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SAMPLE 1: ENGLISH LANGUAGE ARTS

SAMPLE 1

Grade: 4 Writing (W)

Standard: ELAGSE4.W.2 Write informative/explanatory texts to examine a topic and convey
ideas and information clearly.

Element/Indicator: b. Developthe topicwithfacts, definitions, concrete details, quotations,

or other information and examples related to the topic.
Fidelity to Standard: 2

All 4 assessment tasks (producing informational writing including appropriate facts and details) are
aligned to the content standard. Some aspects of the element/indicator have not been covered, but the
student work addresses academic content at an entry level.

Context: 4

The materials and writing topics are grade appropriate. The student work reflects a purposeful real-world
application as the final task documents the actual procedure followed by the student to sell, make, and
deliver Valentine’s Day cards throughout the school.

Achievement/Progress: 4

The student work is completed with a significant increase in accuracy from Collection Period 1 to Collection
Period 2. The student improves from an average of 17% accuracy across both tasks in Collection Period
1 to 100% accuracy on both tasks in Collection Period 2. The tasks increase in complexity in a number
of ways as the student goes from ordering 6 sentence strips in each of the Collection Period 1 tasks
to 12 and 7 sentence strips in Collection Period 2. In the second collection period, she also completed
the sentences before ordering them and chose the correct sentences from among several distractors.
The type and frequency of prompting also decreased as the student went from needing frequent verbal
prompting in the first collection period to needing only 1 verbal cue on one CP2 task and completing the
other task independently. With notable increases in accuracy, complexity, and level of independence, the
student demonstrates exceptional Achievement/Progress.
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SAMPLE 1: ENGLISH LANGUAGE ARTS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 4 |[ELA |[Entry 2
Student Name: Age:
Sample Student 10

Entry Sheet Completed by:
Special Education Teacher

Strand/Domain: Writing (W)

Standard: ELAGSE4.W.2

Description: \Write informative/explanatory texts to examine a topic and convey ideas and
information clearly.

Element/Indicator: b.

Description: Develop the topic with facts, definitions, concrete details, quotations, or other

information and examples related to the topic.

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so
that student progress can be assessed.

G  produced informational writing about various real-world topics including appropriate facts and details.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2
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SAMPLE 1: ENGLISH LANGUAGE ARTS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 4 | [ELA | [Entry2 |

Collection Period 1: Primary Evidence

Date: |01/06 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

G  was to write about tornado drill using appropriate facts and details.

Collection Period 1: Secondary Evidence

Date: 01/17 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

G was to write about a class CBI shopping trip using appropriate facts and details.

Collection Period 2: Primary Evidence

Date: |02/06 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

G was asked to select appropriate details to complete each sentence and then she had to select appropriate facts
and details to write about our trip to Walmart.

Collection Period 2: Secondary Evidence

Date: 02/14 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

G was to write about the procedure for selling Valentine suckers to general ed peers. She was to use appropriate
facts and details.

Page 2 of 2
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SAMPLE 1: ENGLISH LANGUAGE ARTS

Special Ed Classroom — verbal prompting from teacher
1/6 correct -
To prepare for tornado drill, we discussed the appropriate procedure.

Activity: write using appropriate facts and details about what we do if
we have a tornado or tornado drill.

Strips were placed in pairs (one correct and one incorrect) and student
had to select the appropriate one in each pair to put on her writing
paper. She was told to use only facts and details about a tornado drill.
Strips were read to her.
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SAMPLE 1: ENGLISH LANGUAGE ARTS

/ E',leu ayY) ojuj 095

Talk as much as yowwant 2K {

dlay basketball s >[ |

rin outside as fast as you can ~&& X

Collection Period 1 - Initial Task
mipﬁmary Evidence (I Secondary Evidence
Date ]_(.0
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SAMPLE 1: ENGLISH LANGUAGE ARTS

G 1=17

Activity — Write about our CBI Grocery Shopping Trip using only
correct facts and details about the trip.

Special Ed Classroom — teacher read material to her, gave her 2
to choose from at each time (one correct and one incorrect)
and she glued them on her writing paper.

1/6 correct with constant prompting — however, it was in the
wrong place.
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SAMPLE 1: ENGLISH LANGUAGE ARTS

23

O Grocery Shopplngﬁr /
@ QQMQC\f’

buy what you want ‘%ﬁ%\fk

. locate items |5t o

walk to store

——————

find your fiends

Collection Period 1 — Initial Task
O Primary Evidence B seconda ry Evidence

Date '!“! )
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SAMPLE 1: ENGLISH LANGUAGE ARTS

Special Education Classroom - worked/selected with minimal verbal cueing as
teacher read sentences out loud.

Activity: G first completed the missing word of 12 sentences by gluing the
appropriate word/detail to complete each sentence — she did this independently.
Then she had to pick the sentences that include appropriate facts and details
about our shopping trip to Walmart to put on her writing paper.

100% correct! G had minimal verbal cueing (1 to be exact) for picking the
correct sentences.
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SAMPLE 1: ENGLISH LANGUAGE ARTS
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SAMPLE 1: ENGLISH LANGUAGE ARTS
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SAMPLE 1: ENGLISH LANGUAGE ARTS

G 2-14

Special Education Classroom — Performed activity throughout entire school —
went to every general education classroom and interacted with general education
teachers.

Activity — For Valentine’s Day, my class sold Valentine suckers to all students in
the school to make money for Relay for Life. Students could order for themselves
or their friends. Each morning for a week, G walked with other classmates to
each homeroom to collect money and orders. Then she helped make the
Valentine cards. After that, on Valentine’s Day, she helped deliver all of the 489
Valentine suckers that we sold!

Once finished, she wrote about her procedure by placing the facts and details in
the order that they occurred. Five statements were presented that were not
correct facts -G did not pick any of them.

100% correct — teacher read statements to her — she picked independently.
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SAMPLE 1: ENGLISH LANGUAGE ARTS
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SAMPLE 1: ENGLISH LANGUAGE ARTS

A B A

Deliver Valentine suckers to classes.

S
L1 =

Count money and turn in for
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SAMPLE 2: ENGLISH LANGUAGE ARTS

SAMPLE 2
Grade: 5 Reading Informational (RI)
Standard: ELAGSES.RI.2 Determine two or more main ideas of a text and explain how they

are supported by key details; summarize the text.
Element/Indicator:  N/A
Fidelity to Standard: 2

All 4 assessment activities are aligned to the content standard. This standard has no indicators. The entry
addresses parts of the standard (main ideas and key details, but not summarizing the text). Although the
student work does not approach basic grade-level expectations, it does address academic content at an
entry level.

Context: 3

All materials used are grade appropriate. The student work reflects a purposeful, simulated application.
Achievement/Progress: 2

The student’s accuracy does not change. The student earns 100% on each of the four assessment tasks.

The complexity of the tasks increases because the student is given more questions, more answer choices,
and different materials in the Collection Period 2 tasks.

The student’s independence increases very slightly. The student receives continuous verbal, model, and
partial physical prompting in the Collection Period 1 tasks, while he receives frequent verbal and gestural
prompting in his Collection Period 2 tasks.

With the increases in complexity and independence which can be seen in this entry, the student
demonstrates some Achievement/Progress.
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SAMPLE 2: ENGLISH LANGUAGE ARTS

?ﬁ\z 2015-2016 Georgia Alternate Assessment Entry Sheet
ﬁ Kindergarten, Grades 3-8, and High School
Grade 5 ELA Entry 1
Student Name: Age:
E 11

Entry Sheet Completed by:
L

Strand/Domain: Reading Informational (RI)

Standard: ELAGSE5.RI.2

Description: Determine two or more main ideas of a text and explain how they are supported by
key details; summarize the text.

Element/Indicator;

Description:

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so
that student progress can be assessed.

Page 1 of2
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SAMPLE 2: ENGLISH LANGUAGE ARTS

2015-2016 Georgia Alternate Assessment Entry Sheet
vl Kindergarten, Grades 3-8, and High School

Grade 5 ELA Entry 1

Collection Period 1: Primary Evidence

Date: 10/14/2015 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”™:

The teacher read an adapted story about "A Home for Daisy". E  answered 4 questions about the story. He was
asked to choose the correct answer/picture symbol from a choice of 2.

Collection Period 1: Secondary Evidence

Date: 10/28/2015 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

E  had to complete a worksheet relating to an adapted story that was read to him aloud by his teacher; fitled Spiders.
c answered 5 questions about the story; with a choice field of 2 and 3 answer choices.

Collection Period 2: Primary Evidence

Date: 01/21/2016 Type of Evidence: Work Sample/Permanent Product
Description of Task: Describe “Other":

The teacher read an adapted story to the class; Voting Begins. E  was then given 6 questions to answer about the
story (at least one pertaining to the main idea) with a choice of 3 answers per question.

Collection Period 2: Secondary Evidence

Date: 01/28/2016 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe "Other™

The teacher read an adapted storybook to the class; Winter. E  and a grade level peer were then given 7 questions
to answer about the story (at least one pertaining to the main idea) with a choice of 3 answers per question.

Page 2 of 2
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SAMPLE 2: ENGLISH LANGUAGE ARTS

GAA Annotation Sheet
Student: E Date: 10-14-2015

Collection Period: 1 Bd1-Initial/Baseline  []2-Achievement/Progress
Ddprimary Evidence [ _JSecondary Evidence

Standard/Element:

Reading Informational (Rl) ELAGSES.RI.2

Determine two or more main ideas of a text and explain how they are supported by

key details: summarize text

Description of Task Aligned to Standard/Element:

The teacher read an adapted story to the class; A Home for Daisy. E ~ was then given 4
questions to answer about the story (at least one pertaining to the main idea) with a choice
of 2 answers per question. The teacher displayed one question, and its answer choices in
isolation.

Grade 100 % OR4outof 4
Prompt Type: [_JFull  [JPartial Physical [ Model Bdverbal [(independent

Prompt Frequency: [X]Continuous OJrrequent [ Limited [] None

setting: X]Special Education Classroom [[J*General Education Classroom
[CI*community: [J*other:
Interaction wy: [<sp Ed Teacher [(paraprofessional [ _]*Classmates

[ ]*other instructional Provider:
[J*non-disabled Peer/Community Member:

Brief Description of Interaction(s):

E  was focused during the readings of the story. The reading was done twice; once in paper
form and again on the Promethean Board. A few props were used; plush animals, water, ice
and sand. The teacher then read the questions; one atatime, and E ~ was instructed to
choose the correct answer out of his field of two choices. The teacher would read the question
then reread the page (passage) that contained the answer to the question and shared the picture
with the E  so he was able to correctly choose the answer then cut out his answer choice
and glue it to the answer document. Most of the steps were completed with teacher assistance;
pointing, prompting and verbal cues,

* Denotes Generalization
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SAMPLE 2: ENGLISH LANGUAGE ARTS

A Hom. or Daisy

100/

Daisy

L3

\?@L loF Y

X

1. Who is looking for a home ?
-‘2{}

pate |O-

& Primary Evidence [ Secondary Evidence

Collection Period | — Initial Task
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SAMPLE 2: ENGLISH LANGUAGE ARTS

A Home or Daisy

?

live

o

2. Where does the frog
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SAMPLE 2: ENGLISH LANGUAGE ARTS
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SAMPLE 2: ENGLISH LANGUAGE ARTS
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SAMPLE 2: ENGLISH LANGUAGE ARTS

GAA Annotation Sheet
Student: E Date: 10-28-2015

Collection Period: 1 X 1-Initial/Baseline

(Check Collection Period and Evidence) DPrimarv Evidence  [X]Secondary Evidence
[[J2-Achievement/Progress
[Clprimary Evidence [ ]Secondary Evidence

Standard/Element: GRADE 5

Reading Informational (RI)

ELAGSES.RIL.2

Determine two or more main ideas of a text and explain how they are supported by key
details: summarize text.

