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WAIVERS
By submitting this updated ESEA flexibility request, the SEA renews its request for flexibility through
waivers of the nine ESEA requirements listed below and their associated regulatory, administrative, and
reporting requirements, as well as any optional waivers the SEA has chosen to request under ESEA flexibility,
by checking each of the boxes below. The provisions below represent the general areas of flexibility
requested.
1. The requirements in ESEA section 1111(b)(2)(E)-(H) that prescribe how an SEA must establish annual
measurable objectives (AMOs) for determining adequate yearly progress (AYP) to ensure that all students
meet or exceed the State’s proficient level of academic achievement on the State’s assessments in
reading/language arts and mathematics no later than the end of the 2013–2014 school year. The SEA
requests this waiver to develop new ambitious but achievable AMOs in reading/language arts and
mathematics in order to provide meaningful goals that are used to guide support and improvement efforts for
the State, LEAs, schools, and student subgroups.
2. The requirements in ESEA section 1116(b) for an LEA to identify for improvement, corrective action,
or restructuring, as appropriate, a Title I school that fails, for two consecutive years or more, to make AYP,
and for a school so identified and its LEA to take certain improvement actions. The SEA requests this
waiver so that an LEA and its Title I schools need not comply with these requirements.
3. The requirements in ESEA section 1116(c) for an SEA to identify for improvement or corrective
action, as appropriate, an LEA that, for two consecutive years or more, fails to make AYP, and for an LEA
so identified and its SEA to take certain improvement actions. The SEA requests this waiver so that it need
not comply with these requirements with respect to its LEAs.
4. The requirements in ESEA sections 6213(b) and 6224(e) that limit participation in, and use of funds
under the Small, Rural School Achievement (SRSA) and Rural and Low-Income School (RLIS) programs
based on whether an LEA has made AYP and is complying with the requirements in ESEA section 1116.
The SEA requests this waiver so that an LEA that receives SRSA or RLIS funds may use those funds for any
authorized purpose regardless of whether the LEA makes AYP.
5. The requirement in ESEA section 1114(a)(1) that a school have a poverty percentage of 40 percent or
more in order to operate a school-wide program. The SEA requests this waiver so that an LEA may
implement interventions consistent with the turnaround principles or interventions that are based on the
needs of the students in the school and designed to enhance the entire educational program in a school in any
of its priority and focus schools that meet the definitions of “priority schools” and “focus schools,”
respectively, set forth in the document titled ESEA Flexibility, as appropriate, even if those schools do not
have a poverty percentage of 40 percent or more.
6. The requirement in ESEA section 1003(a) for an SEA to distribute funds reserved under that section
only to LEAs with schools identified for improvement, corrective action, or restructuring. The SEA requests
this waiver so that it may allocate section 1003(a) funds to its LEAs in order to serve any of the State’s
priority and focus schools that meet the definitions of “priority schools” and “focus schools,” respectively,
set forth in the document titled ESEA Flexibility.
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7. The provision in ESEA section 1117(c)(2)(A) that authorizes an SEA to reserve Title I, Part A funds to
reward a Title I school that (1) significantly closed the achievement gap between subgroups in the school; or
(2) has exceeded AYP for two or more consecutive years. The SEA requests this waiver so that it may use
funds reserved under ESEA section 1117(c)(2)(A) for any of the State’s reward schools that meet the
definition of “reward schools” set forth in the document titled ESEA Flexibility.
8. The requirements in ESEA section 2141(a), (b), and (c) for an LEA and SEA to comply with certain
requirements for improvement plans regarding highly qualified teachers. The SEA requests this waiver to
allow the SEA and its LEAs to focus on developing and implementing more meaningful evaluation and
support systems.
9. The limitations in ESEA section 6123 that limit the amount of funds an SEA or LEA may transfer
from certain ESEA programs to other ESEA programs. The SEA requests this waiver so that it and its
LEAs may transfer up to 100 percent of the funds it receives under the authorized programs among those
programs and into Title I, Part A.
Optional Flexibilities:
If an SEA chooses to request waivers of any of the following requirements, it should check the
corresponding box(es) below:
10. The requirements in ESEA sections 4201(b)(1)(A) and 4204(b)(2)(A) that restrict the activities
provided by a community learning center under the Twenty-First Century Community Learning Centers (21st
CCLC) program to activities provided only during non-school hours or periods when school is not in session
(i.e., before and after school or during summer recess). The SEA requests this waiver so that 21st CCLC
funds may be used to support expanded learning time during the school day in addition to activities during
non-school hours or periods when school is not in session.
11. The requirements in ESEA sections 1116(a)(1)(A)-(B) and 1116(c)(1)(A) that require LEAs and SEAs
to make determinations of adequate yearly progress (AYP) for schools and LEAs, respectively. The SEA
requests this waiver because continuing to determine whether an LEA and its schools make AYP is
inconsistent with the SEA’s State-developed differentiated recognition, accountability, and support system
included in its ESEA flexibility request. The SEA and its LEAs must report on their report cards
performance against the AMOs for all subgroups identified in ESEA section 1111(b)(2)(C)(v), and use
performance against the AMOs to support continuous improvement in Title I schools.
12. The requirements in ESEA section 1113(a)(3)-(4) and (c)(1) that require an LEA to serve eligible
schools under Title I in rank order of poverty and to allocate Title I, Part A funds based on that rank
ordering. The SEA requests this waiver in order to permit its LEAs to serve a Title I-eligible high school
with a graduation rate below 60 percent that the SEA has identified as a priority school even if that school
does not otherwise rank sufficiently high to be served under ESEA section 1113.
13. The requirement in ESEA section 1003(a) for an SEA to distribute funds reserved under that section
only to LEAs with schools identified for improvement, corrective action, or restructuring. The SEA requests
this waiver in addition to waiver #6 so that, when it has remaining section 1003(a) funds after ensuring that
all priority and focus schools have sufficient funds to carry out interventions, it may allocate section 1003(a)
funds to its LEAs to provide interventions and supports for low-achieving students in other Title I schools
when one or more subgroups miss either AMOs or graduation rate targets or both over a number of years.
6

ESEA F LEXI BI LITY – REQ UEST

U. S. DEP ARTMEN T OF E DUC ATION

If the SEA is requesting waiver #13, the SEA must demonstrate in its renewal request that it has a process to
ensure, on an annual basis, that all of its priority and focus schools will have sufficient funding to implement
their required interventions prior to distributing ESEA section 1003(a) funds to other Title I schools.
Page 83ck here to enter page numbers where edits have been made and where new attachments have been
added. Do not insert new text here – insert new text in redline into the revised request.

14. The requirements in ESEA sections 1111(b)(1)(B) and 1111(b)(3)(C)(i) that, respectively, require the
SEA to apply the same academic content and academic achievement standards to all public schools and
public school children in the State and to administer the same academic assessments to measure the
achievement of all students. The SEA requests this waiver so that it is not required to double test a student
who is not yet enrolled in high school but who takes advanced, high school level, mathematics coursework.
The SEA would assess such a student with the corresponding advanced, high school level assessment in place
of the mathematics assessment the SEA would otherwise administer to the student for the grade in which the
student is enrolled. For Federal accountability purposes, the SEA will use the results of the advanced, high
school level, mathematics assessment in the year in which the assessment is administered and will administer
one or more additional advanced, high school level, mathematics assessments to such students in high school,
consistent with the State’s mathematics content standards, and use the results in high school accountability
determinations.
If the SEA is requesting waiver #14, the SEA must demonstrate in its renewal request how it will ensure that
every student in the State has the opportunity to be prepared for and take courses at an advanced level prior
to high school.
Pages 46-47lick here to enter page numbers where edits have been made and where new attachments
have been added. Do not insert new text here – insert new text in redline into the revised request.
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ASSURANCES
By submitting this request, the SEA assures that:
1. It requests waivers of the above-referenced requirements based on its agreement to meet Principles 1
through 4 of ESEA flexibility, as described throughout the remainder of this request.
2. It has adopted English language proficiency (ELP) standards that correspond to the State’s collegeand career-ready standards, consistent with the requirement in ESEA section 3113(b)(2), and that reflect the
academic language skills necessary to access and meet the State’s college- and career-ready standards.
(Principle 1)
3. It will administer no later than the 2014–2015 school year alternate assessments based on grade-level
academic achievement standards or alternate assessments based on alternate academic achievement standards
for students with the most significant cognitive disabilities that are consistent with 34 C.F.R. § 200.6(a)(2) and
are aligned with the State’s college- and career-ready standards. (Principle 1)
4. It will develop and administer ELP assessments aligned with the State’s ELP standards, consistent with
the requirements in ESEA sections 1111(b)(7), 3113(b)(2), and 3122(a)(3)(A)(ii) no later than the 2015–2016
school year. (Principle 1)
5. It will report annually to the public on college-going and college credit-accumulation rates for all
students and subgroups of students in each LEA and each public high school in the State. (Principle 1)
6. If the SEA includes student achievement on assessments in addition to reading/language arts and
mathematics in its differentiated recognition, accountability, and support system and uses achievement on
those assessments to identify priority and focus schools, it has technical documentation, which can be made
available to the Department upon request, demonstrating that the assessments are administered statewide;
include all students, including by providing appropriate accommodations for English Learners and students
with disabilities, as well as alternate assessments based on grade-level academic achievement standards or
alternate assessments based on alternate academic achievement standards for students with the most
significant cognitive disabilities, consistent with 34 C.F.R. § 200.6(a)(2); and are valid and reliable for use in
the SEA’s differentiated recognition, accountability, and support system. (Principle 2)
7. It will annually make public its lists of reward schools, priority schools, and focus schools prior to the
start of the school year as well as publicly recognize its reward schools, and will update its lists of priority and
focus schools at least every three years. (Principle 2)
If the SEA is not submitting with its renewal request its updated list of priority and focus schools,
based on the most recent available data, for implementation beginning in the 2015–2016 school year,
it must also assure that:
8. It will provide to the Department, no later than January 31, 2016, an updated list of priority and focus
schools, identified based on school year 2014–2015 data, for implementation beginning in the 2016–2017
school year.
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9. It will evaluate and, based on that evaluation, revise its own administrative requirements to reduce
duplication and unnecessary burden on LEAs and schools. (Principle 4)
10. It has consulted with its Committee of Practitioners regarding the information set forth in its ESEA
flexibility request.
11. Prior to submitting this request, it provided all LEAs with notice and a reasonable opportunity to
comment on the request and has attached a copy of that notice (Attachment 1) as well as copies of any
comments it received from LEAs. (Attachment 2)
12. Prior to submitting this request, it provided notice and information regarding the request to the
public in the manner in which the SEA customarily provides such notice and information to the public (e.g.,
by publishing a notice in the newspaper; by posting information on its website) and has attached a copy of, or
link to, that notice. (Attachment 3)
13. It will provide to the Department, in a timely manner, all required reports, data, and evidence
regarding its progress in implementing the plans contained throughout its ESEA flexibility request, and will
ensure that all such reports, data, and evidence are accurate, reliable, and complete or, if it is aware of issues
related to the accuracy, reliability, or completeness of its reports, data, or evidence, it will disclose those
issues.
14. It will report annually on its State report card and will ensure that its LEAs annually report on their
local report cards, for the “all students” group, each subgroup described in ESEA section
1111(b)(2)(C)(v)(II), and for any combined subgroup (as applicable): information on student achievement at
each proficiency level; data comparing actual achievement levels to the State’s annual measurable objectives;
the percentage of students not tested; performance on the other academic indicator for elementary and
middle schools; and graduation rates for high schools. In addition, it will annually report, and will ensure that
its LEAs annually report, all other information and data required by ESEA section 1111(h)(1)(C) and
1111(h)(2)(B), respectively. It will ensure that all reporting is consistent with State and Local Report Cards Title I,
Part A of the Elementary and Secondary Education Act of 1965, as Amended Non-Regulatory Guidance (February 8,
2013).
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Principle 3 Assurances
Each SEA must select the appropriate option and, in doing so, assures that:
Option A

Option B

Option C

15.a. The SEA is on
track to fully
implementing Principle
3, including
incorporation of student
growth based on State
assessments into
educator ratings for
teachers of tested grades
and subjects and
principals.

If an SEA that is administering new State
assessments during the 2014−2015 school year
is requesting one additional year to incorporate
student growth based on these assessments, it
will:

If the SEA is requesting
modifications to its teacher
and principal evaluation and
support system guidelines or
implementation timeline
other than those described in
Option B, which require
additional flexibility from the
guidance in the document
titled ESEA Flexibility as well
as the documents related to
the additional flexibility
offered by the Assistant
Secretary in a letter dated
August 2, 2013, it will:

15.b.i. Continue to ensure that its LEAs
implement teacher and principal evaluation
systems using multiple measures, and that the
SEA or its LEAs will calculate student growth
data based on State assessments administered
during the 2014−2015 school year for all
teachers of tested grades and subjects and
principals; and

15.b.ii. Ensure that each teacher of a
tested grade and subject and all principals will
receive their student growth data based on
State assessments administered during the
2014−2015 school year.
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CONSULTATION
An SEA must meaningfully engage and solicit input from diverse stakeholders and communities
in the development of its request. To demonstrate that an SEA has done so, the SEA must provide
an assurance that it has consulted with the State’s Committee of Practitioners regarding the
information set forth in the request and provide the following:
1. A description of how the SEA meaningfully engaged and solicited input on its
request from teachers and their representatives.
In July of 2010, the GaDOE determined a need to provide a multi-dimensional system designed to
optimize: (1) exemplary student achievement that prepares all students for college and careers; (2)
effective teaching and learning; (3) innovative school improvement; and (4) single statewide
accountability.
Consultation activities have included opportunities for input on what has now become Georgia’s
waiver for federal flexibility. Sessions have focused on college and career readiness, increasing
the quality of instruction for students, improving student achievement, teacher and leader
effectiveness, and relieving duplicative data and recording requirements. Certainly, Georgia’s
Race to the Top stakeholder process has provided rich engagement with teachers and building
level leaders. As the lists provided below under Consultation, Principle II indicate, teachers and
their representatives began working with the GaDOE to design a school improvement and state
accountability plan in the fall of 2010. When teachers and other stakeholders were made aware of
the opportunity to seek a waiver for flexibility, the work coalesced into a statewide commitment to
be among the first states seeking this opportunity.
Consultation, Principle I, College and Career Ready Standards
Upon adoption of the Common Core Georgia Performance Standards (CCGPS) by the State Board
of Education in July of 2010, Georgia began disseminating information to all stakeholders
regarding the adoption, professional learning, resource development, and implementation of the
CCGPS. (Attachment 4: Evidence of Adoption of Common Core State Standards) Numerous
advisory committees participated in aligning Georgia’s present Georgia Performance Standards
with the Common Core State Standards (CCSS). State team members reviewed the CCSS and
drafted alignment documents for each grade level; webinars and face-to face sessions addressed the
alignment and educators across the state submitted feedback regarding the alignment. Precision
review teams convened to review feedback and make recommendations regarding new Common
Core Georgia Performance Standards. The math recommendations from the precision review
teams were vetted by the Regional Education Service Agencies (RESA) Mathematics Mentors and
the Math Advisory council for final approval. The English language arts recommendations from
the precision review teams were vetted by the ELA Advisory Council for final approval. Both the
ELA and Mathematics Advisory Councils include members from Georgia’s Institutions of Higher
Education (IHE). Georgia’s IHE endorsed the CCGPS mathematics standards as being college and
career ready. In addition, under the current graduation rule, Georgia math students are required to
successfully complete a fourth year of mathematics in high school to further ensure Georgia’s
students are prepared for the University and Technical College Systems of Georgia. Georgia’s
IHE also endorsed the CCGPS in ELA.
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The GaDOE also conducted numerous CCGPS orientation presentations at conferences,
summits, business meetings, parent meetings, curriculum meetings, faculty meetings, etc. to
ensure consistent communication pertaining to the Common Core Initiative.
Consultation, Principle II, State-Based System of Differentiated Recognition, Accountability,
and Support
Georgia is requesting flexibility related to the ten ESEA requirements offered to states on
September 28, 2011. Therefore, Georgia is making this waiver request in order to strengthen
accountability by replacing current AYP calculations to reflect the definitions of Priority, Focus,
and Reward Schools. This will allow Georgia to increase emphasis on the state’s very lowest
performing schools in all subject areas and highlight subgroup achievement gaps. This plan will
serve to increase the quality of instruction in all subject areas for all students and define a system
that will support continual improvement of student achievement. The proposed plan provided in
Principle 1, 2, and 3 in this document clearly meets section 9401 of the NCLB 2001 threshold.
The 2012-2013 school year will serve as a study and refinement year for the CCRPI. Even
after full implementation of the CCRPI, identification of Title I Priority, Focus and Rewards
Schools will be based on the US ED definitions and guidelines. The CCRPI is an evolving
design and the GaDOE plans to solicit input during the first three years, 2012-2013, 2013-2014,
and 2014-2015 regarding indicators and calculations for the purpose of continual improvement of
the instrument, adjustments for Common Core assessments, further validation of the statewide
growth model, and consideration of new innovative practices that have proven positive results on
student achievement.
Throughout the creation and development of the proposed College and Career Ready Performance
Index (CCRPI), the GaDOE sought input and collaboration from multiple stakeholders throughout
the state. Georgia’s Alliance of Education Agency Heads (AEAH) is a critical partner in the
conceptualization and development of CCRPI. Teachers, administrators, district (LEA)
superintendents, board members, business leaders, civic groups, advocacy groups, legislators, and
State Board of Education members have continually reviewed and provided input to the iterations
of the CCRPI. State School Superintendent, Dr. John Barge, and his staff have conducted regular
briefings on the development of the CCRPI with the intent to seek an ESEA waiver with the
Georgia State Board of Education.
Early in the fall of 2010, focus groups were created for district (LEA) superintendents, buildinglevel principals, teachers, curriculum directors, and students. These focus groups created the
opportunity to brainstorm the components of a new system that could be expressed in a simple- one
page roadmap document. Feedback was robust and energetic. Resulting from these multiple
sessions, an integrated system emerged under the title of the CCRPI. Collaborative conversations
with teachers through the teacher focus group and the Superintendents’ Teacher Advisory during
2010 and in the fall of 2011 have been of paramount importance in the development process.
Teachers are anxious to see their schools evaluated in a more comprehensive fashion than that
offered by Adequate Yearly Progress under No Child Left Behind. Conversations with the
Professional Association of Georgia Educators (which represents over 81,000 teachers in
Georgia) and the Georgia Association of Educators (which represents over 42,000 teachers in
Georgia) have been very meaningful to the process. Georgia is a right to work state and there
are no teacher unions.
12
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Attachment 1 and Attachment 2 outlines public notice of intent to request this waiver and
includes feedback from teachers and a variety of stakeholders.
The list below identifies other stakeholder groups involved in the development of the CCRPI.
Fall 2010 through Fall Winter of 2011
• Parent Advisory Group to the State School Superintendent
• Georgia Association of Educational Leaders
• Georgia Curriculum Designers
• State Organization for Student Support Teams
• Georgia Association of Elementary School Principals
• Georgia Association of Secondary School Principals
Professional Association of Georgia Educators (which represents over 81,000 teachers in
Georgia)
• Georgia Association of Educators (which represents over 42,000 teachers in Georgia)
• Selective legislative leaders within Georgia’s General Assembly
• Metro Chamber of Commerce Education Committee
• Superintendent’s Focus Group on Secondary Progress and Reform
• Principals’ Focus Group on Secondary Progress and Reform
• Georgia Teachers of Mathematics Focus Group
• Georgia Partnership for Excellence in Education
• Georgia School Superintendents’ Association
• Education Subcommittee of the Georgia General Assembly
• Southern Regional Education Board
• Georgia School Boards Association
• Georgia Association of Curriculum and Instruction Specialists
• Georgia Association of Educational Leaders
• Regional Education Service Agencies (RESA) Directors
• Georgia Leadership Institute for School Improvement
• University System of Georgia representatives
• Technical College System of Georgia representatives
• Georgia Appalachian Center for Higher Education
• W.E.B. DuBois Society
• Migrant Education Conference
• Bright from the Start
• Campaign for High School Equity (Ga arm)
• Georgia PTA
• Governor’s Office of Workforce Development
Spring 2010 through current date
• State ESOL conference
• ESOL Directors
• Georgia Counsel of Special Education Administrators
• Migrant Education Directors
13
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•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

GaDOE School Improvement Specialists (field based)
Georgia School Counselors’ Association, Georgia Middle Schools Association
Georgia Association of Career, Technical and Agricultural Educators
Georgia Association of Curriculum and Instructional Specialists
SIG Schools conference and SIG administrators
RESA Boards of Control in 16 areas
Georgia Association of Education Leaders
Alliance of Education Agency Heads
Student Advisory to the State School Superintendent
Blank Family Foundation Board of Directors
Georgia Council on Economic Education
Education Finance Study Committee of the Georgia General Assembly
Georgia Association of Career and Technical Educators Conference
GaDOE statewide Data Collections conference
Georgia Charter Schools Association
Communities In Schools
Presidents of entities within the University System of Georgia
Several CEOs of major corporations in Georgia including Delta Airlines, Coca Cola and
Georgia Power
• Numerous civic organizations and Chambers of Commerce throughout the state.

The Georgia PTA has played a pivotal role in parental communication relative to CCGPS, CCRPI,
and the waiver request. Through their influence of local school PTA newsletters, as well as
Georgia PTA website content, they have assisted with interpretations, delivery and understanding.
Moving forward, as Georgia implements flexibility, Georgia will engage or re-engage groups
such as: the Alliance for High School Equity, the Atlanta Urban League, the Georgia
Association of Latino Elected Officials (GALEO), the Georgia Appleseed Foundation, the
Georgia Association for Gifted Children, the Georgia PTA, the Georgia Council for
Developmental Disabilities, the NAACP, the Latin American Association of Georgia, Parent to
Parent of Georgia, and the State Advisory Council for Special Education.
Communication and Consultation Moving Forward
Georgia has created an Implementation Team to design communication and engagement with
teachers, representatives of teachers, and other stakeholders that will commence once Georgia’s
waiver has been approved. These communications will cover the transition to and
implementation of college and career ready standards (CCGPS) as outlined in Principal One; the
CCRPI and supports and interventions emanating from the CCRPI as outlined in Principal Two;
and Teacher and Leader Evaluation as outlined in Principal Three. This team is led by Martha
Reichrath, Becky Chambers, Pamela Smith, Joanne Leonard, Barbara Lunsford and Avis King.
The proposed timeline for these communication and engagement sessions is outlined below:

14
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Proposed
date for
engagement
March 2012

Georgia Association of Educators March 2012

Method of
communication

Person(s)
Responsible

Meeting and webinar;
followed by monthly
newsletters and email
forums
Meeting and webinar;
followed by monthly
newsletters and email
forums
Meeting and Webinar;
monthly meeting
updates
Initial Webinar;
subsequent drive-in
conferences during March
and April ; training sessions
at GAEL conference in July
of 2012

Dr. Martha
Reichrath

Dr. Martha
Reichrath
Dr. John
Barge
Pamela
Smith
Rebecca
Chambers

Directors of Georgia’s Regional
Education Service Agencies
(RESA)
Georgia Association of
Educational
Leaders (includes: Georgia
Association of Curriculum and
Instruction Supervisors,
Georgia Association of
Elementary School Principals,
Georgia Association of Middle
School Principals, Georgia
Association of Secondary
School Principals, Georgia
Association of Special
Education Administrators,
Georgia School
NAACP

March 2012

March 2012

Meeting

Georgia PTA

March 2012

Meeting

ESOL Directors

March 2012

Georgia School Counselors
Association

March 2012

Initial Webinar;
monthly newsletters
Initial Webinar;
monthly newsletters

March 2012

Dr. Martha
Reichrath

Dr. Martha
Reichrath
Dr. Martha
Reichrath,
Dr. Barbara
Lunsford

Consultation, Principle III, Teacher and Principal Evaluation and Support Guidelines
The shift in Georgia's teacher and leader evaluation processes began in 2008 when CLASS
KeysSM and Leader KeysSM, the original qualitative rubric-based observation instruments were
developed, and piloted by many districts in Georgia. Race to the Top provided the momentum
and sense of urgency needed to prompt review and restructuring of the observation instruments,
while adding the additional components of student achievement/growth and other measures to
form a comprehensive, aligned evaluation system. Feedback from teachers and principals, as well
as other stakeholders, has been crucial to every stage of this process.
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In the work leading up to the 2010-2011 development of the Teacher Keys Evaluation System
(TKES) and the Leader Keys Evaluation System (LKES), teachers and principals served as cocollaborators in the pilot, study, and implementation of CLASS KeysSM and Leader KeysSM. In
the initial 2008-2009 field study of Class KeysSM, there were 55 systems, 876 teachers, and 278
administrators involved in providing feedback to refine the system. The Leader Keys field study
of 2009-2010 involved 35 systems, and 500 school leaders. These co-collaborators participated in
interviews, surveys, and focus groups and served on working committees over the past three years.
Their real-world experiences provided the impetus for the restructuring of these instruments into
more focused and streamlined components of a comprehensive, aligned evaluation system for
teachers and leaders, Teacher Assessment on Performance Standards and Leader Assessment on
Performance Standards.
Further input from teachers and leaders was sought over the past year, 2010-2011, as committees
were formed in the areas of Evaluation, Student Achievement/Growth, and Other Measures. A
teacher advisory group, as well as teacher organizations such as the Professional Association of
Georgia Educators (PAGE), the Georgia Association of Educators (GAE), human resource
representatives from school districts, and partners from institutions of higher education all provided
input as meetings and webinars were held at the state level. Race to the Top provided an onsite
Teacher Leader Advisor as an integral part of this process. In addition, the expertise of a Technical
Advisory Committee is being utilized to provide external review of the systems, especially in the
area of value added/growth measures in tested subjects and the use of student learning objectives in
non-tested grades and subjects. The twenty-six Race to the Top Districts, which educate 60% of
Georgia’s K-12 students will provide ongoing feedback as the restructured evaluation systems
(TKES and LKES) are piloted January through May 2012. This input from key stakeholders will
ensure that the Georgia Department of Education is successful in developing and adopting
guidelines by the end of the 2011-2012 school year for local teacher and principal evaluation
systems.
2. A description of how the SEA meaningfully engaged and solicited input on its request
from other diverse communities, such as students, parents, community-based
organizations, civil rights organizations, organizations representing students with
disabilities and English Learners, business organizations, and Indian tribes.
The Georgia Department of Education solicited input from diverse groups, such as:
• Alliance of Education Agency Heads (AEAH) (Appendix F)
− Department of Early Care and Learning (DECAL)
− Georgia Department of Education
− Georgia Professional Standards Commission (PSC)
− Georgia Student Finance Commission (GSFC)
− Governor’s Office
− Governor’s Office of Student Achievement (GOSA)
− Governor’s Office of Workforce Development (GOWFD)
− Technical College System of Georgia (TCSG)
− University System of Georgia (USG)
• GaDOE Student Advisory
• The Georgia PTA
• GaDOE Parent Advisory
16
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The United Way
Bright from the Start (early childhood education)
Georgia Department of Early Childhood and Adolescent Learning
Metro Chamber of Commerce
Georgia Counsel of Special Education Administrators
Georgia ESOL Conference
W.E.B. DuBois Society
Georgia Partnership for Excellence in Education (GPEE)
The Campaign for High School Equity
National Association for the Advancement of Colored People (NAACP)

Examples of collaborative input and its impact include:
The GaDOE has reached out to a number of external stakeholders over a period of the past eighteen
months. For example, a meeting with the W.E.B. DuBois Society on August 12, 2010, resulted in a
pledge from the GaDOE to maintain high performance targets and goals for African American
students. On August 26, 2010, the GaDOE participated in a one day work session sponsored by the
Campaign for High School Equity allowed GaDOE representatives to work face to face with
parents from Gwinnett County, which has the largest Hispanic population in the state, who are
active in a parent’s group organized by Mundo Hispanico. These parents applauded the transition
plan to Common Core. They also requested that their students not be subject to ‘lower
expectations’. These parents supported the inclusion of the performance band indicator for ELs in
middle and high schools. A meeting with the Georgia NAACP Leadership in December of 2011
emphasized the same. All groups confirmed the importance of the continued use and emphasis on
subgroup performance.
Moving forward, as Georgia implements flexibility, Georgia will engage or re-engage groups
such as: the Alliance for High School Equity, the Atlanta Urban League, the Georgia
Association of Latino Elected Officials (GALEO), the Georgia Appleseed Foundation, the
Georgia Association for Gifted Children, the Georgia PTA, the Georgia Council for
Developmental Disabilities, the NAACP, the Latin American Association of Georgia, Parent to
Parent of Georgia, and the State Advisory Council for Special Education. The GaDOE has also
worked closely with Communities in Schools and their efforts to reduce drop outs and increase
graduation rates in Georgia. Communities in Schools strongly encouraged the GaDOE to include
attendance as an indicator on the CCRPI.
Since receiving flexibility in 2012, Georgia has consistently received feedback from stakeholders
regarding what works and what does not work within Principles I, II, and III. As Georgia learned of
the March 2015 submission date for requesting extended flexibility, GaDOE posted its intent to
request a renewal on the Accountability pages of its website in November of 2014 and invited
comments. Since November of 2014, GaDOE staff have also included updates at all professional
meetings and professional learning sessions about this intent. GaDOE created a one-page summary
that was disseminated widely among the education community and has also been shared with a
variety of other stakeholders. On January 26, 2015, Dr. Avis King, GaDOE Deputy Superintendent
for School Improvement and Dr. Martha Reichrath, GaDOE Deputy Superintendent for Curriculum
and Instruction, presented to the Georgia Association of Educational Leaders at their winter
conference. These leaders were clearly aware of Georgia’s intent to seek a renewal of ESEA
Flexiblity and were provided an overview of the changes to be presented to US ED (Appendix 1). On
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February 4, 2015, GaDOE conducted a 3 hour work session with community members that included
system personnel, school personnel, Title Programs, and stakeholders from business and advocacy
groups. This session was attended by representatives of Professional Association of Georgia
Educators, Georgia Leadership Institute for School Improvement, Southern Education Foundation,
Georgia Power, Student Support Team Association for Georgia Educators, Georgia Association of
Educational Leaders, Urban League of Greater Atlanta, Georgia Student Finance Commission,
Georgia Partnership for Educational Excellence, Georgia Association of Elementary School
Principals, Georgia Association for Curriculum and Instructional Supervisors, AT and T, and the
Georgia Department of Early Care and Learning. Georgia continues its close partnership with The
University System of Georgia (USG) and the Technical College System of Georgia (TCSG) who
support Georgia’s plan to request continued ESEA Flexibility and modifications to our identification
process for Priority and Focus Schools. Georgia posted notice of the intent to renew on the GaDOE
Accountability webpage in November of 2014 and requested input for changes to our waiver
(Attachment 1). Additionally, as required, notice seeking public comment was posted on both the
Federal Programs and Accountability webpages (Attachment 3) on March 20, 2015, as evidenced in
Attachment 1 and Attachment 2. Georgia views our renewal request as an opportunity for continual
improvement, seeking input and feedback from stakeholders.

EVALUATION
The Department encourages an SEA that receives approval to implement the flexibility to
collaborate with the Department to evaluate at least one program, practice, or strategy the SEA or
its LEAs implement under principle 1, 2, or 3. Upon receipt of approval of the flexibility, an
interested SEA will need to nominate for evaluation a program, practice, or strategy the SEA or its
LEAs will implement under principles 1, 2, or 3. The Department will work with the SEA to
determine the feasibility and design of the evaluation and, if it is determined to be feasible and
appropriate, will fund and conduct the evaluation in partnership with the SEA, ensuring that the
implementation of the chosen program, practice, or strategy is consistent with the evaluation
design.
Check here if you are interested in collaborating with the Department in this evaluation, if
your request for the flexibility is approved.

OVERVIEW OF SEA’S REQUEST FOR THE ESEA FLEXIBILITY
Provide an overview (about 500 words) of the SEA’s request for the flexibility that:
1. explains the SEA’s comprehensive approach to implement the waivers and
principles and describes the SEA’s strategy to ensure this approach is coherent
within and across the principles; and
2. describes how the implementation of the waivers and principles will enhance the
SEA’s and its LEAs’ ability to increase the quality of instruction for students and
improve student achievement.
Georgia’s Call to Action:
Since the enactment of No Child Left Behind (NCLB) legislation, Georgia has approached the
accountability expectations of NCLB with fidelity and dedication. Although NCLB has served
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as an impetus for focusing our schools on disaggregated subgroup performance, it has fallen
short in serving as a school improvement tool, a teacher-leader quality tool, a catalyst for
ensuring a more comprehensive delivery of college and career readiness, and has limited focus to
adequacy in specific subject areas. Since 2010, with the receipt of a Race to the Top award,
Georgia has built momentum for innovation and reform in the areas of 1) Common Core State
Standards Implementation; 2) teacher and leader evaluation; 3) statewide longitudinal data
systems; and 4) turnaround schools. Therefore, Georgia is making this waiver request in order to
strengthen accountability by replacing current AYP calculations to reflect the definitions of
Priority, Focus, and Reward Schools. This will allow Georgia to increase emphasis on the
state’s very lowest performing schools in all subject areas and highlight subgroup achievement
gaps. This plan will serve to increase the quality of instruction in all subject areas for all
students and define a system that will support continual improvement of student achievement.
The proposed plan provided in Principle 1, 2, and 3 in this document clearly meets section 9401
of the NCLB 2001 threshold.
Georgia is requesting flexibility related to the ten ESEA requirements offered to states on
September 28, 2011. The 2012-2013 school year will serve as a study and refinement year
for the CCRPI. Even after full implementation of the CCRPI, identification of Title I
Priority, Focus, and Rewards Schools will be based on the US ED definitions and
guidelines.
As required by ESEA flexibility guidelines and following US ED definitions and guidelines,
Georgia has identified Title I Priority Schools, Focus Schools, and Reward Schools, using 20102011 assessment and graduation data. (see Table 2) These identified Title I Priority, Focus and
Reward Schools, which will be publicly reported following approval of this request, will receive
full services and supports as outlined in the proposal beginning in August of 2012.
Within this proposal, Georgia is providing to US ED an introduction to a companion statewide
communication and accountability tool for school improvement, the College and Career Ready
Performance Index (CCRPI). Georgia is using 2012-2013 as a study year for completing work
on the CCRPI and will publish initial data from the CCRPI in 2013. The calculations related to
the CCRPI are separate from the US ED required methodology for identifying Title I
Priority, Focus, and Reward Schools.
The GaDOE is seeking to transition Georgia schools from adequacy to excellence. With the
College and Career Ready Performance Index (CCRPI), Georgia is dedicated to ensuring that the
K-12 experience provides students with the academic preparation to compete globally with career
development skills aligned to the evolving requirements of our workforce. The CCRPI is being
designed around a comprehensive definition of college and career readiness: the level of
achievement required in order for a student to enroll in two or four year colleges and universities
and technical colleges without remediation, fully prepared for college level work and careers,
including the United States military. This means that all students graduate from high school with
both rigorous content knowledge and the ability to apply that knowledge through higher-order
skills including, but not limited to, critical thinking, problem solving, communication and
collaboration. The CCRPI reflects a strong commitment to college and career standards for all
students, differentiated recognition and support for all schools, a continued emphasis on lowperforming schools, and implementation of guidelines to support effective instruction and
leadership in all schools. Stakeholders throughout the state are supportive of the CCRPI design
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and it is becoming a valuable tool for strengthening school improvement plans across the state.
The CCRPI design reflects a commitment to preparing Georgia students for the world of work.
Georgia is taking a bold step in moving beyond the traditional academic measures of college and
career readiness with the inclusion of multiple career-related indicators at all three levels of the
CCRPI. Academic pathways serve as the foundation for connecting academic knowledge with
relevant career application. The CCRPI indicators emphasize career awareness at the elementary
level, career exploration at the middle school level, and career development at the high school
level. The focus on career development connects students to the curriculum and provides
incentives for academic success and discourages student dropout. BRIDGE legislation enacted by
the Georgia General Assembly in 2010, focuses on career awareness, Individual Graduation Plans
(IGPs), and college and post secondary options as early as grade ten. In the 2011 session, the
General Assembly passed House Bill 186, which requires infusion of academic standards into
technical courses as appropriate and implementation of an assessment program that permits
students to earn high school credits without seat time restrictions.
The CCRPI information in this request is only contextual information relative to an expanded
blueprint for school improvement. The Georgia Department of Education appreciates this
opportunity to share CCRPI rationale with the United States Department of Education. The
foundation of the CCRPI is defined by college and career ready indicators. The indicators are
grouped by categories at the school level (Appendix A, CCRPI, 3 levels). CCRPI scores will be
displayed at the indicator level and categorical level. Stakeholders will be able to view
disaggregated ESEA subgroup performance for each Content Mastery indicator. Scores will be
calculated in three areas to capture the essential work of schools: Achievement, Achievement Gap,
and Progress. The scores in these areas will be weighted to produce an initial Overall CCRPI
Score. This initial score may be adjusted upward based on bonus points earned through Exceeding
the Bar indicators. The CCRPI also includes a flag system to highlight subgroup performance:
: Indicates that a school met both the State Performance Target and the Subgroup
Green Flag
Performance Target.
S

