingits Title lll-funded LEAswith evidence-basedinterventionsand
professonal trainingsin Erglish nguage and content area ill development. GaDOEinitiativesinclude,
but arenot limited to:
Multilingual-supported instructional technology in the areasof reading, Erglish bBnguage arts and
math,
Professonal leaning related to language andacademic content instruction,
Qurriculum and ESOL staff collaboration on scienceand language arts standards development,
Technical assistance on language assesment data analysis andts application to classoom
practices,and
Promotion of ELparent and family engagement and communication practices.

GaDORvill continue to engage in continuous improvement inorder to evaluate and enhance the
effectivenessof suchprograms andinitiatives.

In addition, collaborative work hasbegun with other federalprogramsthat will allow the state to expand
our capady for sypports from the LEAlevel down to some of the schools that have identified need for
assistacewith their B population. Inaddition, joint efforts with DECALindeperdent schools, and local
universities supplement the work of agencystaff toward improving ELliteracy, introducing ESOlconcepts
to Pre-Kthrough 3rd grade classoom teachers,and guiding professonal leaming communitiesin
implementing bestpractices for Els in themainstream classoom.

GaDORHRuvill continue to elevate LEAbest practicesaswell as support and strengthen statewide andregional
efforts byengaging partnersto continuouslyenhancethe quality of Erglish Larner programs acrossthe
state.

3. Monitoring and Technical Assstance(ESEAsection 3113(b)(8)): Describe:

i. How the SEAwiIll monitor the progress of each eligible entityreceaving a Titlelll, Part A subgrant
in helping English leanersachieveEmglish profciency; and

ii. The stepsthe FEAwill taketo further assisteligible entitiesif the strategiesfunded under Title 11,
Part A ae not efective,such asproviding technica assistanceand modifying suchstrategies.

Georgiamonitors itsTitle lll-funded L9 ! ard@redsih helping English leanersachieve Erglish proficiency
by annually compiling datafrom the CCRRPITheC@! reports language proficiencygrowth datanot only
for the required gadesof 3-8 andone high sclool year, kut for all Endlishlearnersin grades1-12.

In addition, begnningin 2017 LEAswill eachcomplete a needs assessmeiat will guide LEAS in
determining and addressing the academic needs of each sbgroup in their student population. Thesedata-
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