Description of Task Aligned to Standard/Element (be specific):

The teacher read an adapted story “Spiders™ supported with props and color photos. E

was given 5 questions to answer about the story with a choice of 2 or 3 answers for each
question. The teacher displayed only one question at a time to him. The teacher had to assist
E  with verbal assistance and a laser pointer to correctly answer the questions. E  used
a dotter to complete the task of answering the questions.

Grade 100% OR __ out of
Prompt Type: [ Jrull  [XPartial Physical  [_| Model Kverbal [TJindependent

Prompt Frequency: [X]Continuous [JFrequent ] Limited [ none

Setting: Special Education Classroom D*General Education Classroom
[J*Community: [J*other:
Interaction w/: [dsp Ed Teacher [paraprofessional [ ]*Classmates

[C]*other Instructional Provider:
[(]*Non-disabled Peer/Community Member:

Brief Description of Interaction(s):

E  ’s interaction was with his teacher; as she read the story to E and shared the props
withhim. E  was completely engaged for the whole lesson. He pointed to pictures when
asked to and displayed a great willingness to cooperate. He especially loved the plush spider.
E also interacted with his paraprofessional as she assisted him in completing his
worksheet.

* Denotes Generalization
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SAMPLE 2: ENGLISH LANGUAGE ARTS

Collection Period 1 - Initial Task
O Primary Evidence E’éemndary Evidence

Date_103-2% - 205

make bed

What do spiders eat
=]

meat / fish

Spiders make

Page 1 of 3
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SAMPLE 2: ENGLISH LANGUAGE ARTS

eyes.

IR

Where is the skeleton of =
Spiders have

7pider? nside
|

Page 2 of 3
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SAMPLE 2: ENGLISH LANGUAGE ARTS

How many legs do
spiders have?

one

Page 30of 3
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SAMPLE 2: ENGLISH LANGUAGE ARTS

GAA Annotation Sheet
Student: El Date: 1-21-2016

Collection Period: 2 [1-initial/Baseline  [X]2-Achievement/Progress
C<Primary Evidence [[Jsecondary Evidence

Standard/Element:

Reading Informational (Ri) ELAGSES.RI.2

Determine two or more main ideas of a text and explain how they are supported by

key details: summarize text

Description of Task Aligned to Standard/Element:

The teacher read an adapted story to the class; Voting Begins. E ~ was then given 6
questions to answer about the story (at least one pertaining to the main idea) with a choice
of 3 answers per question.

Grade 100 % ORGoutof 6
Prompt Type: [_JFull  [Jpartial Physical [ Gestures [Xverbal [ Jindependent

Prompt Frequency: [_|Continuous DFrequent [ Limited [] None

Setting: [X]Special Education Classroom [[J*General Education Classroom
[(J*Community: [(J*other:
Interaction wj: [<Isp Ed Teacher [XIparaprofessional [ ]*Classmates

D*Other Instructional Provider:
[(]*Non-disabled Peer/Community Member:

Brief Description of Interaction(s):

E 7 teacher read an adapted story to the class about voting titled Voting Begins. The story
was presented to E - on the computer. Afier the story was completed and reviewed E~ was
instructed to answer 6 questions relating to the story. The teacher then read the questions; one
atatime,and E  was instructed to choose the correct answer out of his field of three
choices. E used a crayon to circle all his answer choices. The teacher was required to help
E  answer all the questions properly, using gestures and a laser pointer. The story was
lengthy and a lot of information was given. With a lot of going back to the story and matching
our answer choices (pictures) with the scene in the story he was able to complete his
questions successfully. Gestures and verbal prompts were required throughout the story.

* Denotes Generalization
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SAMPLE 2: ENGLISH LANGUAGE ARTS

Collection Period 2 ~ Progress Task
Primary Evidence [ Secondary Evidence

@ pate_| - 21~ ZOIp

i i Vaotin Last Zoo
/T/WHAT is this paper about ? Bﬂgi_ﬂgs_'_‘:_‘ S *Americanldof  Birthday

2. WHO will choose a new pilgrims mermaids vote

AT fim g

3. WHERE do people vote ? candy store  polling place  barber shop
e T rem,
' 0= (5 0%
4. WHAT is the first state tovote ? ~ lowa Ham,;:h.;; Georgia
movie
6;%ICH is nota U.S. pofitical Baorg}r?g Democratic Republican

N party ? o N
ﬂy @vk hm;\
it -. :r jf}

January 18, 2016
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SAMPLE 2: ENGLISH LANGUAGE ARTS

GAA Annotation Sheet
Student: E Date: 1-28-2016
Collection Period: 2 [J1-Initial/Baseline  [X]2-Achievement/Progress

[Jprimary Evidence  [X]Secondary Evidence
Standard/Element: Reading Informational (Rl) ELAGSES.RI.2
Determine two or more main ideas of a text and explain how they are supported by
key details: summarize text
Description of Task Aligned to Standard/Element:

The teacher read an adapted storybook to the class; Winter. E  and a grade level peer
were then given 7 questions to answer about the story (at least one pertaining to the main
idea) with a choice of 3 answers per question.

Grade 100 % OR 7outof 7
Prompt Type: [_JFull [ ]Partial Physical  [X] Gestures [X]verbal [ Jindependent

Prompt Frequency: [_JContinuous DJfrequent [ Limited [INone

Setting: Special Education Classroom D‘General Education Classroom
[CJ*community: [J*other:
Interaction w/: JESp Ed Teacher Paraprofessional E]'Classmates

BX*Grade level peers
[C]*Non-disabled Peer/Community Member:

Brief Description of Interaction(s):

E s teacher read an adapted story to the class titled Winter. The story was presented to

E  orally, out loud, in a group setting. After the story was completed and reviewed, E

and his grade level peer were instructed to answer 7 questions relating to the story. The peer
read the questionsto E  and reviewed his answer choices with him. The teacher had to sit
withE and hispeerto help E  follow along and answer the questions correctly; E  gets
very silly in these situations and will spend the entire lesson laughing if permitted. Close
teacher proximity is required. E  used a bingo dotter to answer his choices. He can
physically hold the dotter himself but requires support when knowing exactly where to mark
the dotter; looks to teacher for constant reassurance. Peer helped by holding finger near
correct answer and allowing E!  time to answer the questions himself; with gestures and
verbal guidance.

* Denotes Generalization
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SAMPLE 2: ENGLISH LANGUAGE ARTS

Name: E Date:_ 7% -20\k
2 '___-\\., Page 1 of 2
{. What season did we read about? Q(-@/_
winter summer spring
| B o0

2. How many seasons are there in a year?

1 seasons 2 seasons

4 Blve

3. Inthe U.S.A., when does winter begin?

Collection Period 2 - Progress Task
O Primary Evidence B/Seoondary Evidence

pate |- 2% - 2010Lp
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SAMPLE 2: ENGLISH LANGUAGE ARTS

£

Page 2 of 2

6

7

bathing suit

[a

. Nhat does the temperature usually feel like in the winter”

warm

flip flops

. What sport can you play outside in the winter when it

sSNows?

sledding

swimming golf

@
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SAMPLE 3: ENGLISH LANGUAGE ARTS

SAMPLE 3
Grade: 6 Reading Literary (RL)
Standard: ELAGSE®6.RL.3 Describe how a particular story’s or drama’s plot unfolds in a series

of episodes as well as how the characters respond or change as
the plot moves towards a resolution.

Element/Indicator:  N/A
Fidelity to Standard: 2

All 4 assessment tasks (identifying settings, characters and plot elements from Charlie and the Chocolate
Factory) are aligned to the content standard. All aspects of the standard have been covered, but the
student work addresses academic content at an entry level and is not approaching basic grade-level
expectations.

Context: 3
The materials used are grade appropriate. The student work represents a purposeful simulated application.
Achievement/Progress: 2

The student’s accuracy improves from an average of 54% across both Collection Period 1 tasks to an
average of 100% across both Collection Period 2 tasks. Complexity increases in Collection Period 2
because the student s given different types of materials and some open-ended, fill-in-the-blank questions,
while in Collection Period 1 the student uses cards with words and pictures to answer questions. The
student’s independence increases slightly because the student requires less verbal prompting in the
second collection period than is needed in Collection Period 1.

With these increases in accuracy, complexity, and level of independence, the student demonstrates
some Achievement/Progress.
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SAMPLE 3: ENGLISH LANGUAGE ARTS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 6 |[ELA |[Entry 1
Student Name: Age:
Sample Student 12

Entry Sheet Completed by:
Special Education Teacher

Strand/Domain: Reading Literary (RL)

Standard: ELAGSEG6.RL.3

Description: Describe how a particular story’s or drama'’s plot unfolds in a series of episodes as
well as how the characters respond or change as the plot moves towards a resolution.

Element/Indicator:

Description:

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so

that student progress can be assessed.

M will use picture symbols paired with text to show how a story's plot unfolds in a series of episodes by identifying
facts related to characters, settings, and events that occur at the beginning, middle, and end of the story. He will use
emotion cards as a tool to interpret character feelings throughout the story.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2
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SAMPLE 3: ENGLISH LANGUAGE ARTS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 6 | [ELA | [Entry1 |

Collection Period 1: Primary Evidence

Date: 10/03 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

After reading a portion of "Charlie and the Chocolate Factory" with his class, M will complete a large chart by placing
the event and character information besides the setting in which they occurred.

Collection Period 1: Secondary Evidence

Date: 110/09 Type of Evidence: |(Observation

Description of Task: Describe “Other:

After reading portions of "Charlie and the Chocolate Factory" in class, M will use his knowledge of settings,
episodes and character responses to complete a First / Then activity page.

Collection Period 2: Primary Evidence

Date: (11/12 Type of Evidence: \Work Sample/Permanent Product

Description of Task: Describe “Other”:

After reading "Charlie and the Chocolate Factory" in class, M will use knowledge of settings, episodes, and character
responses to complete a flip book. The flip book will highlight events that happened within each setting and will include
the resolution to the main character's problem.