SG

Yellow Flag
: Indicates that a school met the Subgroup Performance Target or the
State Performance Target. A Yellow Flag with an “SG” inside signifies a school met the Subgroup
Performance Target but did not meet the State Performance Target. A Yellow Performance Flag with
an “S” inside signifies a school met the State Performance Target but did not meet the Subgroup
Performance Target.
Red Flag
: Indicates that a school has not met both the State Performance Target and the
Subgroup Performance Target for a given indicator.
Red Flags will chart the course for school improvement plans and LEA responsibility for
supports and interventions as each Red Flag requires immediate school and LEA action. Schools
will also receive a rating for Financial Efficiency, related to use of instructional funds from all
sources, and a School Climate rating. Although these ratings will not be included in the overall
CCRPI score, a Star Rating system (1-5 stars with 1 being lowest and 5 highest) will
communicate meaningful information to all stakeholders. These Star Ratings along with the
Red Flags form a unique early warning system that will result in targeted student interventions
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and improved achievement for all students. The CCRPI system will provide a clear roadmap to
continuous improvement for all schools and LEAs.
Overall, the goal of the GaDOE’s differentiated recognition, accountability, and support system is
to provide meaningful information about school performance that guides initiatives to effectively
improve student achievement and graduation rate, promote capacity for sustained progress over
time, and close achievement gaps for all schools across the state and target interventions at those
schools with greatest need
Implementation Guideline for State-based Accountability
Georgia will fully implement its differentiated recognition, accountability, and supports in 2012-13,
in compliance with United States Department of Education guidelines and requirements. Georgia
will identify Priority Schools, Focus Schools, and Reward Schools on or before July 15, 2012 and
will fully implement the interventions and supports for Priority Schools and Focus Schools in August
of 2012.
In 2012-2013 school year, local education agencies (LEAs) will replace the tutorial services
currently conducted by Supplemental Educational Service (SES) providers (additional information
provided in Principle 2), with a state-designed Flexible Learning Program (FLP) for Priority
School students and Focus School students. The choice requirement under the current NCLB
consequence structure is no longer necessary given state legislation, GA code §20-2-2130
mandating school choice opportunities within all LEAs. (Appendix C, 20-2-2130)
The Georgia Department of Education is committed to providing expert technical assistance to
LEAs and schools to ensure that this comprehensive approach to accountability does not
adversely affect administrative demands and will result in an actual reduction of administrative
and reporting burdens. Throughout the transition to this new system and beyond, the GaDOE
will provide opportunities for LEA and school leaders to share feedback, including ideas for
further reducing administrative and reporting burdens and for promoting continuous
improvement and innovation throughout the system.
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PRINCIPLE 1: COLLEGE- AND CAREER-READY
EXPECTATIONS FOR ALL STUDENTS
1A

ADOPT COLLEGE-AND CAREER-READY STANDARDS

Select the option that pertains to the SEA and provide evidence corresponding to the option
selected.
Option B
Option A
X The State has adopted college- and careerThe State has adopted college- and careerready standards in at least
ready standards in at least reading/language
arts and mathematics that are common to a
reading/language arts and mathematics
significant number of States, consistent
that have been approved and certified by a
State network of institutions of higher
with part (1) of the definition of collegeeducation (IHEs), consistent with part (2)
and career-ready standards.
of the definition of college- and careeri. Attach evidence that the State has
ready standards.
adopted the standards, consistent with
the State’s standards adoption process.
i. Attach evidence that the State has
(Attachment 4)
adopted the standards, consistent with
the State’s standards adoption process.
(Attachment 4)
ii. Attach a copy of the memorandum of

understanding or letter from a State
network of IHEs certifying that students
who meet these standards will not need
remedial coursework at the
postsecondary level. (Attachment 5)
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TRANSITION TO COLLEGE-AND CAREER-READY STANDARDS

Provide the SEA’s plan to transition to and implement no later than the 2013–2014 school
year college- and career-ready standards statewide in at least reading/language arts and
mathematics for all students and schools and include an explanation of how this transition
plan is likely to lead to all students, including English Learners, students with disabilities,
and low-achieving students, gaining access to and learning content aligned with such
standards. The Department encourages an SEA to include in its plan activities related to
each of the italicized questions in the corresponding section of the document titled ESEA
Flexibility Review Guidance, or to explain why one or more of those activities is not
necessary to its plan.
From July 2010 until January of 2015, Georgia’s college and career ready standards were referred
to as the Common Core Georgia Performance Standards (CCGPS). Following a review and
recommended updates to these standards in 2014, the Georgia State Board of Education renamed
Georgia’s college and career ready standards the Georgia Standards of Excellence. Historical
references in this document refer to the CCGPS. Beginning on page 28, new text outlines the
standards review process and makes reference going forward to the Georgia Standards of
Excellence.
The narrative provided below gives a historical account of Georgia’s work in adopting and
customizing content standards designed to ensure all students are provided the opportunity to
succeed. This narrative details Georgia’s transition from the Georgia Performance Standards to
the Common Core Georgia Performance Standards to the Georgia Standards for Excellence.
The Common Core Georgia Performance Standards for English language arts and mathematics
were adopted to ensure that all Georgia students have equal opportunity to master the skills and
knowledge for success beyond high school. Effective implementation of the CCGPS requires
support on multiple fronts, including strengthening teacher content knowledge, pedagogical
skills, and contextualized tasks for students that effectively engage the 21st Century Learner.
These standards create a foundation to work collaboratively across states and districts, pooling
resources and expertise to create curricular tools, professional development, common assessments
and other materials. Another power in the Common Core State Standards lies in the fact that the
standards are consistent across the states and transient students will not suffer as their parents relocate for reasons of employment. Eight indicators on the high school College and Career Ready
Performance Index capture the percentage of students scoring at the meets or exceeds level on
each of the End of Course Exams. (Appendix A, CCRPI) The End of Course Exams are now
aligning to the Common Core GPS in ELA and Mathematics and will be replaced by indicators
capturing evaluation data from the Common Core Assessments as they become available in
2014-15. Five of the indicators on the middle and elementary school CCRPI capture the
percentage of students scoring at meets or exceeds on each of the state- mandated CriterionReferenced Competency Tests (CRCT). The CRCT are aligned to the Common Core GPS in
ELA and Mathematics. As Georgia implements its new assessment system, Georgia Milestones,
all CCRPI indicators will reflect the new assessment.
Moving from the Georgia Performance Standards to the Common Core Georgia Performance
Standards
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Upon adoption of the CCGPS by the State Board of Education in July of 2010, Georgia began
disseminating information to all stakeholders regarding the adoption, professional learning,
resource development, and implementation of the CCGPS. (Attachment 4: Evidence of Adoption of
Common Core State Standards) Numerous advisory committees participated in aligning Georgia’s
present GPS with the Common Core State Standards. State team members reviewed the CCSS and
drafted alignment documents for each grade level. The alignment work revealed that the existing
GPS and the CCSS were closely aligned. Work then proceeded to transition this close alignment
into the new CCGPS. Webinars and face-to face sessions addressed the alignment and educators
across the state submitted feedback regarding the alignment. Precision review teams convened to
review feedback and make recommendations regarding the new CCGPS. The math
recommendations from the precision review teams were vetted by the RESA Mathematics Mentors
and the Math Advisory Council for final approval. The English/language arts recommendations
from the precision review teams were vetted by the ELA Advisory Council for final approval. Both
the ELA and Mathematics Advisory Councils include members from Georgia’s Institutions of
Higher Education (IHE). Georgia’s IHE endorsed the CCGPS mathematics standards as being
college and career ready. In addition, under the current graduation rule, Georgia math students are
required to successfully complete a fourth year of mathematics in high school to further ensure
Georgia’s students are prepared for the University and Technical College Systems of Georgia.
Georgia’s IHE also endorsed the CCGPS in ELA.
From the fall of 2010 through the fall of 2011 training on the CCGPS was provided to these
groups:
• District and school level administrators
• RESA curriculum staff in all 16 areas
• 5,000 instructional leaders statewide
The GaDOE also conducted numerous Common Core orientation presentations at conferences,
summits, business meetings, parent meetings, curriculum meetings, faculty meetings, etc. to
ensure consistent communication pertaining to the Common Core Initiative.
Common Core Georgia Performance Standards (CCGPS) in K-12 ELA and K-12 Mathematics were
adopted in July of 2010. Georgia’s original plan was to fully implement K-12 ELA and K-12
Mathematics in the 2012-2013 school year. As discussions were held with GaDOE leadership and the
State Mathematics Advisory Council regarding the CCGPS mathematics implementation for students
currently enrolled in high school, the focus was consistently on the best interest of students. The
implementation had to ensure student success, along with teacher clarity and preparation.
The Georgia Performance Standards (GPS) for Mathematics had been implemented in Georgia high
schools by using a phase-in process and beginning with the implementation of the ninth grade course
in 2008-2009. The GPS were then phased in by grade level, culminating with the 12th grade
implementation in 2011-2012. While GPS and CCGPS in mathematics were 91% aligned in content
and rigor, there were significant differences in specific standards and their connections. For that
reason, the decision was made to allow students who were currently engaged in the GPS sequence of
coursework to complete the GPS sequence.
Students who were beginning high school mathematics in 2012-2103 would begin the CCGPS
sequence of coursework with the CCGPS 9th grade course, would progress to the CCGPS 10th grade
course in 2013-2014, and follow with the CCGPS 11th grade course in 2014-2015. CCGPS Pre24
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Calculus, along with existing fourth course options including AP Calculus, AP Statistics, Advanced
Mathematical Decision Making, Mathematics of Industry and Government, Mathematics of Finance,
Statistical Reasoning, IB Year Two, and Dual Enrollment courses, are available choices for this
cohort in 2015-2016. This phase-in delivery model was familiar to current high school students and
teachers and offered the added advantage of further teacher preparation time to internalize the
inherent coherence of the three high school mathematics courses.
Common Core and GPS alignment has been performed by precision review teams, an inventory of
ELA and mathematics resources has been conducted, and the development of needed resources are
being produced. The highlight of this work will be the professional learning sessions described
below.
Outreach and Communication of the CCGPS/Preparing Teachers to Teach All Students
In September of 2011, the GaDOE organized a Common Core Orientation statewide faculty
meeting via Georgia Public Broadcasting for all stakeholders including parents, businesses,
community members, post secondary educators, counselors, teachers, and administrators. The
GaDOE is developing a series of fall, winter, and spring professional learning sessions for all
administrators, teachers, and instructional leaders who will be implementing the new CCGPS. The
sessions will be conducted through webinars, face-to-face, and Georgia Public Broadcasting video
conferencing. These sessions are by grade level and subject. All broadcast sessions are archived
and easily available to parents and members of the public at large. Broadcast sessions are also
available in closed caption. Inclusion of all building and LEA-level administrators in the
professional learning helps to ensure successful implementation. These two hour LiveStream
sessions will be produced through Georgia Public Broadcasting. All webinars and GPB sessions
will be archived for years as a point of reference for current and new classroom teachers and
instructional leaders.
Professional learning sessions for all educators include an overview of the resources that have been
and are being created to support the 2012-13 implementation of the Common Core Georgia
Performance Standards and will address the use of these resources and instructional materials. The
English/Language Arts professional learning series will include not only the transition from GPS to
CCGPS but a discussion of the College and Career Readiness Standards, Literacy Standards for
History/Social Studies, Science, and Technical Subjects, and grade level progression of text
complexity as defined by Common Core. Mathematics sessions will not only include the transition
from GPS to CCGPS but the standards for mathematical practice: Reasoning and Explaining;
Modeling and Using Tools; and Seeing Structure and Generalizing. The professional learning
activities will ensure that all teachers and administrators are prepared to implement the CCGPS for
the 2012-13 school year. (Appendix C, Professional Learning Schedules). This professional
learning will encompass the technology innovations that continue to provide new resources for
instruction and supports to students with disabilities, English Learners and low-achieving students.
Ensuring adherence to the Universal Design For Learning (UDL) principles in the design of
curriculum and in the delivery of content through differentiated instruction is an essential
component in providing the opportunity for these students (students with disabilities, English
Learners, and low-achieving students) to achieve success.
In ELA, professional learning is focused on the mandate that texts are of expected complex levels
and the explanation, demonstration, and concrete examples of this increase in rigor. All
professional learning sessions focus on the depth of the standards as compared and contrasted with
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GPS’ texts and tasks/units. The professional learning the GaDOE is providing focuses on two
areas: text complexity and integrated instructional units. A unique text complexity rubric has been
made available to teachers. Common Core ELA standards mandate an integrated instructional
model. For example, students should not only write to prompts but should connect evidence from
reading into their writings. All language instruction should also be integrated during the teaching of
the reading and writing. Instructing teachers on the development of integrated instructional units is
an example of how the GaDOE is reaching deeper in delivery of professional learning. A primary
goal of the professional learning is to place high priority on complex text and a broad understanding
of integrated units and instruction. Georgia is currently training a core of 47 teachers and
curriculum specialists with funds provided by the Bill and Melinda Gates Foundation (see Building
Capacity, below) to work with teachers of science, social studies, and technical subjects during
2012-2013 to ensure that teachers are well prepared for the Common Core Literacy Standards in
these areas.
Because GPS mathematics was used as a model for the CCSS integrated mathematics model,
support for teachers to ensure a smooth transition from GPS mathematics to Common Core GPS
mathematics does not require the same degree of focus on depth and rigor as the professional
learning that is being offered for ELA teachers. Professional learning in mathematics will focus on
how some skills and concepts under Common Core are included at a different grade level than
under GPS.
Disseminating Quality Materials and Teacher Resources to Accompany Professional Learning
The initial year of implementation will focus on unit by unit information sessions via webinar and
making accessible framework units that include performance tasks and sample assessments. All
instructional materials will be posted on GeorgiaStandards.org under the CCGPS tab. In ELA
teachers can find samples of units, grades K-12 and more will be added before August of 2012.
These handbooks exist for each grade level, K-12. Currently, there are 16 individual Teacher
Guidance Handbooks: Kindergarten, First Grade, Second Grade, Third Grade, Fourth Grade, Fifth
Grade, Sixth Grade, Seventh Grade, Eighth Grade, Ninth-Tenth Grades, Eleventh- Twelfth
Grades, World Literature, American Literature, Multicultural Literature, British Literature, and
Advanced Composition. The guidance handbooks evaluate and illustrate each standard with the
categories of skills and concepts for students, strategies for teachers, an integrated task, and
vocabulary for teaching and learning. In addition to the guidance for the standards, transition
guidance is emphasized in the document.
Text Complexity Rubric: Due to the demands of text complexity and the need for a method to
determine this extremely important component of CCGPS, the GaDOE has developed a rubric to
assist teachers in their quest to make determinations regarding appropriate text. This rubric is
posted on our Georgia Standards website. This work is enhanced and supported by the work the
GaDOE Literacy Trainer is leading in the six LEAs partnering in the CCGPS Implementation
Grant funded by the Bill and Melinda Gates Foundation.
In anticipation of the mathematics Common Core Georgia Performance Standards implementation
in school year 2012-2013, the mathematics curriculum team created documents which delineate the
CCGPS roster of standards for each grade level and high school course. The CCGPS Standards
document pinpoints transitional standards, reflecting content that will shift from one grade level to
another as Georgia transitions from our current Georgia Performance Standards (GPS) curriculum
26

ESEA F LEXI BI LITY – REQ UEST

U. S. DEP ARTMEN T OF E DUC ATION

to the CCGPS curriculum in 2012-2013. The GaDOE has published a glossary of vocabulary terms
consistent with the CCGPS curriculum teaching guides which define the Common Core standards
in the GPS language familiar to our teachers, grade level/course curriculum maps which sort
clusters of standards into units, and unit overviews to make the needed connections among
standards and units.
In ELA and mathematics, the GaDOE is currently working with contracted writers to create
frameworks for each unit. The framework units detail enduring understandings, essential questions
to be addressed to ensure standard mastery and conceptual understanding of the topics explored,
vocabulary associated with the unit content, previously learned content which is embedded in the
unit learning, student performance tasks aligned with the standards addressed in the units, and
digital resources tagged to the unit expectations. The framework units for all grades and courses to
be taught in the 2012-2013 school year will be posted at our georgiastandards.org website. The
next phase of support resources will include documents which enhance the published curriculum
maps through explanations, examples, and common misconceptions.
The Common Core GPS Team at GaDOE met with the SEDL database development associates in
November 2011 to design a database for collecting professional learning participation and survey
feedback. This feedback will drive additional education needs for teachers during the rollout in the
fall of 2012. GaDOE is confident that the CCGPS rollout will equip teachers to present a
curriculum that will give our students the knowledge and skills they need for success in college and
careers.
Learning from the Past
A critical analysis of the GPS curriculum stakeholder preparation led GaDOE staff to consider
changes in both leadership orientation and professional learning for educators being prepared for
our 2012-2013 Common Core GPS implementation. With the GPS curriculum rollout in 2006,
school and district level administrators were provided with professional learning only after teachers
were exposed to a curriculum framed by standards and not the objectives associated with the
previous curriculum. In contrast, the CCGPS preparation began with an orientation for the change
agents in schools and district offices in Georgia. By securing the investment of over 5000
administrators, Georgia ensured communication for all stakeholder groups to include 2011- 2012
teacher pre-planning sessions and parent orientation meetings.
Professional Development and Support for Principals
The first phase of face-to-face Professional Learning for principals and other administrators began
in March 2011. The GaDOE ELA and mathematics staff provided professional learning to all ELA
Professional Learning Specialists and Mathematics Mentors from all of Georgia’s 16 Regional
Educational Service Agencies (RESAs). These RESA Professional Learning Specialists and
Mentors provided these same sessions to all school principals and administrators in their RESA
region. Face-to-face Professional Learning sessions were provided to over 5,000 principals and
school administrators throughout the spring of 2011. The sessions provided an overview of the
standards for English/language arts, literacy for history/social studies, science, technical subjects,
and mathematics. Plans for professional learning and resource development for teachers were also
presented for discussion in preparation for implementation in the 2012-13 school year.
Participation logs were maintained by each RESA trainer from each session and sent to the GaDOE
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for documentation. The ELA and mathematics initial training sessions were repeated and recorded
via webinar by GaDOE to serve those who missed the initial viewing and to train those
administrators who will be new to the schools or districts in the coming years.
In addition, ongoing training and communication has been provided for school principals and
administrative leaders through a variety of formats. Common Core face-to-face professional
learning sessions have been provided at statewide conferences and meetings to include the Georgia
Association of Elementary Principals; Georgia Association of Middle School Principals; Georgia
Association of Secondary School Principals; Career, Technical and Agricultural Education
administrators; Georgia School Superintendents’ Association; Georgia Association of Curriculum
and Instructional Supervisors; Georgia Counselor’s Association; Georgia
Association of Educational Leaders; Georgia School Boards Association; University System of
Georgia; Technical College System of Georgia; Georgia Council of Administrators of Special
Education; Title I Directors; Migrant Education Conference; Educators representing English
Language learners; Governors Office of Student Achievement; Georgia PTA, etc.
A series of 21 ELA and 11 mathematics grade-level webinars were provided to teachers and
administrators from October 2011 – December 2011. A series of 19 ELA and 12 mathematics
grade-level professional learning sessions via Georgia Public Broadcasting will be available for
teachers and administrators from January 25, 2012 – May 9, 2012. These sessions will be live
activities with opportunities for interaction from participants. The sessions will be recorded and
archived with closed captioning for schools and school districts to use for make-up sessions and
for new staff. Participants will be asked to complete a survey at the end of each session and will be
provided a certificate of participation. Schools and school districts will receive participation
reports to help determine the level of participation and the need for additional training. These
reports will be submitted to the GaDOE.
Ongoing professional learning and communication are being provided through state-wide
webinars, monthly newsletters, monthly content area supervisors' virtual meetings, content area
workshops, and academic advisory committees for each content area. The ELA and mathematics
Professional Learning Specialists from Georgia’s 16 RESAs are also providing ongoing Common
Core professional learning and technical assistance to administrators and teachers. All professional
learning sessions provided for teachers are available for administrators and curriculum and
instructional supervisors. All professional learning sessions via webinar and Georgia Public
Broadcasting scheduled for teachers are recorded and archived for new teachers and administrators
as needed. Since 2005, Georgia has consistently worked to ensure that administrators and teachers
are adequately prepared to provide standards-based instruction in a standards-based classroom
setting. Due to this extensive focus over the past six years, Georgia administrators and teachers are
well poised to implement the CCGPS and in a standards-based instructional setting.
In August of 2013, Governor Nathan Deal, ordered a precision review of the CCGPS in ELA and
Mathematics. During the course of the year, stakeholder input was solicited through:
•
•

A series of town hall meetings open to the public in each of Georgia’s Congressional Districts;
Georgia’s Regional Education Service Agencies (RESAs) conducted a detailed survey of in
which districts and schools were asked to review and comment on each ELA and Math
standard. The resulting data were compiled and analyzed by the Board of Regents of the
University System of Georgia and standards with less than 90% approval were submitted to
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working, advisory, and academic review committees for review and revision;
Working committees comprised primarily of current classroom teachers reviewed the survey
comments submitted for each standard to determine suggestions for revision. The suggestions
were then reviewed and additional suggestions were made to the standards by the Academic
Review Committee (in ELA and in Mathematics) for final recommendations;
IHE presentations to the State Board of Education in August of 2014; (IHE approval for
revision of standards, Appendix 2)
On November 12, 2014, the revised standards were approved by the State Board of Education
to be posted for 60 days of public review and comment from November 12, 2014 through
January 10, 2015.
On January 15, 2015, the State Board of Education voted to adopt the revised standards.

The table below provides an overview of the activities taken during the standards review, revision,
and adoption process.
Curriculum and Instruction Timeline and Activities for Revision of the CCGPS
ELA/Literacy and Mathematics Timeline
Timeline
Parties
Event
Evidence
Comments
August 2013
Responsible
– January
2015
Aug 2013
Governor Deal
Executive Order Survey/Listening Sessions
State Board of
for formal
Requested to Review
Education (SBOE) review and
CCGPS
evaluation of
ELA and
Mathematics
Oct 2013 –
Dec 2014

State Legislature/
SBOE

Town Hall
Meetings set in
Legislative
Districts

Meetings scheduled by the
Legislature and held in
2013:
Oct 1, Newnan
Oct 8, Dahlonega
Oct 10, Lawrenceville
Oct 22, Eastman
Oct 29, Vidalia
Nov 7, Albany
Nov 19, Savannah
Dec 3, Augusta
Dec 9, Tucker
Dec 12, Braselton
Meetings scheduled by the
SBOE and held in 2014:
Aug 12, Douglasville
Aug 19, Dunwoody
Aug 25, Columbus
Aug 26, Conyers, Eatonton
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Listening
sessions designed
to gather public
comment
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August 2013
– January
2015

Parties
Responsible
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Event

Evidence

Comments

and Buford
Aug 28, Vidalia and
Calhoun
Sept 4, Jesup, Cordele, and
Marietta
Sept 9, Thomasville and
Gainesville

Feb 2014 –
June 2014

Regional Education
Service Agencies
(RESA)

Online Survey

Announcements, Agendas,
Minutes
Results of survey

May 2014 –
Aug 2014

University System
of Georgia (USG)

Survey analysis

USG Report

Sept 24, 2014 USG

Survey results
presented to the
SBOE

SBOE agenda and minutes

Sept 30 and
Oct. 1, 2014

ELA and
Mathematics
Working
Committee
Meetings

Agendas

ELA
Working
Committee

GaDOE and
Georgia educators
ELA Working
Committee
comprised of:

30

Notebooks compiled by
USG with survey results
and teachers working in
grade-level appropriate

Online surveys
developed and
available Feb 6,
2014 / Middle
Georgia RESA
coordinated all
survey work on
behalf of all 16
RESAs / Surveys
open for
comment until
June 30,
1,356 ELA
respondents with
553 detailed
comments,
1658
Mathematics
respondents with
802 detailed
comments
Survey results by
grade with
feedback and
comments;
PowerPoint
presented at
SBOE meeting
Working
Committee
comprised of
K-12 Georgia
public school
teachers, post-
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Parties
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Event

19 ELA teachers
from 19 systems; 1
Oct 2-3, 2014 RESA; 1 parent; 2
Mathematics USG reps; 2 TCSG
Working
reps, Governor’s
Committee
Office of Student
Meeting
Achievement
(GOSA); GaDOE

Oct. 16, 2014

Mathematics
Working
Committee
comprised of:
29 mathematics
teachers from 29
systems; 3 RESAs;
2 USG reps, 1
TCSG rep, GOSA;
GaDOE
GaDOE and
Advisory
Committee

ELA Committee
comprised of 23
teachers, 16 RESA
ELA Specialists, 2
District Curriculum
Specialists, 5 USG
members, and
1
TCSG
representative,
GaDOE staff, 1
parent, 4 business
and industry
representatives;
Liaisons from
ESOL and SWD,
GOSA

Evidence

groups to record their work
ELA and Mathematics
Curriculum binders, survey
results, ELA and
Mathematics standards,
course requirements
provided to committee

ELA and
Mathematics
Advisory
Committees:
review of
proposed
revisions

Agendas
Notebooks with records of
edits by the Working
Committee

Comments

secondary staff,
parents, and
instructional
leaders from
across the state
Review of
standards that
received less than
90% approval of
teachers

Work from the
teachers’
Working
Committee &
Survey
Documents
ELA and
Mathematics
Curriculum
binders, survey
results, ELA and
Mathematics
CCGPS, course
requirement from
USG

Mathematics
committee
comprised of : 20
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Event

Evidence

teachers; 4 RESAs;
7 USG reps; 1
TCSG rep; 1
parent; 2 business
reps; 2 private math
consultants, GOSA
, GaDOE staff

Oct. 21, 2014

SBOE, GaDOE,
invited panelists
Nov 10, 2014 Georgia Chamber
of Commerce,
Business and Metro Atlanta
Industry
Chamber of
Input
Commerce,
Georgia Partnership
for Excellence in
Education, Georgia
Public
Broadcasting, and
Georgia Power
Nov 10, 2014 GaDOE ELA and
Mathematics /
Academic Review
Team comprised of
representatives
from the working
and advisory
committees; the
Governor’s Office
of Student
Achievement
(GOSA); and
GaDOE leadership
Nov 12, 2014 SBOE

Jan 12, 2015

GaDOE

Jan 13, 2015

Southwest
Education

State Board
Retreat
Listening
Session with
Business &
Industry
representatives

Meeting notice, agenda,
survey binders
Agenda, comments
documented

Academic
Review Team

Working Committee notes
and Advisory Committee
notes

Post Revised
Standards for
public comment
Completion of
public review
Publish
comments from

SBOE approved revised
standards for posting for 60
days; GaDOE Press Release
Comments
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Timeline
August 2013
– January
2015

Parties
Responsible

Jan. 15, 2015

Development
Laboratory
(SEDL), GaDOE
SBOE

Jan. 2015

GaDOE Staff

Posted link
for Revised
Standards –
Georgia
Standards of
Excellence
Feb. 19, 2015 SBOE
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Event

Evidence

public review to
the
SBOE
Adoption of
revised
standards by
SBOE
Adopted
standards
posted on
GaDOE website

minutes, January 2015

Changed the
name of
Georgia’s
college and
career ready
standards to the
Georgia
Standards of
Excellence

SBOE minutes

Board Item, meeting
minutes,
GaDOE Press Release

Comments

Adopted
standards posted

http://www.gadoe.org/Curricul
um-Instruction-andAssessment/Curriculum-andInstruction/Pages/default.aspx

On January 15, 2015, the State Board of Education voted to adopt the updated college and career
ready content standards in ELA and the updated college and career ready content standards in
Mathematics. The revised content standards in ELA and the revised content standards in
Mathematics represent small changes that moved a few standards to a different grade level in ELA
and a few standards to a different course in Mathematics. No college and career ready standards
were removed entirely nor were any standards diminished in rigor. All standards continue to have
aligned assessments. The advisory groups, working committees, and staff at GaDOE worked to
provide specific guidance documents for teachers to ensure complete understanding of the changes
and to address the instruction of specific skills about which the public addressed concern. The
revised standards are the Georgia Standards of Excellence and will be implemented beginning in
the 2015-2015 school year.
Subsequent to the ESEA waiver approval in 2011, GaDOE has conducted workshops and developed
resources to ensure that Georgia teachers and administrators are providing rigorous, college and
career ready instruction to all Georgia students. Georgia utilized RT3 funding to initially implement
the state content standards in ELA and mathematics. This funding included hiring dedicated staff;
working more closely with our 16 RESAs to build capacity with RESA staff; launching an extensive
relationship with Georgia Public Broadcasting to launch webinars and videos during the period from
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October 2011 through June 2014; creating grade level resources to include course overviews,
curriculum maps, until frameworks, and wiki forum support. These webinars, resources, and videos
are accessible live and via archive to all the state’s teachers and principals. These resources include
grade level specific and content area-specific presentations. Plans were next executed to raise
awareness of existing resources through webinars, face-to-face sessions, district memos, GA PTA,
teacher list serves, wikis, dropbox, newsletters and twitter. ELA and mathematics advisory councils
and RESA ELA and mathematics staff met to identify priority areas of need and plan for better
overall communication to raise awareness of the created and existing resources to all district
personnel and to provide more in-depth training by analyzing the standards and aligning expectations
for student achievement.
Continued collaboration with RESAs and other GaDOE divisions (school improvement, assessment,
ESOL, SWD, teacher evaluation, and instructional technology) helped to provide initiative-aligned
training to teachers to ensure that they were equipped with the knowledge, skills, and information to
provide all Georgia students with equal access and opportunity to achieve mastery of the state content
standards through high-quality classroom instructional practice. Videos of classroom teachers were
created, recorded, and posted to the ELA and mathematics web pages to provide exemplars of state
content standards implementation strategies and best practices. Online professional learning courses
were provided to help teachers navigate the new ELA and mathematics resources. Several online
courses provided training regarding the instructional shifts in ELA and mathematics. Teacher
resources continue to be loaded into the Teacher Resource Link (TRL) of the Learning Management
System (LMS) for easy one-stop shopping for teachers as they look for aligned resource to match
student instructional needs.
To guide next steps and gauge customer satisfaction, survey opportunities were provided on an
ongoing basis through GaDOE and RESA face-to-face sessions. Electronic and paper-based
feedback was collected at the end of each training and through bi-annual comprehensive surveys
administered by the Governor’s Office of Student Achievement to teachers and curriculum leaders
(60.9% rated the value of information as excellent, 36.8% rated the value of information as average,
and 2.3% rated the value of the information as poor.).
Using this information the GaDOE and the RESA staffs collaborated to expand the communication
and training network by reaching out directly to more teachers and school district leaders for
redistribution. The communication and training provided during the past three years (2012, 2013,
and 2014) via the Summer Academy program for both ELA and mathematics helped to promote
effective resources and instructional best practices for building capacity and sustainability. Georgia’s
goals for Professional Learning were based on a blended (face-to-face and electronic/digital)
approach to support consistency and equal access across the state. Over the last three summers, the
ELA and Mathematics Summer Academy Program provided 41 professional learning sessions that
reached over 11,000 teachers, principals, and curriculum/instruction leaders. From October 2011 to
August 2014, the combined training tools offered by GaDOE, GPB, and RESAs provided face-toface presentations to over 62,890 teachers, principals, and curriculum/instruction leaders. Georgia
will continue to vigorously support school administrators and classroom teachers to ensure equal
access to college and career ready standards for all students.
Based on recent survey and student achievement data, professional learning plans for 2014-2015 have
been designed to support ongoing professional learning and resource development. Professional
learning plans for the implementation of the revised English Language Arts (ELA) and Mathematics
standards beginning in school year 2015-2016 include continued RESA collaboration through
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Mathematics Mentors and ELA Professional Learning Specialists, the revision and/or development of
online teacher resources, and collaboration with the Georgia Virtual School (GAVS) for teacher and
student online courses to ensure better access to training and resources across the state.
The 2015 Mathematics Summer Institute Program will be provided for teachers from June 2 – July 2,
2015, at five different locations across the state. Based on survey comments from the 2014
Mathematics Summer Program and student achievement data, this year’s summer program will focus
on secondary mathematics instructional best practice for the Foundations of Algebra, Algebra, and
Geometry courses. The sessions will be led by Georgia master teachers of mathematics. In addition,
Mathematics is working with Georgia Public Broadcasting (GPB) to develop and record focused
workshops facilitated by teachers and administrators. These will include 10 to 15 minute lesson
overviews with segments modeling actual classroom implementation. Resource development and
revision will provide alignment between K-12 unit frameworks and the revised standards. Course
overviews and unit frameworks will be developed to support new high school mathematics courses.
The 2015 English Language Arts (ELA) and Literacy Spring/Summer Projects include collaboration
with Georgia Public Broadcasting to film master teachers in their classrooms and to create videos that
will be available to teachers across the state. This professional learning format for ELA, focused on
moving from theoretical to practical application, will build a video library of master teachers
demonstrating best practices for teaching the concepts in Georgia’s Standards of Excellence in order
to “show” teachers how these standards “look” in the classroom. These segments can be utilized by
teachers in small collaborative discussion groups in order to plan implementation of similar
instructional practices. In addition, K-12 Teacher Guidance Documents are being reviewed and
revised in cooperation with the RESA ELA Specialists and the ELA Advisory Committee. These
Guidance Documents will be updated to include additional glossary terms and hyperlinks to the
specific sections of the Georgia Standards of Excellence where clarifications are needed. Revised
ELA Teacher Guidance Documents and GPB sessions described above will be posted online for the
2015-16 school year.
Ensuring College and Career Ready Success for All Students
The State Longitudinal Data System (SLDS) provides teachers with longitudinal data, including
but not restricted to, attendance, Lexile scores, and summative performance data that will be used
by educators to strategically focus on improving instruction. The CCRPI for elementary
schools and middle schools includes an indicator to measure English Learners’ (EL) performance
on an annual basis and the number of students with disabilities served in general classrooms greater
than 80% of the school day. The achievement score for each school will reflect these percentages.
All of the professional development work of the GaDOE centers on ensuring that students reach their
potential, which means they receive a meaningful diploma upon high school graduation. This
diploma keeps many options open to these students. This requires continued focus on professional
learning for teachers and administrators of all students. Teacher and Leader Keys emphasize the
inclusion of rigor for all students. All support materials for teachers and leaders include detailed
reference to rigor to guide those instructing and those evaluating classroom work. Summer
Academies, webinars, and resources provide strategies for moving students toward synthesis.

Ensuring English Learners Reach College and Career Readiness on the Same Schedule as All
Learners
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In March of 2011, World-Class Instruction, Design and Assessment (WIDA) released an alignment
study of the WIDA English Language Proficiency (ELP) standards in relation to the Common Core.
The study focused on linking and alignment. The conclusion indicates that overall the Common
Core State Standards in English/language arts and mathematics correspond to the MPIs in the
WIDA English Language Proficiency Standards. In response to the fact that the majority of WIDA
states have adopted the Common Core and to ensure that the connections between content and
language standards are made clearer, WIDA is developing “amplified” ELP standards that will be
released in the spring of 2012. Georgia will incorporate these standards for EL students.
This fall, the ESOL unit at the GaDOE has initiated an intense professional development campaign
that is blanketing the entire state with educator training related to standards-based instruction of
English Learners (ELs). These trainings target classroom teachers and school administrators and
are organized by grade level (elementary, middle school, and high school). Recent examples of
topics addressed are: Promoting Academic Success for English Learners, Transforming ELA
Standards for ELs, Transforming Kindergarten Standards for ELs, Standards
& Instructional Practices for ELs, ELs in the Classroom: Recognizing and Encouraging Schoolwide Best Practices. In addition, multiple cohorts of a semester-long Content and Language
Integration course continue to be offered throughout the state. Districts participating in this course
enroll a group that includes a school or district-level administrator, an ESOL teacher, and two
grade-level teachers in order that the impact of the professional learning be more systemic. Plans
for spring statewide training include providing districts with data mining workshops intended to
increase the depth of analysis of multiple data sets for the purpose of developing targeted
interventions for ELs and program monitoring.
Subsequent to our ESEA waiver approval in 2011, several statewide initiatives have been developed
in order to undergird the support provided, as well as offering a content-driven focus, to teachers and
administrators:
• Teaching for Meaning: Making Content Comprehensible for English Learners: 800 teachers;
• Supplement Not Supplant: 400 administrators;
• Regional Title III Consortium Focus Groups: Meeting the Needs of English Learners: 400
teachers and administrators who work with English learners.
Some examples include:
• In 201, collaboration between the Georgia Department of Education and Kennesaw State
University, the state’s largest teacher-education college, in convening an annual ESOL
conference focused on ensuring that English learners receive the same rigorous, college-and
career-ready standards as all students. Pre-service, classroom and ESOL teachers from across
Georgia have fully embraced this conference and due to its growing renown, attendance has
nearly doubled since its inception – reaching 1,267 participants in 2014. In addition,
approximately 270 school-level administrators have attended daily “ESOL Leadership
Luncheons” held in conjunction with this conference. Moderated by state ESOL staff, these
leadership seminars provide school administrators the opportunity to discuss pressing ESOL
issues with high-profile panelists and researchers in the field. Recent panelists include Dr.
Jennifer Trujillo, Dr. Deborah Short, Dr. Debbie Zacarian, and Ms. Lisa Tabaku, among
others. This year’s conference, themed “English Learners Accessing Content,” was led by Dr.
Joanne Urrutia.
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•

Ensuring that differentiated support is provided to address the needs of all LEAs serving
English learners. Specifically, Georgia’s Title III model includes a statewide Title III
Consortium that offers membership to any LEA that, due to its low incidence of English
learners, finds itself unable to qualify for direct Title III funding. Of the 93,687 English
learners in Georgia, just 49 English learners live in districts not participating in the Title III
Consortium. Thus, in Georgia’s case, the additional language and content standards support
provided to LEAs through Title III is truly statewide and is tailored to meet the distinct needs
of districts possessing both large and small EL populations.

•

The joint efforts of Title I and Title III to encourage greater numbers of classroom teachers to
earn the ESOL endorsement. Funding provided annually by these two title programs supports
CaseNEX, an online teacher-endorsement program. Educators obtaining the ESOL
endorsement through this program teach in school wide Title I schools or work in districts
participating in the Title III Consortium. This program helps to ensure that English learners
are taught throughout the day by content-area educators familiar with ESOL pedagogy as well
as the sociolinguistic and sociocultural needs of these students.