Collection Period 2: Secondary Evidence

Date: |11/13 Type of Evidence: Observation

Description of Task: Describe “Other”:

After reading "Charlie and the Chocolate Factory" with the class, M completed fill-in-the-blank sentences related to
character, setting, and episodes and will place the sentences in chronological order.
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SAMPLE 3: ENGLISH LANGUAGE ARTS

Collection Period 1 - Initial Task
E/Primaw Evidence [ Secondary Evidence !

o~

pate [0-8

Student Name (Who): M
Date on which evidence was completed (When): 10/8/13

Description of Task (What): After reading a portion of an adapted version of "Charlie
and the Chocolate Factory" with his class, M task was to complete a large chart by
placing the episode and character information beside the setting in which they occurred
and to use emotion cards to interpret a character response. He looked at three settings,
episodes and character responses during this activity. First, M was asked to place the
settings in order on the chart under the settings heading on the chart. Next M was
asked to place a picture paired with text of an episode showing what happened in each
setting. Third, M was asked to use emotions cards to interpret how each character
most likely felt within that setting and episode.

Specific Evaluation of Student Response (How well?): Under the settings heading of the
chart, M placed the three settings in chronological order as they occurred within the
story. The information placed by Mikel under the episode heading and the character
responses heading were all incorrect based on the information read. Grade: 33% (3 items
out of 9 were placed correctly on the chart)

Type and Frequency of Prompting: M was given eight verbal prompts.

Interactions (With Whom and How): M interacted with the special education teacher.
M touched each card. He repeated the words home, candy store, birthday and look.
When M said, “Look™ he handed the card of Charlie looking at the golden ticket he
found to the teacher.

Setting in which task was completed (Where): Special Education Classroom

Collection Period 1 — Initial Task
I':'IJ Primary Evidence [ Secondary Evidence

Date 10~ ((“ '
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SAMPLE 3: ENGLISH LANGUAGE ARTS

Secondary Evidence
Georgia Alternate Assessment
Observation Form
Reset Form
Student Name: Grade: Date:
6 10/09
M
Observation conducted by: Job Title:
L Special Education Teacher

1. What did you ask the student to do for this standards-based task?

After reading portions of "Charlie and the Chocolate Factory” in class, M will use knowledge of settings, episodes
and character responses to complete a first / then activity poster. He placed a setting picture by each first/then
statement on the poster.

2. Describe the student’s mode of response (verbal, AT, eye gaze, head switch, gestural, written, etc.).
Verbal, Pointing to pictures

3. How well did the student perform the task? BE SPECIFIC: if you asked questions, what were they?
What were the student’s responses? Were the responses correct?

First, Charlie found a dollar. Then, .M 's answer - he bought a candy bar. correct
First, Veruca touched the Oompa Loompa's things. Then, she ___. M ‘s answer - fell into a garbage chute. correct
First, Violet chewed the wrong gum. Then, she .M ‘s answer - got sucked into a pipe. incorrect

First, Augustus Gloop touches the chocolate. Then,he ___. M s answer - blew up into a blueberry. incorrect
M correctly placed a settings card by each statement. Grade: 75% continuous verbal prompting

4. In what meaningful setting did the student perform the task?

M completed this activity within the special education classroom which provides a structured, familiar learning
environment.

5. With whom and in what way did the student interact during this task? Describe the reciprocal
interaction (required for scoring for all Speaking and Listening entries, or LSV entries for GPS student
retesters).

M completed this activity with a classmate. When the classmate pointed to Veruca Salt, M said "trash."
Verbal prompts were provided by the special education teacher.

6. Independence: What prompting was required for the student to be successful? (Do net consider
instructions or encouragement when documenting prompting.)

M needed continuous verbal prompting to be successful.

Collection Period 1 — Initial Task

O Primary Evidence Béecondary Evidence
Page 1 of 1 Date 10-9
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SAMPLE 3: ENGLISH LANGUAGE ARTS

Collection Period 2 - Progress Task
EJPrimary Evidence O Secondary Evidence

Student Name (Who): M Date LL

Date on which evidence was completed (When): 11-12/13

Description of Task (What): After reading an adapted version of "Charlie and the
Chocolate Factory" in class, M ’s task was to use his knowledge of settings, episodes
and character responses to complete a flip book. The flip book will highlight events that
happened within each setting and will include the resolution to the main character's
problem.

Specific Evaluation of Student Response (How well?): To complete each of the flip chart
pages M had to correctly place at least one episode and one appropriate character
response beside each setting based on what he read in class. Within the flip book, M
correctly showed the resolution to the main character’s problems at the end of the book.
He was not poor anymore.

Grade: M correctly completed nine out of nine flip chart pages to earn a grade of 100.
Type and Frequency of Prompting: M received six verbal prompts.

Progress: M demonstrated a great deal of progress because this task was much more
complex. During collection period 1, he only worked with three settings, episodes and
character responses. The current task required M to work with multiple settings,
episodes and character responses. His grade on the collection period 1 primary task was
33% and her grade on this task increased to 100%.

Interactions (With Whom and How): M interacted with the special education teacher
and a classmate. When a paraprofessional came in and asked M what he was working
on, M  pointed the picture symbol paired with text of the chocolate factory and said
“chocolate.”

Setting in which task was completed (Where): Special Education Class
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Collection Period 2 — Progress Task
C{ Primary Evidence [ Secondary Evidence M
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SAMPLE 3: ENGLISH LANGUAGE ARTS

Secondary Evidence

Georgia Alternate Assessment
Observation Form

Student Name: Grade: Date:

M 6 1113
Observation conducted by: Job Title:

L Special Education Teacher

1. Whart did you ask the student to do for this standards-based task?

After reading an adapted version of "Charlie and the Chocolate Factory” in class, M task was to complete

fill-in-the-blank sentences related to character, setting and episodes as part of a game and place the sentences in
chronological order.

2. Describe the student’s mode of response (verbal, AT, eye gaze, head switch, gestural, written, etc.).
Verbal, Pointing to pictures

3. How well did the student perform the task? BE SPECIFIC: if you asked questions, what were they?
What were the student’s responses? Were the responses correct?

During game play, M drew the following four sentences. M 's answers are underlined. 1: At the chocolate factory, August
Gloop touched the chocolate river. He was sucked into a pipe. | think he might feel scared. 2: At the chocloate factory, Violet
blew up into a blueberry. | think she might feel scared. 3: At the candy store, Charlie bought a Wonka chocolate bar. He found a
olden ticket inside the chocolate bar. Ithink he felt happy. 4: At the chocolate factory, Charlie did not touch anything. He won
grand prize. | think he might feel happy. M put the sentences in chronological order. Grade: 100

4. In what meaningful setting did the student perform the task?

M played this game with a classmate in the special education classroom.

5. With whom and in what way did the student interact during this task? Describe the reciprocal
interaction (required for scoring for all Speaking and Listening entries, or LSV entries for GPS student
retesters).

When a classmate handed M a card showing the factory, M said "chocolate.” M opened the paper door to

the chocolate factory and smelled the chocolate featured behind the door. The he correctly finished the sentence
about Violet. h

6. Independence: What prompting was required for the student to be successful? (Do not consider
instructions or encouragement when documenting prompring.)

M was given two verbal prompts.

The teacher read all text aloud to the students.
Collection Period 2 — Progress Task

[ Primary Evidence (A Secondary Evidence
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SAMPLE 4: ENGLISH LANGUAGE ARTS

SAMPLE 4

Grade: 7 Speaking and Listening (SL)

Standard: ELAGSE7.SL.1 Engage effectively in a range of collaborative discussions (one-on-
one, in groups, and teacher-led) with diverse partners on grade 7
topics, texts, and issues, building on others’ ideas and expressing
their own clearly.

Element/Indicator: c. Pose questions that elicit elaboration and respond to others’

guestions and comments with relevant observations and ideas
that bring the discussion back on topic as needed.

Fidelity to Standard: 2

All 4 assessment tasks (asking and answering questions verbally) are aligned to the content standard and
indicator. All aspects of the indicator have been addressed, but the student work addresses academic
content at an entry level and does not approach basic grade-level expectations.

Context: 3
All materials used are grade appropriate. The student work reflects a purposeful simulated application.
Achievement/Progress: 4

The student’'s accuracy improves from an average of 47% across both Collection Period 1 tasks to
an average of 100% across both Collection Period 2 tasks. Complexity increases in Collection Period
2 because the student’s work requires a deeper level of knowledge; he asks a question of his own
after asking questions provided by the teacher in Collection Period 1. In Collection Period 2, he is also
performing one of his tasks in a different, less familiar environment. He is in the community, participating
in a discussion with an employee at the bowling alley. In addition, he asks more questions in Collection
Period 2 than he does in Collection Period 1. Independence also increases in Collection Period 2.
The student is prompted in each of his Collection Period 1 tasks, but he is independent in each of his
Collection Period 2 tasks. With these increases in accuracy, complexity, and independence, the student
demonstrates exceptional Achievement/Progress.

Note: The reciprocal interaction required for the SL.1 Speaking and Listening standard has been met in
this entry. It is important that the SL.1 Speaking and Listening standard (across all grades) demonstrates
the student’s ability to engage in conversation and/or back-and-forth discussion with others.
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2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 7 |[ELA |[Entry 2
Student Name: Age:
Sample Student 13

Entry Sheet Completed by:
Special Education Teacher

Strand/Domain: |Speaking and Listening (SL)

Standard: |ELAGSE7.SL.1

Description: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grade 7 topics, texts, and issues, building on
others’ ideas and expressing their own clearly.

Element/Indicator: c.

Description: Pose questions that elicit elaboration and respond to others’ questions and
comments with relevant observations and ideas that bring the discussion back
on topic as needed.

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so
that student progress can be assessed.

The student was asked to participate in a conversation with this peers and teachers by posing questions that elicit
elaboration on the topic being discussed and by making comments that contribute to the topic being discussed.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2
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SAMPLE 4: ENGLISH LANGUAGE ARTS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 7 | [ELA | [Entry2 |

Collection Period 1: Primary Evidence

Date: |09/06 Type of Evidence: Work Sample/Permanent Product
Description of Task: Describe “Other”:
K was asked to interview a peer using questions provided by the teacher. Then the student was asked to write the

responses from the interview on the worksheet. Next, the student would choose an appropriate follow-up question to
elicit his peer to elaborate on the response.

Collection Period 1: Secondary Evidence

Date: 09/13 Type of Evidence: Observation

Description of Task: Describe “Other”:

K was observed participating in a collaborative teacher-led discussion about his activities from the weekend.
K was instructed to verbally respond to questions being posed by the teacher with relevant comments.

Collection Period 2: Primary Evidence

Date: |10/04 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:
K was asked to work with a partner and verbally respond to questions with elaboration and details by making

relevant comments that contribute to the topic under discussion Then K posed a follow-up open-ended question to
elicit his peer to elaborate on the response.

Collection Period 2: Secondary Evidence

Date: |[10/31 Type of Evidence: |Observation

Description of Task: Describe “Other”:

K was observed participating in a collaborative discussion with an employee at the bowling alley.
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SAMPLE 4: ENGLISH LANGUAGE ARTS

Documentation should be specific, as indicated in the gray instruction boxes.

r — — — — — 7/ "
| Optional Collection Period Label |
may be affixed here or on evidence

L — — — — — — 4

Georgia Alternate Assessment
Evidence Annotation Sheet*
Actual student evidence will follow this page.
Reset Form

Student Name (Who):

Date on which the evidence

was completed (When):

09/06

Description of Task (What):

Not required if adequately documented on Entry Sheet.