•

The 2013 establishment, and subsequent expansion, of dual language immersion offerings
across the state. At present, no less than 14 such programs are available to elementary school
students in 7 school districts, both in and outside the metropolitan Atlanta, with more
programs being added each year. The primary aim of these programs is to promote
proficiency in academic reading, writing and speaking in English and Spanish, with additional
offerings available in German, French and Chinese. This interest in encouraging and
developing a bilingual workforce, beginning in kindergarten, is shared by Georgia’s governor.
These programs place a special value on the skills that the state’s English learners bring to the
classrooms and have positively shifted attitudes about the possibilities for bilingual education
in Georgia.

•

A 2014 partnership between the Georgia Department of Education, the Department of Early
Care and Learning, and WIDA to bring English Language Development standards to the birth
to pre-kindergarten aged-English learners in Georgia. Though this work is dedicated to
children not yet in the K-12 school system, it is providing the youngest learners with an
opportunity to receive developmentally appropriate language and literacy support and ensures
a seamless transition from home, public and private Pre-K ESOL services to those of the
public elementary schools. This will improve the diagnostic abilities, reduce intake and
ESOL screening time, and expand caregivers’ knowledge and familiarity with the
complement of language support services and may result in a decrease in the number of
academic years spent in language services before exiting.

•

Increasing the number of professional staff and reorganizing the service regions of the Title
III unit in order to provide districts with timely and consistent trainings and service.
Beginning in January 2015, the state has been divided into three regions, instead of two, and
the three Title III program specialists are located in their regions of responsibility. This
regional redistribution reduces the workload on each specialist thereby allowing for both a
quicker response time to district professional learning and technical assistance needs and,
perhaps just as importantly in a geographically large state such as Georgia, providing districts
with a less-centralized and more individualized level of support.
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•

In June 2015, all 184 Title III districts will be provided a full complement of resources to
support teachers’ work with English learners in the content area classroom. As part of this
initiative, Dr. Margo Gottlieb, a developer of the WIDA English Language Development
standards and author of numerous assessment and pedagogy texts related to English learners,
will provide practical training to each district on how best to embed her practices into core
content classrooms. The support bundle provided to each district includes: “Common Core
for the Not-So-Common Learner: English Language Arts Strategies” both Grades K – 5 and 6
– 12 (Drs. Andrea Honigsfeld and Maria Dove), “Vocabulary for the Common Core,” (Dr.
Robert Marzano) and resources by Dr. Gottlieb: “Assessing English Language Learners:
Bridges from Language Proficiency to Academic Achievement,” “Academic Language in
Diverse Classrooms: Definitions and Contexts,” and “Academic Language in Diverse
Classrooms” - both Mathematics and English Language Arts texts, at each grade cluster: K-2,
3-5 and 6-8.”

•

Each year since the adoption of college and career ready standards, ESOL and Title III unit
staff has led regional trainings throughout the state to reinforce the message that English
Learners taught using the same rigorous standards as all students are equally capable of
achieving success. Since 2011, approximately 4,150 teachers and 1,300 administrators have
attended our regional trainings. The most frequently requested sessions have included,
“Teaching for Meaning: Making Content Comprehensible for English Learners”, “Promoting
Academic Success for English Learners: Supporting ELs with GPS and state content
standards,” “Academic Language Paves the Way to Success for Second Language Learners,”
“Title III & ESOL: Ensuring Compliance and Supporting English Language & Academic
Proficiency of ELs,” “Regional Consortium Focus Groups: Meeting the Needs of English
Learners”, “Connecting WIDA ELD Standards to the state content standards,” and
“Connecting the WIDA Framework: Facilitators’ Retreat – a WIDA Train the Trainers
Workshop.”

•

The GaDOE is supportive of dual language immersion schools and programs. Georgia
currently has 14 dual language immersion schools. Recent research indicates strong
advantages to ELs participating in these programs. State funding has been used to provide
professional development to teachers in these schools and work has begun on in order to
facilitate English learners’ participation in such programs while still receiving dedicated
language support in English.

These initiatives are designed to ensure opportunity is provided for all English language learns to
succeed and thrive.
Helping Students With Disabilities Reach College and Career Readiness on the Same Schedule as
All Students
The Georgia Department of Education’s Division for Special Education Services and Supports is
implementing initiatives designed to improve results for children and youth with disabilities and close
the opportunity gap. These initiatives, which are funded by a five-year State Personnel Development
Grant (SPDG) awarded to the state from the United States Department of Education, include a series
professional learning videos on determining the type of evidence based practices and interventions
necessary to improve student outcomes. Electronic resources to aid in the selection of appropriate
evidence-based practices and interventions are highlighted. The videos can be accessed by using the
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following link: http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-EducationServices/Pages/Selecting-Evidence-Based-Practices-Videos.aspx .
With the new College and Career Readiness Initiative funded through the Georgia State Personnel
Development Grant, the state has intensified its focus on compliant transition practices. Districts
complete a series of regional trainings entitled Hitting the Mark: Transition Plan Writing. Transition
teams of up to four members, including the district special education director, participate in these
meetings. As a result of this training, transition team members will have the knowledge and skills
needed to develop compliant transition plans that when implemented will result in students being
better prepared for college, careers, and/or independent living. Resources can be found at
http://www.gaspdg.org/search/node/College%20and%20Career%20Readiness%20Initiativee
The SEA continues ongoing review of research based instructional practices designed to support the
provision of the required content for students with disabilities and allowing them access to the college
and career ready standards. Technology innovations provide new resources for instruction and
support to students with disabilities, English Learners, and low-achieving students. Ensuring
adherence to the universal design for learning (UDL) principles in the design of curriculum and in the
delivery of content through differentiated instruction is an essential component in providing the
opportunity for these students to achieve success. The Division for Special Education Services and
Supports, in collaboration with Georgia Public Broadcasting. has provided a series of Universal
Design of Learning (UDL) professional learning videos. The videos may be accessed at:
http://www.gpb.org/education/common-core/udl-part-1 and http://www.gpb.org/education/commoncore/udl-part-2 .
Mathematics and ELA specialists are developing Georgia Standards teacher guides for each
grade/subject level teacher. In addition, instructional units, materials, and tasks are being developed
to support the new common core standards. As materials are being developed, they are posted on the
GaDOE website for viewing. To complement the instructional materials that are being developed to
assist teachers in the delivery of instruction for the new Georgia Standards; the state intends to
employ the principles of Universal Design for Learning (UDL) in the design of curricula so that
methods, materials, and assessments meet the needs of all students. Traditional curricula may present
barriers that will limit students’ access to information and learning. In a traditional curriculum, a
student without a well- developed ability to see, decode, attend to, or comprehend printed text may be
unable to successfully maintain the pace of the instruction. The UDL framework guides the
development of adaptable curricula by means of three principles. The common recommendation of
these three principles is to select goals, methods, assessment, and materials in a way that will
minimize barriers and maximize flexibility. In this manner, the UDL framework structures the
development of curricula that fully support every student’s access, participation, and progress in all
facets of learning. One of the key principles to guide professional development for instructional
practices of diverse learners includes providing multiple means of engagement. The following link
provides access to a document that outlines examples of multiple means of engagement as defined by
the UDL guidelines:
http://www.gpb.org/sites/www.gpb.org/files/_field_cc_associated_docs/part_1_handout_3_udl_guide
lines.pdf This approach will assist teachers in delivering differentiated standard-based instruction
that engages and provides access to all learners. Professional development activities designed to
support teachers’ utilization of data derived from multiple measures will be emphasized as a
component of sound instructional practice focused on improving student performance. To
differentiate instruction is to recognize and react responsibly to students’ varying background
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knowledge, readiness, language, and preferences in learning and interests. The intent of
differentiating instruction is to maximize each student’s growth and individual success by meeting
each student where he or she is and assisting in the learning process. Differentiation resources can be
found by using the following link: http://www.gadoe.org/Curriculum-Instruction-andAssessment/Special-Education-Services/Pages/Co-Teaching-Modules-201---Module-4.aspx . The
integration of technology provides an important component of UDL and will play a vital role in
assuring these activities meet the needs of a diverse group of learners, including students with
disabilities, ELs, and low-achieving students.
The SEA recognized the need to incorporate the IDEA 619 population (preschool-aged children
with disabilities) by collaborating with the Georgia Department of Early Care and Learning: Bright
From the Start (BFTS) to revise the Georgia Early Learning and Developmental Standards
(GELDS). The GELDS are the state’s birth to five standards
http://www.gelds.decal.ga.gov/Default.aspx. The GaDOE also worked with BFTS to align the
GELDS with the state’s Common Core standards.
In addition to the state’s revision and alignment of the GELDS to the state content standards, the
state also facilitated the development of instructional activities to compliment the GELDS when
using with preschool-aged children with disabilities. Finally, the two agencies have collaboratively
addressed professional development. During the 2013-2014 school year, 50 preschool
administrators and leaders in the LEA received training on the GELDS. During the 2014-2015
school year, over 400 preschool special educators have been trained on the GELDS. Additionally,
500 GELDS resource manuals have also been distributed to special educators throughout the state.
Advanced training initiatives are being planned for the 2015-2016 school year.
The state recognizes the importance of Response to Intervention (RTI) as a critical component of
identifying students who may benefit from supplemental, remedial, or enriched instruction.
Georgia’s RTI process includes several key components including: (1) a 4-Tier delivery model
designed to provide support matched to student need through the implementation of standardsbased classrooms; (2) evidence-based instruction as the core of classroom pedagogy; (3) evidencebased interventions utilized with increasing levels of intensity based on progress monitoring; and
(4) the use of a variety of ongoing assessment data to determine which students are not successful
academically and/or behaviorally. The RTI manual can be accessed by using the following link:
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Curriculum-andInstruction/Documents/RTI%20document%20Full%20Text.pdf. Data Teams in each school serve
as the driving force for instructional decision making in the building.
Georgia is recognized nationally as a Positive Behavioral Interventions and Supports (PBIS) State.
PBIS is an evidence-based, data-driven framework focused on improving the overall school
climate for students and to close the opportunity gap. Since 2008, the GaDOE PBIS unit has
trained and given technical assistance to over 500 schools in Georgia. Schools that have been
implementing PBIS with fidelity have seen dramatic reductions in office discipline referrals,
increased sense of school safety, marked improvement in school climate ratings, and more
instructional time for students in the classroom.
The SEA intends to provide all teachers with professional development focused on the core
content standards. The diverse needs of learners will guide the development of curriculum and
instructional activities designed to address diverse needs. Teachers will continue to participate in
professional development designed to provide the expertise required to utilize data from multiple
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measures to continually access progress, establish baselines of performance, and evaluate the
progress of students. The Division for Special Education Services and Supports partnered with
Georgia Tools for Life and Georgia Council for Exeptional Children (CEC) to present the
Institute Designed for Educating All Students (IDEAS) Conference annually since 2012.
Sessions were included to address the shift to state content standards and college- and careerreadiness focusing on best practices for students with disabilities. Information from sessions has
been made available on the GaDOE website for availability to all teachers. This annual
conference will continue annually to continue to provide resources for teachers that focus on
college and career readiness through standards based instruction.
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-EducationServices/Pages/IDEAS.aspx .
Additional support for teachers of students with the most significant disabilities who participate
in the GAA has been addressed through the development of instructional tasks and materials
aligned to the state’s content standards. GaDOE has worked with a core of teachers throughout
the state to develop these instructional materials that give access to the standards. These
activities are made available through the Resource Board for Access to the state content standards
for Teachers of Students with Significant Cognitive Disabilities.
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-EducationServices/Pages/Curriculum-Access-for-Students-with-Significant-Cognitive-Disabilities-.aspx .
Professional development has been provided through sessions at the IDEAS conference, attended
by 640 teacher in 2014, focused on access to the state’s content standards for students with
significant disabilities. Professional learning has also been provided in conjunction with the
Assessment Division addressing the shift to the state’s content standards and access for students
with significant cognitive disabilities. http://www.gadoe.org/Curriculum-Instruction-andAssessment/Assessment/Pages/GAA-Presentations.aspx .
The data collection process is an essential component of RTI which is designed to provide additional
supports and accommodations to students. The State Longitudinal Data System (SLDS) makes
available data to teachers at the individual student level but also provides teachers with tools to
develop profiles of classroom needs and will link to instructional activities designed to address
identified areas of content. SLDS resources can be found at the following link:
http://www.gadoe.org/Technology-Services/SLDS/Pages/SLDS.aspx .
Since alternate assessments based on modified achievement standards (AA-MAS) are not an option
now that Georgia Milestones is in place. Georgia will continue to work with districts, schools, and
teachers to ensure a smooth transition for students who formerly participated in the state's AAMAS, the CRCT-M. The design of Georgia’s assessment system intentionally considers the needs
of students at all levels of the achievement continuum, including those that have struggled to
demonstrate what they have learned on traditional large-scale assessments. Georgia’s assessments
are being designed to ensure there is sufficient opportunity for students who are very low achieving
(or very high achieving) to demonstrate concepts they comprehend and how they can apply these
concepts. Georgia participated in the NCEO sponsored meeting, Successfully Transitioning Away
from the 2% Assessment, held in Atlanta in February 2014, and developed a plan for transition
from the CRCT-M to the regular assessment. Georgia’s resources were highlighted on their
website and we were asked to participate and present in a follow-up webinar in July 2014.
http://www.cehd.umn.edu/nceo/AAMAStransition/default.html
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The open-ended, performance-based, and innovative nature of the test items and tasks that will be
included on the assessments should allow students this opportunity to demonstrate proficiency. To
help prepare both teachers and students for this new type of assessment (historically Georgia's
assessment system has been selected-response), Georgia has used its Race to the Top funds to build
both a formative item bank and benchmarks that will be comprised of mainly open-ended,
performance-based items and tasks. Significant training and support will be provided to districts in
the use of these items, with special consideration given to strategies for low-performing students
(i.e., diagnosing and addressing student weaknesses). The GaDOE Special Education staff is
proactively designing teaching resources, formative tools, and professional learning opportunities
for this transition. Additionally, Georgia is building item prototypes and resources that will be
available to teachers and students to use prior to full implementation of the assessment system.
As Georgia prepared for the 2014-2015 implementation of new assessments, training was provided
to systems on appropriate placement decisions given the phase-out of the AA-MAS through
multiple webinars and presentations by Assessment and Special Education staff.
To facilitate discussions about the transition from the AA-MAS, a parent brochure was developed
to explain the transition to parents. It may be accessed using the following link:
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/CRCTM.aspx .
Additionally, information about the new Georgia Milestones Assessment System and the transition
from the CRCT-M was presented at the annual Parent Mentor conference:
http://www.parentmentors.org/learning-curve/kickoff-conference-2014-2/conferencedownloads-and-materials/ .
Access to Accelerated Options
The proposed CCRPI will highlight the GaDOE’s continuous commitment to accelerated learning
opportunities with several of the indicators included in the post secondary readiness category of the
high school version. Indicators in this section highlight AP, IB, dual enrollment (high school
students also enrolled in college units for dual credit), SAT, and ACT scores that indicate college
readiness, as well as a commitment to students entering colleges without need of remediation or
support. This is not a new commitment for the GaDOE. Georgia has an active Advanced
Placement (AP) support system in place, coordinated by the College Readiness Unit at the GaDOE.
One of the post secondary readiness indicators on the high school CCRPI measures the percentage
of students in each high school participating in AP, IB, and other accelerated learning opportunities.
This indicator is captured in the Achievement Score and Progress Score for each high school.
(Appendix A, CCRPI, 3 levels)
GaDOE sponsors the Georgia Virtual School (GAVS). This online instructional program offers
students and schools across the state access to many courses, such as Advanced Placement (AP), that
might not seem possible due to limited demand and enrollment in the smallest schools. The Georgia
Virtual School offers 27AP courses that students can take during the school day or after school hours.
These courses have made AP available to students that might otherwise be caught in an opportunity
gap. During the 2013-2014 school year, GAVS provided AP instruction to 1560 students in 198 high
schools.
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For the past ten years, the GaDOE has offered districts a grant opportunity to assist with funding to
train more teachers at AP Summer Institutes. Schools with the smallest AP programs receive priority
in the grant review process. Over the past ten years more than 3,000 teachers have completed AP
Summer Institutes paid for in whole or in part by this grant. The state also pays for one AP exam for
each economically disadvantaged (ED) student. In the past three years, Georgia has experienced 20%
growth in the number of ED students taking AP exams, 8% growth in the number of exams taken by
ED students that are scored at 3 or higher, and 26% growth in the total number of AP exams taken by
ED students. Georgia ranks 15th in the nation on participation and performance in AP Exams (APRN,
The College Board, February 2015). On June 25, 2014, the College Readiness unit of GaDOE
worked with the School Effectiveness unit to bring a workshop, entitled Teacher Keys Effectiveness
System and Academic Rigor, to over 300 administrators from Priority and Focus Schools. The
workshop was well-received and many schools have called for extended assistance in this area.
The College Readiness Unit of GaDOE also works directly with the high schools to ensure that
administration and instructional leadership teams understand the power of AP Potential and know
how to use AP Potential. This tool helps schools recruit students for AP courses that might otherwise
be overlooked due to past academic record or other issues that might make a student a bit invisible in
the realm of rigor.
GaDOE is keenly aware of the need to move Georgia’s students toward increased proficiency in
mathematics. While this work entails building mathematical supports it also involves having a strong
curriculum framework in advanced mathematics. Georgia currently offers its schools two options for
advanced mathematics tracks. Additionally, Georgia has law and policy that requires that schools
work with students to allow them to advance when ready. Examples include middle school students
being able to take high school courses, high school students being able to test out of a course by
exhibiting competency in the content area, and active encouragement in dual enrollment. As early as
2002, Georgia’s Graduation Rule (IHF-5) has offered systems the option to award credit for high
school courses taught in middle school. The current Graduation Rule (IHF-6) includes this option.
To provide opportunities for engaging, relevant, and challenging curriculum for all Georgia students,
a variety of advanced academic and career pathway courses are provided that strengthen student
readiness for college and careers. Student participation in the sequenced course pathway program
supports a school’s accountability report as indicated by the College and Career Ready Performance
Index (CCRPI) score. Georgia’s Career, Technical, and Agricultural Education (CTAE) pathway
program provides a coherent sequence of courses that includes rigorous content aligned with
business- and industry-related standards leading to college and work readiness in a focused area of
student strength and interest. Along with Georgia’s 17 career clusters and pathway sequenced
courses, students may select courses from an advanced academic pathway in any of four content areas
of English/language arts, mathematics, science, and social studies. Students must meet more
stringent requirements by completing advanced courses with opportunities for college credit.
Additional pathway course opportunities are also provided in the areas of fine arts and world
languages addressing student talents and interests. This real world option helps open the door for
many ED students who might otherwise drop out of high school. This experience helps them see that
pathway courses can lead directly from high school graduation to career.
Building Capacity for Georgia Standards of Excellence (GSE) into the Future/ Higher Education’s
Role
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The University System of Georgia (USG) has embraced the transition to college and career
standards and has been engaged in numerous working groups to ensure success, focused on ultimate
postsecondary success. USG has embedded the CCGPS into all new teacher preparation programs
and currently is in the process of ensuring that the standards are reflected in existing programs. It is
important to note that USG teacher preparation programs reflect the Georgia Performance
Standards. There is a high correlation between the GPS and Common Core State Standards.
Therefore, Georgia's programs are already in close alignment.
Higher-Education faculty members have been involved from the beginning of the standards
movement in Georgia in 2004 and continue to be involved. (Georgia’s leadership in Achieve’s
American Diploma Project solidified the strengthening of the partnership between the GaDOE and
Higher Education). Involvement included the review of draft standards, online crosswalk, and
alignment feedback opportunities, and current participation includes the precision review process
for the Common Core Georgia Performance Standards. The precision review process included
alignment of standards through coursework and articulation agreements with post-secondary
institutions to ensure a smooth transition to college and career ready standards. Various meetings
and webinars with ELA and mathematics curriculum coordinators and advisory committees
inclusive of higher-education staff have been provided with ongoing opportunities for discussion
and comment. As Georgia reviewed and revised its content standards in ELA and mathematics,
faculty served on the academic committees which finalized the revisions and update to the
standards adopted by the State Board of Education in January 2015.
There has also been significant consultation with USG and TSCG on the Complete College
Georgia plan, released in November 2011, as a result of Georgia’s work in Complete College
America. This Complete College Georgia plan is contingent upon continued collaboration
between the IHE’s and the GaDOE to successfully transition to and successfully implement
college and career ready standards.
Faculty from USG reviewed and provided feedback regarding the Common Core Standards and
are currently involved in the following ways:
1. Active engagement with SREB-led development of 12th grade transition courses
focused on mathematics and literacy;
2. The newly adopted Complete College Georgia Plan, a collaboration between USG, TCSG
and the GaDOE, makes explicit the relationship and importance of K-12 college/career
readiness towards meeting college completion.
The Technical College System of Georgia (TCSG) supports the transition to college and career
ready standards as proposed by the GaDOE. TCSG supports the utilization of the Common Core
State Standards in preparing students with the knowledge and skills they need to achieve in order to
graduate from high school ready to succeed in entry level, credit bearing academic college courses
without the need for remediation. Post secondary faculty from TCSG have been engaged in the
review of the standards and college-ready assessments. TCSG actively participates with the
GaDOE in the implementation of the transition to college and career ready standards.
The GaDOE partnered with several IHEs, public (6) and private (1), during the 2010-2011
academic year in a Pre-service Field Study for the existing CLASS Keys evaluation tool. Pre44
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service program faculty conducted in-field observations and collected perception data regarding the
use of the CLASS Keys rubrics for pre-service teacher observation, rating, and feedback purposes
during field assignments. One focus of this work was the pre-service teachers' understanding and
effective utilization of the GPS in planning for and conducting instructional activities in the
classroom. This collaboration will continue during the 2011-2012 pilot of the restructured rubricbased observation instrument for teachers and the entire Teacher Keys Evaluation System (TKES).
The TKES performance standards one and two focus specifically on the new college and career
ready standards. The ongoing collaboration with teacher preparation programs in the field study
will provide one strong avenue of communication.
From June through September 2011, and continuing through the 2011-2012 school year, the
GaDOE Induction Task Force has been, and will be, working to develop and communicate to the
school districts in the state induction guidelines for new teachers and for building principals. These
guidelines will focus on including all students with special emphasis on English Learners, students
with disabilities, and low-achieving students. Race to the Top districts are required to use these
guidelines to review and revise existing principal induction programs or to develop new principal
induction programs for implementation during the 2012-2013 academic year. All other districts in
the state are included in the communication and review of the induction guidelines, and they are
encouraged to use them to inform and strengthen their district-specific induction programs. These
guidelines were developed under the leadership of the GaDOE and with collaboration from the
Georgia Professional Standards Commission, by a fifty-member task force that included a
significant number of faculty members and deans of teacher and leader preparation programs. The
guidelines for both teachers and building principals require mentoring, ongoing performance
assessment, and systematic professional learning to support success in meeting the expectations of
the Teacher Keys and Leader Keys Evaluation Systems and in increasing student learning and
growth for all students including ELs, students with disabilities, and low-achieving students. A
primary focus of this work is assessing the status of and supporting growth in teacher and leader
understanding and effective implementation of the new college and career ready standards. The
IHEs represented in the task force were excited to have the opportunity to participate in the
development of induction guidelines and to be able to plan to incorporate those guidelines into the
work of their preparation programs. The collaboration among the GaDOE, the Georgia
Professional Standards Commission, IHEs, and school districts will continue to inform this work
and help ensure successful preparation of incoming teachers and leaders to be more effective
classroom leaders and teach effectively to all students including English Learners, students with
disabilities, and low-achieving students.
The GaDOE has also partnered with Bill and Melinda Gates Foundation (BMGF) in an activity to
further support a successful transition to Common Core GPS and to increase student achievement
in ELA and mathematics. The Common Core GPS Implementation Grant is currently funding
intensive training in Literacy Design Collaborative (LDC) writing strategies for close to eighty
teachers and curriculum leaders from 5 systems in the state and all sixteen of the Regional
Education Service Agencies (RESA). The teachers represent ELA, social studies, science and
technical subjects. Funding is also being used to train a similar number of mathematics teachers
and curriculum leaders from 6 systems and the RESAs in the Formative Assessment Lessons
(FAL) and strategies developed by the Shell Centre. The teachers in this project include teachers of
ELs and students with disabilities. This core of well trained teachers and curriculum leaders will
assist the GaDOE in rolling out these strategies on a statewide basis in 2012-13. BMGF and the
GaDOE believe the LDC and FAL strategies will make a significant improvement in student
achievement in literacy and mathematical problem solving for all Georgia students.
45

ESEA F LEXI BI LITY – REQ UEST

U. S. DEP ARTMEN T OF E DUC ATION

Statewide Assessments
As Georgia implements the GSE, the assessment blueprints will be adjusted to reflect any changes
in grade level content standards and achievement expectations. As previously discussed in this
document, the GSE is well aligned to the CCSS, allowing transition rather than complete
redevelopment. With the implementation of the GPS beginning in 2006, Georgia has a successful
history of significantly increasing the rigor of its assessment system. As the assessment system
transitions, a review of performance expectations may be warranted. Georgia is working with its
Technical Advisory Committee, comprised of six nationally renowned measurement experts, to
navigate the transition during the interim years before the common assessments are implemented in
2014-2015.
Georgia has demonstrated its commitment to ensuring students were college and career ready upon
graduation. (Attachment 6: Race to the Top Assessment Memorandum). Through the American
Diploma Project, Georgia has partnered with its postsecondary agencies (the University System of
Georgia and the Technical College System of Georgia) to set a college-readiness indicator on high
school assessments. Postsecondary faculty from both agencies have been and continue to be
involved in the test development process through item review. Higher education faculty will serve
on standard setting committees when convened.
Since the introduction of the Georgia’s college and career ready standards, advanced course taking
opportunities have been expanded across the state to increase the offering of high school courses at
the middle school level as State Board of Education rules do not prohibit the offering of high school
courses at the middle school level. Many schools and districts are taking advantage of this offering,
particularly with mathematics which is a core requirement, as defined by the State Board of
Education, for earning a high school diploma. Coordinate Algebra is often offered in the 8th grade and
has a required End of Course (EOC) assessment. Historically, a burden has been placed on middle
school students who are enrolled in a high school course with a required EOC assessment. These
students are also required to take the End of Grade (EOG) assessments for their enrolled grade. To
alleviate this burden, beginning in the 2015-2016 school year, middle school students taking a high
school mathematics course with a required EOC will not be required to take the same subject EOG
assessment. By doing this, Georgia will assess middle school students with the corresponding
advanced, high school level assessment in place of the assessment that would otherwise be
administered to the student for the grade in which the student is enrolled. In short, students will be
assessed with a measure aligned to the instruction they received. The results of the EOC assessments
taken by middle school students will be utilized in CCRPI Content Mastery calculations for middle
schools.
It is important to note that Georgia assesses two high school mathematics courses that are required,
by State Board of Education Rule, of all students. Middle school students who are enrolled in
advanced courses and tested while in middle school will also take core courses that are assessed when
they enroll in high school. For example, middle school students who complete Algebra in middle
school will take the associated Algebra EOC at that time. They will then take Geometry when
enrolled in high school and take the associated Geometry EOC at that time. All EOC assessments are
aligned with the associated advanced, high school course. Additionally, students will be assessed with
a measure aligned to the instruction they received. The results of the EOC assessments taken by high
school students will be utilized in CCRPI Content Mastery calculations for high schools.
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Since many districts offer Physical Science at the middle schools level, Georgia will assess middle
school students with the corresponding advanced, high school level assessment in place of the
assessment that would otherwise be administered to the student for the grade in which the student is
enrolled. It is important to note that Georgia will assess only the students enrolled in an advanced,
high school level science course with the advanced, high school level EOC science assessment. In
short, students will be assessed with a measure aligned to the instruction they received. The results of
the EOC assessments taken by middle school students will be utilized in CCRPI Content Mastery
calculations for middle schools.
It is important to note that Georgia assesses two high school science courses that are required, by
State Board of Education Rule, of all students; however, Physical Science is not required of all
students. Middle school students who are enrolled in advanced courses and tested while in middle
school will also take core courses that are assessed when they enroll in high school. For example,
middle school students who complete Physical Science in middle school will take the associated EOC
at that time. They will then take Biology when enrolled in high school and take the associated EOC at
that time. Biology is required of all students matriculating. All EOC assessments are aligned with the
associated advanced, high school course. Additionally, students will be assessed with a measure
aligned to the instruction they received. The results of the EOC assessments taken by high school
students will be utilized in CCRPI Content Mastery calculations for high schools.
Georgia’s Growth Model
As part of Georgia’s Race to the Top initiative, Georgia has worked with the National Center for
the Improvement of Education Assessments, Inc. and the Georgia Effectiveness TAC to select a
statewide growth model. Georgia has selected a statewide growth model for implementation
during the 2011-2012 year. For Georgia, the infusion of a growth model moves accountability
beyond attainment or status indicators (how many students achieved proficiency) towards
information on both proficiency and student progress on statewide assessments. Under the
guidance provided by the growth model steering committee and technical experts, Georgia is
implementing the Student Growth Percentile (SGP) model. The technical implementation of a
statewide SGP model utilizes both norm and criterion referenced data in making growth
predictions -- norm-referenced information provides a consistent context in which to understand
performance, along with achievement status relative to the academic performance of similarly
positioned peers. Georgia further proposes the anchoring of a normative approach to proficiency
standards on statewide assessments – growth to standard – with the standard providing the
consistent criterion for all students. This approach provides information on whether student
growth is sufficient to either achieve or retain proficiency within a specified time period such as an
academic year.
This model has been adopted by several other states and is a technically sound and understandable
method for measuring student growth that is compatible with the state’s assessment system. An
advantage of this model is that the results are reported in terms of a metric many educators and
parents are already familiar with, percentiles (which range from 1 to 99). Another primary
consideration in the selection of this model is that it allows all students to demonstrate growth
regardless of their achievement at the beginning of the school year. All students, whether they
begin the school year with high or low prior achievement, have the same opportunity to
demonstrate growth.
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SGPs are calculated by comparing a student’s history of test scores to the scores of all the other
students in the state with a similar score history. Scores from both the Criterion-Referenced
Competency Tests (CRCT) and the End of Course Tests (EOCT) will be considered. In essence, a
student is compared to his or her academic peers (those with a similar score history), and the
progress he or she has made is reported as a percentile. A student with an SGP of 65 on the Grade
5 Mathematics CRCT has demonstrated more progress or growth than 65% of his or her academic
peers. As the state transitions to the Georgia Milestones Assessment System, the SGP will
continue to be calculated.
Performance Flags are a visual representation for schools and districts which signal subgroup
performance on state assessments as well as graduation rate. Assessment and graduation rate data
are disaggregated by subgroup for the nine traditional ESEA subgroups. Performance Flags are
triggered by Performance Targets. The Performance Targets are set based state proficiency rates as
well as the state graduation rate. Performance Targets increase annually.
Georgia is in a unique position in its application of a student growth model. Georgia’s content
assessment standards clearly articulate a learning progression within each content area and across
grades. Additionally, Georgia’s assessments that provide sufficient precision across the full range of
student achievement and the development of the GaDOE’s K-12 longitudinal data system allows for
linking of student data a across number of years.
In addition, Georgia is encouraging an increase in student achievement rigor through a multitude of
ways:
• In April 2011, the State Board of Education adopted a Secondary Assessment Transition
plan, beginning a phase-out of the Georgia High School Graduation Tests (GHSGT). Until
this time, Georgia ran a dual assessment system at the high school level, mandating both the
graduation tests as well as End of Course Tests (EOCT) in eight core content courses (two in
each of the four content areas). Historically, the GHSGT have been used for accountability,
however with the transition plan accountability will now be based on the EOCT. The EOCT
are more rigorous assessments, measuring the content standards with more specificity as
opposed to the GHSGT which reflect content standards across multiple courses.
• With the CCRPI, Georgia will incorporate measures of post-secondary readiness with the
inclusion of the SAT and ACT (percent of students achieving the college-readiness
benchmark).
• Through the CCRPI, Georgia will incorporate a target Lexile reading score that is well
above the Lexile score currently associated with the proficient standard at the specified
grades. This target Lexile score sets a rigorous, yet attainable, goal for schools and was set
in consideration of the text demands inherent in the Language Arts Common Core
standards.
• Through the CCRPI, Georgia will encourage schools to move students into the exceeds
performance level (i.e., advanced).
• As Georgia implements Georgia Milestones, which is explicitly designed to send a signal
of college and career readiness, a new baseline will be established for both the assessment
system as well as the accountability system (inclusive of the performance targets utilized
within the CCRPI).
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CCGPS Implementation and Training Plan
Key Milestones

Align CCGPS with GPS

Timeline
July 8, 2010
Bd.Meet
Aug. 10-Aug.
11

ELA and Math Precision
Rev.

Aug. 10-Aug.
11

Prof. Learning for Admin.