To demonstrate his ability to engage effectively in a one-on-one discussion with a peer, K

was asked to interview a peer in the special education classroom using a given set of questions.
He was instructed to write the peer response to each question and then choose an appropriate
follow-up question that would elicit elaboration from the peer on the topic being discussed.

Specific Evaluation of student

response (How Well):

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

The student selected 1 out of 5 questions correctly for eliciting elaboration on the given topic, for
a score of 20%.

Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Type and Frequency of Frequent verbal prompting was necessary.
Prompting:
Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.
Interactions K interacted with his peer partner by asking the given questions and documenting the
ith Wh d responses. K also selected and asked the questions he felt were the appropriate choices to
(Wi om and How): elicit elaboration. Because he didn't select the correct question to elicit elaboration on all of the

questions, the interview did not flow smoothly. Throughout the discussion, the peer being interviewed
also asked K a couple of questions regarding the given topics, but K did not respond to
his questions.

Setting in which task was

completed (Where):

Setting should be purposeful for the task.

The task was completed in the special education classroom.

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation

sheet is used.
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SAMPLE 4: ENGLISH LANGUAGE ARTS

ELACC.7.8L1.¢
Collection 1- Primary

Student Name: I( Date 9 — 6

Directions: Interview a peer using the questions below. Write their response on the line.
Choose an appropriate follow-up question to get more details on your response to

each question.
A/ T

S /I

x How old are you? ]B—_gg N

a. What year were your born?
@ What is your favorite ice cream flavor?

' How many people are in your family‘?féu R

Do you have any siblings?
b.) How do you like school?

. What state were you born?
@) Whatis your favorite holiday?
b. What city were you born?

Do you have any hobbies? €S %

Do you like cupcakes?
. What hobbies do you enjoy?

5. What is your favorite sport? ‘\(E)(")-\-&A] [
(2 What is your favorite team?
b. What is your dog’s name?
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Answer key ELACC.7.SL1.c
Collection 1- Primary

Student Name: Date

Directions: Interview a peer using the questions below. Write their response on the line.
Choose an appropriate follow-up question to get more details on your response to
each question.

1. How old are you?

a. What year were your born?
b. What is your favorite ice cream flavor?

2. How many people are in your family?
a. Do you have any siblings?
b. How do you like school?

3. What state were you born?
a. What is your favorite holiday?
b. What city were you born?

4. Do you have any hobbies?
a. Do you like cupcakes?
b. What hobbies do you enjoy?

5. What is your favorite sport?
a. What is your favorite team?
b. What is your dog’s name?
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SAMPLE 4: ENGLISH LANGUAGE ARTS

Secondary Evidence
Georgia Alternate Assessment
Observation Form
Reset Form
Student Name: Grade: ate:
7 09/13

K
Observation conducted by: Job Title:
M Special Education Teacher
1. What did you ask the student to do for this standards-based task?
To determine K 's ability to engage in a range of collaborative discussions, he was observed participating in a
collaborative teacher-led discussion about his activities from the weekend. K was instructed to respond verbally

to questions being posed by the teacher with relevant answers to the topic being discussed.

2. Describe the student’s mode of response (verbal, AT, eye gaze, head switch, gestural, written, etc.).

K responded orally during the interview.

3. How well did the student perform the task? BE SPECIFIC: if you asked questions, what were they? What
were the student’s responses? Were the responses correct?

The teacher asked K to stay on topic when answering four questions: 1) What did you do this weekend? Verbal
response: "Why you ask?". INCORRECT (Not a relevant response). The teacher prompted K to tell what he did
over the weekend. He finally said, "I went to the store to buy something." 2) What was the name of the store? Verbal
response: "Walmart." CORRECT (A relevant response). 3) What did you buy? Verbal response: "l bought socks and
cookies." CORRECT (A relevant response). 4) What flavor of cookies did you buy? Verbal response: "Oreo Cookies!"
CORRECT (A relevant response).

4. In what meaningful setting did the student perform the task?

K answered the questions outside on the school courtyard during his lunch break. At this time, students were
given an opportunity to socialize and to interact with peers and teachers.

5. With whom and in what way did the student interact during this task? Describe the reciprocal
interaction (required for scoring of all Speaking and Listening entries, or LSV entries for GPS student

retesters).
K interacted with the special education teacher. K and his teacher were engaged in a discussion about his
activities over the weekend. The teacher asked open-ended questions that allowed K to give details about how

he spent his weekend. The teacher continued until she asked a total of four questions.

6. Independence: What prompting was required for the student to be successful? (Do not consider
instructions or encouragement when documenting prompting.)

K required limited verbal prompting to complete this task.
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r — — — — — 7/ "

| Optional Collection Period Label |
may be affixed here or on evidence
L - - — — — — 4

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.

Documentation should be specific, as indicated in the gray instruction boxes. Reset Form
Student Name (Who): K
Date on which the evidence
10/04
was completed (When):
Not required if adequately documented on Entry Sheet.
To demonstrate his ability to engage effectively in a one-on-one discussion with a peer, K was asked to
E .| work with a partner, and respond to a list of 8 pre-selected questions with elaboration and details by making
DCSCHPUOH of Task (What)' comments that contribute to the topic under discussion. During the interview, K wrote down his comments
on a worksheet. K then posed the same question for his partner to answer. Finally, K wrote one
question to ask his partner. K asked his partner to answer the question he created for him. Then, K

wrote down his partner's response to the question that was created.

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

K responded to all of his peer's questions with relevant information and was able to
. . contribute to the topic under discussion. He also posed an appropriate question for his peer to
Sp ccific Evaluation of student answer at the end of the interview.
response (How Well):
He received a score of 100%.
Grade/Number Correct is documented on the evidence.
Documentation of prompting should NOT include instructions or encouragement.
Type and Frequency of Task was completed independently. No prompting was required.
Prompting:
Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.
Interactions K interacted with his peer partner by verbally responding to the posed questions and
(With Whom and How): dc_)c_umentlng _hls responses. K also posed and asked_ a qqestlon that was _apprpprlatg to
elicit elaboration on the topic. He was able to engage effectively in the collaborative discussion
with his peer.
Setting should be purposeful for the task.
Setting in which task was The task was completed in the art classroom.
completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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SAMPLE 4: ENGLISH LANGUAGE ARTS

Secondary Evidence
Georgia Alternate Assessment
Observation Form
Reset Form
Student Name: Grade: Date:
7 10/31

K
Observation conducted by: Job Tidle:
M Special Education Teacher
1. What did you ask the student to do for this standards-based task?
K , special education peers, and the teacher visited the bowling alley during a community-cased instruction trip.
To determine his ability to engage effectively in a collaborative discussion with diverse partners, K was instructed

to interview an employee who worked at the bowling alley.

2. Describe the student’s mode of response (verbal, AT, eye gaze, head switch, gestural, written, etc.).

K responded orally during the interview.

3. How well did the student perform the task? BE SPECIFIC: if you asked questions, what were they? What
were the student’s responses? Were the responses correct?

K was asked to interview an employee at the bowling alley by using questions developed by his class prior to the
trip. K interviewed the employee who set up his bowling game. Q1: "Do you like your job?" Employee: "Yes."
Then K asked "Why?" Employee stated that he liked it because he could talk to people. K "l like to talk to
people too." Q2: "How much do you work?" Employee: "36 hrs. a week." K : "Do you like working that much?"
Employee: "Yes, | need the money!" Q3: Employee: "What type of job do you want?" K :"l want to be a
professional football player."

K scored 100%.

4. In what meaningful setting did the student perform the task?

The activity took place at the bowling alley. The setting was purposeful because K is learning to ask appropriate
questions and to respond to others' questions by elaborating with relevant follow-up questions or comments. This task
also provided K the opportunity to generalize the skills he learned in the classroom to use within a real-world setting.

5. With whom and in what way did the student interact during this task? Describe the reciprocal
interaction (required for scoring of all Speaking and Listening entries, or LSV entries for GPS student
retesters).

K interacted with the employee at the bowling alley during this task. K was able to pose relevant questions
and respond with appropriate comments that contributed to the topic under discussion.

6. Independence: What prompting was required for the student to be successful? (Do not consider
instructions or encouragement when documenting prompting.)

K was able to complete this task independently with no prompting from the teacher.
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SAMPLE 5: ENGLISH LANGUAGE ARTS

SAMPLE 5
Grade: 8 Reading Informational (RI)
Standard: ELAGSES.RI.2 Determine acentralidea of atextand analyze its development

over the course of the text, including its relationship to
supporting ideas; provide an objective summary of the text.

Element/Indicator:  N/A
Fidelity to Standard: 2

All 4 assessment tasks (determining the central idea) are aligned to the content standard. Some aspects
of the standard have not been covered (analysis of development, relationship to supporting ideas, and an
objective summary of the text). The student work addresses academic content at an entry level.

Context: 3
All materials used are grade appropriate. The student work reflects a purposeful simulated application.
Achievement/Progress: 3

The student receives 100% accuracy across both collection periods, but the tasks increase in complexity
and the student increases his independence level. The increases in complexity within Collection Period 2
include: more answer choices, lengthier reading passages, and different sets of materials. The increase
in the level of independence is exhibited in Collection Period 2, secondary evidence, as the student
is able to independently find the correct answer after having verbal prompting in Collection Period 1.
Although the level of accuracy does not increase, the increases in both independence and complexity
represent reasonable Achievement/Progress.
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2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 8 ||ELA ||Entry 1
Student Name: Age:
Sample Student 13

Entry Sheet Completed by:
Special Education Teacher

Strand/Domain: |Reading Informational (RI)

Standard: ELAGSES.RI.2

Description: |Determine a central idea of a text and analyze its development over the course of the
text, including its relationship to supporting ideas; provide an objective summary of the
text.

Element/Indicator:

Description:

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so
that student progress can be assessed.

The overall skill is to determine the central idea of the text.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2
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SAMPLE 5: ENGLISH LANGUAGE ARTS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 8 | [ELA | [Entry1 |

Collection Period 1: Primary Evidence

Date: 10/15 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

After the teacher read the passage, the student's task was to identify the central idea of the text by stamping the
correct answer.

Collection Period 1: Secondary Evidence

Date: 10/16 Type of Evidence: Observation

Description of Task: Describe “Other”:

After his peer helper read the passage, the student's task was to point to the central idea of the text when presented
with 2 choices.

Collection Period 2: Primary Evidence

Date: |02/04 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

After the paraprofessional read the passage, the student's task was to stamp the central idea of the passage when
presented with a choice of 3 items.

Collection Period 2: Secondary Evidence

Date: |02/05 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

After the teacher read the passage, the student's task was to identify the central idea of the passage after being
presented with a choice of 3.
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SAMPLE 5: ENGLISH LANGUAGE ARTS

r Collection Period 1 - Initial Task
| &l Primary Evidence [ Secondary Evidence

L vae Of1s r
Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes. Reset Form

Student Name (Who): D

Date on which the evidence

10/15
was completed (When):

Not required if adequately documented on Entry Sheet.