Feb. 2011-July
2011

Adopt CCGPS

Party (ies)
Responsible
CIA
Division/BOE
ELA/Math
Committees

Evidence

Resources

July 8 Board Agenda
GaDOE Website

ELA/Math Committees
7/28/11
CIA
ElluminateLive
Division/BOE
Webinar

GaDOE staff/teachers/post
secondary/business
Advisory Committees-curriculum
experts/teachers/post secondary/bus.
RESA
Directors

RESA Attendance Documents

Design CCGPS Math

Obstacles

Delivered face-to-face to
all RESA Directors
RESA Redelivered to all
Admin in District

Feb. 2011-June
2011

Math writers

GaDOE Website

Math Educators
at all levels

June, 2011

ELA Writers

GaDOE Website

ELA Educators at all levels

April 2011-June
2012

Math/ELA
Specialists

GaDOE Website

ELA /Math/IT
Specialists

June, 2011

Math/ELA/IT
Specialists

GaDOE Website

ELA, Math, IT
Specialists

April 2011-July
2011

ELA Specialists

GaDOE Website

ELA
Specialists

April 2011-May
2012

ELA/Math
Specialists

ElluminateLive
Webinars
Georgia Public
Broadcast

Oct. 2011-May
2012

36 CTAE/Math/
/Science/Tech

Funding

Curriculum Maps for K-12
Collaborate and create new
ELA Frameworks
Inventory/GaDOE
Resources
Develop needed Resources
Collaborate with IT on
tagging and designation of
resources for Learning
Management System
Create ELA transition
lessons
for standards which shift
grade levels
Collaborate/Create/Conduct
CCGPS Professional Learning

ELA/Math
Specialists

grade level and subject specific
Research/Collaborate/Write
Integrated CTAE/Science/Math

Instructional Units for H.S. &

GaDOE Website

middle/high/post secondary
teachers/business

middle and high teachers and
post
secondary/busines
ss
*Race to the Top Funds have alleviated many
funding obstacles

Technology Infused in units

The work reflected in the chart above has been completed in support of college and career ready
standards. GaDOE continues to support administrators and teachers through a blended approach to
professional learning in collaboration with RESAs, Georgia Public Broadcasting, and LEAs. GaDOE
curriculum staff will continue to work across divisions to inform and support the Teacher and Leader
Evaluation System, the CCRPI, the State Longitudinal Data System/Teacher Resource Link, Career
Pathway Initiatives, and the new Georgia Milestone Assessment Program.
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1.C
DEVELOP AND ADMINISTER ANNUAL, STATEWIDE, ALIGNED, HIGHQUALITY ASSESSMENTS THAT MEASURE STUDENT GROWTH
Select the option that pertains to the SEA and provide evidence corresponding to the option
selected.
Option A
Option B
Option C
The SEA is participating
The SEA is not
The SEA has developed and
in one of the two State
participating in either one of
begun annually
consortia that received a
administering statewide
the two State consortia that
grant under the Race to
aligned, high-quality
received a grant under the
the Top Assessment
assessments that measure
Race to the Top Assessment
competition.
student growth in
competition, and has not yet
reading/language arts and in
developed or administered
mathematics in at least
i. Attach the State’s
statewide aligned, highgrades
3-8 and at least once
Memorandum of
quality assessments that
in high school in all LEAs.
Understanding (MOU)
measure student growth in
under that competition.
reading/language arts and in
i. Attach evidence that the
(Attachment 6)
mathematics in at least
grades 3-8 and at least once SEA has submitted these
assessments and academic
in high school in all LEAs.
achievement standards to the
Department for peer review or
i. Provide the SEA’s plan
attach a timeline of when the
to develop and
SEA will submit the
administer annually,
assessments and academic
beginning no later than
achievement standards to the
year, statewide aligned,
Department for peer review.
high-quality assessments (Attachment 7)
that measure student
growth in
reading/language arts and
in mathematics in at least
grades 3-8 and at least
once in high school in all
LEAs, as well as set
academic achievement
standards for those
assessments.
For Option C, insert plan here. See attachment 7.
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PRINCIPLE 2: STATE-DEVELOPED DIFFERENTIATED
RECOGNITION, ACCOUNTABILITY, AND SUPPORT
2.A

DEVELOP AND IMPLEMENT A STATE-BASED SYSTEM OF
DIFFERENTIATED RECOGNITION, ACCOUNTABILITY, AND SUPPORT

2. A.i Provide a description of the SEA’s differentiated recognition, accountability, and
support system that includes all the components listed in Principle 2, the SEA’s plan
for implementation of the differentiated recognition, accountability, and support
system no later than the 2012–2013 school year, and an explanation of how the
SEA’s differentiated recognition, accountability, and support system is designed to
improve student achievement and school performance, close achievement gaps, and
increase the quality of instruction for students.
The goal of the state’s differentiated recognition, accountability, and support system is to provide
meaningful information about school and district performance that guides initiatives to effectively
improve student achievement and graduation rates, promotes capacity for sustained progress over
time, closes achievement gaps for all schools across the state, and targets interventions at those
schools with greatest need. Georgia is prepared to implement its revised differentiated recognition,
accountability and support system beginning in 2015-2016.
In its proposed plan, the GaDOE is requesting changes to the previously approved Elementary and
Secondary Education Act of 1965 (ESEA) consequence and reward structure that began
implementation during the 2012-2013 year. Georgia will identify Priority Schools, Focus Schools,
and Reward Schools and a Performance Flag system to increase school accountability for
subgroup performance. As part of this waiver request, Georgia is only required to identify detailed
subgroup information for Title I schools, but the same detailed information will be provided to all
school in the state.
Based on an analysis of data since the implementation of the 2012 ESEA flexibility waiver,
Georgia has detected a pattern of issues resulting from school identification and support. The
purpose of this waiver proposal is to address those identification and support issues.
Georgia’s revised waiver offers a distinct advantage in that it enables the state to more effectively
identify schools most in need of these supports and make school improvement decisions based on
meaningful data that highlights specific needs of the school. Interventions can be specifically
focused on improving achievement across all subgroups including English Learners and students
with disabilities.
Georgia’s Plan for Differentiated Accountability and Support
Beginning in 2015-2016, Georgia schools identified for support will fall into two categories
following US ED definitions, Priority Schools and Focus Schools. The identification and
support will address the need to raise student achievement, close achievement gaps, and
promote continual progress toward full proficiency for all of the students in Georgia.
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In order to ensure that a maximum number of schools receive specified services and supports,
Priority status will supersede Focus status. In the instance that a school would fall into both
categories, Priority Schools will be calculated first and those schools will not be eligible for
Focus status; however, the issues regarding achievement gap data will be addressed in the school
improvement plan.
The GaDOE supports the quality implementation of the Georgia’s Standards of Excellence as the
most effective way to address equity for students in Georgia. To that end, school improvement
efforts will address disparities where Performance Flags indicate discrepant patterns of
performance for different subgroups by focusing on interventions that promote standards for
underperforming groups. It is incumbent on the GaDOE to ensure that districts demonstrating
patterns of disparity receive support and guidance regarding implementation of the Georgia’s
Standards of Excellence, particularly as it relates to improving the achievement of economically
disadvantaged students, English Learners, and students with disabilities. In this way, school-level
performance flag indicators will be taken into account when formulating school improvement plans
for Priority Schools and Focus Schools.
These separate criteria establish categories that provide distinct, purposeful groups of schools and
districts identified as needing specific supports and interventions. Priority Schools are comprised
of the lowest achieving schools in the state based on the performance of all students, while Focus
Schools are those in which the largest gap size and smallest gap change exist. These
categorizations will impact both the types of supports and interventions initiated and the students
that will be targeted as part of a school’s school improvement plan. Under this system, the
GaDOE will be able to serve Georgia’s overall lowest achieving schools as well as lowest
achieving, high needs students in schools that are not traditionally captured in the lowest tier of
schools based on all students’ achievement. This system ensures that resources are used
efficiently and in an organized way that targets appropriate groups of students.
In addition, the GaDOE will work with the district in facilitating support for schools identified as
Priority or Focus. Support for all Priority and Focus Schools will begin with a comprehensive review
of performance on key school standards. Short-term action plans (i.e., Indistar tasks) will be
developed for standards scored below operational. These short-term action plans and school
improvement plans at each school will be developed and monitored by the school leadership team
with support from GaDOE and / or RESA. GaDOE and / or RESA will be responsible for monitoring
the implementation of the short term action plans and working directly with the school or LEA if
implementation is not done with fidelity. The GaDOE and/or RESA will enter into a formal
agreement with the LEA outlining the expectations of the LEA, school, and the GaDOE and/or
RESA.
Because the GaDOE supports the quality implementation of the Common Core Georgia
Performance Standards as the most effective way to address equity for students in Georgia,
school improvement efforts will address disparity where Performance Flags indicate discrepant
patterns of performance for different subgroups by focusing on interventions that promote
standards for underperforming groups. It is incumbent on the GaDOE to ensure that districts
demonstrating patterns of disparity receive support and guidance regarding implementation of
the Common Core Georgia Performance Standards, particularly as it relates to improving the
achievement of economically disadvantaged students, English Learners, and students with
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disabilities and closing existing achievement gaps. In this way, school level performance flag
indicators will be taken into account when formulating school improvement plans for Priority
Schools and Focus Schools.
The school improvement specialists working with Priority and Focus Schools have specific
knowledge and expertise in the use of data analysis, school improvement, implementation and
monitoring of school improvement plans, leadership development and instructional best practices.
The work of the school improvement specialists is monitored by staff at GaDOE and professional
learning for the specialists is on-going.
The GaDOE will also facilitate collaboration with other educational agencies such as Regional
Education Service Agencies (RESA), colleges and universities, and regional labs to provide a
statewide system of support for all schools.
Alternatives Plan for SES and Choice:
Georgia plans to require Priority Schools and Focus Schools to implement alternative supports rather
than SES and Public School Choice for students.
• The GaDOE data show that consistently less than 5% of eligible students take advantage of
the Choice option. Georgia introduced a state law (O. C. G. A. §20-2-2130) in 2009 that
provides an option for parents to request permissive transfers within districts, providing
comparable options for parents and students. (Appendix C, 20-2-2130)
• Results from our annual analysis of SES show that, overall, students receiving SES in
Georgia have not outperformed matched controls on state tests of achievement in any
subject area for the duration of the program. Thus, the GaDOE is proposing an alternative
supplemental tutoring intervention that would allow LEAs greater flexibility in designing an
extended learning program tailored to needs of their school that would have the capacity to
serve more students in need of such additional support. These Flexible Learning Programs
(FLP) would initially be funded through a minimum 5% set-aside requirement of Title I
allotments for the same schools that are currently mandated to implement SES (those in year
two of needs improvement status or higher based on FY11 AYP reports) and transition to all
schools in Priority or Focus status before the 2012- 2013 school year. (Appendix D,
Analysis of SES Provider Effectiveness)
Georgia will continue to require Priority Schools and Focus Schools to implement alternative
support as defined below. Specific components of the proposed program are outlined as Required
Interventions for Focus and Priority Schools:
1. All Priority Schools must offer Flexible Learning Program (FLP)
a. Any district having a school designated as a Priority School that falls within the
rank order of Title I schools served, must serve such school provided that the
school falls within the rank order of schools within the district. This also applies
to districts using grade span grouping to identify Title I schools to be served.
2. All Focus Schools status must offer Flexible Learning Programs (FLP)
a. Elementary schools offering a specials or activity class (music, art, etc.) are
encouraged to offer the FLP as a part of the rotation during this time period.
b. Middle schools offering connections are encouraged to offer the FLP as a part of
the rotation during this time period.
c. Where special/activity classes or connections classes are not offered as a part of
a school’s regular daily schedule, LEAs are encouraged to extend the school day
to provide FLP within the regular school day schedule.
53

ESEA F LEXI BI LITY – REQ UEST

U. S. DEP ARTMEN T OF E DUC ATION

d. For all schools not implementing the FLP through either specials/acitivity
classes, connections classes, or an extended school day offering, such schools
must offer two of these opportunities for all students to access the FLP
• Before School
• After School
• Intercession
• Summer Session
• Saturday Session
• Other
3. In addition, all schools must develop a corrective action plan that outlines how the
school will implement FLP
4. All Priority Schools and Focus Schools are required to send notices to parents
describing the school’s status, sharing data and information used to support
programming decisions, and explaining how parents may become involved in
improving the school.
5. All Priority Schools will be required to set-aside a minimum of 3 – 5% of their school’s
Title I allocation for professional development. GaDOE requested this change because
the 10% for professional learning was for professional learning for instructional staff
working in the Flexible Learning Program. This set-aside could total well over
$100,000 depending upon an individual Priority School’s allocation. GaDOE’s
experience proved that often times designating 10% for professional learning for
instructional staff working in the Flexible Learning Program was far too much given
the amount of professional learning required to fully implement the FLP. Priority
Schools will use the funds (5%-7%) that are not being set-aside under the new
requirement for other professional learning to assist instructional staff in meeting the
needs of at-risk learners in the school, instructional materials (software, supplemental
texts, maniplulatives, etc.) necessary to implement the school’s regular Title I, Part A
instructional program, and/or other allowable activities under Title I, Part A.
1) Proposed School and District Consequences:
Consequences for Priority Schools and Focus Schools will require schools to offer programs
that are based on Supplemental Education Services (SES) but offer greater flexibility to LEAs.
These new programs will improve the quality of service across the state, especially in rural
districts, and provide more opportunities for parental involvement and input from local school
boards about the types of interventions that are most appropriate for the schools in their
communities.
Georgia LEAs will be required to offer Flexible Learning Program (FLP) as a consequence for
all Priority Schools and Focus Schools. LEAs implementing FLP will be required to submit a
plan utilizing these consequences and a budget for approval by GaDOE Title Programs
Division.
While students in Priority Schools and Focus Schools will be eligible to receive FLP based on
low-income status and their individual student scores on state assessments, LEAs must prioritize
Title I FLP funding and services to the students in Priority Schools and Focus Schools based on
the following federal rank order:
1) Students in the following subgroups that are not meeting standards as identified by
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state assessment results: students with disabilities, English Learners, or free- and
reduced-price lunch subgroups; and, if funding levels allow;
2) All other students that are not meeting standards, as identified by state assessment
results; and, if funding levels allow;
3) Students who are meeting standards, as identified by state assessment results.
2) As part of the submitted plan LEAs in 2012-2013 will:
• List the schools that are required to offer Flexible Learning Program (FLP), their
classification as to Priority or Focus by school and district and if they are a Title I
school or not: Example:
• LEA Status (Priority School, Focus School) - School A - Targeted Assistance Title I Status
• LEA Status (Priority School, Focus School) - School B - School wide -Title I
Status
• LEA Status (Priority School, Focus School) - School C - Targeted Assistance Title I Status
• Project how much they are intending to budget on Flexible Learning Program (FLP) in
the following areas:
1) Program Coordination/Service Delivery – District office and/or School
2) Materials/Supplies – District office and/or School
3) Transportation
4) Snacks – What time of the day, if provided
5) Tutor Costs – Current Teachers or Contract Instructors
6) Total Cost of the FLP Program
7) Total Cost of the PC Program
8) Evaluation Method(s) to be used
• Customer Satisfaction
• Program Effectiveness
3) Required Program Data for the LEA to be maintained by school:
• Criteria used to determine how students were selected for the program and how the
student’s subject was determined,
• Rank ordered list of all eligible students designating whether student is enrolled in the
program or not. List should include students, grade level, and subject of tutoring,
• Hours of tutoring attended for each student,
• Staff hours of service,
• Group size for tutoring,
• Pre-assessment information for each student,
• Post-assessment information for each student,
• Goal or plan of tutoring for each student,
• Progress toward goal by student,
• Strategies to be used if goals not met by student,
• When does FLP occur (before/after/during school, summer, intercession, weekends),
• The days of the week the FLP occurs,
• How is transportation provided and for whom.
4) Monitoring of LEAs/Schools by Title I Division:
LEAs will be monitored by the Title Programs Division based on the following items:
• Number of students Eligible for Program
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Number of students served
Plan for offering services to and enrolling students across priority levels
Number of staff hired with job descriptions
Parental Involvement requirements
Sign-in sheets for staff, students, and parents
Assessment used by program
Methods used to improve student(s) learning
Monitoring of outcome on a monthly basis
Verification of parent notification of eligibility for Flexible Learning Program
Verification of parent notification of school status
Verification of parent notification for how to enroll their student in Flexible Learning
Program
Program evaluation of Flexible Learning Program by school
Program evaluation for overall LEA Flexible Learning Program

5) Evaluation of FLP Programs by SEA
Under the proposed waiver to grant LEAs flexibility to offer Flexible Learning Program (FLP),
the GaDOE will monitor program data and evaluate performance according to the overall goal
as stated in Title I, Part A legislation—increasing academic achievement on state assessments
and attaining proficiency in meeting state standards. The evaluation will quantify core program
components in an effort to highlight factors that contribute to effectiveness. Such a system
would allow the GaDOE to use data analyses to develop data- driven best practices and provide
training and ongoing support to LEAs that would promote continuous improvement of FLP
across the state.
Each FLP would be evaluated on the following dimensions:
• Customer Satisfaction
• Evaluation Question: What is the overall experience of stakeholders with the
program?
• Data Source: Stakeholder surveys
• Service Delivery
• Evaluation Question: Are the SEA, LEAs and programs in compliance with laws
and regulations?
• Data Source: Annual monitoring data, Program documentation, Federal reporting,
Public reporting, Technical Assistance, etc.
• Effectiveness
• Evaluation Question: Are programs contributing to increased student academic
achievement and performance on state education standards?
• Data Source: Student performance on state tests, Pre-post assessment measures of
state standards and academic skills targeting by programs, Performance Flag data,
and student growth in schools offering FLP.
• Evaluation results would be shared with stakeholders and the public and used to
inform ongoing program improvement.
6) Transition of Flexibility Plan
The Priority Schools and Focus Schools will be required to offer the FLP during the 20122013 school year.
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7) Required District Set-Aside
Local educational agencies (LEAs) with low category performance scores on the College
and Career Ready Performance Index (CCRPI) that are identified as outliers will be
required to spend not less than 5 percent of the LEA’s Title I allocation for professional
development. This required set-aside excludes funds reserved for professional
development under section 1119 of the Elementary and Secondary Education Act of 1965
(ESEA). This determination will be made annually utilizing weighted category
performance by grade span for LEAs. Funding under this set-aside must be used to address
identified academic deficiencies in the LEA for the content areas of reading,
English/language arts, mathematics, science, and/or social studies.
Although not required in the ESEA Flexibility Waiver, Georgia plans to implement the
following requirements.
Section 1116(b), 1116(c) flexibility:
State and local educational agencies (SEA and LEA) responsibilities for notification and
publicly reporting results will remain unchanged. These strategies and requirements include:
• Require LEAs to notify parents of the availability of services at least twice
annually.
• Require LEAs to provide at least one workshop/meeting explaining the LEAs
plan for providing Flexible Learning Program (FLP) services.
• Assist LEAs in using local media to notify parents of services.
• Require LEAs to offer parents the opportunity to view first hand FLP services
being provided for their children.
• Assist LEAs as they collaborate with parent/teacher/student organizations and
other parent organizations to ensure wide dissemination of the availability of FLP
and PC services.
• Assist LEAs as they work with local community organizations such as the,
Chamber of Commerce, Lions Club, Kiwanis Club, etc. to devise additional
strategies to notify eligible parents of FLP.
In order to increase future participation in FLP:
• The GaDOE will conduct a media campaign to communicate the new
accountability system of Priority Schools, Focus Schools, and Reward Schools
plus the impact of Performance Flags
• The Title Programs Division of the GaDOE will provide regional workshops and
webinars to distribute information regarding the new accountability system
• The Title Programs Division of GaDOE will post information regarding the
flexibility changes for FLP on the GaDOE website.
Transition Timeline for Differentiated Recognition, Accountability, and Support System
Following approval from US ED, the GaDOE will provide results regarding 2012-2013
Priority Schools, Focus Schools, and Reward Schools to schools, districts, parents, and
other stakeholders via GaDOE communications to LEAs, press releases, and the GaDOE
website.
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Projected Timeline for Implementation
Date
Following US ED
Approval

Action
Identify Priority Schools, Focus Schools, and Reward Schools
Outreach and communication related to Priority Schools,
Focus Schools, and Reward Schools and Performance Flags to all
stakeholders.

May 2015

August 2015

Ongoing professional learning for School Effectiveness Specialists to
support Priority Schools and Focus Schools.

School Improvement and other divisions at GaDOE will begin
providing interventions and supports in Priority Schools and
Focus Schools
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2. A.ii Select the option that pertains to the SEA and provide the corresponding
information, if any.
Option A
The SEA only includes student
achievement on reading/language arts and
mathematics assessments in its
differentiated recognition, accountability,
and support system and to identify
reward, Priority, and Focus Schools.

Option B
If the SEA includes student achievement
on assessments in addition to
reading/language arts and mathematics
in its differentiated recognition,
accountability, and support system and
to identify reward, Priority, and Focus
Schools, it must:
a. provide the percentage of students in
the
“all students” group that performed
at the proficient level on the State’s
most recent administration of each
assessment for all grades assessed;
and
b. include an explanation of how the
included assessments will be
weighted in a manner that will result
in holding schools accountable for
ensuring all students achieve
college- and career- ready standards.
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Does the SEA’s weighting of the included assessments result in holding schools accountable
for ensuring all students achieve the State’s college and career ready standards?
Given that alternate assessments based on modified achievement standards (AA-MAS) will not be
an option once the Common Core Assessments are implemented in 2014-2015, Georgia will work
with districts, schools, and teachers to ensure a smooth transition for students who formerly
participated in the state's AA-MAS, the CRCT-M. The design of Georgia’s system intentionally
considers the needs of students at all levels of the achievement continuum, including those that have
struggled to demonstrate what they have learned on traditional large-scale assessments.
Assessments are being designed to ensure there is sufficient opportunity for students who are very
low achieving (or very high achieving) to demonstrate concepts they comprehend and how they can
apply these concepts. The open-ended, performance-based, and innovative nature of the test items
and tasks that will be included on the assessments should allow students this opportunity to
demonstrate proficiency. To help prepare both teachers and students for this new type of
assessment (historically Georgia's assessment system has been selected-response), Georgia is using
its Race to the Top funds to build both a formative item bank and benchmarks that will be
comprised of mainly open-ended, performance-based items and tasks. Significant training and
support will be provided to districts in the use of these items, with special consideration given to
strategies for low-performing students (i.e., diagnosing and addressing student weaknesses). The
GaDOE Special Education staff is proactively designing teaching resources, formative tools, and
professional learning opportunities for this transition. Additionally, Georgia is building item
prototypes and resources that will be available to teachers and students to use prior to full
implementation of the assessment system. As Georgia prepares for the 2014-2015 implementation
of new assessments, training will be provided to systems on appropriate placement decisions given
the phase-out of the AA-MAS. Indeed, many of these conversations have already taken place as
systems have been informed that there will be no AA-MAS in 2014-2015.
The inclusion of all content areas holds schools more accountable for ensuring college and career
readiness. The indicator capturing the Lexile scores of students in grades three and five further
enhances the commitment to prepare students for middle school.
In 2014-2015, Georgia is implementing a new assessment program. Performance Targets will be reset
based on these data and will represent, at a minimum, annual performance goals from 2015-2020.
Currently, the Graduation Rate Performance Targets will sunset in 2016-2017. In an effort to
maintain a parallel trajectory with all Performance Targets, Georgia will also reset the Graduation
Rate Performance Targets. These targets will represent, at a minimum, annual performance goals
from 2015-2020.
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SET AMBITIOUS BUT ACHIEVABLE ANNUAL MEASURABLE OBJECTIVES

Select the method the SEA will use to set new ambitious but achievable annual measurable
objectives (AMOs) in at least reading/language arts and mathematics for the State and all
LEAs, schools, and subgroups that provide meaningful goals and are used to guide support
and improvement efforts. If the SEA sets AMOs that differ by LEA, school, or subgroup,
the AMOs for LEAs, schools, or subgroups that are further behind must require greater
rates of annual progress.
Option A
Option B
Option C
Set AMOs that increase in
Use another method that is
Set AMOs in annual equal
increments toward a goal
annual equal increments
educationally sound and
of reducing by half the
and result in 100 percent of
results in ambitious but
percentage of students in
students achieving
achievable AMOs for all
the “all students” group
proficiency no later than
LEAs, schools, and
subgroups.
and in each subgroup who
the end of the 2019–2020
are not proficient within
school year. The SEA
i. Provide the new AMOs
six years. The SEA must
must use the average
and an explanation of the
use current proficiency
statewide proficiency
rates based on assessments
method used to set these
based on assessments
AMOs.
administered in the 2010–
administered in the 2010–
2011 school year as the
ii.
Provide
an educationally
2011 school year as the
starting point for setting its
sound rationale for the
starting point for setting its
AMOs.
pattern of academic
AMOs.
progress reflected in the
i. Provide the new AMOs
i. Provide the new AMOs
new AMOs in the text box
and an explanation of
and an explanation of
below.
the method used to set
the method used to set
iii. Provide a link to the
these AMOs.
these AMOs.
State’s report card or
attach a copy of the
average statewide
proficiency based on
assessments
administered in the
reading/language arts
and mathematics for the
“all students” group and
all subgroups.
(Attachment 8)
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2 A I Option A
Setting Performance Targets
Performance Targets (AMOs) are used in the subgroup Performance Flags system. Georgia will utilize a
differentiated performance target structure (State Performance Targets and Subgroup Performance Targets)
within its Performance Flags to ensure that the state accountability system provides appropriate incentives
for continual and incremental growth of both all students and specific subgroups. The use of both a state
performance target and individual subgroup performance targets will ensure that schools receive detailed
feedback on each subgroup’s performance on graduation rate and statewide assessments.
Following the prescribed formula articulated within the waiver guidance, the following algorithm was
used to develop both the statewide State Performance Targets and statewide Subgroup Performance
Targets moving towards 2016-2017:
(1)

Annual Growth* =

(100% - 2011 Proficiency Rate) * 0.50)

6
*Annual growth rounded to the tenth decimal place
State Performance Target: The state performance target is set using All Students with the goal of
decreasing the percent of students who are not proficient by 50% by 2019-2020. The state performance
target provides a statewide commitment to high achievement across all subgroups and for all students.
Subgroup Performance Target: Using the same methodology for setting the state performance target,
individual subgroup performance targets have been set for each content area, statewide. The use of
subgroup performance targets allows Georgia to recognize the current level of achievement for
subgroups and differentiate annual growth for subgroups that need to make the most gains.
While Georgia’s ultimate goal is to achieve 100% of students graduating from high school consistent
with Georgia’s goal under Title I, flexibility provided through this wavier will allow Georgia to reset
Performance Targets for each subgroup. Under the guidance of the U.S. Department of Education,
Georgia selected the use of Option A, including ESEA subgroup differentiation, in resetting
Performance Targets for graduation rate and assessments within its waiver. Within Georgia’s Race to
the Top Application, Graduation Rate targets were set using the AMOs in place during the 2008-2009
year under Adequate Yearly Progress (AYP).
By using both the state performance target and subgroup performance targets, Georgia has developed a
system that will identify areas of low-performance within subgroups, and also identify areas of low
performance across the various statewide assessments and graduation rate. The use of two performance
targets creates an environment where rigorous expectations are provided through the state performance
targets and incremental and obtainable targets are set at the subgroup level. In this system, scores for
English learners will be included in the Content Mastery calculations once they reach two years of
instruction in U.S. schools. Recently arrived English learners in grades 3 - 8 may exempt one
administration of the State’s language arts assessment, per Title I of the ESEA §200.6(b)(4), if it is
determined to be in the student’s best educational interest due to his/her limited English proficiency.
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Georgia is now 8th in the nation in its number of unaccompanied children, immigrants and refugees.
Enrollment data for the school year 2013-2014 indicate that 3.2% of all English Learners were new-to-theU.S; of these, many students participated in all content area assessments. With that said, it is important to
note that many newly arrived students enter Georgia schools with limited or interrupted formal education
and possess low or non-existent literacy skills, even in their home language. State language arts
assessments administered to this population are not valid due to these newcomer students’ clear inability to
access the content measured by such assessments and despite the efforts of local education agencies to
support their transition to English language content and the U.S. education system. This is a position
supported by the Secretary of the U.S. Department of Education, who specified that prerequisite English
skills are necessary to participate in State reading/language arts assessments (Federal Register, Vol. 71, No.
177, p. 54189). Additionally, Thomas and Collier’s longitudinal study of over 200,000 English Learners
indicated that a student must participate in English language support programs for 5-6 years in order for the
typical 25 normal curve equivalent (NCE) achievement gap between ELs and native-English speakers to be
closed (2002). Thomas and Collier’s research findings revealed that EL students with 1-3 years of U.S.
schooling achieve at just the 25th NCE in Reading and the 37th NCE in Math – well below that of the
general EL population or native English speakers. This research, funded by the U.S. Department of
Education via the Center for Research on Education, Diversity and Excellence, was undertaken for the
purpose of developing and informing federal and state education policy as regards to our nation’s English
Learners.
Like the U.S. Department of Education, Georgia remains committed to providing the highest level of
language support services to its growing population of English Learner students and ensuring them the
benefit of high quality, research-based policies and programs. This flexibility request aligns with that
mission and the research supporting it.
To that end, Georgia will actively seek an amendment to its flexibility waiver to offer reasonable relief to
schools enrolling newly arrived EL students. Georgia will continue to grant school districts the flexibility
to waive the state English language arts (ELA) testing requirement for select newly-arrived EL students
whose participation in state standardized English language arts (ELA) content assessment is not in their
educational best interest for one year. These students will participate in mathematics and science testing the
first year and would participate in ELA testing the second year. These students would also participate in
the state’s English proficiency assessment, ACCESS for ELLs, in year 1 and year 2 (and potentially
beyond, as needed/required).
When these students first participate in the state ELA assessment in year 2, their ELA performance will
continue to contribute to the school’s content mastery CCRPI score. However, acknowledging English
proficiency is a necessary but not sufficient skill needed for students to achieve proficiency in reading and
writing within the academic domain of ELA, Georgia seeks to provide some relief to schools who succeed
in assisting students in attaining predicted achievement performance on the state’s ELA content area
assessment in year 2. In short, Georgia schools would be given an opportunity to earn bonus points on
CCRPI based on the ELA performance of these students in year 2, awarding schools credit for the progress
newly arrived students make in both English proficiency as well as English content knowledge.
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Using the relationship between the ACCESS for ELLs and Georgia’s ELA content assessment, each newly
arrived student’s content area ELA scale score will be predicted using linear regression. Additional points
will be awarded to schools for students who meet or exceed the predicted ELA content area score. This
methodology ensures that schools are held accountable for the ELA performance of these students, but also
gives them credit for demonstrating expected or greater than expected performance given students’ level of
English proficiency.
Within its amendment, Georgia will outline its methodology and provide specific details surrounding the
request. Georiga looks forward to receiving approval from US ED.
In the same mindset as the Performance Targets for statewide assessments and graduation rate, the
Performance Flag system will also “flag” subgroup performance as it relates to both the State and
Subgroup Performance Targets. Using the Performance Flags, as mentioned below, the Performance
Flag system will provide disaggregated feedback on each statewide assessment and graduation rate.
Performance Flags Legend:
Green Flag
: Indicates that a school met both the State Performance Target and the Subgroup
Performance Target.
SG
Yellow Flag S
: Indicates that a school met the Subgroup Performance Target or the State
Performance Target. A Yellow Flag with an “SG” inside signifies a school met the Subgroup Performance
Target but did not meet the State Performance Target. A Yellow Performance Flag with an “S” inside
signifies a school met the State Performance Target but did not meet the Subgroup Performance Target.

: Indicates that a school has not met both the State Performance Target and the Subgroup
Red Flag
Performance Target for a given indicator.
The Performance Flag system captures students meeting proficiency standards. Within the Performance
Flags, disaggregated data will be displayed for students meeting the proficiency standards. At this time,
Georgia is not seeking to redefine the state’s definition of proficiency (to include students making
significant growth to standard) in this flexibility request. Georgia will use the Performance Flag system
to provide feedback to schools and systems. The Performance Flags provide schools with feedback on
the effectiveness of interventions and supports.
In 2014-2015, Georgia is implementing a new assessment program. Performance Targets will be reset
based on these data and will represent, at a minimum, annual performance goals from 2015-2020.
Currently, the Graduation Rate Performance Targets will sunset in 2016-2017. In an effort to maintain a
parallel trajectory with all Performance Targets, Georgia will also reset the Graduation Rate Performance
Targets. These targets will represent, at a minimum, annual performance goals from 2015-2020.

The GaDOE will continue to work collaboratively with the Governor’s Office of Student Achievement
(GOSA) to publish Georgia’s State Report Card which will display school level subgroup performance
targets and subgroup achievement performance. Focus Schools, Priority Schools, and Reward Schools will
be listed as well as the additional Report Card reporting requirements.
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The following table provides a sample snapshot of the detailed subgroup performance for the state. Each
subgroup’s achievement and corresponding Performance Target is presented and Performance Flags are
displayed based on the Performance Targets.

Brief Overview of the CCRPI
Using a three-pronged approach, Georgia will calculate an overall CCRPI score to be used within the single
statewide accountability system. This score will reflect a school’s Achievement, Achievement Gap, and its
Progress. The weighted average of the Achievement Score, the Achievement Gap Score, and the Progress
Score determines the first three steps in a four step calculation of a school’s overall CCRPI score. To
further enhance best practices clearly aligned with college and career readiness, the CCRPI includes a
companion set of Exceeding the Bar indicators. Schools meeting set targets on some or all of these
indicators will earn additional points added to the score determined by the Achievement, Achievement
Gap, and Progress scores. The CCRPI reporting structure will also include a Financial Efficiency Rating
and a School Climate Rating, based on one to five stars. The Performance Flag system, will be a primary
feature of the CCRPI reporting structure.

65

ESEA F LEXI BI LITY – REQ UEST

2.C

U. S. DEP ARTMEN T OF E DUC ATION

REWARD SCHOOLS

2. C.i Describe the SEA’s methodology for identifying highest-performing and highprogress schools as reward schools.
Identification of Highest Performing Reward Schools
Based on the definition of Reward Schools found in the ESEA Flexibility guidance, Georgia will identify
Highest Performing Reward Schools that are among the highest 5% of Title I schools in the state.
Calculations to identify these schools are based on the achievement of the “all students” group in terms of
proficiency on the statewide assessments that are part of the SEA’s differentiated recognition,
accountability, and support system. Highest Performing Reward Schools will be identified annually.
State assessment data are utilized for calculating the Content Mastery indicators on the CCRPI. The Meets
and Exceeds rate is calculated for each subject assessment. Points are awarded based on the indicator’s
Meets and Exceeds rate. The Content Mastery category performance, a decimal value, represents an
aggregate Meets and Exceeds rate for all subject assessments. For example, the school’s Content Mastery
Category Performance is 0.976. This translates into an aggregate Meets and Exceeds rate of 97.6%.

1. Calculate a 3-year average of the CCRPI Content Mastery category performance for all schools.
2. Rank the schools based on the 3-year average CCRPI Content Mastery category performance.
3. Identify the highest 5% of Title I schools in the state based on the 3-year average CCRPI Content
Mastery category performance.
Calculate 5% of the count of Title I schools in the state based on the school year where the most
recent assessment data are available.
4. A school may not be identified as a Highest Performing Reward School if it has been identified as a
Priority or Focus School.
a. Priority Schools are identified as the lowest performing Title I schools in the state based on
the performance of the All Students group over a number of years.
b. Focus Schools are identified as Title I schools having the lowest Achievement Gap
performance in the state based on gap size and gap change.
5. To ensure that the identified Highest Performing Reward Schools do not have a significant
achievement or graduation gap, the following will be considered:
a. The school must have an Achievement Gap score greater than or equal to the state’s average
Achievement Gap score for Title I schools; and
b. The CCRPI subgroup Performance Flags will be reviewed to ensure the identified Reward
Schools do not have significantly more red Performance Flags (subgroup did not make
either the state or subgroup performance AMO) than a typical Title I School. Note that the
Performance Flags include graduation rate.
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c. The subgroup achievement and graduation rate data within a school will be reviewed to
ensure that any school identified as a Highest Performing Rewards School does not have a
significant achievement or graduation rate gap between subgroups within the school.
Identification of High Progress Reward Schools
Based on the definition of Reward School found in the ESEA Flexibility guidance, Georgia will identify
High Progress Reward Schools that are among the highest 10% of Title I schools in the state. Calculations
to identify these schools are based on the progress in improving the performance of the “all students” group
over a number of years on the statewide assessments that are part of the SEA’s differentiated recognition,
accountability, and support system. High Progress Reward Schools will be identified annually.
Student Growth Percentiles (SGPs) are utilized for calculating progress on the CCRPI. The Progress
component of CCRPI represents 25 points of the 100 point total. The percent demonstrating typical/high
growth is multiplied by 25 points to derive the points earned for Progress.

1. Calculate a 3-year average of the CCRPI Progress scores for all schools.
2. Rank the schools based on the 3-year average of the CCRPI Progress scores.
3. Identify the highest 10% of Title I schools in the state based on the 3-year average of the CCRPI
Progress scores.
Calculate 10% of the count of Title I schools in the state based on the school year where the
most recent assessment data are available.
4. A school may not be identified as a High Progress Reward School if it has been identified as a
Priority or Focus School.
a. Priority Schools are identified as the lowest performing Title I schools in the state based on
the performance of the All Students group over a number of years.
b. Focus Schools are identified as Title I schools having the lowest Achievement Gap
performance in the state based on gap size and gap change.
5. To ensure that the identified Highest Progress Reward Schools do not have a significant
achievement or graduation gap, the following will be considered:
a. The school must have an Achievement Gap score greater than or equal to the state’s average
Achievement Gap score for Title I schools or have improved their Achievement Gap score
from the prior year; and
b. The CCRPI subgroup Performance Flags will be reviewed to ensure the identified Reward
Schools do not have significantly more red Performance Flags (subgroup did not make
either the state or subgroup performance AMO) than a typical Title I School. Note that the
Performance Flags include graduation rate.
c. The subgroup achievement and graduation rate data within a school will be reviewed to
ensure that any school identified as a High Progress Rewards School does not have a
significant achievement or graduation rate gap between subgroups within the school.
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2. C.ii Provide the SEA’s list of reward schools in Table 2.
See Attachment 9, Table 2
2. C.iii Describe how the SEA will publicly recognize and, if possible, reward highestperforming and high-progress schools.
Georgia will recognize Highest Performing and High Progress Title I Schools each year at the Annual
Title Programs Conference. Further, these schools will each receive a monetary reward equal to
Georgia’s total reward allotment divided by the total number of Reward Schools. The Title I Highest
Performing and High Progress Schools districts are chosen for designation by the Office of State
School Superintendent and approved by the State Board of Education (SBOE) each year.
2.D

PRIORITY SCHOOLS

2.D.i Describe the SEA’s methodology for identifying a number of lowest-performing schools
equal to at least five percent of the State’s Title I schools as Priority Schools.
Identification of Priority Schools
Based on the definition of Priority Schools found in the ESEA Flexibility guidance, Georgia will identify
Priority Schools that are among the lowest 5% of Title I schools in the state. Calculations to identify these
schools are based on achievement of the “all students” group in terms of proficiency on the statewide
assessments that are part of the SEA’s differentiated recognition, accountability, and support system.
State assessment data are utilized for calculating the Content Mastery indicators on the CCRPI. The Meets
and Exceeds rate is calculated for each subject assessment. Points are awarded based on the indicator’s
Meets and Exceeds rate. The Content Mastery category performance, a decimal value, represents an
aggregate Meets and Exceeds rate for all subject assessments. For example, the school’s Content Mastery
Category Performance is 0.42. This translates into an aggregate Meets & Exceeds rate of 42.0%.

1. Calculate a 3-year average of the CCRPI Content Mastery category performance for all schools.
2. Rank the schools based on the 3-year average CCRPI Content Mastery category performance.
3. Identify the lowest 5% of Title I schools in the state based on the 3-year average CCRPI Content
Mastery Category Performance.
Calculate 5% of the count of Title I schools in the state based on the school year where the
most recent assessment data are available
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4. Identify high schools with a 4-year cohort graduation rate less than 60% in 2013 and in 2014 not
already captured in lowest 5%.
5. Schools identified as Priority Schools in 2012 which do not meet the exit criteria, will be reidentified as Priority Schools.
2. D.ii Provide the SEA’s list of Priority Schools in Table 2.
See Attachment 9, Table 2
2. D.iii Describe the meaningful interventions aligned with the turnaround principles that an
LEA with Priority Schools will implement.
All Georgia schools have The, Georgia School Performance Standards, as a guide to the body of
research on effective schools. These standards serve as the framework in which schools base their
improvement initiatives. The Georgia School Performance Standards serve as a tool for all schools in
the state. This document was field-tested during the 2004-2005 school year, and most recently revised
for the 2013 – 2014 school year using baseline data. An external validation study of the Georgia
School Performance Standards was conducted by the Georgia Partnership for Excellence in
Education. This external validation included responses from and critiques by a national panel of
experts in school improvement. Based on input from the external validation, further refinements were
made to the, Georgia School Performance Standards including clarification of language and the
development of linguistic rubrics to guide the standards application process. The final core strands
identified in Georgia School Performance Standards are listed in the table below.
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Georgia School Performance Standards – Core Component Strands Identified for
Promoting Success in All Schools
Strand
Curriculum

Assessment

Instruction
Planning and
Organization
Family, &
Community
Engagement

Descriptor
A system for aligning, facilitating and monitoring consensus-driven
content, performance standards, assessments, and resources to maximize
student learning.
Collecting and analyzing student performance data to identify patterns of
achievement and underachievement in order to design and implement
appropriate instructional interventions.
Designing and implementing teaching-learning-assessment tasks and
activities to ensure that all students increase their learning and achieve
proficiency on curriculum standards.
The processes, procedures, structures, and products that focus the operations
of a school on ensuring the attainment of standards and high levels of
learning for all students.
Engaging families and community members as active participants to help the
school achieve its continuous improvement goals.

The means by which teachers, administrators and other staff acquire,
enhance and refine the knowledge, skills, practices and dispositions
Professional Learning
necessary to create and support high levels of learning for all students.
Leadership

School Culture

The practice through which individuals and groups engage others to foster
the success of all students through the development, communication,
implementation, and evaluation of a shared vision of learning that leads to
school improvement.
The norms, values, standards and practices associated with the school as a
learning community committed to ensuring student achievement and
organizational effectiveness.