L The student was given a passage and at the end of the passage, the student was presented with
DCSCHPUOH of Task (What): |2 choices (one of the choices represented the central idea of the text). The student's task was to
pick out the central idea of the text by stamping it on the worksheet.

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

D successfully stamped the correct answer but needed 2 verbal prompts. The teacher had to
read the passage twice and the verbal prompts were a reminder to look at the choices. He was

SpeClﬁC Evaluation of student independent with the fine motor portion of the activity.

response (How Well):
100%.

Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Type and Frequency of D  needed 2 verbal prompts to complete the task.
Prompting:

Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions D interacted with his teacher who read the passage and presented him with the 2 choices.
(With Whom and How): He interacted by stamping his response.

Setting should be purposeful for the task.

Setting in which task was This task was completed in his classroom during ELA.

completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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(001 woth LVP
Nane 1o Date .
Read or listen to the text. Identify the main idea.

H=W

Scooters fun  but they can be unsafe. Hospitals have
Al B> ~ -f

0 ®
reported  that many  people scooters.
A P 33
are children.

Most of the people who

The main.idea of the text is:

o

Scooters can be unsafe.

Hospltai rules.

aqeq

B0UBPIY Alepucoas () ouspiAg Al <l

ASEL [ERIU] - | POLIDg HOuI[[07)
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SAMPLE 5: ENGLISH LANGUAGE ARTS

Secondary Evidence
Georgia Alternate Assessment
Observation Form
Reset Form
Student Name: Grade: Date:
8 10/16
D
Observation conducted by: Job Title:
J Special Education Teacher

1. What did you ask the student to do for this standards-based task?

The student's task was to identify the central idea of a text that was read to him by a peer helper by pressing the correct
button on the AT device.

2. Describe the student’s mode of response (verbal, AT, eye gaze, head switch, gestural, written, etc.).
The student's mode of response was with an AT device (Tech Talk).

3. How well did the student perform the task? BE SPECIFIC: if you asked questions, what were they? What
were the student’s responses? Were the responses correct?

The peer helper read the passage: Dad had built a doghouse. He painted it white and yellow. The doghouse has
windows and a door. It even has a solar-powered light on the front. It is the best doghouse ever!

The peer helper presented the 2 choices on the AT device and asked him to point to the picture/text that gives the
central idea. The choices were: 1. The doghouse is white and yellow (picture of a white and yellow doghouse) or 2. Dad
built a doghouse (picture of Dad building a doghouse).

Peer helper: D, what is the central idea of the story - the doghouse is white and yellow or Dad built a doghouse?

D :Responded by looking at both, then he pointed to (Dad built a doghouse). He had to be verbally prompted 2 times

4. In what meaningful setting did the student perform the task?

This task was completed in his classroom with his peer helper during ELA.

5. With whom and in what way did the student interact during this task? Describe the reciprocal
interaction (required for scoring of all Speaking and Listening entries, or LSV entries for GPS student
retesters).

This task was completed with his peer helper. The peer helper read the text and presented the choices to him with the

AT device. The peer helper also provided the verbal prompts. D responded by pressing/pointing to the correct
choice on the device.

6. Independence: What prompting was required for the student to be successful? (Do not consider
instructions or encouragement when documenting prompting.)

D  required 2 verbal prompts.
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SAMPLE 5: ENGLISH LANGUAGE ARTS

r
Collection Period 2 — Progress Task

| \BFlimryEvideme O Secondary Evidence
L Date _2d | d r
Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes.  |Reset Form

Student Name (Who): D

Date on which the evidence

02/04
was completed (When):

Not required if adequately documented on Entry Sheet.

L. The student was given a passage and, at the end of the passage, the student was presented
DCSCUPUOH of Task (What): | with 3 choices (one of the choices represented the central idea of the text). The student's task
was to pick out the central idea of the text by stamping it on the worksheet.

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

D stamped the correct answer but needed 1 verbal prompt to complete the task.
Specific Evaluation of student

response (How Well):

He successfully completed the task with 100% accuracy and 1 verbal prompt.

Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Type and Frequency of D  needed 1 verbal prompt to complete the task.
Prompting:

Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions D interacted with his teacher who read the passage and presented him with the 3 choices.
(With Whom and How): He reciprocated by stamping his response.

Setting should be purposeful for the task.

Setting in which task was This task was completed in his classroom during ELA.

completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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SAMPLE 5: ENGLISH LANGUAGE ARTS

(00t with 1VT
Date &!L,t
Read or listen to the text. Identify the central idea.

¢ Il -AAméSA

went camping trip.
V4 l.

N

list of what to , bring. The list

Name 7

to bring
tent, a sleeping bag and pillow.

Y P ASA -6 .
to bring warm jacket  but no video games.

The central idea of the text is:

61 AS B A Ma AW

set up a tent packing for a camping trip.

- 2] i © & a
sousping Alepucsag [ BoUBping Aueuiig B
W58, ssddoug — T POHAJ oudA10D
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SAMPLE 5: ENGLISH LANGUAGE ARTS

Name _Ancwco key Date

Read or listen to the text. ldentify the central idea.

&H+AA 5?6

went camping  trip.
s
list of what to brmg The I|st said to bring
i
tent, a sleepmg bag and piliow.
D g
PABTEN A 0 o8
said to bnng warm jacket  but video  games.

The central idea of the text is:

bring a pillow.

packing for a camping trip.

(& A A i@
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SAMPLE 5: ENGLISH LANGUAGE ARTS

r Collection Period 2 — Progress Task T

| DWEM“B Secondary Evidence
L DNE;J_S——— ¥
Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes. | Reset Form

Student Name (Who): D

Date on which the evidence

02/05
was completed (When):

Not required if adequately documented on Entry Sheet.

Lo The student was given a passage and, at the end of that passage, the student was presented
Descr iption of Task (What): | with 3 choices (one of the choices represented the central idea of the text). The student's task
was to pick out the central idea of the text by stamping it on the worksheet.

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

D stamped the correct answer independently.
Specific Evaluation of student

response (How Well):

He successfully completed the task with 100% accuracy.

Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Type and Frequency of D  independently completed this task.
Prompting:

Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions D interacted with his peer helper who read the passage and presented him with the 3
(With Whom and How): choices. D reciprocated by stamping his response.

Setting should be purposeful for the task.

Setting in which task was This task was completed in his classroom during ELA.

completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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SAMPLE 5: ENGLISH LANGUAGE ARTS

Name _ = Date _2a/<
Read or listen to the text. Identify the central idea. l 00710
Indep-

O &= 0 5y v A

Jamel loves music. He wants to become a professional

d P & & &

musician someday. Jamel plays piano and guitar and even

g e = e 4 A ®|

composes his own music. He knows becoing a musician

Ae & & &

requires a lot of hard work and practice.

The central idea of the text |\

L
w2 A $
Jamel wants to become a professional musician.

N — LA ]

Jamel writes his own songs. Jamel loves to sing.

aleq

5
souapiag Aepucoas g\wuema fewud O
ysu |, ssasdord - 7 poaag uonaafo)
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SAMPLE 5: ENGLISH LANGUAGE ARTS

Narme ANSWE!. Key Date

Read or listen to the text. Identify the central idea.

O &= 0 3y v A

Jamel loves music. He wants to become a professional

D A P & & &

musician someday. Jamel plays piano and guitar and even

Z AT = 0 & A B

composes his own music. He knows becoing a musician

A® & & &

requires a lot of hard work and practice.

The central idea of the text is:

L 7
¢owme A
~Jamel_wants to become a professional musician.

O N &= IRV =1

Jamel writes his own songs. Jamel loves to sing.
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SAMPLE 6: ENGLISH LANGUAGE ARTS

SAMPLE 6
Grade: High School Reading Informational (RI)
Standard: ELAGSE11-12.RI.1 Cite strong and thorough textual evidence to support

analysis of what the text says explicitly as well as inferences
drawn from the text, including determining where the text
leaves matters uncertain.

Element/Indicator:  N/A
Fidelity to Standard: 2

All 4 assessment tasks (answering textual-based questions about four different reading passages) are
aligned to the content standard. Not all aspects of the standard have been addressed, and the student
work addresses academic content at an entry level.

Context: 3
All materials used are grade appropriate. The student work reflects a purposeful simulated application.
Achievement/Progress: 2

The student receives an average of 50% accuracy on Collection Period 1 tasks and progresses to a
collective average of 63% on Collection Period 2 tasks. Complexity increases in Collection Period 2
because the student is asked more questions. In addition, the student is given picture cues in both pieces
of Collection Period 1 evidence, but is given picture cues in only the Primary Evidence in Collection Period
2. The type of prompting (verbal) does not change, but the student receives somewhat less prompting
in the second collection period. The increases exhibited in accuracy, complexity, and independence
represent some Achievement/Progress.
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SAMPLE 6: ENGLISH LANGUAGE ARTS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

High School  ||ELA |[Entry 1

Student Name: Age:
Sample Student

Entry Sheet Completed by:
Special Education Teacher

Strand/Domain: |Reading Informational (RI)* *may use any high school literature

Standard: |ELAGSE11-12.RI.1

Description: |Cite strong and thorough textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text, including determining where the
text leaves matters uncertain.

Element/Indicator:

Description:

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so
that student progress can be assessed.

We are reading "20,000 Leagues Under the Sea." T was asked to cite textual evidence by answering informational
questions related to informative text.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2

R T
QA114697
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SAMPLE 6: ENGLISH LANGUAGE ARTS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

High School | [ELA | [Entry1 |

Collection Period 1: Primary Evidence

Date: |09/23 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

After reading the informational text about the Narwhal, T will answer 4 "informational" questions about the whale by
choosing 4 of 8 possible answers.

Collection Period 1: Secondary Evidence

Date: ' 10/10 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

After reading the informational text about Dugongs, T will answer 4 "informational” questions about the mammal by
choosing 4 of the 10 choices.

Collection Period 2: Primary Evidence

Date: |10/29 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

After reviewing information on the oceans, T will answer 5 "informational" questions about the oceans that relate to
our story. He will cut and paste and choose the best answer out of the possible 12.

Collection Period 2: Secondary Evidence

Date: |[10/31 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

After reading the informational text about submarines, T will answer 6 "informational”" questions about the
submarine. He will fill in the correct answer from the word bank out of the possible 12 answers.
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SAMPLE 6: ENGLISH LANGUAGE ARTS

r — — — — — 7 "7

| Optional Collection Period Label
may be affixed here or on evidence
L — — — — — — 4

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes. | Reset Form

Student Name (Who): T

Date on which the evidence

09/23
was completed (When):

Not required if adequately documented on Entry Sheet.

L After reading the fact sheet about Narwhals, T answered 4 "informative" questions from the
DeSCﬂPUOﬂ of Task (What): informational fact sheet. T read the fact sheet several times, then it was removed and he
answered the questions.

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

T selected 2 out of 4 questions correctly for 50% accuracy.

Specific Evaluation of student
response (How Well):

Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Tpr and Frequency of Frequent direct verbal prompting was necessary - Direct verbal prompts: "...you need to think
Prompting: about what they would eat in the ocean..."

Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions The class was full of students completing assignments, but there was no interaction between

(With Whom and How): students.

Setting should be purposeful for the task.

Setting in which task was The task was completed in the special education classroom.

completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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SAMPLE 6: ENGLISH LANGUAGE ARTS

Narwhals

People thought the sea monster might be a narwhal. What is a Narwhal?

¥

The males have a  long horn or  tusk.
N EEE S
EE ]’
The tusk can be sixteen feet long.

S s

Narwhals eat fish, squid, and shrimp.

They live in the cold Arctic Ocean
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SAMPLE 6: ENGLISH LANGUAGE ARTS

Name__ / a‘a’b

whale T

Use the word bank to answer the questions.

AR o ¥

Narwhals are a kind of or wi'lule'J

TR L \i?a'fiy a

Are Narwhals small R

o

- 2 ‘“‘% e / T
Er w: = R " . e%f 7 :
a o narwhals eat? f/_fﬁé__i %

Fa nbbean Sea /

Where do narwhals live? —

" .b-ig shrimp and fish
;’ &
dog in small _er-ench fries Cafibbf_?:ﬂ Sea
D
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SAMPLE 6: ENGLISH LANGUAGE ARTS

r— - — — — 7/ "
| Optional Collection Period Label

may be affixed here or on evidence
L - - e = = — 4

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes. Reset Form

Student Name (Who): T

Date on which the evidence

was completed (When): 10110

Not required if adequately documented on Entry Sheet.

L After reading the fact sheet about Dugongs, T answered 4 “"informative" questions from the
DGSCI‘IPUOH of Task (What): |informational fact sheet. T read the fact sheet several times. When he felt he knew the
information, it was removed and he answered the questions.

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

T selected 2 out of 4 questions correctly for 50% accuracy.

Specific Evaluation of student
response (How Well):

Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Type and Frequency of Limited direct verbal prompting was necessary. Direct verbal prompts: "...you need to think about
pmmpﬁng; what they would eat in the ocean..." Indirect verbal prompts: "...you need to think about what they
would eat if they lived in the ocean..."

Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions The class was full of students completing assignments, but there was no interaction between

(With Whom and How): students.

Setting should be purposeful for the task.

Setting in which task was The task was completed in the special education classroom.

completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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SAMPLE 6: ENGLISH LANGUAGE ARTS

Dugongs

-

The crew of the Nautilus saw dugongs. What is a Dugong? )f '
W

e
@Nﬂj

Dugongs  very  large mammals.
T,
4 3 u i gy
hey  live in  the oceans between Africa and Australia.
?‘
\s

> T

They breathe air through their  nose.

)

Dugongs eat  seagrass.

-

Dugongs can grow to be 8 feetlong and weigh 1,000 pounds.

Informational Text

Georgia Department of Education
September 2017 « All Rights Reserved
73 of 296
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Name /f

Use the word bank to answer the questions.

or a mammal ?

Do

;,. -\.

big or  small?

mammal nose seagrass
s || 8]
aey
e |
. fish gill hamburgers
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Neme_ RS 1S

Use the word bank to answer the questions.

mammal

. p o "‘L"b\‘ :
1 i < @ﬁ?
. Are dugogs ) a fish or mammal 2 L_ ’?

K2

|

T

Do  dugongs  breathe through their nose or  gills ?
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SAMPLE 6: ENGLISH LANGUAGE ARTS

r— - — — — — "
Optional Collection Period Label |
may be affixed here or on evidence
L — — — — — — 4
Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes. | Reset Form

Student Name (Who): T

Date on which the evidence

10/29
was completed (When):

Not required if adequately documented on Entry Sheet.

L After reading the fact sheet about oceans, T answered 5 "informative" questions from the
DeSCﬂPUOH of Task (What): |informational fact sheet. T read the fact sheet several times, then it was removed and he
answered the questions.

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

T selected 3 out of 5 questions correctly for 60% accuracy.
Specific Evaluation of student
response (How Well):
Grade/Number Correct is documented on the evidence.
Documentation of prompting should NOT include instructions or encouragement.
Type and Frequency of Limited indirect verbal prompting was given.
Prompting:
Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.
Interactions The class was full of students completing assignments, but there was no interaction between

(With Whom and How): students.

Setting should be purposeful for the task.

Setting in which task was The task was completed in the special education classroom.

completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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@CEANS

9, ST
£ 2

The 2 main  characteristics
1.
2.

There are 4 major oceans. 2z
o
=)

235 2
!';

Y

g e T
e |

can move +o the other ‘oceans.i

/%C’}L cES—//‘&?*:_}K

s

il

Fish frem one ;‘.olceqn
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g o]
Nﬂfl [ DQ.TE )(“ f; &

Use the work bank to fill-in the blanks

water.

L T o e

major' océﬁr;sﬁ.
1 P
T BLUE
All of the oceans are —

After reading “20,000 leagues under the sea” we learned that ...

“The deepest ocean in the world is the Pacific Ocean.”

-

(True)

False
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SAMPLE 6: ENGLISH LANGUAGE ARTS

Nan Date

Cut and paste the correct answer from the word bank on the next page. Answer the last question True or False.

1 | saLT

up of ‘

gy 3/4
cover =
There are 5 major oceans.
JOINED e
<
=
"‘/’\’3—-J
&.
&k
)
“The deepest ocean in the world is the Pacific Ocean.” @ False
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SAMPLE 6: ENGLISH LANGUAGE ARTS

r— - — — — — "
Optional Collection Period Label |
may be affixed here or on evidence
L — — — — — — 4
Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes.  |Reset Form

Student Name (Who): T

Date on which the evidence

was completed (When): 10531

Not required if adequately documented on Entry Sheet.

Lo After reading the fact sheet about submarines, T answered 6 “informative” questions from the
DeSCl'lPUOH of Task (What): |informational fact sheet. T and the teacher read the fact sheet several times, then it was
removed and he answered the questions.

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

T selected 4 out of 6 questions correctly.
Specific Evaluation of student
response (How Well):

Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Type and Frequency of Limited indirect verbal prompting was given (limited to directions only).
Prompting:

Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions The class was full of students completing assignments, but there was no interaction between

(With Whom and How): students.

Setting should be purposeful for the task.

Setting in which task was The task was completed in the special education classroom.

completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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SAMPLE 6: ENGLISH LANGUAGE ARTS

INFORMATIONAL FACT SHEET

SUBMARINES

7
?
A submarine is a boat that can travel under water. B\

C

Some sailors in the 1850 thought that submarines were sea monsters.
In 1864, the Huntley became the first submarine to sink an enemy vessel.
In the 1900 electricity from batteries was the main source for power.

lodern submarines are powered by nuclear reactors.
Nuclear reactors will last as long as the ship, approximately 33 years.
Modern submarines can be as long as 362’ = as long as a football field.
Modern submarines can carry as many as 150 men.

A nuclear submarine can stay underwater for over 90 days.

US submarines are painted black to help them hide in the water.
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SAMPLE 6: ENGLISH LANGUAGE ARTS

SUBMARINES

-

./T. e N

Name j Date L O A |

Write in the answers for the following questions. Answers are in the word bank below.

& o
i / \
1. A submarine is a boat that can travel '-v-'f-"",@ ol %4 ';"\'/E' r_ . QU

2. Modern submarines can stay underwater for J days.X qﬁ

e

3. Modern submarines are powered by L*‘ (\J reactors.
4. Nuclear reactors will last as long as the ship, approximately AN kyears. g 3
5. A modern submarine can carry up to (5 men. /

6. U.S. submarines are painted ﬂi’“; If;l; LK to help them hide. L/

-------- WORD BANK

under 73 150 3 blue

water

33 sailors nuclear 362 black _ 90

days
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SAMPLE 6: ENGLISH LANGUAGE ARTS

SUBMARINES

Name Date

Write in the answers for the following questions. Answers are in the word bank below.

Ra
(2
1. A submarine is a boat that can travel underwater ; Dn\
2. Modern submarines can stay underwater for 90 days.
3. Modern submarines are powered by nuclear reactors.
4. Nuclear reactors will last as long as the ship, approximately I years.
5. A modern submarine can carry up to 150 men. QL?
N
6. U.S. submarines are painted black to help them hide. %
--- WORD BANK

under 73 150 3 blue

water

days
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SAMPLE 7: ENGLISH LANGUAGE ARTS

SAMPLE 7
Grade: High School Reading Literary (RL)
Standard: ELAGSE11-12.RL.1  Cite strong and thorough textual evidence to support

analysis of what the text says explicitly as well as inferences
drawn from the text, including determining where the text
leaves matters uncertain.

Element/Indicator:  N/A
Fidelity to Standard: 2

All 4 assessment tasks (answering questions about an adapted version of Treasure Island) are aligned
to the content standard. Not all aspects of the standard have been covered; the student work addresses
academic content at an entry level and is not approaching basic grade-level expectations.

Context: 3
The materials used are grade appropriate. The student work represents a purposeful simulated application.
Achievement/Progress: 2

The student’s accuracy is unchanged across the Collection Period 1 and Collection Period 2 tasks. The
student receives 100% on all work. Complexity increases in Collection Period 2 because the student
is given more questions and more answer choices. In addition, the student performs the final task in a
different environment (the media center) with the teacher and a general education peer, after working in
the special education classroom with the special education teacher in Collection Period 1. The student’s
independence increases only slightly because the student requires requires continuous full physical
prompting in Collection Period 1 and prompting is reduced with continuous partial physical prompting in
Collection Period 2.

With these increases in complexity and independence, the student demonstrates some Achievement/
Progress.
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SAMPLE 7: ENGLISH LANGUAGE ARTS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

High School ||ELA ||Entry 1
Student Name: Age:
Sample Student 19

Entry Sheet Completed by:
Special Education Teacher

Strand/Domain: |Reading Literary (RL)* *may use any high school literature

Standard: [ELAGSE11-12.RL.1

Description: |Cite strong and thorough textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text, including determining where the

text leaves matters uncertain.

Element/Indicator:

Description:

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so

that student progress can be assessed.

N will refer to the text in order to answer questions about the story in order to cite strong and thorough textual
evidence to support analysis of what the text says explicitly.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2
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SAMPLE 7: ENGLISH LANGUAGE ARTS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

High School | |ELA | |Entryl |

Collection Period 1: Primary Evidence

Date: |09/25 Type of Evidence: Work Sample/Permanent Product
Description of Task: Describe “Other”:
N referred to the adapted story "Treasure Island" to answer 2 questions about the story.

Collection Period 1: Secondary Evidence

Date: |09/26 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other:

N referred to the adapted story "Treasure Island" to answer 2 different questions about the story.

Collection Period 2: Primary Evidence

Date: 01/27 Type of Evidence: Work Sample/Permanent Product
Description of Task: Describe “Other”:
N referred to the adapted story "Treasure Island" to answer 3 questions about the story.

Collection Period 2: Secondary Evidence

Date: 02/04 Type of Evidence: Work Sample/Permanent Product
Description of Task: Describe “Other”:
N referred to the adapted story "Treasure Island" to answer 3 questions about the story after the story was read to

her in the media center.