A school identified as a Priority School will receive the support of the Division of School and District
Effectiveness of the GaDOE. This support will be through assignment of a school effectiveness
specialist who will work with the school on a regular basis and will bring in other staff to support
identified areas for growth. Support for schools needing comprehensive services will be provided by
the GaDOE school effectiveness specialists and will be coordinated with other initiatives such as
School Improvement Grants (1003g). All supports and interventions will be implemented in 20152016. See SES expectation chart on the next page.
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SIS Expectations Chart
Curriculum
Assessment

•
•
•

Instruction

•
•

Planning and
Organization

•
•
•
•
•
•
•
•

•
•

Family and
Community
Engagement
Professional
Learning

•

Support the implementation of the plan for student, family and community engagement that
is embedded in the School’s Improvement Plan

•

Support the instructional coaches in planning and conducting professional learning based
on the components of the coaching cycle (list components)
Support and monitor the ongoing implementation of professional learning provided by the
state
Attend all GaDOE required professional learning with their respective school(s)
Participate in required GaDOE webinar sessions, when applicable
Participate in RESA and/or GLRS professional learning, when if applicable

•
•
•
•
Leadership

School Effectiveness Specialist Expectations
Ensure that the school is implementing state content standards
Ensure implementation of GaDOE Instructional Frameworks
Ensure framework/benchmark/assessments are given and results analyzed by teachers to
guide instruction
Ensure implementation of standards-based teaching and learning
Ensure quality professional learning focused on the components of the High Impact
Practice Rubric: Standards-Based Classrooms, Math Addendum for Standards-Based
Classrooms and the Standards for Mathematical Practice
Ensure that the School Improvement Plan is focused on the state content standards and
standards-based teaching and learning
Ensure that a plan for monitoring is in place and is implemented
Assist in the development, implementation, and monitoring of the School Improvement
Plan
Support the implementation of the Short Term Action Plan (STAP) and any corrective
action plan
Participate in the budgetary process and ensure that the school budget supports
implementation of the school improvement plan
Assist system and school(s) with development of a vertical plan to address feeder patterns
Review school data (demographic, student achievement, perception, process) to ensure that
plans are relevant to the data
Assist principal and leadership team with implementation and monitoring of:
 Student academic progress
 Attendance (student and teacher)
 Discipline
Assist the system and school(s) with analysis of feeder school student achievement data
Ensure that administrators and the leadership team guide school-wide planning related to
framework/benchmark/assessments

•
•
•
•
•
•
•

Ensure that the leadership team utilizes the Georgia School Performance Standards,
Leadership Standard 4, and the Leadership team High Impact Practice Rubric to self-assess
progress a minimum of three times per year
Ensure established roles and responsibilities of the leadership team are focused on
standards-based instruction and monitoring to support teaching and learning.
Ensure that appropriate norms and protocols (problem-solving & decision-making) have
been established, implemented, and regularly monitored
Ensure that the leadership team meets, at a minimum, twice a month
Ensure that the leadership team analyzes, develops, implements, and monitors Short Term
Action Plans (i.e. Indistar tasks) in the Web-based tool Indistar
Ensure that the leadership team addresses targeted areas and provides feedback from
internal and external reviews, for example, GAPSS, CTAE, SACS and Awareness/Focus
Walks
Ensure that the leadership team develops, implements, and distributes minutes to all staff in
a routine and timely manner
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Support follow-through with implementation of strategies delivered through the
professional learning opportunities provided by the GaDOE and RESA
Support the principal/leadership in monitoring the implementation of professional learning
Along with the principal, leadership team, and instructional coaches observe classrooms
and provide feedback for implementation of the state content standards and standards-based
teaching and learning
Ensure that the principal consistently monitors and evaluates teacher effectiveness and
provides appropriate feedback for teachers by implementing TKES with fidelity
Ensure that the school and district have a plan for hiring highly qualified, effective teachers
Support schools as they develop a comprehensive system to promote the academic
achievement and career readiness of all students.

In 2015-2016 LEAs will sign a three year Memorandum of Agreement (MOA) with the GaDOE on
behalf of Priority and Focus Schools. The memorandum of agreement will outline a set of nonnegotiable actions and interventions required of each Priority and Focus school. In addition, the MOA
will outline a set of non-negotiable actions for the district. The school and district non-negotiables are
aligned with the turnaround principles. The memorandum of agreement will be developed during the
spring of 2015.
Meetings will be held and agreements finalized with the superintendent, school principal, GaDOE
school effectiveness staff, and other designated staff from the district or GaDOE by September 30,
2015. Regional support will be provided to the Priority and Focus Schools and Districts. The
regional support will include school-based School Effectiveness Specialists to provide assistance
with implementation of the non-negotiable actions and interventions. In addition, a lead school
effectiveness specialist will regularly monitor implementation of the non-negotiable actions and
interventions of the school and district respectively. The web-based system, Indistar© will be used
as a platform for assessing and monitoring the school improvement process and for creating shortterm action plans (i.e., Indistar tasks). Priority Schools that are awarded the 1003(g) School
Improvement Grant (SIG) and begin the implementation of one of the SIG models of reform with
interventions aligned with the turnaround principles will continue to do so during the term of
funding.
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Non Negotiable Actions and Interventions for Priority and Focus Schools and
Alignment to US ED Turnaround Principles
Strand and Language of the Standard
Turnaround Principles
Curriculum Standard 1
Uses systematic, collaborative planning
processes so that teachers can have a shared
understanding of expectations for standards,
curriculum, assessment, and instruction.
Curriculum Standard 3
Uses a process to review curriculum documents
to ensure alignment to the intent and rigor of the
standards and revises as needed

Assessment Standard 2
Uses a balanced system of assessments including
diagnostic, formative, and summative to monitor
learning and inform instruction

Assessment Standard 3
Uses common assessments aligned with the
required standards to monitor student progress,
inform instruction, and improve teacher practices

Instruction Standard 4
Uses research-based instructional practices that
positively impact student learning
Instruction Standard 8
Establishes a learning environment that
empowers students to actively monitor their own
progress

Instruction Standard 9
Provides timely, systematic, data-driven
interventions

Strong Instruction. Strengthening the school’s instructional
program based on student needs and ensuring that the
instructional program is research-based, rigorous, and aligned
with state academic content standards
Strong Instruction. Strengthening the school’s instructional
program based on student needs and ensuring that the
instructional program is research-based, rigorous, and aligned
with state academic content standards
Use of Data. Using data to inform instruction and for continuous
improvement, including providing time for collaboration on the
use of data
Strong Instruction. Strengthening the school’s instructional
program based on student needs and ensuring that the
instructional program is research-based, rigorous, and aligned
with state academic content standards
Use of Data. Using data to inform instruction and for continuous
improvement, including
providing time for collaboration on the use of data
Strong Instruction. Strengthening the school’s instructional
program based on student needs and ensuring that the
instructional program is research-based, rigorous, and aligned
with state academic content standards
Use of Data. Using data to inform instruction and for continuous
improvement, including
providing time for collaboration on the use of data
Strong Instruction. Strengthening the school’s instructional
program based on student needs and ensuring that the
instructional program is research-based, rigorous, and aligned
with state academic content standards
School Culture. Establishing a school environment that
improves safety and discipline and addressing students’ social,
emotional, and physical health needs
Strong Instruction. Strengthening the school’s instructional
program based on student needs and ensuring that the
instructional program is research-based, rigorous, and aligned
with state academic content standards
Strong Instruction. Strengthening the school’s instructional
program based on student needs and ensuring that the
instructional program is research-based, rigorous, and aligned
with state academic content standards
Use of Data. Using data to inform instruction and for continuous
improvement, including providing time for collaboration on the
use of data
Extended Learning Time. Redesigning the school day, week, or
year to include additional time for student learning and teacher
collaboration
73

ESEA F LEXI BI LITY – REQ UEST

Professional Learning Standard 6
Monitors and evaluates the impact of
professional learning on staff practices and
student learning

Leadership Standard 6
Establishes and supports a data-driven school
leadership team that is focused on student
learning

Planning and Organization Standard 1
Shares a common vision/mission that defines
school culture and guides the continuous
improvement process.
Planning and Organization Standard 2
Uses a data-driven and consensus-oriented
process to develop and implement a school
improvement plan that is focused on student
performance

Planning and Organization Standard 3
Monitors implementation of the school
improvement plan and makes adjustments, as
needed

U. S. DEP ARTMEN T OF E DUC ATION

Strong Instruction. Strengthening the school’s instructional
program based on student needs and ensuring that the
instructional program is research-based, rigorous, and aligned
with state academic content standards
Effective Teachers. Ensuring that teachers are effective and able
to improve instruction by reviewing all staff and retaining those
determined to be effective, carefully selecting new teachers
including transfers, and providing job-embedded professional
development informed by teacher evaluation
Leadership. Providing strong leadership by reviewing the
performance of the current principal, replacing the current
principal or ensuring the principal is a change leader, and
providing the principal with operational flexibility
Use of Data. Using data to inform instruction and for continuous
improvement, including providing time for collaboration on the
use of data
School Culture. Establishing a school environment that
improves safety and discipline and addressing students’ social,
emotional, and physical health needs
Strong Instruction. Strengthening the school’s instructional
program based on student needs and ensuring that the
instructional program is research-based, rigorous, and aligned
with state academic content standards
Use of Data. Using data to inform instruction and for continuous
improvement, including providing time for collaboration on the
use of data
Strong Instruction. Strengthening the school’s instructional
program based on student needs and ensuring that the
instructional program is research-based, rigorous, and aligned
with state academic content standards
Use of Data. Using data to inform instruction and for continuous
improvement, including providing time for collaboration on the
use of data

Turnaround Principle 1: Leadership. Providing strong leadership by reviewing the performance of the
current principal, replacing the current principal or ensuring the principal is a change leader, and providing
the principal with operational flexibility.
Once schools have been identified as Priority Schools, the GaDOE will work in collaboration with the
district to assess the performance of the current principal. In addition, the GaDOE will review school
achievement trend data for the school(s) the principal previously served to determine the principal’s
track record in improving student achievement. Based on the review, the GaDOE and the district will
determine whether or not to replace the principal. Criteria will be developed and used to standardize the
decision regarding replacement of the principal. If the district makes the decision to replace the
leadership, the GaDOE will work with the district to develop criteria for selecting effective turnaround
leaders.
The Memorandum of agreement between the LEA and the GADOE will include the provision of flexibility
to turnaround principals in the areas of scheduling, staff, curriculum, and budget.
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Turnaround Principle 2: Effective Teachers. Ensuring that teachers are effective and able to improve
instruction by reviewing all staff and retaining those determined to be effective, carefully selecting new
teachers including transfers, and providing job-embedded professional development informed by teacher
evaluation.
In Priority and Focus Schools, the GaDOE and RESA school effectiveness specialists will work with the
school leadership to review the quality of staff members. This review will include student achievement
trend data included in the State Longitudinal Data System (SLDS) at the individual teacher level. The
GaDOE staff will work collaboratively to ensure processes and policies are in place to prevent the
transfer of ineffective teachers to Priority Schools. Teachers transferring to the Priority School will be
screened to prevent the selection of ineffective teachers.
Georgia has developed a comprehensive teacher evaluation system that focuses on providing feedback
regarding the implementation of standards based instruction of the GSE. The cycle included in this
teacher assessment process includes the use of conferencing, observation, and self reflection.
Upon identification, Priority and Focus Schools will be provided professional development and technical
assistance addressing leadership, the school improvement process, school standards, implementation of
the GSE, and implementation of job-embedded professional learning. Strategies to engage English
learners, students with disabilities, and economically disadvantaged students in the GSE will be at the
forefront of all professional development provided to
Turnaround Principle 3: Extended Learning Time. Redesigning the school day, week, or year to include
additional time for student learning and teacher collaboration.
The use of time is critical in ensuring that all students have an opportunity to learn. Georgia has flexibility
across districts in the determination of school calendars and length of school day. Although there is a
minimum time allocation, districts can configure the length of day and number of days in a variety of ways
that meets the needs of the students. The use of data analysis addressed in the Georgia School Performance
Standards enables a school to examine practices and processes currently being implemented, practices and
processes that need to be eliminated, and practices and processes that need to be expanded. School
effectiveness specialists will work with the leadership teams in schools to assess current schedules and
school calendars, and make appropriate revisions to provide additional learning time for students and
additional learning time for teachers. Additionally, Priority Schools will also be required to offer Flexible
Learning Programs (FLP) (Refer to 2.F).
Turnaround Principle 4: Strong Instruction. Strengthening the school’s instructional program based on
student needs and ensuring that the instructional program is research-based, rigorous, and aligned with
state academic content standards.
The importance of an effective teacher for every student in every classroom is documented throughout
current research. The GaDOE has adopted the GSE. Providing multiple opportunities for teachers to
master the implementation of the GSE is essential. The school effectiveness specialists that will serve
the Priority Schools are provided with professional learning opportunities to strengthen their
understanding of research-based instructional practices and programs (e.g., differentiated instruction,
formative assessment strategies, etc.). The school effectiveness specialists will provide support with
selection of research-based actions, strategies, and interventions for the school improvement plans and
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provide onsite support with implementation. The GaDOE has also developed frameworks and lessons
that address rigor for all students. Georgia has a strong history of working with the Regional
Educational Service Agencies (RESA) in supporting the implementation of the curriculum. RESAs are
currently involved in all GaDOE sponsored professional learning on the GSE and aligned assessments.
The GaDOE has developed online professional learning modules (FIP) to support LEAs in the process of
developing and implementing formative assessments. The knowledge and use of formative instructional
practices contained in the seven Georgia FIP modules align well with the performance expectations for
Georgia’s teachers and leaders. There is alignment to the Teacher Assessment on Performance Standards
(TAPS) of the Teacher Keys Effectiveness System (TKES) and the Leader Assessment on Performance
Standards (LAPS) of the Leader Keys Effectiveness System (LKES).
Turnaround Principle 5: Use of Data. Using data to inform instruction and for continuous improvement,
including providing time for collaboration on the use of data.
Upon identification, Priority Schools will participate in a state-led Georgia School Assessment on
Performance Standards (G-SAPS) and Focus Schools will participate in RESA-led Georgia School
Assessment on Performance Standards (G-SAPS). Through the G-SAPS analysis diagnostic process a
variety of data are collected from multiple sources to assess the status of a school on each of the school
standards. The data are combined to inform the results of the G-SAPS analysis, which, in turn,
informs the development and implementation of school improvement initiatives.
The Priority and Focus Schools and Districts will attend summer leadership academies for school and
district-based leadership teams. This professional learning opportunity will engage participants in the
use of school data to inform the continuous improvement process. School teams are actively engaged
in the school improvement process throughout the academy. Sessions provide support to school/district
leadership teams with the following actions illustrated below in the school improvement process.

The school effectiveness specialists will provide ongoing technical assistance to support the school
improvement process. Lead school effectiveness specialists conduct regularly scheduled site visits to
monitor implementation in Priority Schools. RESA School Effectiveness Specialists will monitor
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implementation in Focus Schools. A balance of support and pressure will ensure that Priority and
Focus Schools have the necessary tools needed and are accountable for improving student achievement.
Priority and Focus Schools will be provided technical assistance on the use of the Statewide
Longitudinal Data System (SLDS). This tool will allow teachers and administrators to access timely
and relevant data when planning and revising instruction. The SLDS allows teachers to rapidly see
student data from the current as well as previous years. The SLDS allows for quick and easy analysis
of the accumulated data for both individual students and groups of students. Access to such
information supplies teachers with a better understanding of the needs of their students. Consequently,
instruction guided by data is more likely to support and enhance the academic performance of all
students.
In addition, school effectiveness specialists will support administrators and teachers in the collection of
the four types of data and the use of the data to make instructional decisions. The memorandum of
agreement will require school leadership to meet a minimum of once every two weeks to analyze data,
assess progress toward school improvement goals, and determine actions to support implementation. In
addition, the memorandum of agreement will require collaborative planning time during the school day
for teachers. School effectiveness specialists will provide support and technical assistance to the schools
to ensure effective use of leadership team meetings and collaborative planning time.
Turnaround Principle 6: School Culture. Establishing a school environment that improves safety and
discipline and addresses students’ social, emotional, and physical health needs.
School effectiveness specialists will facilitate the analysis of teacher and student attendance data and
student discipline data. Based on the analysis, Priority and Focus Schools will include actions and
interventions to address issues and concerns with teacher and student attendance and student discipline in
the short-term action plan (i.e., Indistar tasks). School level staff members will continuously track and
monitor teacher and student attendance and discipline and make adjustments to the plans (Indistar tasks)
accordingly. Lead school effectiveness specialist and RESA school effectiveness specialists will monitor
implementation of actions and interventions to increase teacher and student attendance during site-based
monitoring visits to Priority Schools and Focus Schools
Turnaround Principle 7: Family and Community Engagement. Providing ongoing mechanisms for family
and community engagement.
Priority Schools will be required to develop and implement a plan for family and community
engagement. School effectiveness specialists will provide support and technical assistance to
the schools in the development and implementation of the plan. The schools will also be
required to participate in the professional learning opportunities related to family and
community engagement provided by the GaDOE. Lead school effectiveness specialists will
monitor the implementation and impact of the plan, and attendance at the professional
learning provided by the GaDOE.
The school improvement process used in Georgia is influenced by the work of Sir Michael Barber and
the Education Delivery Institute.
As our needs and the needs of the schools evolved, the format for the School Improvement process has
been further revised to create a user–friendly resource that provides the expectations of each step of the
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process, in a succinct manner. (See process in Turnaround Principle 5).
.S. DEPARTMENT OF E D UCAT

Priority Schools will also be required to offer Flexible Learning Programs (FLP) through a 5%
set-aside of their Title 1 allotments. Refer to 2.F
At the end of each year, the GaDOE will carefully review summative data and all content mastery
indicators from the CCRPI to assess progress of Priority Schools. In collaboration with school districts,
customizations will be made based on data to the non-negotiable actions and interventions for each
individual Priority school.
2. D.iv Provide the timeline the SEA will use to ensure that its LEAs that have one or more
Priority Schools implement meaningful interventions aligned with the turnaround principles in
each Priority school no later than the 2014–2015 school year and provide a justification for the
SEA’s choice of timeline.
Following approval from US ED, GaDOE will provide results regarding 2012-2013 Priority Schools,
Focus Schools, and Reward Schools to schools, districts, parents, and other stakeholders via GaDOE
communications to LEAs, press releases, and the GaDOE website.

Projected Timeline for Implementation
Date
Following Approval

May 2015

August 2015

Action
Identification of Priority Schools, Focus Schools, and Reward
Schools
Communication of Priority Schools, Focus Schools, and
Reward Schools and Performance Flags to all stakeholders.
Ongoing professional learning for school improvement
effectiveness specialists.
School Improvement and other divisions at GaDOE will begin
providing interventions and supports in Priority Schools and Focus
Schools

A description of how the SEA will ensure increased rigor of interventions and supports in schools
that have not made sufficient progress to exit priority or focus status by the start of the 2015-2016
school year.
Based on a review of the SEA’s resources and support provided to schools over the past three years, the
SEA is committed to providing increased support and technical assistance to the LEAs. This shift will
establish a clear chain of support as the SEA supports LEAs and the LEAs provide more rigorous and
targeted support to schools that have not made sufficient progress to exit priority or focus status. The SEA
will ensure increased rigor of interventions and supports in these schools by the start of the 2015-2016
school year by supporting LEA’s as they develop comprehensive district strategic plans (limited number of
goals) which will include but not be limited to:
· District Review facilitated by the GaDOE in collaboration with the RESA
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·

District needs assessment and root cause analysis facilitated by the LEA in collaboration with
GaDOE and RESA
· District review of how local, state and federal funds are coordinated and used
· District STAPs (monitoring) which will include additional non-negotiable actions, interventions and
standards in Indistar. STAPs will be created based on the results of the District Review and / or the
needs assessment and root cause analysis
· Focus on district leadership team development
In addition, the region teams will provide differentiated support based upon identified district needs.
2. D.v Provide the criteria the SEA will use to determine when a school that is making
significant progress in improving student achievement exits Priority status and a justification
for the criteria selected.
Using the US ED definition and methodology for identification, schools identified as Priority Schools
will receive school improvement support and are expected to implement recommended interventions for
a period of three years. The School and District Effectiveness staff will continue to monitor the progress
of all schools exited from Priority and Focus status.
Exit Criteria for Priority Schools
For a school to exit Priority status, the school’s Content Mastery Category Performance will need to
increase by 5 percentage points. The school’s 2015 Content Mastery Category Performance will be the
baseline from which the increase is measured. If the example above represents the school’s 2015 Content
Mastery Category Performance, then the target performance is equal to or greater than 0.42 (0.42 +.05 =
0.47).
1. Schools identified as Priority Schools based on achievement will be exited from Priority status
when they no longer meet the definition of a Priority School and have demonstrated a 5 percentage
points increase in Content Mastery Category Performance. The 2015 Content Mastery Category
Performance will serve as the baseline for this calculation as it is the first year of implementation of
the new assessment system.
2. Schools identified as Priority Schools based on graduation rate will be exited from Priority status
when they no longer meet the definition of a Priority school and have graduation rates (most recent
year and prior year 4-year cohort rates) greater than or equal to 60%.
3. Schools which were identified as Priority Schools in spring 2012 may exit Priority status if they
no longer meet the definition of a Priority School and have increased their Content Mastery
Category Performance by 5percentage points or have graduation rates (most recent year and
prior year 4-year cohort rates) greater than or equal 60%.
The table below shows the correlation of a percent of increase vs. a 5 percentage point gain in
achievement. The 5 percentage point gain is a rigorous expectation for schools to meet to be exited from
Priority School status.
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Based on historical data, it is unlikely that many schools would make such gains in one year. However,
should a school make a 5 percentage point increase in proficiency, the schools will continue to implement
support and services. Additionally, data for these schools will be monitored annually for re-identification
consideration.
2.E

FOCUS SCHOOLS

2.E.i
Describe the SEA’s methodology for identifying a number of low-performing schools equal
to at least 10 percent of the State’s Title I schools as “Focus Schools.”
Identification of Focus Schools
Developing and supporting excellent teachers and leaders is a necessary condition for improving the
outcomes of low-performing schools. In Georgia, the Department of Education performs the vital function
of identifying which schools exhibit the greatest need for additional supports for teachers and leaders. In
the current waiver submission, the state is proposing changes in how Focus Schools are identified. The new
method provides two improvements to the identification process. In using the achievement gap metric
within the College and Career Ready Performance Index (CCRPI), a transparent measure with which
schools and districts are already familiar, the state will be aligning principle two of the waiver with the
state’s comprehensive assessment and accountability system. The proposed methodology will allow the
state to identify schools that have a large gap between the bottom quartile of students and the state average
and are not closing that gap. Under the original ESEA waiver, Focus Schools were ranked for
consideration based solely on the size of existing gaps between the highest- and lowest-performing
subgroups within the school. This ranking method resulted in the state designating schools with high
overall achievement whose gaps were slightly larger than the gaps of low-performing schools. This change
will ensure that the state identifies schools with the greatest need for additional resources and state support
rather than schools that already have local capacity for improving outcomes for low-performing students.
Based on the definition of Focus Schools found in the ESEA Flexibility guidance, Georgia will identify
Focus Schools that are among the lowest 10% of Title I schools in the state that have a subgroup or
subgroups with low achievement. Using the bottom quartile of standardized scores for each subject
assessment, the size of the gap and the extent to which it is closing are calculated and considered in the
CCRPI Achievement Gap calculations. The Achievement Gap component of CCRPI represents 15 points
of the 100 point total. The Achievement Gap Category Performance is multiplied by 15 points to derive the
points earned for Achievement Gap.
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1. Calculate a 3-year average of the CCRPI Achievement Gap score for all schools.
2. Rank the schools based on the 3-year average CCRPI Achievement Gap score.
3. Identify the lowest 10% of Title I schools in the state based on the 3-year average CCRPI
Achievement Gap score.
Calculate 10% of the count of Title I schools in the state based on the school year where the
most recent assessment data are available.
4. Schools identified as Focus Schools in 2012 which do not meet the exit criteria, will be re-identified
as Focus Schools.
2. E.ii Provide the SEA’s list of Focus Schools in Table 2.
See Attachment 9
2. E.iii Describe the process and timeline the SEA will use to ensure that its LEAs that have one or
more Focus Schools will identify the specific needs of the SEA’s Focus Schools and their students
and provide examples of and justifications for the interventions Focus Schools will be required to
implement to improve the performance of students who are the furthest behind.
See narrative in 2.D.iii
In 2015-2016 LEAs will sign a three year Memorandum of Agreement (MOA) with the GaDOE on
behalf of Priority and Focus Schools. The memorandum of agreement will outline a set of nonnegotiable actions and interventions required of each Priority and Focus school. In addition, the MOA
will outline a set of non-negotiable actions for the LEA. The school and district non-negotiables are
aligned with the turnaround principles. The memorandum of agreement will be developed during the
spring of 2015. Meetings will be held and agreements finalized with the superintendent, school
principal, GaDOE school and district effectiveness staff, and other designated staff from the LEA or
GaDOE in August 2015. These non-negotiable actions and interventions for Priority and Focus
Schools are described on pages 69-79.
Projected Timeline for Implementation
Date

Action

Following Approval from
Identify Priority Schools, Focus Schools, and Reward Schools
US ED
Communication of Priority Schools, Focus Schools, and Reward
Schools and Performance Flags to all stakeholders.
May 2015
Ongoing professional learning for School Improvement
Effectiveness Specialists.
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School Improvement and other divisions at GaDOE will begin
providing interventions and supports in Priority Schools and Focus
Schools.

A description of how the SEA will ensure increased rigor of interventions and supports in schools
that have not made sufficient progress to exit priority or focus status by the start of the 2015-2016
school year.
Based on a review of the SEA’s resources and support provided to schools over the past three years, the
SEA is committed to providing increased support and technical assistance to the LEAs. This shift will
establish a clear chain of support as the SEA supports LEAs and the LEAs provide more rigorous and
targeted support to schools that have not made sufficient progress to exit priority or focus status. The SEA
will ensure increased rigor of interventions and supports in these schools by the start of the 2015-2016
school year by supporting LEA’s as they develop comprehensive district strategic plans (limited number of
goals) which will include but not be limited to:
· District Review facilitated by the GaDOE in collaboration with the RESA
· District needs assessment and root cause analysis facilitated by the LEA in collaboration with
GaDOE and RESA
· District review of how local, state and federal funds are coordinated and used
· District STAPs (monitoring) which will include additional non-negotiable actions, interventions and
standards in Indistar. STAPs will be created based on the results of the District Review and / or the
needs assessment and root cause analysis
· Focus on district leadership team development
In addition, the region teams will provide differentiated support based upon identified district needs.
2. E.iv Provide the criteria the SEA will use to determine when a school that is making significant
progress in improving student achievement and narrowing achievement gaps exits Focus status and
a justification for the criteria selected.
Exit Criteria for Focus Schools
For a school to exit Focus status, the school’s 3-year average of Achievement Gap points earned will need
to increase by 2.5 points from the 2014 baseline 3-year average of Achievement Gap points earned (2014,
2013, and 2012 Achievement Gap point average). For example, if the school’s 2014 3-year average of
Achievement Gap points is 3.1, then the target performance is 5.6 points (3.1 + 2.5 = 5.6).
1. Schools will be exited from Focus status when they no longer meet the definition of a Focus school
and have demonstrated a 2.5 point increase in a 3-year average of Achievement Gap scores. The
2014 3-year average of Achievement Gap points will serve as the baseline from which the increase
will be measured.
2. Schools that were identified as Focus Schools in spring 2012 may exit Focus status if they no
longer meet the definition of a Focus School and have increased their Achievement Gap points by
2.5 points.

TABLE 2: REWARD, PRIORITY, AND FOCUS SCHOOLS
Provide the SEA’s list of Reward, Priority, and Focus Schools using the Table 2 template. Use the
key to indicate the criteria used to identify a school as a Reward, Priority, or Focus school.
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TABLE 2: REWARD, PRIORITY, AND FOCUS SCHOOLS
See ATTACHMENT 9
2.F

PROVIDE INCENTIVES AND SUPPORTS FOR OTHER TITLE 1 SCHOOLS

2.F
Describe how the SEA’s differentiated recognition, accountability, and support system will
provide incentives and supports to ensure continuous improvement in other Title I schools that,
based on the SEA’s new AMOs and other measures, are not making progress in improving student
achievement and narrowing achievement gaps, and an explanation of how these incentives and
supports are likely to improve student achievement and school performance, close achievement
gaps, and increase the quality of instruction for students.
Title I schools that are not identified as Priority Schools or, Focus Schools will continue to be held
accountable for state and subgroup Performance Targets as evidenced through the annual CCRPI reports.
ESEA subgroup data based on the Performance Flags will be analyzed by each school and LEA, 20152016. Flags indicating continued issues within subgroups and/or across content areas will trigger
interventions at the school or district level. The specific type of intervention and support services could
be developed through the collaborative efforts of the LEA, RESA, and the GaDOE. The school and LEA
Title I budgets will be reviewed with the Performance Flag information as a consideration for all budget
needs.
In addition, after ensuring that all Priority and Focus schools have sufficient 1003(a) funds to carry out
interventions and there are 1003(a) funds left over, consideration will be given to allocating 1003(a) funds
to LEAs to provide interventions and support for low-achieving students in other Title I schools when one
or more subgroups miss either Performance Targets or graduation rate targets or both over a number of
years. Funds will be allocated to schools other than Priority and Focus status if there are sufficient funds to
provide Priority and Focus schools with at least 85% of the amount received the previous fiscal year and
there are enough funds to provide non-Priority and non-Focus schools with an adequate amount to
implement meaningful interventions.
The CCRPI will provide a broad picture of schools’ achievement across subject areas, gaps within schools,
gaps between school and state averages, progress, and subgroup Performance Flags as well as school
climate and financial efficiency ratings that will provide a wealth of data for supports that can be used to
address areas of need for all schools in Georgia, regardless of Reward, Priority or Focus status. Thus, in
addition to systematic support and interventions provided to Priority Schools and Focus Schools,
Georgia’s Georgia School Performance Standards, the Leadership Guide and Georgia School Assessment
on Performance Standards (G-SAPS) resources illustrate the GaDOE’s commitment to promotion of
Response to Intervention, Positive Behavior Interventions and Supports, and the continuous improvement
of all schools across the state. The GaDOE believes that all schools should strive for excellence and target
areas for improvement that will contribute to growth and success for all students; to this end, the proposed
plan includes a research-based intervention designed to identify and define eight core components of
successful schools, assessing school performance across these components, and providing specific
guidance for implementing strategies to promote these standards within a school. These resources are
universally available to all schools in the state and will be enhanced by the CCRPI.
The Georgia School Performance Standards, serve as a tool for all schools in the state. This document was
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field-tested during the 2004- 2005 school year, and revised for the 2005-2006 school year using baseline
data. An external validation study of the Georgia School Performance Standards, was conducted by the
Georgia Partnership for Excellence in Education. This external validation included responses from and
critiques by a national panel of experts in school improvement. Based on input from the external
validation, further refinements were made to the Georgia School Performance Standards, including
clarification of language and the development of linguistic rubrics to guide the standards application
process. The final core strands identified in Georgia School Performance Standards, are listed in the table
below.
Georgia School Performance Standards – Core Component Strands Identified for
Promoting Success in All
Strand
Descriptor
A system for aligning, facilitating and monitoring consensus-driven
Curriculum
content, performance standards, assessments, and resources to
maximize student learning.
Collecting and analyzing student performance data to identify patterns
of achievement and underachievement in order to design and implement
Assessment
appropriate instructional interventions.
Designing and implementing teaching-learning-assessment tasks and
activities to ensure that all students increase their learning and achieve
Instruction
proficiency on curriculum standards.
Planning and
Organization
Family, & Community
Engagement
Professional Learning

Leadership

School Culture

The processes, procedures, structures, and products that focus the
operations of a school on ensuring the attainment of standards and high
levels of learning for all students.
Engaging families and community members as active participants to
help the school achieve its continuous improvement goals
The means by which teachers, administrators and other staff acquire,
enhance and refine the knowledge, skills, practices and dispositions
necessary to create and support high levels of learning for all students.
The practice through which individuals and groups engage others to
foster the success of all students through the development,
communication, implementation, and evaluation of a shared vision of
learning that leads to school improvement.
The norms, values, standards and practices associated with the school as
a learning community committed to ensuring student achievement and
organizational effectiveness.

GaDOE supports the quality implementation of the GSE as the most effective way to address equity for
students in Georgia. The expectation for all schools will be the full implementation of the GSE and
support will be provided from all divisions of the department. Seventy percent, approximately 1,530
schools are designated as Title I with many more being eligible. With this large percentage of Title I
schools, the rollout of the Common Core and the implementation of the Georgia School Standards are
integral components of the support provided to all schools in the state.
Each year, training is offered to all districts and describes expectations in the Georgia School
Standards. Strategies for implementing the standards are shared and district level participants work
collaboratively to plan for follow-up and support to all schools in the district. GaDOE staff work
closely with professional organizations so that the work with these groups are based on the Georgia
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School Standards. RESAs base their school improvement efforts on the standards as well and provide
on-going professional learning to all schools within their region.
Georgia has 16 regional Title I specialists that work with a group of LEAs in his/her region. This Title I
area specialist is responsible for working with the Title I director at the district level and ensuring that all
schools identified as Title I are being provided with appropriate, comparable services and resources. The
Title I area specialist reviews school improvement plans, ensures that the Title I budgets are aligned with
the plan.
Through their technical assistance and webinars, they provide all of their districts with best practices
and current information regarding implementation of effective Title I programs. In addition to
regional sessions and webinars, the Title office sponsors an annual conference that focuses on best
practices for Title I programs. Title I directors, curriculum directors, principals, and teachers attend
this conference.
Milestones

Timeline

Responsibility

Continue to
implement Georgia’s
statewide system of
support

Ongoing

School and District Meeting
agenda
Effectiveness
Webinars
Conference
presentations

School Effectiveness Specialists
RESA School Effectiveness
Specialists
CIA Division
Colleges and Universities
District Curriculum Directors
District Title I Directors

Meet with RESA
May 2015
Directors to finalize plan
for serving all schools
Instructional Leadership October 2015
Academy

School and District Final Plan
Effectiveness

RESA Directors
School Effectiveness Specialists

School and District Agenda
Academy
Effectiveness
Notebook

School/District Specialists
RESA School Effectiveness
Specialists
Race to the Top Team
Instructional Technology Team

Plan professional
learning for the year

July 2015

School and District
Effectiveness

RESA services may
include activities such
as:
Leadership training,
Common Core
implementation,
data drilling and
analysis, developing
SMART goals,
implementing and
monitoring the plan,
evaluation of results,
content specific training

2015-2016

RESAs
Curriculum
specialists at
RESA

Agendas,
materials

CIA Division
Coordination
School and District Effectiveness of multiple
Teacher and Leader
groups
Effectiveness

CIA

Frameworks

Georgia content mentors
Georgiastandards.org

ELA and
Ongoing
mathematics mentors
work throughout the state

Evidence
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Milestones

Timeline

Responsibility

Evidence

Resources

Professional
learning for all
school/district
improvement
specialists

Monthly

School and District Agenda,
materials
Effectiveness

CIA,
Instructional Technology
RESAs,
Teacher and Leader
Effectiveness

Regional School
Improvement
Meetings

Monthly

School and District Agenda,
work
Effectiveness
products

School Effectiveness Specialists
RESA School Effectiveness
Specialists
CIA Division
Colleges and Universities

Instructional Leadership
Academy

October 2015

School and District Agenda
Academy
Effectiveness
Notebook

School/District Specialists
RESA School Effectiveness
Specialists
Instructional Technology
Team

Challenges

*These resources are made available to all schools in Georgia. (Appendix E, Resources)
The GaDOE will also facilitate collaboration with other educational agencies such as Regional Education
Service Agencies (RESA), colleges and universities, and regional labs to provide a statewide system of
support for all schools.
School and district staff will benefit from the range of school performance data included in the CCRPI. This
information will be useful when making spending decisions for districts’ Title I allotments that will aim
resources at demonstrated areas of need.
Milestones
Timeline
Prepare for Common Core January
2012-June
2012

Responsibility Evidence
CIA
GaDOE
Website

Resources
Georgiastandars.org
Georgia Public
Broadcasting

Continue to implement
Georgia’s statewide
system of support

Ongoing

School
Improvement

Meeting
agenda Webinars
Conference
presentations

School Improvement
Specialists
RESA School Improvement
Specialists
CIA Division
Colleges and Universities District
Curriculum Directors
District Title I Directors

Meet with RESA
Directors to finalize
plan for serving all
schools
Summer
Leadership
Academy

May 2012

School
Improvement

Final Plan

RESA Directors
School Improvement
Specialists

June 2012

School
Improvement

Agenda
Academy
Notebook

School/District Specialists
RESA School Improvement
Specialists
Race to the Top Team
Instructional Technology Team
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Responsibility Evidence
School
Improvement

Resources

Challenges

RESA services
June 2012
may include activities
– June
such as: Leadership
2013
training, Common Core
implementation, data
drilling and analysis,
developing SMART
goals, implementing and
monitoring the plan,
evaluation
of results, content
specific training

RESAs
Curriculum
specialists at
RESA

Agendas,
materials

CIA Division
School Improvement
Division
Teacher and Leader
Effectiveness

Coordination
of multiple
groups

ELA and
mathematics mentors
work throughout the
state

Ongoing

CIA

Frameworks

Georgia content mentors
Georgiastandards.org

Professional
learning for all
school/district
improvement
specialists

Monthly

School
Improvement

Agenda,
materials

CIA,
Instructional Technology
RESAs,
Teacher and Leader
Effectiveness

Regional School
Improvement
Meetings

Quarterly

School
Improvement

Agenda,
work
products

School Improvement
Specialists
RESA School Improvement
Specialists
CIA Division
Colleges and Universities

Collaborative
School Improvement
Conference to
highlight best practices
from around the state

December
2012
March
2013

School
Improvement

Agenda

School Improvement
Specialists
RESA School Improvement
Specialists
CIA Division
Colleges and Universities
Parents
School presenting

Summer
Leadership
Academy

June 2013

School
Improvement

Agenda
Academy
Notebook

School/District Specialists
RESA School Improvement
Specialists
Race to the Top Team
Instructional Technology Team
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Milestones

Timeline

Responsibility

Continue to
implement Georgia’s
statewide system of
support

Ongoing

School and District Meeting
agenda
Effectiveness
Webinars
Conference
presentations