Page 2 of 2
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SAMPLE 7: ENGLISH LANGUAGE ARTS

i Collection Period 1 — Initial Task
i ' H Primary Evidence [] Secondary Evidence

r
Date

Evidence Annotation Sheet
Actual student evidence will follow this page

Documentation should be specific as indicated in the gray instruction boxes.

(N
Student Name (Who): |
[ 9725
Date on which the evidence
was completed (When): {
| After the adapted story “Treasure Island” was read to N , she & to refer to the
| text in order to answer questions about what the text said. N was provided the

Description of Task (What):

story during the task to assist her with citing evidence from text.

Specific evaluation of student
ponse (How well):

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question
(correct/incorrect; number/percent correct).

|
]

| X

=

N scored 100%, marking the map and Billy Bones in answer to questions 1 and
2.N held the marker as she was given full physical prompts at the hand to
answer the questions,

Grade/Number correct is documented on the evidence.

Type and Frequency of
prompting:

Documentation of prompting should NOT include instructions or encouragement.

Continuous full physical prompts were required

Interactions (With Whom
and How):

Interaction is relevant only if it occurs as part of the assessment task. Please describe
the reciprocal interactions(s) that occurred during the task.

N interacted with her teacher in completing her task. The teacher read the story
to her, gave instructions and physical prompting

Setting in which task was
npleted (Where):

Setting should be purposeful for the task.

Special education classroom
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SAMPLE 7: ENGLISH LANGUAGE ARTS

Name M Date @ /‘:Qf

r

Refer to the book to answer the questions

./' ?r))g
!Clrcle or mark your answer

\__,,--’

Jim found a map Jim found a cup

Score: oo T
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SAMPLE 7: ENGLISH LANGUAGE ARTS

Name U Date i {94

Refer to the book to answer the questions

# ’}ﬂ.)!)

\Circle)or mark your answer
K. or -
: % < gy é

2 Who fell dead at the Admiral Benbow Inn?

Billy Bo
A horse fell dead dead

Score: |o© 2
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SAMPLE 7: ENGLISH LANGUAGE ARTS

i Collection Period 1 — Initial Task
i [ Primary Evidence & Secondary Evidence

Date E[ 26

Evidence Annotation Sheet
Actual student evidence will follow this page

Documentation should be specific as indicated in the gray instruction boxes.

N
Student Name (Who):
9/26
Date on which the evidence
was completed (When):
il N *s task was to refer to the text to answer 2 questions about “Treasure Island”,

Description of Task (What):

by marking the answer with a bingo marker. She was provided the story during the
task to assist her with citing evidence from the text.

Specific evaluation of student
sponse (How well):

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question
(correct/incorrect; number/percent correct).

N scored 100%, marking Treasure Island and Captain Smollett in answer to
questions 1 and 2. N held the marker as she was given full physical prompts at
the hand to answer the questons.

X

D Grade/Number correct is documented on the evidence.

Type and Frequency of
| prompting:

Documentation of prompting should NOT include instructions or encouragement.

| Continuous full physical prompts were required
!

Interactions (With Whom
and How):

Interaction is relevant only if it occurs as part of the assessment task. Please describe
the reciprocal interactions(s) that occurred during the task.

The teacher read the story to N , gave instruction and ph}gi::al prompting

Setting in which task was
npleted (Where):

Setting should be purposeful for the task.

Special education classroom
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SAMPLE 7: ENGLISH LANGUAGE ARTS

1\

Name (.| Date__ & /o4
ki

Refer to the book to answer the questions

'3!)!)@
or mark your answer

: Wis
1.Where did they all sail to?

They all sailed
Treasure Island to the mall

o
Score: 170>
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SAMPLE 7: ENGLISH LANGUAGE ARTS

I\ -
Name /\ Date U1 OL

al b

Refer to the book to answer the questions

1}!‘ﬂ)

kCir'cIe) or mark your answer

- s
2. Who was the captain of the ship?

@ (o B4 €c Dd

a teacher Captain Smollett

Score: 52_
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SAMPLE 7: ENGLISH LANGUAGE ARTS

i Collection Period 2 — Progress Task i
i & Primary Evidence [ Secondary Evidence :
] ]
] ]
| I

: Date { Fb 1 :
e T < e it i

Evidence Annotation Sheet
Actual student evidence will follow this page

Documentation should be specific as indicated in the gray instruction boxes.

Description of Task (What):

N
Student Name (Who):
127 '
Date on which the evidence
was completed (When):
N ’s task was to refer to the text to answer 3 questions about what the text said
after the adapted story Treasure Island was read to her. N answered the

question read to her by touching the annotated pictures. She then circled the picture
she touched with assistance from her teacher.

Specific evaluation of student
~=eponse (How well):

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question

N required partial physical prompts to indicate the answer by touching the
correct annotated picture. She was then given Full physical prompts to circle the
answer.

Grade/Number correct is documented on the evidence.

Type and Frequency of
prompting:

Documentation of prompting should NOT include instructions or encouragement.

Continuous partial physical prompts to touch the correct answer and continuous full
physical prompts to circle the answer

Interactions (With Whom
and How):

Interaction is relevant only if it occurs as part of the assessment task. Please describe
the reciprocal interactions(s) that occurred during the task.

The teacher first read the story to N . She then read each question and the 3
annotated picture choices to N . The teacher assisted N with partial
physical prompts to touch the correct picture. The teacher then helped N circle
her choice with full physical prompts.

Setting in which task was
pleted (Where):

Setting should be purposze_i'la-l-t:(_)z the task.

Special Education setting.
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SAMPLE 7: ENGLISH LANGUAGE ARTS

) 0 _
ole — 1|&y

Where did Billy Bones fall dead?

Treasure Island

Billy Bones fell dead at Billy Bones fell dead on
the Admiral Benbow Inn the ship Billy Bones fell dead on
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SAMPLE 7: ENGLISH LANGUAGE ARTS

) Where was the treasure hidden? |

[

|

In a house

| | Treasure Island I At the mall |
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SAMPLE 7: ENGLISH LANGUAGE ARTS

.

)What did Ben Gunn show Jim?

a cat I a lemon

the treasure
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SAMPLE 7: ENGLISH LANGUAGE ARTS

Collection Period 2 — Progress Task
0 Primary Evidence [ Secondary Evidence

Date __a_#.l i

Evidence Annotation Sheet
Actual student evidence will follow this page
Documentation should be specific as indicated in the gray instruction boxes.

Student Name (Who): N

2/4
Date on which the evidence
was completed (When):

After the adapted story Treasure Island was read to her, N ’s task was to refer to
the text to answer 3 questions about what the text said. She answered the question

i read to her by touching the answer from a choice of three annotated pictures. N
Description of Task (What): | then circled the picture she touched with assistance from her teacher

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question
(correct/incorrect; number/percent correct).

N was given partial physical prompts to touch the correct annotated picture in
answer to the question read to her. She was then assisted with full physical prompts
to circle the answer. Her score was 100%

Specific evaluation of student
“ponse (How well):

X

L

Grade/Number correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.
Continuous partial physical prompts were required to touch the correct answer and

Type and Frequency of continuous full physical prompts to circle the answer.
prompting;

Interaction is relevant only if it occurs as part of the assessment task. Please describe
the reciprocal interactions(s) that occurred during the task.
A general education student read the adapted story to N and read each question

Int:r;lcﬁogs (With Whom | .4 the three answer choices. The teacher assisted N with physical prompts to
and How): answer the question by touching the picture and circling the picture that was touched.
o . Setting should be purposeful for the task.
Setting in which task was The task took place in the school Media Center.
npleted (Where):
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SAMPLE 7: ENGLISH LANGUAGE ARTS

N
Who was a pirate? g
V72l
a horse I a girl I Long John Silver
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SAMPLE 7: ENGLISH LANGUAGE ARTS

M

How did Jim leave the island? "

l By car L - By bus | l By ship I
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SAMPLE 7: ENGLISH LANGUAGE ARTS

() why did Jim fight the pirates?

They fough#fGr the Trgasure

They fought for the ship

&)

They fought for a sword
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SAMPLE 8: ENGLISH LANGUAGE ARTS

SAMPLE 8
Grade: High School
Standard: ELAGSE9-10.W.3

Element/Indicator: c.

Fidelity to Standard: 2

Writing (W)

Write narratives to develop real or imagined experiences or
events using effective technique, well-chosen details, and
well-structured event sequences.

Use a variety of techniques to sequence events so that they
build on one another to create a coherent whole.

All 4 assessment tasks (using sentence strips to write about a school pep rally, the World Series,
Thanksgiving, and a football game at the Georgia Dome) are aligned to the content standard. The student
work addresses academic content at an entry level.

Context: 3

All materials used are grade appropriate. The student work reflects a purposeful simulated application.

Achievement/Progress: 3

The student receives a collective average of 65% accuracy on Collection Period 1 tasks and a collective
average of 73% on the tasks in Collection Period 2. Complexity increases in Collection Period 2
because the student uses more sentences to write longer narratives. The student is prompted in both
Collection Period 1 tasks, but is independent in the final task. The increases in accuracy, complexity, and
independence represent reasonable Achievement/Progress.
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SAMPLE 8: ENGLISH LANGUAGE ARTS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

High School  |[ELA |[Entry 2
Student Name: Age:
Sample Student 17

Entry Sheet Completed by:
Special Education Teacher

Strand/Domain: Writing (W)

Standard: ELAGSE9-10.W.3

Description: Write narratives to develop real or imagined experiences or events using effective
technique, well-chosen details, and well-structured event sequences.

Element/Indicator: c.

Description: Use a variety of techniques to sequence events so that they build on one

another to create a coherent whole.

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so
that student progress can be assessed.

The student is asked to write a narrative about real/imagined events using teacher created sentence strips.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2
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SAMPLE 8: ENGLISH LANGUAGE ARTS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

High School | |ELA | |Entry2 |

Collection Period 1: Primary Evidence

Date: |10/31 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

Using sentence strips made by the teacher, T  was asked to write a narrative using effective technique, well-chosen
details, and well-structured event sequences. The narrative is about a recent pep rally we had at G High School.

Collection Period 1: Secondary Evidence

Date: (11/08 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

Using sentence strips made by the teacher, T  was asked to write a narrative using effective technique, well-chosen
details, and well-structured event sequences. T loves sports and this narrative is about the recent World Series
between the Boston Red Sox and the St. Louis Cardinals.

Collection Period 2: Primary Evidence

Date: | 12/03 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

T was asked to write a narrative using effective technique, well-chosen details, and well-structured event
sequences. He will select the sentence and paste it into the boxes numbered 1-7. T will write about his
Thanksgiving with this family and relatives.

Collection Period 2: Secondary Evidence

Date: 12/04 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

T was asked to write a narrative using effective technique, well-chosen details, and well-structured event
sequences. He will select the sentence and paste it into the boxes. He will write about his trip to the Georgia Dome with
his dad to watch the Falcons football game.