School Effectiveness Specialists
RESA School Effectiveness
Specialists
CIA Division
Colleges and Universities
District Curriculum Directors
District Title I Directors

Meet with RESA
May 2015
Directors to finalize plan
for serving all schools

School and District Final Plan
Effectiveness

RESA Directors
School Effectiveness Specialists

Instructional Leadership
Academy

October 2015

School and District Agenda
Academy
Effectiveness
Notebook

School/District Specialists
RESA School Effectiveness
Specialists
Race to the Top Team
Instructional Technology
Team

Plan professional
learning for the year

July 2015

School and District
Effectiveness

2.G

Evidence

Resources

Challenges

BUILD SEA, LEA, AND SCHOOL CAPACITY TO IMPROVE STUDENT LEARNING

2. G
Describe the SEA’s process for building SEA, LEA, and school capacity to improve student
learning in all schools and, in particular, in low-performing schools and schools with the largest
achievement gaps, including through:
i.
timely and comprehensive monitoring of, and technical assistance for, LEA
ii. implementation of interventions in Priority and Focus Schools;
•
holding LEAs accountable for improving school and student performance,
particularly for turning around their Priority Schools; and
•
ensuring sufficient support for implementation of interventions in Priority Schools,
Focus Schools, and other Title I schools identified under the SEA’s differentiated
recognition, accountability, and support system (including through leveraging funds
the LEA was previously required to reserve under ESEA section 1116(b)(10), SIG
funds, and other Federal funds, as permitted, along with State and local resources).
iii. Explain how this process is likely to succeed in improving SEA, LEA, and school
capacity.
All Georgia School LEAs have the Georgia District Performance Standards as a guide to the body of
research on effective districts. These standards serve as the framework in which districts can base their
improvement initiatives. The District Performance Standards serve as a tool for all districts in the state.
This document is being field-tested during the 2014-2015 school year and will be revised at the end of the
2014-2015 school year.
A district identified as a Priority District, based upon the number of Priortiy and Focus Schools, will
receive the support of the Division of School and District Effectiveness within the GaDOE. This support
will be through assignment of a district effectiveness specialist who will work with the district on a regular
basis and will bring in other staff to support identified areas for growth.
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Although each school designated as Priority Schools has unique factors contributing to the status of the
school, the GaDOE has identified a comprehensive process of school improvement that is based on a large
body of research as well as documented results within the state. One component that will be increased is
the GaDOE’s role in the selection of leaders and teachers at the school and district level. Georgia is based
on local control at the district level, however, involvement in the development of competencies, interview
protocols, and participation in the selection of leaders are options that will be implemented in the new
three- year Memorandum of Agreement between the district and the GaDOE.
Specific professional learning for these leaders is also critical and the School and District Effectiveness
staff provides job-embedded leadership support through working with the building and district leaders
on a weekly basis. Participation in Instructional Leadership Academies, webinars, regional PL training,
math and ELA consortium meetings are a few examples of the professional learning available to
develop instructional leaders at the school and district level.
To strengthen the school improvement process at both the school and district levels, The Division of
School and District Effectiveness provides the Instructional Leadership Academy, a two-day intensive
professional learning opportunity. This yearly event in October is mandatory for Priority and Focus
Schools and open for all other schools to attend. District personnel who support identified schools in
curriculum, instruction, and assessment are also required to attend with the school leadership.
During this Academy an emphasis is placed on helping schools and districts develop and monitor system.
Follow up support is provided by the GADOE/RESA staff member working in the school or district.
Districts and schools are required to use the Indistar© system in creating and monitoring improvement
plans. The schools identify standards from the Georgia School Performance Standards that are rated either
not evident or emerging based on an Assessment of the Georgia School Performance Standards or a needs
assessment. Tasks are created to increase the ability to meet the standard. Monitoring of the task and the
plan for improvement is completed on a 45-60 day basis and is formalized based on observations, artifacts,
and evidence.
The Georgia School Performance Standards and the Georgia District Performance Standards define the
expectations for all districts, schools, and classrooms. Implementation of these standards and the
partnership of the SEA, RESA, and LEA establishes a process that supports a comprehensive focus on
data analysis, implementation of improvement initiatives, and evaluation of effectiveness resulting in
improved teaching and learning. All efforts include attention to effective instruction to students with
disabilities, use of UDL, English language learners, and RTI best practices.
As noted in Principle 1, opportunities for all Georgia students to experience engaging, relevant, and
challenging curriculum exist. Support provided by the Divison of School and District Effectiveness
will include developing awareness of the concept of opportunity gaps to internal School and District
Effectiveness Staff and the schools and districts with which we work. Sessions will train staff to focus
on areas and strategies to address reducing opportunity gaps which will assist students in reaching
intended learning outcomes.
The GaDOE will provide District Effectiveness Specialists to build capacity at the district level to support
the school improvement process in all schools. All schools within a district will be involved in school
improvement efforts through the work of the district, the RESA, or the state. The District Effectiveness
Specialist will use Georgia’s district standards to guide the work with districts. The Georgia District
Performance Standards reflect district practices that have been proven effective in improving schools.
These standards will establish clear expectations for district level personnel as they systemically support
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continuous improvement in all schools.
In order to build the capacity of districts to address the needs of all schools and turn around the lowest
performing schools, District Effectiveness Specialists will initiate actions and support implementation of
the following non-negotiable strategies at the district level.
Non Negotiable Actions and Interventions for Priority and Focus Districts and
Alignment to US ED Turnaround Principles
Strand and Language of the Standard
Planning, Organizing, and Monitoring Standard 1
Uses a collaborative, data-driven planning process at
the district and school levels for improving student
learning

Planning, Organizing, and Monitoring Standard 2
Uses protocols and processes for problem solving,
decision making, and removing barriers
Planning, Organizing, and Monitoring Standard 3
Uses processes to monitor and provide timely
guidance, support, and feedback to individual schools
as they implement improvement plans and initiatives

Allocation and Management of Resources Standard 2
Allocates and monitors the use of time, materials,
equipment, and fiscal resources to support learning and
teaching
Learning and Teaching 1
Engages and supports all schools in systematic
processes for curriculum design to align instruction and
assessments with the required standards
Learning and Teaching 5
Assesses the impact of professional learning on staff
practices and student learning and makes adjustments
as needed

Learning and Teaching 6

Turnaround Principles
Use of Data. Using data to inform instruction and for
continuous improvement, including providing time for
collaboration on the use of data
Extended Learning Time. Redesigning the school day,
week, or year to include additional time for student
learning and teacher collaboration
Extended Learning Time. Redesigning the school day,
week, or year to include additional time for student
learning and teacher collaboration
Strong Instruction. Strengthening the school’s
instructional program based on student needs and
ensuring that the instructional program is research-based,
rigorous, and aligned with state academic content
standards
Use of Data. Using data to inform instruction and for
continuous improvement, including
providing time for collaboration on the use of data
Extended Learning Time. Redesigning the school day,
week, or year to include additional time for student
learning and teacher collaboration
Extended Learning Time. Redesigning the school day,
week, or year to include additional time for student
learning and teacher collaboration
Strong Instruction. Strengthening the school’s
instructional program based on student needs and
ensuring that the instructional program is research-based,
rigorous, and aligned with state academic content
standards
Strong Instruction. Strengthening the school’s
instructional program based on student needs and
ensuring that the instructional program is research-based,
rigorous, and aligned with state academic content
standards
Effective Teachers. Ensuring that teachers are effective
and able to improve instruction by reviewing all staff and
retaining those determined to be effective, carefully
selecting new teachers including transfers, and providing
job-embedded professional development informed by
teacher evaluation
Use of Data. Using data to inform instruction and for
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Non Negotiable Actions and Interventions for Priority and Focus Districts and
Alignment to US ED Turnaround Principles
Strand and Language of the Standard
Guides and supports schools in the selection and
implementation of effective strategies, programs, and
interventions to improve student learning

Leader, Teacher, and Staff Effectiveness Standard 1
Develops and implements processes that recruit, hire,
and retain highly effective leaders, teachers, and other
staff

Turnaround Principles
continuous improvement, including providing time for
collaboration on the use of data
Extended Learning Time. Redesigning the school day,
week, or year to include additional time for student
learning and teacher collaboration
Leadership. Providing strong leadership by reviewing
the performance of the current principal, replacing the
current principal or ensuring the principal is a change
leader, and providing the principal with operational
flexibility
Effective Teachers. Ensuring that teachers are effective
and able to improve instruction by reviewing all staff and
retaining those determined to be effective, carefully
selecting new teachers including transfers, and providing
job-embedded professional development informed by
teacher evaluation

The Office of Special Education Programs (OSEP) required each SEA to develop a State Performance Plan
(SPP) and submit an Annual Performance Report (APR) outlining annual data and progress. As a new
reporting obligation, the SEA must develop a State Systemic Improvement Plan (SSIP) and report this
information in Indicator 17 of the SPP. The initial submission of the SSIP was in February 2015. OSEP
has outlined three phases of development for the plan which include: Phase 1- the collection and analysis
of data, identification of a focus area and theory of action; Phase 2- SEA infrastructure development to
improve results and identify supports for LEAs and Phase 3 -which includes the results of the States
ongoing evaluation of improvement strategies. Systemic improvement relies on the utilization of the
principles of implementation science: (1) usable interventions, (2) implementation drivers, (3)
implementation teams, (4) implementation stages and (5) improvement cycle.
The SEA will align the work of the SSIP with the continued rollout of District Effectiveness in which both
the Divisions of Special Education and School and District Effectiveness are actively providing resources
to improve outcomes for students with disabilities and other at-risk subgroups. The process outlined for
District Effectiveness has the potential to be the change agent resulting in systemic change for all students.
Districts will be held accountable for cumulative student achievement for the district in addition to
achievement at each school. Districts will be identified as needing support due to Performance Flag issues
at a local school or due to district wide subgroup needs. Leveled interventions through the collaborative
efforts of the RESAs and the GaDOE will include:
1. Within three months of the identification of the Priority and Focus Schools, districts
are required to complete a self-assessment based upon the District Standards to
identify areas of need.
• The results of the self-assessment will be submitted to GaDOE through the
Indistar platform and reviewed by a regional team comprised of
GaDOE/RESA/GLRS staff with the greatest expertise in the identified area of
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need (e.g. SWD to review issues dealing with SWD subgroup, Title III staff
for EL issues).
The LEA will be supported by the GaDOE/RESA in the development of the
short-term action plan (Indistar tasks) aligned to the identified needs
District Effectiveness Specialists/RESA will work closely with the LEA to
implement and monitor the short-term action plan (Indistar tasks).

GaDOE will provide a District Review on the Georgia District Performance Standards if after
two years a significant number of schools have not exited Priority or Focus status. The district
review is a comprehensive analysis of the district’s policies and procedures and student
achievement. The results of the review will be shared with the superintendent, designated
central office staff, and the school board chair. The Georgia District Performance standards,
and protocols used for this review are included.
GaDOE/RESA staff will meet with the superintendent, school board chair, designated and
central office staff, to review data, progress made to date, and next steps. This may result in
an amended Memorandum of Agreement.
•
The Memorandum of Agreement will include:
- Expectations regarding the implementation of a plan to address issues identified in the
District Review,
- GaDOE staff to assist in talent management decisions.

Options to be considered based on the district needs may be selected from the following:
- Short-Term Action Plans (i.e., Indistar tasks) that are monitored by the Division of
School and District Effectiveness
- Withholding of funds.
- Other identified actions that have potential to improve student achievement in the district.
Districts will have an additional year to implement the short-term action plan (Indistar tasks) identified
through the district review. The GaDOE is committed to providing effective supports to districts while at
the same time, holding districts accountable for subgroup performance. As a district gains capacity to
provide support to schools, the GaDOE will taper the provided support. However, if a district demonstrates
an inability to support schools, the GaDOE will accelerate interventions and monitoring.
Plans will be submitted to District Effectiveness and reviewed by a team comprised of staff
knowledgeable about best practices in the primary areas of concern.
Georgia’s School Standards have served as model for district standards development. The District
Standards are being aligned to Leader and Teacher Keys Effectiveness Evaluation Systems. These district
standards describe practices of what an effective district should be doing to support improved student
achievement.
Revised District Strands and Standards
Vision and Mission: Purpose and direction for continuous improvement with a commitment to
high expectations for learning and teaching
VM 1: Creates and communicates a collaboratively-developed district vision, mission, and core
beliefs that focus on preparing all students for college and career readiness
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VM 2: Fosters, within the district and broader community, a culture of trust, collaboration, and
joint responsibility for improving learning and teaching
Governance: Policies and procedures that support a shared vision by all stakeholders and
promote high expectations for learning and teaching in all schools
G 1: Builds support for district and school goals and initiatives by engaging stakeholders, including
school board members, to improve learning and teaching
G 2: Uses an established process to align policies, procedures, and practices with laws and regulations
G 3: Communicates district policies and procedures in a timely manner to relevant audiences
G 4: Grants defined flexibility, based on results, to school leaders to address individual school needs to
improve learning and teaching
Planning, Organizing, and Monitoring: The data-driven processes, procedures, structures,
and products that focus the operations of the district to ensure higher levels of student
learning and staff effectiveness
POM 1: Uses a collaborative, data-driven planning process at the district and school levels for improving
student learning
POM 2: Uses protocols and processes for problem solving, decision-making, and removing barriers
POM 3: Uses processes to monitor and provide timely guidance, support, and feedback to
individual schools as they implement improvement plans and initiatives
Allocation and Management of Resources: The allotment and administration of resources to
attain district and school goals for student learning
AMR 1: Administers a clearly defined, collaborative, data-driven budget process that ensures the
equitable, efficient, and transparent distribution of resources to support learning and teaching
AMR 2: Allocates and monitors the use of time, materials, equipment, and fiscal resources to support
learning and teaching
AMR 3: Develops and implements processes to maintain facilities and equipment to ensure an
environment, which is safe and conducive to learning
AMR 4: Provides, coordinates, and monitors student support systems and services
Learning and Teaching: District processes for implementing, supporting, and monitoring
curriculum, instruction, and assessment systems and their impact on student learning
LT 1: Engages and supports all schools in systematic processes for curriculum design to align
instruction and assessments with the required standards
LT 2: Develops and communicates common expectations for implementing curriculum, instruction, and
assessment practices across all schools
LT 3: Guides, supports, and evaluates the implementation of curriculum, instruction, and assessments
LT 4: Ensures that professional learning is relevant and addresses adult and student needs
LT 5: Assesses the impact of professional learning on staff practices and student learning and makes
adjustments as needed
LT 6: Guides and supports schools in the selection and implementation of effective strategies,
programs, and interventions to improve student learning
Leader, Teacher, and Staff Effectiveness: The performance management system that maximizes
the effectiveness of district leaders, teachers, and other staff to ensure optimal learning for all
students
LTSE 1: Develops and implements processes that recruit, hire, and retain highly effective teachers,
leaders, and staff
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LTSE 2: Establishes and implements processes that increase the effectiveness of teachers, leaders, and
staff
LTSE 3: Guides and monitors the use of a state-approved evaluation system to ensure fidelity of
implementation and to evaluate accurately the effectiveness of district and school
leaders, teachers, and staff
LTSE 4: Defines the roles, responsibilities, skill sets, and expectations of leaders at all levels of the
district to improve student learning and staff performance
LTSE 5: Organizes and provides personnel, expertise, and services to achieve district and individual
school goals
Family and Community Engagement: Processes for engaging families and community members
active participants to help schools improve learning and teaching
FCE 1: Establishes and communicates district-wide expectations for schools to engage families and the
community to support learning and teaching
FCE 2: Establishes structures which promote clear and open communication between schools and
stakeholders
FCE 3: Ensures that families and community members have feedback and problem-solving opportunities
throughout the district
The Expectations for the District Effectiveness Specialists are included below.

District Strand

Vision and Mission

Governance

Planning, Organizing,
and Monitoring

District Effectiveness Specialist Expectations
Actions
Partners with district leadership to ensure that:
• the district vision, mission, and core beliefs are collaboratively
developed and communicated
• processes and procedures are used to support the district’s vision
and mission
• there is a culture of trust, collaboration, and responsibility for the
improving of learning and teaching
Provides assistance to the district to identify:
• the roles of stakeholders as leaders in advancing district and school
goals for teaching and learning improvement
• a process to align policy, procedures, and practices with laws and
regulations
• processes and procedures to communicate policies and procedures
in a timely manner
• a defined policy for flexibility which supports learning and
teaching
Collaborates with the district and schools to provide assistance with:
• planning, organizing, and monitoring a process to create
collaborative, data-driven, and aligned comprehensive plans at the
district and school level
• implementing and monitoring the school improvement process
• building school level staff capacity in the school improvement plan
process
• implementing protocols for problem-solving, decision-making and
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District Effectiveness Specialist Expectations
Actions
removing barriers
Supports the district personnel to ensure:
• there is a budget process which supports learning and teaching and
is driven by the needs of the schools and district
• there is a schedule for facilities and equipment maintenance
• the district provides an array of support services to meet the various
needs of its students
Assists the district to ensure that:
• the curriculum system is designed to align instruction and
assessment to the required standards
• there is a periodic evaluation of the implementation of curriculum,
instruction and assessment
• professional learning is relevant and addresses adult and student
needs
• there is a process for the monitoring and evaluation on the impact
of professional learning on staff practices and student learning
• the district provides guidance and support to schools in the
selection and implementation of strategies, programs, and
interventions
Provides the district with support to ensure that:
• there is a process for the recruitment, hiring, and retention of highly
effective staff
• the district has a process to increase the effectiveness of teacher,
leaders, and staff
• the district utilizes a state- approved evaluation system
• there are clearly defined roles, responsibilities, and expectations for
all staff
Assists the district to ensure that:
• there are district-wide expectations for family and community
engagement
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PRINCIPLE 3: SUPPORTING EFFECTIVE INSTRUCTION AND LEADERSHIP
3.A
DEVELOP AND ADOPT GUIDELINES FOR LOCAL TEACHER AND
PRINCIPAL EVALUATION AND SUPPORT SYSTEMS
Select the option that pertains to the SEA and provide the corresponding description and
evidence, as appropriate, for the option selected.
Option A
If the SEA has not already
developed any guidelines
consistent with Principle 3,
provide:
i. the SEA’s plan to develop
and adopt guidelines for
local teacher and principal
evaluation and support
systems by the end of the
2011–2012 school year;
ii. a description of the process
the SEA will use to involve
teachers and principals in the
development of these
guidelines; and
iii. an assurance that the SEA
will submit to the
Department a copy of the
guidelines that it will adopt
by the end of the 2011–2012
school year (see Assurance
14).

Option B
If the SEA has already
developed and adopted one or
more, but not all, guidelines
consistent with Principle 3,
provide:
i. a copy of any guidelines the
SEA has adopted
(Attachment 10) and an
explanation of how these
guidelines are likely to lead
to the development of
evaluation and support
systems that improve student
achievement and the quality
of instruction for students;
ii. evidence of the adoption of
the guidelines (Attachment
11);
iii. the SEA’s plan to develop and
adopt the remaining
guidelines for local teacher
and principal evaluation and
support systems by the end of
the 2011–2012 school year;
iv. a description of the process
used to involve teachers and
principals in the development
of the adopted guidelines and
the process to continue their
involvement in developing
any remaining guidelines;
and
v. an assurance that the SEA
will submit to the
Department a copy of the
remaining guidelines that it
will adopt by the end of the
2011–2012 school year (see
Assurance 14).
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Option C
If the SEA has developed
and adopted all of the
guidelines consistent with
Principle 3, provide:
i. a copy of the guidelines
the SEA has adopted
(Attachment 10) and an
explanation of how these
guidelines are likely to
lead to the development
of evaluation and support
systems that improve
student achievement and
the quality of instruction
for students;
ii. evidence of the adoption
of the guidelines
(Attachment 11); and
iii. a description of the
process the SEA used to
involve teachers and
principals in the
development of these
guidelines.
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The GaDOE has developed the Teacher Keys Effectiveness System and the Leader Keys
Effectiveness System guidelines over the last eighteen months with support from Race to the Top
(RT3) resources. The Teacher Keys Effectiveness System and the Leader Keys Effectiveness System
were piloted January through May 2012 and will be fully implemented by the Race to the Top school
districts by the end of the 2012-2013 school year. In addition, the systems will be piloted in twentyone additional districts and twenty additional schools (SIG and Priority) in 2012-2013. All districts,
including all Title I and non-Title I schools, will be scheduled to be part of the rollout by 2014-2015.
The statewide implementation of a Teacher Keys Effectiveness System and a Leader Keys
Effectiveness System is supported by Georgia’s RT3 signed assurances, the State School
Superintendent, and the Governor’s Office.
Governor Nathan Deal is fully committed to the statewide implementation of an effective teacher and
leader evaluation system to optimize student achievement and guarantee that Georgia’s students are
college and career ready (Attachment 11). The Georgia General Assembly shares Governor Deal’s
commitment to better evaluate effective teaching. House Bill 257 was introduced and places an
increased emphasis on teacher performance rather than years of experience.
The Georgia Department of Education through Georgia State Board of Education policy changes can
ensure that Teacher and Leader Keys are used as the statewide evaluation system. The State Board of
Education has played an active role in the development and refinement of the Teacher Keys
Effectiveness System and the Leader Keys Effectiveness System. This includes multiple updates and
discussion opportunities.
Because Georgia is a “right to work” state, there are different considerations than in those states that
have collective bargaining. Under state law, the Georgia State Board of Education (“Board”) has
broad authority to promulgate rules, regulations, and policies that have the “full force and effect of
law.” O.C.G.A. § 20-2-240 provides:
The State Board of Education shall adopt and prescribe all rules, regulations, and policies
required by this article and such other rules, regulations, and policies as may be reasonably
necessary or advisable for proper implementation, enforcement, and carrying out of this article
and other public school laws and for assuring a more economical and efficient operation of the
public schools of this state or any phase of public elementary and secondary education in this
state. The state board shall establish and enforce standards for operation of all public
elementary and secondary schools and local units of administration in this state so as to assure,
to the greatest extent possible, equal and quality educational programs, curricula, offerings,
opportunities, and facilities for all of Georgia's children and youth and for economy and
efficiency in administration and operation of public schools and local school systems
throughout the state. The state board shall have the power to perform all duties and to exercise
all responsibilities vested in it by provisions of law for the improvement of public elementary
and secondary education in this state, including actions designed to improve teacher and school
effectiveness through research and demonstration projects. … All rules, regulations, policies,
and standards adopted or prescribed by the state board in carrying out this article and other
school laws shall, if not in conflict therewith, have the full force and effect of law. (Emphasis
added)
The Georgia Attorney General’s Office has certified that Georgia does not have any legal, statutory,
or regulatory barriers at the state level to linking data on student achievement or student growth, as
defined in Georgia’s Race to the Top application, to teachers and principals for the purpose of teacher
or leader evaluation.
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The Georgia Department of Education and the Office of Governor Nathan Deal collaborated to draft,
and work with legislators to introduce legislation during the 2013 session of the Georgia Legislature
to require implementation of the Teacher Keys Effectiveness System and the Leader Keys
Effectiveness System statewide in 2014-2015.
Attached below is Georgia’s high-quality plan that describes how Georgia will ensure implementation
of teacher and principal evaluation and support systems in all LEAs, including the technical assistance
that will be provided to all LEAs. This plan has been vetted with the State Board of Education via
monthly updates and is available for members’ review and comments. Additional information is
provided on page 124 and beyond in the RT3 Great Teachers and Leaders Overview.
Prior to the 2011-2012 development of the Teacher Keys Effectiveness System and the Leader Keys
Effectiveness System, teachers and principals served as co-collaborators in the pilot, study and
implementation of CLASS KeysSM and Leader KeysSM. In the initial 2008-2009 field study of Class
KeysSM, there were 55 systems, 876 teachers, and 278 administrators providing feedback to refine the
system. The Leader Keys field study of 2009-2010 involved 35 systems, and 500 school leaders.
These co-collaborators participated in interviews, surveys, and focus groups and served on working
committees from 2007 through 2010. Their real-world experiences provided the impetus for the
restructuring of these instruments into more concise and streamlined components of a comprehensive,
aligned evaluation system for teachers and leaders – Teacher Assessment on Performance Standards
and Leader Assessment on Performance Standards.
Further input from teachers and leaders was sought during the year 2010-2011, when committees were
formed in the areas of Evaluation, Student Achievement/Growth, and Other Measures. A teacher
advisory group, as well as teacher organizations such as the Professional Association of Georgia
Educators (PAGE), the Georgia Association of Educators (GAE), the Georgia Association of
Educational Leaders (GAEL), human resource representatives from school districts, and partners from
institutions of higher education, provided input through meetings and webinars that were held at the
state level. Race to the Top provided an onsite Teacher Leader Advisor as an integral part of this
process. In addition, the expertise of a Technical Advisory Committee is being utilized to provide
external reviews of the TKES and LKES, especially in the areas of value added/growth measures in
tested subjects and the use of student learning objectives in non-tested grades and subjects. Technical
assistance is also being provided by the Reform Support Network in the areas of student learning
objectives, rubric development, surveys, and implementation procedures. The twenty-six districts in
Race to the Top, which educate 40% of Georgia’s students, provided ongoing feedback when the
restructured effectiveness systems (TKES and LKES) were piloted January through May, 2012. This
input from key stakeholders will ensured that the Georgia Department of Education successfully
developed and implemented guidelines by the end of the 2011-2012 school year for the teacher and
principal effectiveness systems. (Attachment 10, Teacher Keys/Leader Keys)
See Chart Below.
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Teacher and Leader Keys Implementation Plan
Milestones &
Timeline
2012-2013
January-May 2012
Pilot Teacher and
Leader Keys
Effectiveness System
with 10% of teachers in
26 Race to the Top
districts

February 7, 2012
Open electronic
platform for Teacher
Assessment on
Performance Standards
data collection from
observations and
documentation
January-May 2012
Expand and strengthen
guidance, exemplars,
and supporting
assessments for student
learning objectives

Parties Responsible

Evidence

Resources

Challenges

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Pilot data collected from
observations using
Teacher and Leader
Assessments on
Performance Standards,
student and staff survey
data, student learning
objective data, process
data collected by field
team and external
evaluators
Working electronic
platform; observation
and documentation data
collected in the platform

18 evaluation
specialists in the field

Compressed timeline of
pilot

Completed revised SLO
development plan, print
materials (guidance,
exemplars, table of
specifications for
assessments, etc.),

James H. Stronge
consultant group

Teacher and Leader
Effectiveness Division
in School Improvement
Department

TLE central office
staff at GaDOE
TKES and LKES
manuals
Orientation video and
ten standard videos
State data system as a
basis for the TKES
electronic platform

Office of Technology
Services

Teacher and Leader
Effectiveness Division
in School Improvement
Department

US Ed technical
assistance providers –
Reform Support
Network
TLE central office
staff at GaDOE and
field specialists
Videos illustrating
each of the ten
standards

January-June 2012
Modeling of state
student growth
percentile data at the
teacher level in
preparation for

Assessment Division in
Curriculum,
Instruction, and
Assessment
Department

Completed SGP data
runs for two previous
school years (2009-2010
and 2010-2011)

Office of Technology

SLO guidance
materials
External consultant
on Student Growth
Percentile model
development and
customization
RT3 Educator
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Aggressive timeline for
development of
assessment resources to
be available to districts
Identification of
additional subject area
expertise for
consultation on
assessments
Development of district
level valid, reliable
assessments
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Milestones &
Timeline
2012-2013
calculation of student
growth percentile
measures to be
included in determining
teacher and leader
effectiveness measures
February-March 2012
Administration of four
levels of student
surveys on teacher
classroom practice
Administration of
teachers surveys on
leader practice and
school climate
February-June 2012
Development of
Teacher and Leader
Keys Effectiveness
System business rules
for implementation and
effectiveness
determinations during
2012-2013

Parties Responsible

U. S. DEP ARTMEN T OF E DUC ATION

Evidence

Services

Resources

Effectiveness
Technical Advisory
Committee

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Completed student and
teacher/staff surveys

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Completed business
rules for calculations of
effectiveness measures
from pilot data and
during the first full
implementation year
2012-2013

University of
Georgia, Survey
Research Center

Survey data analysis and
reports at the teacher,
school, district, and state
level for each of the four
levels

Collaborative work
team across GaDOE
divisions
RT3 district
representatives in
advisory sessions
GaDOE legal
department
Experienced legal
technical assistance
provider for district
human resources
perspective

April 1, 2012
Develop spreadsheet
and database solution
for data
entry/collection on
each district’s ten
piloted student learning
objectives
Begin investigation of
possible external
performance
management platforms

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Spreadsheet and
database software
Student performance
data uploaded in
spreadsheets
Student work
documentation
Analysis of growth to
target for each teacher
in spreadsheet and
database solution
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Spreadsheet and
database software
External consultants
for data analysis
TLE evaluation
specialists and SLO
specialists

Challenges
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Milestones &
Timeline
2012-2013
May-August 2012
Data analysis and
determination of
Teacher and Leader
Effectiveness Measures
based on multiple
component measures
from the Teacher and
Leader Keys
Effectiveness Systems
May 1-August 31,
2012
Analyze Teacher and
Leader Keys pilot data
from each component
(as outlined in the
TKES and LKES Pilot
Evaluation Plan)

May 1-June 30, 2012
Revise and strengthen
training materials and
print resources

Parties Responsible

Evidence

Resources

Challenges

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Teacher Effectiveness
Measures for each
teacher involved in the
pilot

RT3 Educator
Effectiveness
Technical Advisory
Committee

Aggressive timeline

Race to the Top
Implementation staff

Leader Effectiveness
Measures for each
principal involved in the
pilot

Graduate interns or
external consultants

Completed data and
process analyses

James H. Stronge and
consultant group

Completed Teacher and
Leader Keys Pilot
Evaluation Report

RT3 Educator
Effectiveness
Technical Advisory
Committee

Teacher and Leader
Effectiveness Division
in School Improvement
Department
Assessment Division in
Curriculum,
Instruction, and
Assessment
Department

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Develop trainer and
evaluator credentialing
protocols and modules

August 1, 2012
2012-2013 Student
Learning Objectives
submitted to GaDOE
for review and
approval

U. S. DEP ARTMEN T OF E DUC ATION

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Completed internal
validation study of
TKES and LKES pilots

Completed:
- revised training plan
-print materials
(handbook, research
resource, etc.)
-trainer and evaluator
certification protocol and
materials

Student learning
objectives from each of
the 26 RT3 districts for
each of the specified
state course numbers
(approximately 60 per
district)

TLE staff

Focus group
participants
TLE staff and
external evaluation
consultants
James H. Stronge and
consultant group

Aggressive timeline

Reform Support
Network technical
assistance providers
TLE central office
staff at GaDOE and
all field team
members
RT3 district
collaborative work
groups and content
specialists
SLO guidance
materials
Assessment database
for district sharing
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Aggressive timeline

Aggressive timeline for
development of strong,
appropriate
assessments
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Milestones &
Timeline
2012-2013

Parties Responsible

U. S. DEP ARTMEN T OF E DUC ATION

Evidence

Resources

Challenges

and collaboration
TLE central office
staff at GaDOE and
all field team
members
July 16-20, 2012
Train trainers for
Teacher Keys 20122013 full
implementation year
(GaDOE and RT3
districts)
July 16-20, 2012 and
ongoing
Train RT3 district
representatives on full
GaDOE electronic
platform for TKES

Teacher and Leader
Effectiveness Division
in School Improvement
Department

GaDOE and RT3 district
support trainers

GaDOE trainers
provide training and
certify evaluators in
RT3 districts
September 1, 2012
SLOs returned to
districts by GaDOE
with guidance for
revision if needed or
approval indicated

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists

Teacher and Leader
Effectiveness Division
in School Improvement
Department
TrueNorthLogic staff

Completed provisioning
process at RT3 district
level
Completed roster
verification process at
RT3 district level
Successful collection of
observation,
documentation, survey,
and SLO data

July 31-August 24,
2012 and ongoing

Aggressive timeline

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Teacher and Leader
Effectiveness Division
in School Improvement
Department

TrueNorthLogic
electronic platform
GaDOE and RT3 district
certified evaluators

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists
State data system to
upload information
into the TKES/LKES
electronic platform
TrueNorthLogic
system and staff

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists

Reviewed and approved
student learning
objectives in
approximately 60
courses for each RT3
district

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists and 4
GaDOE SLO
development
specialists
SLO guidance
materials
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Aggressive timeline for
completion

ESEA F LEXI BI LITY – REQ UEST

Milestones &
Timeline
2012-2013

August 22-24, 2012
and September 5-7,
2012
Train evaluators in SIG
and Priority and
Relocation Bonus
Grant schools that are
not located in RT3
districts for Teacher
Keys 2012-2013
implementation
August 27-31, 2012
Train trainers in
twenty-one new
districts for Teacher
Keys 2012-2013 pilot
year
August 27-31, 2012
Train new district
representatives on full
GaDOE electronic
platform for TKES
pilot 2012-2013

Parties Responsible

Teacher and Leader
Effectiveness Division
in School Improvement
Department

U. S. DEP ARTMEN T OF E DUC ATION

Evidence

At least one credentialed
district evaluator to
provide support to the
identified school in
addition to the GaDOE
field specialist

th

20 day of school, or
20th school day
following SLO
approval by GaDOE,
RT3 district teacher

Assessment database
and warehouse for
district sharing and
collaboration
TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists

Credentialed evaluators
in each SIG/Priority/
Relocation Bonus Grant
school
Teacher and Leader
Effectiveness Division
in School Improvement
Department

Teacher and Leader
Effectiveness Division
in School Improvement
Department
TrueNorthLogic staff

At least one support
trainer in each new
district to work with the
GaDOE evaluation
specialist

Completed provisioning
process at new district
level
Completed roster
verification process at
new district level
Successful collection of
observation,
documentation, survey,
and SLO data

August- September
2012

Resources

RT3 district staff
Trained leadership
personnel and SLO
developers in RT3
districts

TrueNorthLogic
electronic platform
Uploaded documents in
GaDOE electronic
platform for TKES

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists
TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists
State data system to
upload information
into the TKES/LKES
electronic platform
TrueNorthLogic staff

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists and 4
GaDOE SLO
development support
specialists
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Milestones &
Timeline
2012-2013
SLO instructional
strategy planning forms
due to evaluators
August 2012
RT3 Teacher
orientation for TKES
using revised materials
and procedures

U. S. DEP ARTMEN T OF E DUC ATION

Parties Responsible

Evidence

Resources

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Electronic signatures
indicating completion of
orientation in GaDOE
electronic platform for
TKES

TLE central office
staff at GaDOE

Trained leadership
personnel in RT3
districts

20 GaDOE evaluation
specialists
Trained leadership
personnel in RT3
districts

RT3 district staff

August 2012
GaDOE trainers
provide training and
develop coaching
capacity for all School
Improvement
Specialists (GaDOE SI,
GaDOE SIG, and
RESA) and District
Effectiveness
Specialists to support
implementation of
TKES in Focus,
Priority, and SIG
schools and districts
August 31, 2012

Teacher and Leader
Effectiveness Division
in School Improvement
Department

GaDOE trainers
provide training and
evaluator credentialing

20 GaDOE evaluation
specialists
GaDOE TKES
TrueNorthLogic
electronic platform
Electronic resources
and materials in
GaDOE platform

RT3 district staff

Teacher SelfAssessment (TAPS)
completed in RT3
districts

September 2012

GaDOE and RESA SIS
and District
Effectiveness Specialists
effectively support
assigned schools and
districts in
implementation.

Electronic resources
and materials in
GaDOE platform
TLE central office
staff at GaDOE

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Electronic signatures
indicating completion of
self-assessment in
GaDOE electronic
platform for TKES
School and district level
self-assessment data to
inform professional
learning planning
GaDOE and new district
support
evaluators/trainers

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists
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Milestones &
Timeline
2012-2013
in new pilot districts
and in SIG/Priority/
Relocation Bonus
Grant schools
September 2012
Teacher orientation for
TKES using revised
materials and
procedures in new pilot
districts and in SIG/
Priority/Relocation
Bonus Grant schools
September 26-28, 2012
Train trainers for
Leader Keys 20122013 full
implementation year
(GaDOE and RT3
districts, SIG, Priority,
and Relocation Bonus)
and new pilot districts
September 26-28, 2012
and on-going
Train RT3 and pilot
district representatives,
as well as SIG/Priority/
Relocation Bonus
Schools on full GaDOE
electronic platform for
LKES

September 30, 2012
Teacher SelfAssessment (TAPS)
completed in new pilot
districts and in
SIG/Priority/
Relocation Bonus

Parties Responsible

U. S. DEP ARTMEN T OF E DUC ATION

Evidence

Resources

Electronic signatures
indicating completion of
orientation in GaDOE
electronic platform for
TKES

TLE central office
staff at GaDOE

Trained district support
personnel

Teacher and Leader
Effectiveness Division
in School Improvement
Department
New pilot district staff
and district staff in
SIG/
Priority/Relocation
districts
Teacher and Leader
Effectiveness Division
in School Improvement
Department

GaDOE and RT3 district
support trainers

20 GaDOE evaluation
specialists

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists

Teacher and Leader
Effectiveness Division
in School Improvement
Department
TrueNorthLogic staff

Completed provisioning
process at RT3 district
level
Completed roster
verification process at
RT3 district level
Successful collection of
observation,
documentation, survey,
and SLO data

New pilot district staff
and staff in
SIG/Priority/
Relocation Bonus
Grant districts

TrueNorthLogic
electronic platform
Electronic signatures
indicating completion of
self-assessment in
GaDOE electronic
platform for TKES
School and district level
self-assessment data to
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TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists
State data system to
upload information
into the TKES/LKES
electronic platform
TrueNorthLogic
system and staff

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists

Challenges
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Milestones &
Timeline
2012-2013
Grant schools

Parties Responsible

Principal orientation
for LKES using revised
materials and
procedures

Teacher and Leader
Effectiveness Division
in School Improvement
Department

October 31, 2012
Leader goals completed
with principals and
evaluator agreement

RT3 and pilot district
staff and district staff in
SIG/
Priority/Relocation
districts
RT3 and new pilot
district staff and staff in
SIG/Priority/
Relocation Bonus
Grant districts

U. S. DEP ARTMEN T OF E DUC ATION

Evidence

inform professional
learning planning
Electronic signatures
indicating completion of
orientation in GaDOE
electronic platform for
LKES

Electronic signatures
indicating completion of
self-assessment in
GaDOE electronic
platform for LKES

Resources

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists

School and district level
self-assessment data to
inform professional
learning planning

September - October
2012

Pilot/SIG/Priority/
Relocation district staff

20th day of school, or
20th school day
following SLO
approval by GaDOE,
pilot/SIG/Priority/
Relocation Bonus
Grant district teacher
SLO instructional
strategy planning forms
due to evaluators
August 2012April 2013

Trained leadership
personnel and SLO
developers in pilot
districts, and
SIG/Priority/
Relocation Bonus
schools

Teacher
Familiarization
Activities with ten
TKES performance
standards in all districts

RT3 and new school
principals

RT3 and new district
staff

Leader goals evident in
electronic platform
Uploaded documents in
GaDOE electronic
platform for TKES

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists and 4
GaDOE SLO
development support
specialists

Analysis of teacher
survey responses and
formative observation
ratings indicating
understanding of the
performance standards

TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists
Professional learning
materials contained
within the

SIG/Priority/
Relocation Bonus
Grant school principals
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Milestones &
Timeline
2012-2013

Parties Responsible
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Evidence

and district staff
September 2012April 2013

RT3 and new school
principals and teachers

Formative TAPS and
LAPS observations and
documentation
collection

RT3 and new district
staff

Nov. 1-Dec. 15, 2012
Survey window for
courses taught only in
first semester

SIG/Priority/
Relocation Bonus
Grant school principals
and district staff

Teacher and Leader
Effectiveness Division
in School Improvement
Department
TrueNorthLogic staff

Nov. 1, 2012 - May
30, 2013
Survey window for
courses taught all year
or during second
semester (Jan. 1-May
30)
April 1, 2013
SLO post-assessments
completed

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Data collected from
observations using
Teacher and Leader
Assessments on
Performance Standards

TrueNorthLogic
platform
20 evaluation
specialists in the field
TLE central office
staff at GaDOE

Data collected by field
team and external
evaluators

TKES and LKES
manuals and support
materials

Analysis of formative
observation ratings
indicating understanding
of the performance
standards

Orientation video and
ten standard videos

Completed student
surveys
Survey data analysis and
reports at the teacher,
school, district, and state
level for each
appropriate level
Completed student and
teacher/staff surveys

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Survey data analysis and
reports at the teacher,
school, district, and state
level for each
appropriate level
Student performance
data uploaded in
GaDOE TrueNorthLogic
electronic platform

RT3 and new pilot
district principals and

Student work
documentation

TrueNorthLogic staff

Resources
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State data system to
provide information
for the TKES/LKES
electronic platform
GaDOE
TrueNorthLogic
electronic platform
for TKES/LKES
GaDOE
TrueNorthLogic
electronic platform
for TKES/LKES

GaDOE
TrueNorthLogic
electronic platform
for TKES/LKES

GaDOE
TrueNorthLogic
TKES/LKES
electronic platform

Challenges
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Milestones &
Timeline
2012-2013

Parties Responsible
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Evidence

Resources

teachers

April 15, 2013
SLO class data and
performance report due
from teacher to
evaluator

May 1, 2013
(or date specified in
Georgia Code)
TAPS and LAPS
summative evaluations
due completed

SIG/Priority/
Relocation Bonus
Grant school principals
and teachers
Teacher and Leader
Effectiveness Division
in School Improvement
Department
RT3 and new pilot
district principals and
teachers
SIG/Priority/
Relocation Bonus
Grant school principals
and teachers
RT3 and new pilot
school principals and
teachers
RT3 and new pilot
district staff
SIG/Priority/
Relocation Bonus
Grant district staff,
school principals, and
teachers

May-August 2013
GaDOE calculates
TEM/LEM using all
components of TKES
and LKES

Teacher and Leader
Effectiveness Division
in School Improvement
Department
Race to the Top
Implementation staff

Analysis of growth to
target for each teacher in
electronic platform

Student performance
data uploaded in
GaDOE TrueNorthLogic
electronic platform

GaDOE
TrueNorthLogic
TKES/LKES
electronic platform

Student work
documentation

20 GaDOE evaluation
specialists

Analysis of growth to
target for each teacher in
electronic platform

Data collected from
observations using
Teacher and Leader
Assessments on
Performance Standards
Completion and
electronic signatures on
summative annual
evaluations for all
teacher and leaders in
the RT3 and new pilot
districts, SIG/Priority/
Relocation Bonus Grant
schools
Teacher Effectiveness
Measures for each
teacher involved in the
RT3 and new pilot
districts, SIG/Priority/
Relocation Bonus Grant
schools
Leader Effectiveness
Measures for each
principal involved in the
RT3 and new pilot
districts, SIG/Priority/
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GaDOE
TrueNorthLogic
TKES/LKES
electronic platform
TLE central office
staff at GaDOE
20 GaDOE evaluation
specialists

RT3 Educator
Effectiveness
Technical Advisory
Committee
Graduate interns or
external consultants
GaDOE
TrueNorthLogic
electronic platform
for TKES and LKES

Challenges
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Milestones &
Timeline
2012-2013

Summer 2013
Validation and
reliability studies
completed for TKES
and LKES

July 2012-September
2014
Identify, develop, and
expand professional
learning materials for
each TKES/LKES
performance standard
and upload in GaDOE
TrueNorthLogic
electronic platform

October 2012June 2014
Expand and strengthen
guidance, exemplars,
and supporting
assessments for student
learning objectives

Parties Responsible

Teacher and Leader
Effectiveness Division
in School Improvement
Department

U. S. DEP ARTMEN T OF E DUC ATION

Evidence

Relocation Bonus Grant
schools
Final report on validity
and reliability of the
Teacher Keys and
Leader Keys
Effectiveness Systems

Race to the Top
Implementation staff
Teacher and Leader
Effectiveness Division
in School Improvement
Department

Professional learning
modules, resources,
videos, etc. loaded in the
GaDOE TrueNorthLogic
electronic platform
Teacher and principal
utilization data for
professional learning
materials in the
electronic platform

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Continuously updated
SLO development plan,
print materials
(guidance, exemplars,
table of specifications
for assessments, etc.),
database of shared,
reviewed assessments

Resources

RT3 Educator
Effectiveness
Technical Advisory
Committee
Graduate interns or
external consultants
External evaluator(s)
All GaDOE central
office and field staff
members
GaDOE existing
professional learning
resources
External consultants
and providers
GaDOE
TrueNorthLogic
electronic platform
for TKES/LKES
US Ed technical
assistance providers –
Reform Support
Network
Collaborating state
partners
TLE central office
staff at GaDOE and
field specialists

School Year 2013-2014
60 Addition Districts
included in the
implementation of
Teacher and Leader
Keys Effectiveness
Systems

Teacher and Leader
Effectiveness Division
in School Improvement
Department
Race to the Top
Implementation staff

Teacher Effectiveness
Measures for each
teacher involved in the
existing and new
districts
Leader Effectiveness
Measures for each

109

Challenges

SLO guidance
materials
GaDOE
TrueNorthLogic
TKES/LKES
electronic platform
TLE central office
staff at GaDOE

Aggressive timeline for
development of
assessment resources to
be available to districts
Identification of
additional subject area
expertise for
consultation on
assessments
Development of district
level valid, reliable
assessments
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Milestones &
Timeline
2012-2013

School Year 2014-2015
Full statewide
implementation of
Teacher and Leader
Keys Effectiveness
Systems statewide

School Year 2015-2016
Statewide
implementation of
Teacher and Leader
Keys Effectiveness
Systems excluding the
use of student growth
data for high stakes
personnel decisions.
School Year 2016-2017
Full statewide
implementation

U. S. DEP ARTMEN T OF E DUC ATION

Parties Responsible

Evidence

Resources

20 GaDOE evaluation
specialists

Teacher and Leader
Effectiveness Division
in School Improvement
Department

principal involved in the
existing and new
districts
Teacher Effectiveness
Measures for each
teacher involved in all
districts
Leader Effectiveness
Measures for each
principal involved in all
districts

TLE central office
staff at GaDOE

Race to the Top
Implementation staff

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Teacher Effectiveness
Measures for each
teacher involved in all
districts
Leader Effectiveness
Measures for each
principal involved in all
districts

Teacher and Leader
Effectiveness Division
in School Improvement
Department

Teacher Effectiveness
Measures for each
teacher involved in all
districts
Leader Effectiveness
Measures for each
principal involved in all
districts

Challenges

GaDOE
TrueNorthLogic
TKES/LKES
electronic platform

20 GaDOE evaluation
specialists
GaDOE
TrueNorthLogic
TKES/LKES
electronic platform
TLE central office
staff at GaDOE
7 GaDOE evaluation
specialists
GaDOE
TrueNorthLogic
TKES/LKES
electronic platform
TLE central office
staff at GaDOE
7 GaDOE evaluation
specialists

3.A.ii For any teacher and principal evaluation and support systems for which the SEA has
developed and adopted guidelines, consistent with Principle 3, are they systems that:
a. Will be used for continual improvement of instruction?
b. Meaningfully differentiate performance using at least three performance levels?
c. Use multiple valid measures in determining performance levels, including as a
significant factor data on student growth for all students (including English Learners
and students with disabilities), and other measures of professional practice (which
may be gathered through multiple formats and sources, such as observations based
on rigorous teacher performance standards, teacher portfolios, and student and
parent surveys)?
(i) Does the SEA have a process for ensuring that all measures that are included in
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determining performance levels are valid measures, meaning measures that are
clearly related to increasing student academic achievement and school
performance, and are implemented in a consistent and high-quality manner
across schools within an LEA?
(ii) For grades and subjects in which assessments are required under ESEA section
1111(b)(3), does the SEA define a statewide approach for measuring student
growth on these assessments?
(iii)
For grades and subjects in which assessments are not required under
ESEA section 1111(b)(3), does the SEA either specify the measures of student
growth that LEAs must use or select from or plan to provide guidance to LEAs on
what measures of student growth are appropriate, and establish a system for
ensuring that LEAs will use valid measures?
d. Evaluate teachers and principals on a regular basis?
e. Provide clear, timely, and useful feedback, including feedback that identifies needs
and guides professional development?
f. Will be used to inform personnel decisions?
Partnership with Georgia’s Race to the Top school districts in the development and piloting of the
Teacher Keys Effectiveness System (TKES) and the Leader Keys Effectiveness System (LKES)
resulted in more rigorous, qualitatively and quantitatively-based evaluation systems that will
eventually be used as a basis for all talent and management decisions. The Teacher Keys
Effectiveness System utilizes measures of student achievement and growth, including student learning
objectives for non-tested grades and subjects, surveys of teacher professional practices, and rubricbased observations of teacher practice and process to generate a Teacher Effectiveness Measure
(TEM). The Teacher Keys Effectiveness System provides a focus on all students, including LEP and
SWD. The Leader Keys Effectiveness System utilizes measures of student achievement and growth
in tested and non-tested grades and subjects, a rubric-based assessment of leader practice and process,
and other measures of governance and leadership, such as climate surveys and retention of effective
teachers, to produce a Leader Effectiveness Measure (LEM). Both measures will be designed to
assess the positive impact a teacher or school principal or assistant principal has on student learning
and growth. Both the TEM and the LEM will support effectiveness using multiple valid measures and
data sources to determine performance levels of all students, evaluate teachers and principals on a
regular basis, provide timely and useful feedback to guide classroom/school performance and
professional learning, and inform personnel decisions. These measures will be used to evaluate
teachers, building principals, ad assistant principals on an annual basis. When implemented statewide
in 2014-2015, the TEM and LEM scores will become part of the School Climate Star Rating on the
CCRPI.
The shift in Georgia's teacher and leader evaluation processes began in 2008 when CLASS KeysSM
and Leader KeysSM, the original qualitative rubric-based observation instruments, were developed and
piloted by districts in Georgia. Race to the Top provided the momentum and sense of urgency needed
to prompt reviewing and restructuring the observation instruments, while adding the components of
student achievement/growth and other measures to form a comprehensive, aligned evaluation system.
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Feedback from teachers and principals, as well as other stakeholders, has been crucial to every stage
of this process.
Prior to the 2011-2012 development of the Teacher Keys Effectiveness System and the Leader Keys
Effectiveness System, teachers and principals served as co-collaborators in the pilot, study and
implementation of CLASS KeysSM and Leader KeysSM. In the initial 2008-2009 field study of Class
KeysSM, there were 55 systems, 876 teachers, and 278 administrators providing feedback to refine the
system. The Leader Keys field study of 2009-2010 involved 35 systems, and 500 school leaders.
These co-collaborators participated in interviews, surveys, and focus groups and served on working
committees from 2007 through 2010. Their real-world experiences provided the impetus for the
restructuring of these instruments into more concise and streamlined components of a comprehensive,
aligned evaluation system for teachers and leaders – Teacher Assessment on Performance Standards
and Leader Assessment on Performance Standards.
Further input from teachers and leaders was sought during the year 2010-2011, when committees were
formed in the areas of Evaluation, Student Achievement/Growth, and Other Measures. A teacher
advisory group, as well as teacher organizations such as the Professional Association of Georgia
Educators (PAGE), the Georgia Association of Educators (GAE), the Georgia Association of
Educational Leaders (GAEL), human resource representatives from school districts, and partners from
institutions of higher education, provided input through meetings and webinars that were held at the
state level. Race to the Top provided an onsite Teacher Leader Advisor as an integral part of this
process. In addition, the expertise of a Technical Advisory Committee is being utilized to provide
external reviews of the systems, especially in the areas of value added/growth measures in tested
subjects and the use of student learning objectives in non-tested grades and subjects. Technical
assistance is also being provided by the Reform Support Network in the areas of student learning
objectives, rubric development, surveys, and implementation procedures. The twenty-six districts in
Race to the Top, which educate 40% of Georgia’s students, have provided ongoing feedback when the
restructured evaluation systems (TKES and LKES) were piloted January through May, 2012. This
input from key stakeholders ensured that the Georgia Department of Education successfully
developed and implemented guidelines by the end of the 2011-2012 school year for the teacher and
principal effectiveness systems. (Attachment 10, Teacher Keys/Leader Keys)
Process and performance data generated from the evaluation of the pilot January through May, 2012,
as well as survey and focus group feedback data, were used to revise components of the Teacher Keys
Effectiveness System and the Leader Keys Effectiveness System, including revising and restructuring
the surveys for both systems. Full, external validity and reliability studies will be completed by an
independent evaluator during the summer of 2013.
The Georgia Department of Education’s Theory of Action for the Teacher and Leader Keys
Effectiveness Systems states the following.
If educators have specific performance standards for effective teaching, and
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If educators are provided professional learning support to develop classroom behaviors
that meet the performance standards, then
The professional capacity of teachers to positively impact student learning will
increase.
Also then, teachers will hold higher expectations for student learning,
and
Students will learn more and achieve at higher levels.
If educators have specific performance standards for effective teaching, and
If educators are provided professional learning support to develop classroom behaviors
that meet the performance standards, then
The professional capacity of teachers to positively impact student learning will
increase.
Also then, teachers will hold higher expectations for students learning,
and
Students will learn more and achieve at higher levels.
Data generated from the evaluation and support system will be used to improve student achievement
including validation of the survey of instructional practice.

The primary purposes of the Leader Keys Evaluation System are to:
• Optimize student learning and growth.
• Contribute to successful achievement of the goals and objectives defined in the vision,
mission, and goals of Georgia Public Schools.
• Provide a basis for leadership improvement through productive leader performance
appraisal and professional growth.
• Implement a performance evaluation system that promotes collaboration between
the leader and evaluator and promotes self-growth, leadership effectiveness, and
improvement of overall job performance.

Leader Keys
Evaluation System
(Generates a Leader Effectiveness Measure)

Leader Assessment on
Performance Standards

−
−

Performance Goal Setting
Documentation of Practice

Governance and Leadership

− Climate Survey
− Student Attendance
− Retention of Effective Teachers

Student Growth and Academic Achievement
−
−
−

Student growth percentile/value-added measure
Achievement gap measure 113
DOE approved Student Learning Objectives utilizing district
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The data collected from the multiple components of both the Teacher Keys and Leader Keys
Evaluation Systems will provide a 360 degree view of teacher and leader effectiveness in
positively impacting student learning, growth, and achievement.
TAPS and LAPS: The data collected within the Teacher and Leader Assessment on Performance
Standards will provide information regarding the day to day practices that teachers and principals
demonstrate in the schools. The Teacher Assessment on Performance Standards (TAPS) measures
teacher proficiency in professional knowledge, instructional planning, instructional strategies,
differentiated instruction, assessment strategies, assessment uses, positive learning environment,
academically challenging environment, professionalism, and communication. The Leader
Assessment on Performance Standards (LAPS) measures principal proficiency in instructional
leadership, school climate, planning and assessment, organizational management, human resources
management, teacher/staff evaluation, professionalism, communication and community relations.
During the formative observation process of TAPS, teachers who are rated as Developing/Needs
Improvement or as Ineffective on any one or more performance standards must be placed on a
Professional Growth Plan and provided with professional learning support for improvement. If the
teacher does not demonstrate appropriate growth and improved performance in subsequent
formative observations, the Professional Growth Plan may be transitioned into a Professional
Development Plan. Unsatisfactory performance on a Professional Growth Plan (PGP) or on a
Professional Development Plan (PDP) may lead to non-renewal or termination.
Teachers who receive a summative rating of Developing/Needs Improvement or of Ineffective on
any of the ten standards or overall must be placed on a formal Professional Development Plan
(PDP) that includes specific guidelines and timelines for improvement in the area(s) rated below
Proficient. Unsatisfactory performance on a Professional Development Plan may lead to nonrenewal or termination.
Student growth percentiles: SGPs are a normative quantification of growth. They describe a
student’s growth relative to his or her academic peers – other students with the same prior
achievement. Each student obtains a growth percentile, which describes his or her “rank” on
current achievement relative to other students with similar prior achievement. Students also
receive a growth projection, which describes the type of growth needed to reach proficiency
in subsequent years. A growth percentile can range from 1 to 99. Lower percentiles indicate
lower academic growth and higher percentiles indicate higher academic growth. Georgia
will use these annual calculations of student growth based on state assessment data (4th-8th
grade Criterion Referenced Competency Tests and high school End of Course Tests) as
indicators of teacher effectiveness in positively impacting student growth. The tested
subjects are reading, language arts, math, science, and social studies, as tested in grades 4-8
by the CRCT, and the subjects tested by the high school End of Course Tests (Biology,
Physical Science, 9th Grade Literature/Composition, 11th Grade Literature/Composition, US
History, Economics/Business/Free Enterprise, Math I, Math II, GPS Algebra, and GPS
Geometry).
Student learning objectives: Student Learning Objectives (SLOs) will be used to assess student
growth in non-tested subjects (all subjects not listed above) and will contribute performance data
to the calculation of the effectiveness measure for teachers of those subjects. After all SLOs are
phased in, teachers will be evaluated using one district-determined SLO for each non-tested
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subject/course that they teach. Teachers who teach both tested and non-tested subjects will be
evaluated by district-determined SLOs for their non-tested subjects and by the student growth
percentile measure for their tested subjects. Just as with the student growth percentiles, Georgia
will use the annual calculations of student growth based on student learning objectives as
indicators of teacher effectiveness in positively impacting student growth.
Student Learning Objectives Rubric, below
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Setting Student Learning Objectives
1
All Required for Pilot

2Increases Integrity of SLO Process

3

Specific



Focused on content standards



SLO was developed by content experts and practitioners

Measureable



An appropriate instrument/measure is selected to
assess SLO
Pre-assessment /post- assessment are
utilized by multiple teachers/schools





Is based on district baseline or trend data
Instrument(s) is used to measure student growth from
beginning of instructional period to end of instructional

period
Instrument(s) measures what it is intended to measure




Appropriate



SLO is within teachers’ control to effect change
and is a worthwhile focus for the pilot period



Expected growth is rigorous, yet attainable during
instructional period

Realistic




SLO is feasible for teacher
Teachers are able to align their work directly to
the district SLO



Results of pre-assessments can be used to drive
instruction and not for the sole purpose of SLO data.

Time Bound



SLO states the instructional period



Designed to be
evaluated with
Evaluation Rubric



Designed so that, at the teacher level,
data can be evaluated based on the SLO
Evaluation Rubric (p. 30 of TKES
Evaluation Manual)



Standardized time frames for administration of pre and
post- assessment have been determined and will be
observed.
Results of pre-assessments drive instruction in individual
classrooms

Applicable for grade
levels, schools, district





Is routinely used by schools across the district

District
approved



Can be utilized by multiple teachers who teach
this subject at this grade level across the school
and/or the district.
District approves/recommends this SLO for
teachers at the designated grade level(s) and in
these subject area(s)



District establishes a set of SLOs and provides
guidance/requirements for their usage

GaDOE
Determination



Total Required Elements (10/10) = Proceed



Suggested Revision(s)



Required Revision(s)



Selected standard(s) is an important and
overarching concept
Utilizes externally developed, reliable and
valid assessments
or
Locally developed assessments have been
approved by content experts/practitioners



Paper/pencil or performance based
assessments are used as appropriate for the
characteristics of the non- tested subject



Rigor of SLO is comparable to the rigor of
“tested” subjects
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Student and staff surveys: The teacher effectiveness measures will include data from student
surveys, and the principal/leader effectiveness measures will include data from staff surveys.
The survey responses will provide important perception data that will be considered alongside
the observation data from TAPS/LAPS and the student growth data from student growth
percentiles and student learning objectives. Special attention will be given data regarding
Students with Disabilities, Universal Design for Learning (USL), English Learners, and
Response to Intervention. This additional perspective will round out the measures of teacher
and leader effectiveness.
The actual calculations that will be used to account for the data from each of the components of
the Teacher Keys and Leader Keys Evaluation Systems are still in development, under the
guidance and advice of a technical advisory committee composed of nationally recognized
experts in the field. The components will be weighted so that the greatest weight, or impact, on
the Teacher Effectiveness Measure (TEM) is carried by the measures of student growth from
either the student growth percentiles or the student learning objectives (or both). The TEM will
provide an indicator of teacher effectiveness in positively impacting student learning, growth, and
academic achievement. Teachers who achieve appropriate TEM scores will be considered
effective in improving student achievement. Teachers who do not will be provided with
appropriate opportunities for professional development and improvement.

TAPS
Surveys
SLOs
SGP

Teachers of
Tested Grades and Courses
Subjects
50%
N/A
NA
50%
Please note: Student
perception data is used to
inform TAPS ratings not as a
stand alone component

Teachers of
Non-Tested Grades and
Courses
50%
N/A
50%
NA

Similar measures will be implemented within the Leader Keys Evaluation System for building
principals. However, these measures will be calculated at the school level rather than at the
classroom level. As in the TKES, the components will be weighted so that the greatest weight, or
impact, on the Leader Effectiveness Measure (LEM) is carried by the measures of student growth
from either the student growth percentiles or the student learning objectives (or both). The LEM
will provide an indicator of principal effectiveness in positively impacting student learning,
growth, and academic achievement within the school building as a whole. Principals who achieve
appropriate LEM scores will be considered effective in improving student achievement. Principals
who do not will be provided with appropriate opportunities for professional development and
improvement.
With regard to additional professional learning support, the GaDOE will provide District
Effectiveness Specialists to build capacity at the district level in school and district improvement
best practices. The focus on district level work will be to analyze data at the district level, by
examining student level data reported through the disaggregated flag system of the CCRPI to
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identify trends and areas of concern. The District Effectiveness Specialist will assist the district in
identifying district level barriers and supports that either serve as an obstacle or an enabler for school
effectiveness.
The partnership formed by the school, LEA, RESA and SEA provide the support for a
comprehensive focus on data analysis, implementation of improvement initiatives, and evaluation
of effectiveness. In addition, the GaDOE will work with the RESAs to develop professional
learning opportunities that will build capacity for school improvement at the district level. The
needs of districts may vary from one RESA to another and the GaDOE staff will partner with each
RESA on critical needs. RESAs also have Common Core Resource Specialists that will assist
specific schools and districts based on the needs identified in the CCRPI.
The reports from the GAPSS reviews are currently shared with district level staff. The District
Effectiveness Specialists will work with a LEA in looking at GAPSS reviews across districts as
another data source for LEA issues.
How will the teacher and principal evaluation and support systems be implemented statewide at the
State, LEA and school levels?
In regard to the state timeline on the implementation of the Teacher Keys and Leader Keys 26
pilot districts are participating in Race to the Top for the 2011-2012 school year. In addition,
seven universities are partnering in the pilot. Up to 60 school districts per year will implement the
new Teacher Keys and Leader Keys Evaluation System starting in the 2012-2013 school year. All
districts will implement are scheduled to be part of the rollout by 2014-2015. These evaluation
systems are scheduled to be used statewide and produce the Teacher and Leader Effectiveness
Measures that will be included in College and Career Ready Performance Index.
At the conclusion of the Teacher and Leader Keys Evaluation Systems pilot in May 2012, extensive
data analysis and evaluation will be done by the GaDOE and by the external experts on teacher and
principal evaluation regarding the validity of the component measures in the systems as well as the
process and implementation during the pilot. The full, independent reliability and validation studies
for both systems will be conducted during the summer of 2013 following the first full
implementation year.
Teacher Keys and Leader Keys Evaluation Systems Timelines, July of 2012 - Summer of 2013
Teacher Keys Full Implementation Year
July 1 SLOs submitted to GaDOE for review
Aug. 1 SLOs returned to districts by GaDOE
20th day of school Teacher SLO instructional strategy
forms due to evaluators

Leader Keys Full Implementation Year
July 1 SLOs submitted to GaDOE for review
Aug. 1 SLOs returned to districts by GaDOE
th
20 day of school Teacher SLO strategy forms due to
evaluators

August Teacher orientation for TKES
August 31 Teacher Self-Assessment (TAPS) completed

August Principal orientation for LKES
August 31 Principal Self-Assessment (LAPS) completed

August-April Teacher Familiarization Activities with ten
TKES performance standards
September-April Formative TAPS
observations and documentation collection
Nov. 15-Dec. 15 Survey window for courses taught only
in first semester

August-April Principal Familiarization Activities with
eight LKES performance standards
September-April Formative LAPS
conferences and documentation collection
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Feb. 15-March 30 Survey window for courses taught all
year
April 1-15 Survey window for courses taught only in
second semester
April 1 SLO post-assessments completed
April 15 SLO class data and performance report due from
teacher to evaluator
May 1 (or date specified in Georgia Code) TAPS
summative evaluation due completed
May-August GaDOE calculates TEM using all
components of TKES
Summer 2013 Validation and reliability studies
completed for TKES

Feb. 15-March 30 Survey window for school staff to
respond to principal surveys

April 1 SLO post-assessments completed
April 15 SLO class data and performance report due from
teacher to evaluator
May 1 (or date specified in Georgia Code) LAPS
summative evaluation due completed
May-August GaDOE calculates LEM using all
components of LKES
Summer 2013 Validation and reliability studies
completed for LKES

Student Growth Measure
Georgia is implementing the Student Growth Percentile (SGP) model as its growth model for
instructional improvement, accountability, and educator effectiveness. Implementing a student
growth model will enable Georgia to answer critical questions such as:
• Did this student make a years’ worth of progress for a year’s worth of instruction?
• Is this student on track to meet standards?
• Did this student grow more or less than academically-similar students?
Implementation of a growth model will support the improvement of teaching and learning, enhance
accountability, and work in conjunction with other indicators to provide a measure of educator
effectiveness. The model will provide a wealth of diagnostic information on student, classroom,
school, district, and state performance on Criterion Reference Competency Tests and End of Course
Tests and, on Georgia’s assessments. The model will also contribute to the educator evaluation
system’s ability to accurately and fairly capture effects on student learning throughout the course of
an academic year. This provides Georgia with a comprehensive indicator system that can be used at
multiple levels and can be communicated to parents and stakeholders.
Through a collaborative effort between the GaDOE and RT3 districts, the following desired growth
model outcomes were established:
• Educators will have a clear understanding of the growth needed for students to become
proficient.
• Educators, holding high expectations for all students, will have a deeper understanding of the
impact of their teaching on the extent of student learning in classrooms, programs, schools,
and districts.
• Educators will be provided with reliable data with respect to the academic growth of
students.
• Students and their parents will have a clearer understanding of growth needed to reach
proficiency and beyond.
• The community will have a clearer understanding of the extent of learning in schools.
SGPs are a normative quantification of growth. They describe a student’s growth relative to his or
her academic peers – other students with the same prior achievement. Each student obtains a growth
percentile, which describes his or her “rank” on current achievement relative to other students with
similar prior achievement. Students also receive a growth projection, which describes the type of
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growth needed to reach proficiency in subsequent years. A growth percentile can range from 1 to
99. Lower percentiles indicate lower academic growth and higher percentiles indicate higher
academic growth.
Student Growth Percentiles will be piloted as a component of the teacher evaluation system in the 26
Race to the Top districts in 2012 and implemented as measures in the Teacher Keys and Leader Keys
Evaluation Systems in those districts 2012-2013. Up to sixty additional districts will be supported
by the GaDOE in implementing the Teacher Keys and Leader Keys Evaluation Systems, including
the Student Growth Percentile measures, each year for the next three years (2012-2013, 2013-2014,
and 2014-2015). The evaluation systems, and student growth percentile measures as a component of
those systems, will be implemented statewide over the next few years.
Ensuring implementation of teacher and principal evaluation and support systems in all
LEAs, including the technical assistance that will be provided to all LEAs.
For the 2011-2012 pilot, principals, assistant principals, and other school administrators who are
responsible for evaluating teachers will be trained by partnering Georgia Department of Education
specialists and school district staff. Central office personnel who are responsible for evaluating
principals will be trained by Georgia Department of Education specialists. District personnel will
provide an orientation to the Leader Assessment on Performance Standards for building principals.
Building principals will provide an orientation to the Teacher Assessment on Performance Standards
for teachers. In addition, webinars and regional sessions will be scheduled by the Georgia
Department of Education to assist with the orientation process for the Teacher Assessment on
Performance Standards. Georgia Department of Education specialists will also provide training on
the other measures included in the comprehensive evaluation systems during the 2011-2012 pilot.
For the 2012-2013 implementation of the validated Teacher Keys Evaluation System and Leader
Keys Evaluation System, all appropriate district and school personnel will be retrained and certified
as evaluators. All teachers will be fully oriented to the requirements of the Teacher Keys Evaluation
System prior to the first use of that system as their evaluation instrument. Orientation materials and
guides are provided by GaDOE and must be used by the district and/or building principal to orient
teachers within the first month of the pilot or of the school year, or within the first month of
employment if the teacher is employed at some time other than the beginning of a school year.
Documentation of the orientation for each teacher must be maintained within the GaDOE electronic
platform for TKES.
Teacher familiarization with each of the ten performance standards that are the basis of the
evaluation system, utilizing materials provided by GaDOE, may occur at any time during the school
year. However, teachers who participate in familiarization activities earlier in the year will have a
clearer understanding of the ten performance standards and the expectations for classroom practice
and performance. These activities may be repeated at any time as needed for professional learning
and growth.
GaDOE currently has a staff of 18 Teacher and Leader Keys evaluation specialists plus two
program managers, as well as a director of Teacher and Leader Effectiveness, working in the field
and in the central office to provide training, guidance, implementation support materials,
implementation coaching, implementation monitoring, professional learning support materials, and
communication support to the districts implementing the Teacher and Leader Keys Evaluation
Systems. This level of support will continue through at least 2014-2015.
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The GaDOE electronic platform for TKES will provide web-based access to the evaluation
process guides, templates, and support materials. It will also provide a data warehouse for all
observation records, documentation to supplement and support those observations, student survey
and growth data, and other relevant information. An electronic record will be maintained of all
components of the evaluation system, including orientation, familiarization, self- assessment,
TAPS formative and summative documents, student surveys, SLO data and evaluation, student
growth percentile data and calculations, and TEM calculations. Electronic signatures and
date/time stamps will be maintained for all documents and data submissions that are elements of
the evaluation system. Electronic templates for optional Professional Learning Plans, suggested
Professional Growth Plans, and mandatory Professional Development Plans will be available to
evaluators within this platform. The GaDOE electronic platform will also provide access to links
and other resources that support the on-going professional learning needed for continuous
improvement of professional practice as measured by the TEM.
Please address concerns regarding the guidelines for teacher and principal evaluation
and support systems:
A. Provide further information on how the evaluation systems will promote continual
improvement of instruction for teachers of English Learners and students with disabilities
See 3.A.ii.a and 3.B
The two tables below provide detailed information regarding the implementation of the teacher and
principal evaluation systems for teachers of English Learners and students with disabilities.
Figure 1. English Language Learners (ELL) Delivery Models with Participation
Guidelines
Delivery Models for Teachers
of English Language Learner
Students

TAPS

Survey

SLO/SGP
(if SLO developed for
course)

Pull-Out

Y

Y

Y

Push-In
Monitored
Scheduled Class
Cluster Center

Y
N
Y
Y

Y
N
Y
Y

Y
N
Y
Y

Resource Center Laboratory Model

Y

Y

Y

Alternative Models Approved by
TBD
TBD
TBD
GaDOE/ Immersion
Alternative Models Approved by
TBD
TBD
TBD
GaDOE/ Dual Language
Key: Y indicates participation in TKES Component; N indicates non-participation in TKES Component
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Figure 2. Special Education Delivery Models with Participation Guidelines
Delivery Models for
Teachers of Special
Education Students

TAPS
Survey

SLO/SGP
(if SLO developed for course)

Collaborative Co- Teaching

Y

Y

Y

Supportive Instruction

N

N

N

Resource

Y

Y

Y

Self-Contained

Y

Y

Y

Hospital Home-Bound
Home-Based Services
Collaboration

N
N

N
N

N
N - IEP Committee Decision

Y

Y

Y

Consultation

N

N

N

Multiple Services

N
N
N
Residential Setting Programs
TBD
TBD
TBD
Key: Y indicates participation in TKES Component; N indicates non-participation in TKES Component

The Teacher Effectiveness Measure for special education teachers serving students in both tested and
non-tested subjects in the resource setting, as determined by the students’ IEPs, will be calculated
based on the aggregate score of all resource students served by the special education teacher.
The robust electronic platform for TKES will maintain all of the evaluation system measuresincluding completion of orientation and self-assessment; TAPS formative and summative
assessments and documentation; professional development plans; student survey data; electronic
signatures and date/time stamps maintained for all documents and data submissions; SLO data and
performance calculations; student growth percentile measures; and TEM calculations. The GaDOE
TLE Electronic Platform will also provide access to videos, links, and other resources that support the
ongoing professional learning needed for continuous improvement of professional practice as
measured by the TEM score. These professional learning materials will be directly linked to teacher
performance standards and practices that impact student learning and will be able to be assigned by
evaluators as needed. Materials will be developed that are appropriate for all teachers who provide
direct instruction, as well as for teachers of special populations, including special education students
and English Language Learners.
Conducting annual evaluations in a continuous improvement format will allow school leaders to
give constructive feedback to teachers in order to inform their ongoing professional development
and growth. By doing so, the evaluation process will support the ultimate goal of increased student
achievement for all teachers, including teachers of English Language Learners and special education
teachers.
A communication tool for all teachers that provides specific information regarding the
implementation of student learning objectives for special education teachers and students is included
in this document as Appendix A.
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3.B
ENSURE LEAS IMPLEMENT TEACHER AND PRINCIPAL EVALUATION
AND SUPPORT SYSTEMS
3.B

Provide the SEA’s process for ensuring that each LEA develops, adopts, pilots, and
implements, with the involvement of teachers and principals, including mechanisms to
review, revise, and improve, high-quality teacher and principal evaluation and support
systems consistent with the SEA’s adopted guidelines.

The Georgia Department of Education is committed to ensuring that each LEA implements the
Teacher Keys Evaluation System and the Leader Keys Evaluation System with fidelity. Established
procedures are in place to provide communications to the districts, deliver training to teachers and
administrators, provide coaching throughout the process, and receive feedback from teachers and
leaders to refine the implementation process after the pilot ends. An electronic platform will collect
data from rubric-based observations, surveys about professional practices and school climate, student
learning objectives, and student and school academic growth. (The electronic platform will be
embedded in the GaDOE’s statewide Longitudinal Data System (LDS). This is another way the
Georgia Department of Education will support the districts in implementing effectively the
restructured evaluation systems). The School Improvement Department, specifically the division of
Teacher and Leader Effectiveness, will be responsible for this project. The system will provide
clear, timely, and useful feedback that identifies needs of teachers and leaders and guides
professional development.
The Georgia Department of Education through Georgia State Board of Education policy changes can
ensure that Teacher and Leader Keys are used as the statewide evaluation system. Because Georgia
is not a collective bargaining state, there are not the same considerations as states that are collective
bargaining states. All districts including all Title and non-Title schools will be scheduled to be part
of the rollout by 2014-2015.
Attached below is a high-quality plan that describes how Georgia will ensure implementation of
teacher and principal evaluation and support systems in all LEAs, including the technical assistance
that will be provided to all LEAs. Additional information is also provided starting on page 124 in
the RT3 Great Teachers and Leaders Overview. See Chart in section 3A, pages 99-110.
Race to the Top LEA administrators and teachers will be trained and coached by eighteen Teacher
Keys and Leader Keys Evaluation Specialists. These specialists have undergone rigorous training
and testing in order to ensure fidelity of implementation in the districts. A percentage of teachers and
leaders in the twenty-six LEA's will pilot the evaluation systems from January through May, 2012.
The Evaluation Specialists will provide appropriate support to ensure that the teacher and principal
evaluation systems are implemented in a manner consistent with Georgia Department of Education
guidelines. Validity and reliability studies of the results of the pilot will be conducted during the
summer of 2012.
Twenty-six Race to the Top Districts will implement the Teacher Keys Evaluation System (TKES)
and the Leader Keys Evaluation System (LKES) as performance management tools in the 20122013 school year. The students in the twenty-six LEAs in the Race to the Top pilot represent 40%
of the students in Georgia; 46% of Georgia’s students in poverty; 53% of Georgia’s African
American students; 48% of Georgia’s Hispanic students; and 68% of Georgia’s lowest achieving
schools.
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Beginning with the 2012-2013 school year, an additional sixty school districts will be offered the
opportunity to implement TKES and LKES each year. All LEAs in Georgia will implement the
evaluation and support systems no later than the 2014-2015 school year with the support from the
Georgia Legislature and the Georgia State Board of Education. Talent management decisions linked
to the teacher and leader effectiveness measures produced through TKES and LKES will be available
to the Race to the Top districts in 2013-2014. Timelines have been clearly delineated to ensure the
capacity of the Georgia Department of Education to provide an effective execution of these systems.
When fully implemented, TKES and LKES will be used to guide personnel decisions in all LEAs.
High-quality evaluation systems provide meaningful information about the effectiveness of teachers
and principals while increasing the quality of instruction and improving student achievement.
Timelines, human resources, and fiscal resources are in place to ensure the effective implementation
of the Teacher Keys Evaluation System and the Leader Key Evaluation System. The ultimate goal
and result of effective application of these high-quality, comprehensive evaluation systems will be
the positive impact on the effectiveness of instruction for Georgia’s students and a subsequent
increase in student achievement in Georgia.
Another support that is being developed for new teachers and leaders, in partnership with the
Professional Standards Commission (PSC) through Race to the Top, will be Teacher and Leader
Induction. The induction guidelines developed in Georgia in 2011 are currently available for public
comment. The work that was begun in the summer with the Induction Task Force will continue with
additional sessions in 2012. The LEAs involved in Race to the Top are working with a GaDOE
induction specialist to review existing induction programs for teachers and building principals.
They are planning improvements, and redesigning or designing where needed, with the expectation
that programs grounded in the best practices identified by the Task Force and built into the
guidelines will be fully implemented for the 2012-2013 school year. All districts in the state are
encouraged to utilize the guidelines for the same purpose and will be provided support in that work.
Implementation of high quality induction programs for new teachers, and for new principals, will
provide strong systems of support and positively impact performance on the Teacher and Leader
Effectiveness Measures included in Georgia’s redesigned teacher and leader evaluation systems. This
will help ensure that teachers and principals have appropriate opportunities for professional learning,
mentoring, and coaching to support development into successful career teachers. The programs will
extend beyond the first year into the second and third “new” year based on individual needs and
performance. Ultimately, the greatest impact will be seen in the increase of student learning, growth,
and achievement. (See below for timelines and activities from Race to the Top).
Race to the Top (RT3) Great Teachers and Leaders Overview
Teacher and Leader Effectiveness
At the heart of Georgia’s RT3 plan is increasing the overall effectiveness of teachers and leaders,
recognizing that effective teachers and leaders are critical factors in continually improving student
achievement. The State will develop Teacher Effectiveness and Leader Effectiveness Measures
(TEMs and LEMs respectively) using multiple measures to accurately reflect a teacher or leader’s
impact on students. At least 50% of the TEM and LEM scores will come from student progress, and
these scores will be used in key talent management decisions in participating LEAs, including
targeted professional development, compensation, promotion and career advancement opportunities,
and dismissal decisions. TEM and LEM measure will be designed to allow effective performance to
serve as a model and inform professional development.
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Quantitatively-Based Evaluation System and Performance Pay
Georgia’s partnering LEAs will participate in the development of a more rigorous and quantitativelybased evaluation system as a basis for teacher and leader compensation. These LEAs will
collaborate with the State to finalize the evaluation system in 2010-11, begin to pilot implement the
evaluation system in 2011-12, and will qualify for access to the new performance- based
compensation system for their teachers in 2013-14 (LEAs will need two full years of reliable
evaluation and effectiveness data on their teachers before they can tie compensation- related
decisions to the data). LEAs will pay for the performance-based compensation program out of their
portion of RT3 funding, per the MOU they signed with the State.
The State will roll out the new evaluation system (including the value-added model, the researchbased evaluation tool, and new quantitative measures, such as surveys) to all participating LEAs by
2011-2012 and then to 120 additional systems (up to 60 additional systems per year) over the
remaining two year period of the RT3 grant (2012-2014).
B. Provide additional detail on how student growth will be included as a significant factor in
teacher and principal evaluation and support systems, including:
a. Clarifying how Georgia will calculate an overall evaluation score for both teachers and
principals (i.e., how the components will be weighted or combined to produce an overall
rating). See 3.A.iib.
As teachers engage in the challenging work of enabling and empowering students to learn, the use of
multiple measures for teacher performance, and guidelines for ensuring these measures are of high
quality, will provide a more accurate picture of the teacher’s professional practice and impact on
student growth. Districts, administrators and teachers will receive the TEM score reports when the
TEM data is finalized. Within the GaDOE TLE Electronic Platform, data reports regarding
performance on the components of the TKES will be available and updated in an ongoing manner
throughout the school year.
The use of performance standards to rate teacher performance allows for more precision about
professional expectations, identifies teachers in need of improvement, and recognizes performance
that is of exemplary quality. In the TKES all teachers will receive a TEM score based on the three
components of the TKES. If a teacher does not receive a score on all components of the TKES, the
remaining components will be evaluated accordingly.
There are many reasons for including student academic progress and achievement information as part
of the teacher evaluation process. Despite evidence that the most important school related factor in a
student’s education is the quality of his or her teacher, teacher evaluation models frequently ignore the
results of student learning. Using student academic progress to inform teacher evaluation makes sense
because the most direct measure of teacher quality appears to be student achievement.
Based on this compelling information, the following rules and requirements have been established
for the TEM score calculation.
1. Teachers of tested courses will be measured by the Georgia Criterion- Referenced
Competency Tests (CRCT) in grades 4-8 reading, English/language arts, math, science
and social studies and End of Course Tests, (EOCTs) in Biology, Physical Science, 9th125
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Grade Literature/Composition, American Literature/Composition, US History,
Economics/Business/Free Enterprise, Mathematics I, Mathematic II, GPS Algebra, and
GPS Geometry. Teachers of non-tested courses will be measured through student
attainment of growth expectations outlined by the GaDOE/District-determined SLO for
that course. Teachers will receive a TEM score based on documentation and data from
the three components of the TKES as indicated by Figures 3 and 4 on pages 127-128 of
this document. The TEM score will be reported as a rating of Exemplary, Proficient,
Needs Development, or Ineffective.
2. Teachers of multiple non-tested subjects will be measured using the 53 GaDOE/Districtdetermined SLOs for the 2013-2014 school year. If school districts choose to implement
additional SLOs, the results of additional district chosen SLOs will not be factored into
the TEM’s score calculation. Teachers will receive a TEM score based on
documentation and data from the three components of the TKES as indicated by Figures
3 and 4 on page 127-128 of this document. The TEM score will be reported as a rating of
Exemplary, Proficient, Needs Development, or Ineffective.
3. Teachers of both tested and non-tested subjects will be measured using the results of the
SGP and GaDOE/District-determined SLOs. GaDOE will continue to work on decision
tables for teachers who have student growth measures from both SLOs and SGP so that
an appropriate balance is determined between the growth measures, taking into account
the number of courses taught with SLOs and the number of courses for which the teacher
has SGP measures. GaDOE staff is currently engaged in analyzing possible scenarios
and developing detailed processes with technical assistance from external experts. The
TEM score will be reported as a rating of
Teachers who receive a Teacher Effectiveness Measure (TEM) of Needs Development or of
Ineffective must be placed on a formal Professional Development Plan (PDP) that includes specific
guidelines and timelines for improvement in the area(s) rated below Proficient. In Figures 3 and 4,
matrices for calculating the TKES overall TEM score are presented.
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Figure 3. Teacher Effectiveness (TEM) Matrix for SLO Courses

Figure 4: Teacher Effective Measure (TEM) Matrix for SGP Courses
GaDOE will continue to analyze the 2012 pilot data using the draft matrices and make
revisions, adjustments, or additions to them as necessary throughout the 2012-2013
implementation year.
GaDOE will continue to work on decision tables for teachers who have student growth measures
from both Student Learning Objectives and Student Growth Percentiles so that an appropriate
balance is determined between the growth measures, taking into account the number of courses
taught with SLOs and the number of courses for which the teacher has SGPs. GaDOE staff is
currently engaged in analyzing possible scenarios and developing detailed processes.
Where more information is required for a decision, evaluators will review all information regarding a
teacher’s performance within the context of the classroom, taking into account prior performance by
both the teacher and the group of students and any unusual circumstances that should be considered.
In determining the appropriate TEM rating, the evaluator will determine if either measure should be
considered an aberration given the extenuating circumstances or if the measure reflects a consistent
performance trend. Teachers who receive a Teacher Effective Measure (TEM) of Needs
Development or of Ineffective must be placed on a formal Professional Development Plan that
includes specific guidelines and timelines for improvement in the area(s) rated below Proficient.
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Figure 4 Final LEM Matrix

Key:
I (red) = Ineffective
ND (yellow) = Needs Development
P (green) = Proficient
E (blue) = Exemplary
For principals and assistant principals, percentages and weighting of the multiple components of the
Leader Keys Effectiveness System (LKES) are as follows: Leader Assessment on Performance
Standards (LAPS) 30%, combined schools growth measures from student learning objectives (SLOs)
and student growth percentiles (SGPs) 50%, and school level Achievement Gap Reduction 20%. This
information will be used to calculate the LEM score. The LEM score will be reported as a rating of
Exemplary, Proficient, Needs Development, or Ineffective.
Work will continue on decision tables for leaders, who will have Student Growth and Academic
Achievement measures from both Student Learning Objectives (SLO) and Student Growth Percentiles
(SGP). Further analysis of data will occur for leaders who have student growth measures from multiple
courses with Student Growth Percentile measures, or from both Student Learning Objectives and
Student Growth Percentiles, so that an appropriate balance is determined between the growth measures,
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taking into account the number of courses taught with SLOs and the number of courses for which the
teachers have SGPs. GaDOE staff is currently engaged in analyzing possible scenarios and developing
detailed processes with technical assistance from external experts.
In calculating a Leader Effectiveness Measure (LEM) in Student Growth and Academic
Achievement for leaders, only measures of SLO and measures of SGP that include a minimum of
15 students will be included. If an entire school has fewer than 15 students in a grade level’s or
course’s calculations for SGP or SLO, those growth measures will not be used in the LEM
calculations.
Where more information is required for a decision, evaluators will review all information regarding a
leader’s performance within the context of the school and any unusual circumstances that should be
considered. In determining the appropriate LEM rating, the evaluator will conclude if either measure
should be considered an aberration given the extenuating circumstances or if the measure reflects a
consistent performance trend. Leaders who receive a Leader Effectiveness Measure (LEM) score of
Needs Development or of Ineffective at the summative assessment must be placed on a formal
Professional Development Plan (PDP) that includes specific guidelines and timelines for improvement
in the area(s) rated below Proficient.
Providing additional information on the training for and development of student learning
objectives (SLOs) as well as their use as measures of student growth for teachers of non-tested
grades and subjects. See 3.A.i Option B.i and 3.A.iic(iii).
For additional information regarding the use of SLOs as measures of student growth, see Section B.a. in
this response.
Learning expectations describe how students will grow in their learning of the selected content over
the instructional interval, as measured by the pre-assessment(s) and post- assessment(s). The
expected growth for students must reflect the learning that would occur over the entire duration of the
course. Expectations must be rigorous and attainable. Expected growth is the amount students are
expected to grow over the course of the instructional period.
Districts must follow an SLO development process as set forth in the GaDOE training materials for
TKES or as approved by GaDOE, and districts must submit each SLO for GaDOE approval before
local teachers begin implementation of their SLO plans. Districts will submit SLOs on the District
SLO Form for the GaDOE approval before, but no later than August 1. A separate form should be
used for each SLO. GaDOE will review, request revisions as necessary, and approve SLOs as
quickly as possible with a target date of no later than September 1.
Districts may set their own pre-assessment and post-assessment windows, making sure that all data
will be submitted through state data collections no later than June 15. Students must be enrolled in a
course for 65% of the instructional period, and have both a pre- and post-assessment score, in order
for the student’s data to be included in the SLO measures. The district should ensure that students
who enroll after the pre- assessment window, but who will be enrolled for 65% of the instructional
period, have the opportunity to take the pre-assessment. Pre- and post-assessments must be
administered to all students enrolled in applicable SLO courses.
Teachers will use their students’ pre-assessment scores, along with other diagnostic information, and
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complete the Teacher SLO instructional planning form within the GaDOE TLE Electronic Platform.
Use of the state developed Teacher SLO instructional planning form is optional; however, districts
must collect the SLO data from each teacher within the GaDOE electronic platform. After the SLO
pre-assessment is administered and Teacher SLO Forms are completed, teachers will meet with their
evaluators to review SLO plans and obtain approval for implementation. Before approving the plan,
principals should review and assess the teacher’s plan for rigor and appropriateness. The
review/approval process shall be completed prior to implementation of the SLO during the pilot/full
implementation year.
Individual teachers then create and implement strategies and monitor progress while making
adjustments to the teaching and learning strategies as required. SLO results are reported at the student
and class/group level. As teachers work with the district- designated SLOs, they should maintain a
record of each student’s pre-assessment score and post-assessment score, as well as any other data
needed to ascertain attainment of the SLO for the summative evaluation. In addition, the record of
pre-assessment scores should be turned into the teacher’s evaluator within the electronic platform. A
mid-year or mid-course review should be conducted during the pilot/full implementation year.
Examples of training agendas, schedules, and materials used in providing professional development
sessions for district capacity building teams are attached as Appendices B, C, and D of this
document.
d. Providing further information on Georgia’s plan for ensuring the measures used in its
teacher and principal evaluation and support systems are valid and reliable. See 3.A.i,
Option B.i; 3.A.ii.c(i); and 3.A.ii.c.(ii).
Internal analysis of the pilot process and performance data was conducted May-June 2012 by GaDOE
personnel, Reform Support Network consultants, Georgia’s Educator Effectiveness TAC, and several
contracted consultants with expertise in statistical analysis. Pilot materials and training for TKES and
LKES were revised May-June-July 2012 based on the internal analysis, supported by external
consultants, of the pilot data. 2012-2013 will be the first full implementation year for the Teacher and
Leader Keys Evaluation Systems.
The pilot evaluation plan has been followed and is in progress. Challenges with collection of data
electronically have delayed completion of the analyses, but GaDOE is proceeding to complete the
work. The Reform Support Network and the Educator Effectiveness TAC are providing technical
assistance with the data analyses, interpretation of the data, and the indicated revisions. Additional
personnel currently being added to establish an evaluation unit of the Teacher and Leader
Effectiveness Division will facilitate this work.
A full validation and reliability study will be conducted summer 2013 after the first full
implementation year. An external provider will be selected early in 2013 for that work. Following the
2012-2013 implementation year, another revision of materials and training will be done.
C. Provide further detail on how evaluation results will guide professional development for
teachers and principals, including how the State will ensure that teachers and principals
receive training on how to link evaluation results to instructional practices. See 3.A.i, Option
B.i;
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Within the Teacher Keys Evaluation System, the evaluator, with the approval of the principal, may
choose to place a teacher on a Professional Development Plan at any time during the school year if
there are major issues with any performance standard including, but not limited to, professionalism,
the Georgia Code of Ethics, Needs Development or Ineffective ratings on the formative and/or
summative assessments, or the Teacher Effectiveness Measure (TEM). Principals and other
evaluators may also provide suggestions and guidance to teachers at any time during the school year
without the development of a PDP. Administrators/evaluators shall supervise and provide guidance to
the teacher as outlined in the PDP.
Teachers who receive a Teacher Effectiveness Measure (TEM) of Needs Development or of
Ineffective must be placed on a formal Professional Development Plan (PDP) that includes specific
guidelines and timelines for improvement in the area(s) rated below Proficient.
Teachers beginning the school year on a Professional Development Plan (PDP) will be monitored and
supported by the building-level administrator/evaluator. The PDP and subsequent expectations and
actions will align to the appropriate Teacher Assessment on Performance Standards. All components
of the PDP must be entered into the electronic TKES Professional Development (PDP) form.
The electronic platform will provide online professional learning resources that link to the
performance standards. These resources will allow teacher and leaders to tailor professional
learning to specific areas.
D. Provide additional information on how the results of the teacher and leader support and
evaluation systems will be used to inform personnel decisions. See 3.A.i, Option B.i and
3.A.ii.f.
The evaluator, with the approval of the principal, may choose to place a teacher on a Professional
Development Plan at any time during the school year if there are major issues with any performance
standard including, but not limited to, professionalism, the Georgia Code of Ethics, Needs
Development or Ineffective ratings on the formative and/or summative assessments, or the Teacher
Effectiveness Measure (TEM). Principals and other evaluators may also provide suggestions and
guidance to teachers at any time during the school year without the development of a PDP.
Administrators/evaluators shall supervise and provide guidance to the teacher as outlined in the PDP.
Teachers who receive a Teacher Effectiveness Measure (TEM) of Needs Development or of
Ineffective must be placed on a formal Professional Development Plan (PDP) that includes specific
guidelines and timelines for improvement in the area(s) rated below Proficient.
Teachers beginning the school year on a Professional Development Plan (PDP) will be monitored and
supported by the building-level administrator/evaluator. The PDP and subsequent expectations and
actions will align to the appropriate Teacher Assessment on Performance Standards. All components
of the PDP must be entered into the electronic TKES Professional Development (PDP) form.
The Career Ladder Task Force began meeting in November 2011. Including the November session,
the Task Force met in five day-long work sessions. Draft recommendations are currently open for
public comment until September 1, 2012. (See draft recommendations at
http://www.doe.k12.ga.us/School-Improvement/Teacher-and- LeaderEffectiveness/Pages/default.aspx)
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The guidance is intended to support districts in recognizing and utilizing teacher leaders without
taking them from the classroom and moving them into administrative roles. The career ladder
guidance, and district implementation using the guidance, will inform statewide policy development.
The GaDOE will begin collaboration with the GaPSC during September 2012 to accomplish
the following scope of work to incorporate the TEM and LEM into certification requirements
for Georgia.
·
·

·

·
·

Establish appropriate TEM expectations for new teachers for movement from “Induction
Teacher” to “Career Teacher.” Start 9/2012 End 12/2013
Develop induction certification requirements to provide for beginning teachers to work as
“Induction Teachers” during their first three years in the classroom. (Note: Beginning in SY
13-14) Start 9/2012 End 12/2013
State develops a way to measure proficiency in data use before teachers enter the classroom.
The State will change certification requirements of Georgia to include a Data Proficiency
Assessment (analysis, interpretation, use of data analysis). Start 9/2012 End 12/2013
Establish appropriate LEM expectations for school leaders recertification. Start 9/2012
End 12/2013
Modify recertification requirements for teachers to include required training on use of data to
differentiate instruction and boost student learning. Teachers will be required to take and
pass a PLU dedicated to standards and assessment data. Start 9/2012 End 12/2013

Please address concerns regarding the implementation of teacher and principal evaluation
and support systems:
E. Provide further information on Georgia’s plan for monitoring LEA implementation of
evaluation systems, including implementation of all measures included in the systems, and
providing ongoing feedback and oversight to LEAs as necessary. See 3.B.
GaDOE is developing a systemic, integrated project management process that will provide a consistent
structure for stakeholder engagement, internal and external communication and review, and both
management and policy level decisions, as well as provide an avenue for focused monitoring of LEA
implementation. The structure for this process is in a draft format and has been submitted to US Ed
for preliminary review and feedback.
The expanded organization structure for the Teacher and Leader Effective Division that was
submitted to US Ed with the RT3 budget amendment approved Tuesday, August 21, provides a staff
structure that will support an expanded project evaluation plan for the 2012-2013 school year. Those
positions are currently being posted and will be filled within the next two months. Immediate
priorities in this area are completing pilot data analysis of all components of TKES and LKES and
redeveloping the project evaluation plan for this implementation year. Critical components of the
2012-2013 evaluation plan will include monitoring LEA implementation of evaluation systems,
including implementation of all measures included in the systems, and providing ongoing feedback
and oversight to LEAs as necessary.
See Appendix E for an overview of the internal technical review and communication plan.
The successful implementation of the first phases of the TLE electronic platform in July and
August 2012 has provided the first steps to effective technology support for the Teacher and
132

ESEA F LEXI BI LITY – REQ UEST

U. S. DEP ARTMEN T OF E DUC ATION

Leader Effectiveness Systems, and the current work with the vendor to activate the online
professional learning management system will allow GaDOE to move forward with systematic
professional learning development and implementation that is aligned to the teacher and leader
performance standards and multiple components, available in multiple formats, and sustainable
beyond the RT3 grant. In addition, the successful electronic platform facilitates data collection
that will allow GaDOE to monitor implementation in an ongoing manner. Specific timelines and
protocols for regular audits within the electronic platform will be established and implemented by
the Teacher and Leader Effectiveness evaluation unit.
F. Please describe how the implementation plan will result in sustainable statewide evaluation
systems, ensure LEA capacity for full implementation of the new systems in the 2014-2015
school year, and provide technical assistance to LEAs to support implementation. See 3.A.i,
Option B.i and 3B.
GaDOE has developed an extensive network of training and coaching support for the Race to the Top
districts and is expanding that network to include all 181 school districts in the state. Currently,
twenty evaluation specialists are conducting training sessions for district trainers, training sessions for
district and school level evaluators, and coaching sessions for principals, assistant principals, and
other evaluators. In addition, orientation sessions for teachers are being conducted, in some cases by
the GaDOE evaluation specialists, but in most cases by district and school personnel with support
from GaDOE personnel. The twenty-six Race to the Top districts are engaged in full training for
2012-2013, with twenty-four additional districts piloting and four districts engaged in a study year,
planning to pilot 2013-2014. Legislation was passed in 2013 requiring all districts to implement the
Teacher Keys Effectiveness System and Leader Keys Effectiveness System in the 2014-2015 school
year.
The training and capacity building work taking place in Georgia is extensive and intense. It will
continue through the next two years so that all districts will have a baseline capacity for effective
implementation of the teacher and leader evaluation systems in 2014-2015.
By August of 2015, an evaluation score will be produced for teachers. Listed below is a timeline
detailing evaluation score expectations for districts in differing stages of implementation. These scores
will be used to inform professional learning for all teachers in 2015-2016 and to inform high stake
personnel decisions for all teachers in 2016-2017.
August 2015:
•
RT3 Districts: Calculate a Full TEM score
•
All Non RT3 Districts: Calculate a hold-harmless TEM using available growth data
2015-2016: Statewide implementation with all teachers receiving a hold-harmless TEM to inform
professional learning.
2016-2017: Statewide implementation with all teachers receiving a TEM to inform professional
learning and personnel assignment.
To summarize, in 2015-2016, all teachers and leaders will receive a Teacher/Leader Effectiveness
Measure (TEM or LEM) based on data from 2014-2015 that incorporates student growth as a
significant factor. Georgia’s teachers and leaders participated in statewide implementation during the
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2014-2015 school year. The student growth data from 2014-2015 will be combined with the Teacher
Assessment on Performance Data (TAPS) and the Leader Assessment on Performance Data (LAPS)
from 2015-2016 to form a TEM and LEM that incorporates student growth as a significant factor. The
TEM or LEM reported from 2014-2015 data will include 50% growth from the State assessment.
Beginning with ratings generated using 2015-2016 State assessment data, this TEM or LEM will be
used to inform high-stakes personnel decisions. Growth generated using the 2015-2016 State
assessment data will be combined with the TAPS and LAPS from 2016-2017 to form a TEM and LEM
that will be used to inform high-stakes personnel decisions.
The work with student learning objectives (SLOs) has been focused from the outset on developing and
building capacity within district and school personnel to understand, develop, and implement rigorous
SLOs. Almost forty three-day SLO capacity building training sessions have been held around the state
to support districts in this learning while producing fifty-two model SLOs that are published and
shared for all districts to access, adapt, and implement. During 2012-2013, the SLO capacity building
work will focus on providing one-day training sessions for district and building administrators as well
as teachers, across the state. In addition, the GaDOE SLO team will work with districts to develop and
implement internal processes and protocols to sustain the work with student learning objectives and
embed it as high quality instructional practice with rigorous expectations for student learning and
growth.
GaDOE is developing and implementing an electronic platform to support the administration of the
teacher and leader evaluation systems, but, more importantly, the electronic platform will provide an
avenue for professional learning linked directly to the state’s performance standards. All guidance
documents, handbooks, implementation procedures, detailed fact sheets, and research syntheses for
both systems are already available online and within the electronic platform so that they are easily
accessible to educators statewide. Additional print materials are in development to target teachers and
parents across the state as a part of the GaDOE’s agency-wide communication initiative. These
materials will be available to the public through a variety of media including the Internet, video, and
print materials.
G. Describe how the State will continue to build support from the field for the teacher and
principal evaluation and support systems, including informing the field of changes, results,
and impact. See 3.A.i, Option B.iii, and 3.B.
This is an ongoing activity. Additional communications materials will be developed based on need.
Initial handbooks and training materials for the 2011-2012 pilot implementation were completed and
distributed. FAQs and supplemental training / orientation activities have been developed and are
being distributed for use by districts. Additional orientation and familiarization videos for district use
are currently being developed. GaDOE is also working to develop a targeted engagement strategy
(communication and outreach) for the teacher and leader effectiveness systems. This plan will
include public engagement strategies and activities to reach the general public, teachers, and school
leaders. This engagement strategy will be incorporated into the new comprehensive GaDOE
communications plan.
The assessment team has developed PowerPoints, fact sheets, and other explanatory materials.
These have been communicated to districts by both assessment and Teacher/Leader Effectiveness
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team members in presentations to districts, RESAs, and educational associations around the state.
Also, the information on SGPs is incorporated into the TKES and LKES training materials for
2012-2013 implementation.
All 26 RT3 districts were fully trained on both the teacher and leader evaluation systems October
2011-April 2012. In addition to initial evaluator training, teacher orientation materials and sessions
were provided using multiple formats by the GaDOE field staff. Development of inter-rater reliability
and ongoing coaching was provided for building principals and district personnel. Support on the
development and implementation of student learning objectives was provided by the GaDOE SLO
team to all districts as well.
Pilot materials and training for TKES and LKES were revised May-June-July 2012 based on the
internal analysis, supported by external consultants, of the pilot data and feedback from the districts
and EETAC. Following the 2012-2013 implementation year, another revision of materials and
training will be done.
Program and performance evaluation data on “other quantitative measures (surveys and SLOs) were
shared with districts May-July 2012 during the revision process. The GaDOE will continue to provide
results on the pilot and implementation to districts on a quarterly basis. Webinars will be held on the
following dates for school year 2012-2013:
October 19, 2012
January 25, 2013
April 19, 2013
July 12, 2013
Surveys, telephone interviews, and focus groups for TKES and LKES (conducted by an external
evaluation contractor) will be conducted in December 2012 and May 2013. This feedback will be
used to make adjustments to TKES and LKES as needed. Additionally, the GaDOE will host five
regional meetings (twice a school year) to receive additional feedback on the implementation of TKES
and LKES. Each meeting will be led by an external facilitator and will provide an opportunity to
gather feedback from teachers, school leaders, and district leaders.
Regional Meetings with Districts:
Lumpkin/Dawson (January 8, 2013 and June 7, 2013)
Atlanta (January 11, 2013 and June 6, 2013)
Macon (January 15, 2013 and June 11, 2013)
Tifton (January 16, 2013 and June 12, 2013)
Statesboro (January 17, 2013 and June 13, 2013)
Regional feedback sessions will continue to be held twice annually in the 16 RESA regions during
the fall and spring. Online surveys will also continue to be conducted twice annually.
Educator Engagement Matrix
The Teacher and Leader Keys Effectiveness Systems Educator Engagement Matrix draft is in
development based on collaborative planning meetings with GaDOE staff, Reform Support Network
technical assistance provider Phil Gonring, and RT3 LEA representatives. During February and March
2013 the GaDOE Teacher and Leader Effectiveness Division will continue to work with these partners
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to complete the development of the matrix of action items and incorporate all items into the Great
Teachers and Leaders project management plan.
 Action items within the matrix that marked with a check have been completed.
⇒ Action items within the matrix that are marked with an arrow are in progress and/or ongoing in
nature.
• Action items within the matrix that are marked with a dot have not been started.

TEACHERS

KNOWLEDGE



GaDOE provides supporting
materials and videos for
TKES TAPS orientation of
teachers
 GaDOE provides supporting
materials and videos for
TKES TAPS familiarization
activities
 GaDOE TLE website and
electronic platform provide
extensive information
resources for TKES and all
components
⇒ GaDOE presents at
statewide teacher association
meetings and conferences
(e.g., CTAE, mathematics)
⇒ GaDOE provides RT3
Monthly Newsletter open to
all subscribers and accessed
on GaDOE website

PRINCIPALS





•

•
•

GaDOE TLE website and
electronic platform provide
extensive information resources
for TKES/LKES and all
components
GaDOE provides supporting
materials and video for LKES
LAPS orientation of building
principals and assistant
principals
GaDOE develops principal-toprincipal video messages on
school and instructional
practice before and after
TKES/LKES and posts in TLE
Electronic Platform
GaDOE collaborates with
GAEL to post a link on the
GAEL website
GaDOE collaborates with
GAEL to publicize the video in
the GAEL Friday Flyer
⇒ GaDOE collaborates with
LEAs and other partners on
the use of state and federal
professional learning funds to
ensure training on TKES/
LKES is included in the
district and school PL focus
⇒ GaDOE provides information
overview presentations for
new pilot district and school
leadership teams
⇒ GaDOE provides RT3
Monthly Newsletter open to
all subscribers and accessed
on GaDOE website
⇒ RT3 SharePoint site is
accessible with links,
document archives, and
uploaded information to
support TKES/LKES
implementation
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SUPERINTENDENTS

• GaDOE TLE website and
electronic platform provide
extensive information resources
for TKES/LKES and all
components
• GaDOE provides RT3 Monthly
Newsletter open to all
subscribers and accessed on
GaDOE website
• GaDOE provides information
overview presentations for new
pilot district and school
leadership teams
• GaDOE collaborates with GAEL
Board of Directors to develop
lines of communication with all
educator associations and groups
• GaDOE develops scripted
presentations for superintendents
in RESA Board of Control
meetings
• GaDOE collaborates with
Georgia School Superintendents
Association (GSSA) to plan and
present “drive-in” sessions
regionally and tied to Bootstrap
and GAEL conferences
• GaDOE develops supporting
materials (documents, tools,
videos) that link TKES/LKES to
student success, CCRPI, and
ESEA waiver
• GaDOE develops supporting
materials (documents, tools,
videos) that link TKES/LKES to
professional learning and
development instead of punitive
consequences
• GaDOE develops supporting
materials (documents, tools,
videos) for a superintendent’s
TKES/LKES engagement toolkit
to involve teachers and
principals in leading the reform
• GaDOE develops supporting
materials (documents, tools,
videos) that link SLOs to
improved instructional practice
⇒
RT3 SharePoint site
is accessible with links,
document archives, and
uploaded information to support
TKES/LKES implementation

BOARDS OF
EDUCATION
• GaDOE works with the
Georgia School
Boards Association
(GSBA) to include
TLE reforms in
annual training for
the state board of
education and for
local boards of
education
(specifically for all
new board
members)
• GaDOE develops online
modules and
training
opportunities on
TKES and LKES
for board of
education members
• GaDOE communicates
key messages about
TKES/LKES,
especially SLOs, at
GSBA meetings and
conferences
• GaDOE creates
frequently asked
question (FAQ)
document for SLOs
for board members
• GaDOE creates a TLE
website section with
documents
specifically for
board members
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TEACHERS

APPLICATION

⇒

⇒

⇒

PARTICIPATIO
N

⇒

GaDOE creates and
publishes online “how to”
guides for teachers on
various topics such as
SLOs, differentiation,
effective use of survey
data, etc.
GaDOE develops
professional learning
modules in the TLE
Electronic Platform on
TKES
GaDOE evaluation
specialists provide school,
district, and regional
training on SLO
implementation

GaDOE staff and
leadership engages in
ongoing conversations with
teachers and encourages
them to withhold judgment
about components of the
effectiveness system still in
development (e.g., SLOs,
TLE Electronic Platform,
overall effectiveness
measures)
•
GaDOE develops teacher-toteacher video messages on
SLOs in TKES, including data
and teacher testimonials, and
posts in TLE Electronic
Platform
⇒ GaDOE provides
opportunities for teachers
to participate in focus
groups, online surveys, and
regional feedback sessions
to provide input for
ongoing development and
revisions to TKES
⇒ GaDOE provides

PRINCIPALS

⇒

SUPERINTENDENTS

BOARDS OF
EDUCATION

GaDOE creates and publishes
⇒ GaDOE creates and
• GaDOE creates an
online “how to” guides for
publishes online “how to”
implementation
principals on various topics
guides for superintendents on
guide for board of
such as SLOs, providing low
various topics such as SLOs,
education members
inference feedback, effective
effective use of survey data,
• GaDOE creates a list of
use of survey data, etc.
etc.
key questions for
board members to
⇒ GaDOE develops professional
⇒ GaDOE develops
ask superintendents
learning modules in the TLE
professional learning modules
about SLO
Electronic Platform on TKES
in the TLE Electronic
implementation
and LKES
Platform on TKES and LKES
⇒ GaDOE evaluation specialists
⇒ GaDOE evaluation
provide school, district, and
specialists provide coaching
regional training on SLO
to superintendents and district
implementation
leaders on managing
observations, documentation,
⇒ GaDOE provides guidance
effectively using survey data,
documents for effectively
performance goal-setting, and
working with teachers once
mid-year conferences
they receive pre-assessment
scores and growth targets for
their students
⇒ Link SLO work to TAPS
standards and student growth
measures
•
Using SLO data to design an
appropriate professional
learning plan for the school’s
teacher groups and for
individual teachers
⇒ GaDOE evaluation specialists
provide coaching to principals
on managing observations,
documentation, providing lowinference feedback, effectively
using survey data, performance
goal-setting, mid-year
conferences, and “courageous
conversations”
⇒ GaDOE evaluation specialists
conduct “matched pair” data
collection activities with
principals to provide extended
coaching

Credentialed principals
⇒ Credentialed
• GaDOE creates a
implement TKES within their schools in
superintendents and
dashboard for
all RT3 districts and 24 volunteer
district leaders
school board
districts
implement LKES within
members so that
⇒
GaDOE leadership engages in
all RT3 districts and 24
they can
ongoing conversations with principals
volunteer districts
monitor reforms
and encourages them to withhold
and ask guiding
⇒ GaDOE leadership
judgment about components of the
questions
engages in ongoing
effectiveness system still in development
conversations with
(e.g., SLOs, TLE Electronic Platform,
superintendents and
overall effectiveness measures)
encourages them to
• GaDOE develops principal-to-principal
withhold judgment
video messages on school and
about components of the
instructional practice before and after
effectiveness system still
TKES/LKES and posts in TLE
in development (e.g.,
Electronic Platform
SLOs, TLE Electronic
Platform, overall
• GaDOE develops principal-to-principal
effectiveness measures)
and principal-to-teacher video messages
on SLOs in TKES/LKES, including data
⇒ GaDOE provides
and teacher testimonials, and posts in
opportunities for
TLE Electronic Platform
superintendents and
other district leaders to
• GaDOE collaborates with GAEL to post
participate in focus
a link on the GAEL website
groups, online surveys,
• GaDOE collaborates with GAEL to
regional feedback
publicize the video in the GAEL Friday
sessions, and quarterly
Flyer
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TEACHERS

⇒

LEADERSHIP

⇒

opportunities for teachers
to participate on advisory
groups to provide input for
ongoing development and
revisions to TKES,
especially for SLOs and
TLE Electronic Platform
GaDOE develops and
conducts Content Area
Week training and
development of SLO
implementation tools with
district-nominated content
area teachers

GaDOE identifies teacher
champions and creates
messages they can deliver to
colleagues and other
stakeholders

PRINCIPALS

⇒
GaDOE provides
opportunities for principals and assistant
principals to participate in focus groups,
online surveys, regional feedback
sessions, and quarterly webinars to
provide input for ongoing development
and revisions to TKES and LKES
⇒
GaDOE provides
opportunities for principals to participate
on advisory groups to provide input for
ongoing development and revisions to
TKES and LKES, especially for SLOs
and TLE Electronic Platform
⇒
GaDOE TLE program
manager conducts RT3 site visits in all
districts 2012-2013 to collect feedback
and gather input for ongoing
development and revisions to TKES and
LKES

⇒

•

GaDOE identifies principal
champions and creates
messages they can deliver to
colleagues and other
stakeholders
GaDOE develops and promotes
opportunities for principal
mentoring, leading webinars
for peers, and leading local
and/or regional professional
learning communities through
state and regional organizations
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SUPERINTENDENTS

⇒

⇒

BOARDS OF
EDUCATION

webinars to provide
input for ongoing
development and
revisions to TKES and
LKES
GaDOE provides
opportunities for
superintendents and
other district leaders to
participate on advisory
groups to provide input
for ongoing
development and
revisions to TKES and
LKES, especially for
SLOs and TLE
Electronic Platform
GaDOE TLE program
manager conducts RT3
site visits in all districts
2012-2013 to collect
feedback and gather
input for ongoing
development and
revisions to TKES and
LKES

⇒ GaDOE identifies
superintendent
champions and
creates messages
they can deliver to
colleagues and
other stakeholders

• GaDOE identifies
champions on
boards of education
and creates
messages they can
deliver to parents
and colleagues