Page 2 of 2
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SAMPLE 8: ENGLISH LANGUAGE ARTS

r — — — — — 7/ "

| Optional Collection Period Label
may be affixed here or on evidence
L — — — — — — 4

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes.  |Reset Form

Student Name (Who): T

Date on which the evidence

10/31
was completed (When):

Not required if adequately documented on Entry Sheet.

Lo Using sentence strips made by the teacher, T was asked to write a narrative using effective
DCSCFIPUOH of Task (What): technique, well-chosen details, and well-structured event sequences. The narrative is about a
recent pep rally we had at G High School and the football game that evening.

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

Correct order and placement in correct box is worth 20 points per sentence. T placed 4 out of

. . 0,
Specific Evaluation of student 5 correctly for 80% accuracy.

response (How Well):

Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Type and Frequency of T  received frequent direct verbal instructions of the steps involved, with reminders to look for
Prompting: clues such as "yesterday," "time of day," "later," etc.

Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions The student worked with the teacher.

(With Whom and How):

Setting should be purposeful for the task.

Setting in which task was The task was completed in the special education classroom.

completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.

Page 1 of 1
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SAMPLE 8: ENGLISH LANGUAGE ARTS

as OUR FOOTuLALL GAME Jo-3]

Yesterday, we went to a pep rally for our football team, the “R

"

Later that night we went to the football game.

The pep rally was inthe G High School gymnasium at 2:45.
e pe

e. It was very loud and lasted until

There were over 1000 students ther

won 14 to 0. We didn’t get home till 10:30.

-

~
Yz

3:15.
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SAMPLE 8: ENGLISH LANGUAGE ARTS

r — — — — — 7/ "

| Optional Collection Period Label |
may be affixed here or on evidence
L - - — — — — 4

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes.  Reset Form

Student Name (Who): T

Date on which the evidence

11,
was completed (When): 08

Not required if adequately documented on Entry Sheet.

Using sentence strips made by the teacher, T was asked to write a narrative using effective
Description of Task (What): |technique, well-chosen details, and well-structured event sequences. He will select the sentence and
paste it into the boxes numbered 1-6. T watched the recent World Series between the Boston Red
Sox and the St. Louis Cardinals. It is a more difficult task as he must place 6 sentences correctly
instead of 5 as in the previous work sample.

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

Correct order and placement in correct box is worth 16 points per sentence. T placed 3 out of

. . 0,
Specific Evaluation of student 6 correctly for 50% accuracy.

response (How Well):

Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Type and Frequency of T  received limited direct verbal instructions of the steps, with reminders to look for clues
Prompting: such as "entered," "inning," "final score," etc.

Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions The student worked with the teacher.

(With Whom and How):

Setting should be purposeful for the task.

Setting in which task was The task was completed in the school media center.

completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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SAMPLE 8: ENGLISH LANGUAGE ARTS

Name ] THE WORLD S. _.IES Date I~

Boston entered the best-of-seven series 3-2 and could clinch the title if they won Game Six

The Sox added on 3 more runs in the fourth inning courtesy of a home run from shortstop Drew.

i The score at the top of the next inning was Red Sox’s 6 and St. Louis Cardinals 0.

— S S—

Boston scored 3 runs in the third inning on a 3-run, bases loaded double by Victorino.

The Cardinals, trailing by 6-0, scored a run in the 7th inning.

The final score was The Boston Red Sox’s 6 and the St. Louis Cardinals 1.
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SAMPLE 8: ENGLISH LANGUAGE ARTS

THE WORL_ SERIES

Boston entered the best-of-seven series 3-2 and could clinch the title if they won Game Six.

Boston scored 3 runs in the third inning on a 3-run, bases loaded double by Victorino.
The Sox added on 3 more runs in the fourth inning courtesy of a home run from shortstop Drew.

The score at the top of the next inning was Red Sox’s 6 and St. Louis Cardinals 0.
The Cardinals, trailing by 6-0, scored a run in the 7th inning.

The final score was The Boston Red Sox’s 6 and the St. Louis Cardinals 1.

ANSWERS
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SAMPLE 8: ENGLISH LANGUAGE ARTS

r— - — — — — "
Optional Collection Period Label |
may be affixed here or on evidence
L — — — — — — 4
Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes.  |Reset Form

Student Name (Who): T

Date on which the evidence

12/03
was completed (When):

Not required if adequately documented on Entry Sheet.

L Using sentence strips made by the teacher, T was asked to write a narrative using effective
Description of Task (What): | technique, well-chosen details, and well-structured event sequences. He will select the sentence and
paste it into the boxes numbered 1-7. T will write about his Thanksgiving with his family and
relatives. It is a more difficult task as he must place 7 sentences correctly, instead of 6 as in the
previous work sample.

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

Correct order and placement in correct box is worth 14 points per sentence. T placed 5 out of

. . 9
Specific Evaluation of student | ’ correctly for 71% accuracy.

response (How Well):
Grade/Number Correct is documented on the evidence.
Documentation of prompting should NOT include instructions or encouragement.
Type and Frequency of T received frequent indirect verbal instructions of the steps involved, with reminders to look
Prompting: for clues such as what time the events took place, etc.
Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.
Interactions The student worked by himself.
(With Whom and How):
Setting should be purposeful for the task.
Setting in which task was The task was completed in the special education classroom.
completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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SAMPLE 8: ENGLISH LANGUAGE ARTS

—_— THANKSG' NG bate_ (/=&

MY GRANDPARENTS WERE THE FIRST TO ARRIVE AT EIGHT AM

LAST THURSDAY my FAMILY AND | CELEBRATED THANKSGIVING.,

F THEN, MY UNCLE, WHO DROVE ALL THE WAY FROM ALABAMA CAME JUST BEFORE NINE

----- |
’ MOM AND NANNA AND PAPA COOKED FROM TEN UNTIL TWO-THIRTY. [

. WE DIDN’T EAT OUR MEAL UNTIL THREE.

5 | HAD TURKEY, HAM, TURNIPS AND THEN WATCHED THE FOOTBALL GAME AT FOUR OCLOCK.

I DON'T KNOW WHO WON THE FOOTALL GAME BECAUSE | FELL ASLEEP.

)
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SAMPLE 8: ENGLISH LANGUAGE ARTS

Name THANKSG. «ING Date

LAST THURSDAY MY FAMILY AND | CELEBRATED THANKSGIVING.

MY GRANDPARENTS WERE THE FIRST TO ARRIVE AT EIGHT AM.

THEN, MY UNCLE, WHO DROVE ALL THE WAY FROM ALABAMA CAME JUST BEFORE NINE.

MOM AND NANNA COOKED FROM TEN UNTIL TWO-THIRTY.

WE DIDN’T EAT OUR MEAL UNTIL THREE OCLOCK.

| HAD TURKEY, HAM, TURNIPS AND THEN WATCHED THE FOOTBALL GAME AT FOUR OCLOCK.

| DON’T KNOW WHO WON THE FOOTALL GAME BECAUSE | FELL ASLEEP.
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SAMPLE 8: ENGLISH LANGUAGE ARTS

r — — — — — 7/ "
| Optional Collection Period Label
may be affixed here or on evidence
L — — — — — — 4
Georgia Alternate Assessment
Evidence Annotation Sheet*
Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes. | Reset Form

Student Name (Who):

Date on which the evidence

was completed (When):

12/04

Description of Task (What):

Not required if adequately documented on Entry Sheet.

Using sentence strips made by the teacher, T was asked to write a narrative using effective
technique, well-chosen details, and well-structured event sequences. He will select the sentence and
paste it into the boxes numbered 1-8. T will write about his recent trip to the Georgia Dome with his
dad to watch the Falcons football game. It is a more difficult task as he must place 8 sentences correctly
instead of 7 as in the previous work sample.

Specific Evaluation of student
response (How Well):

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

Correct order and placement in correct box is worth 14 points per sentence. T
8 correctly for 75% accuracy.

placed 6 out of

Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Type and Frequency of T received instructions about the task and worked independently without any hints or help.

Prompting: Although key words were highlighted to help him focus, he did not receive any prompts from the
teacher.
Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions The student worked by himself.

(With Whom and How):

Setting in which task was

completed (Where):

Setting should be purposeful for the task.

The task was completed in the special education classroom.

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation

sheet is used.
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SAMPLE 8: ENGLISH LANGUAGE ARTS

B FALCONS V.. SAINTS pate [/ T

Name i

F_I.AST FRI;AY MY DAD AND | WENT TO SEE THE FALCONS PLAY THE SAINTS AT THE GEORGIA DOME. —‘

! BEFORE THE GAME WE BOUGHT OUR TICKETS AND SNACKS. WE SAT AT THE 13 YARD LINE. ‘i

| THE SAINTS SCORED FIRST IN THE FIRST QUARTER WITH A 46 YARD PASS IN THE ENDZONE.

FOLLOWING THE SAINTS TOUCHDOWN, THE FACONS TIED THE GAME WITH A 29 YARD RUN BY WILSON,

J BRYANT PUT THE FALCONS AHEAD WITH THE FIRST OF HIS TWO FIELDS GOALS IN THE SECOND QUARTER.

ATLANTA MISSED A LONG FIELD GOAL AND THE SAINTS RAN OFF THE FIELD WITH 5 SECONDS LEFT IN THE GAME.

[ ’ D FIELD GOAL.
\ — ONLY POINTS IN THE SECOND HALF CAME FROM THE SAINTS 41 YAR 1
™ -

{ THE FINAL SCORE WAS SAINTS 17, FALCONS 13. THE FALCONS HAVE WON 2 GAMES AND LOST 9 THIS SEASON. i

—

T
& o
9
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SAMPLE 8: ENGLISH LANGUAGE ARTS

Name FALCONS V5. SAINTS Date

LAST FRIDAY MY DAD AND | WENT TO SEE THE FALCONS PLAY THE SAINTS AT THE GEORGIA DOME.

BEFORE THE GAME WE BOUGHT OUR TICKETS AND SNACKS. WE SAT AT THE 13 YARD LINE.

THE SAINTS SCORED FIRST IN THE FIRST QUARTER WITH A 46 YARD PASS IN THE ENDZONE.

FOLLOWING THE SAINTS TOUCHDOWN, THE FACONS TIED THE GAME WITH A 29 YARD RUN BY WILSON.

BRYANT PUT THE FALCONS AHEAD WITH THE FIRST OF HIS TWO FIELDS GOALS IN THE SECOND QUARTER.

THE ONLY POINTS IN THE SECOND HALF CAME FROM THE SAINTS 41 YARD FIELD GOAL.

ATLANTA MISSED A LONG FIELD GOAL AND THE SAINTS RAN OFF THE FIELD WITH 5 SECONDS LEFT IN THE GAME.

! THE FINAL SCORE WAS SAINTS 17, FALCONS 13. THE FALCONS HAVE WON 2 GAMES AND LOST 9 THIS SEASON.

v
Q,e
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SAMPLE 9: MATHEMATICS

SAMPLE 9
Grade: 4 Number and Operations in Base Ten (NBT)
Standard: MGSE4.NBT.2 Read and write multi-digit whole numbers using base-ten numerals,

number names, and expanded form. Compare two multi-digit
numbers based on meanings of the digits in each place, using >,
=, and < symbols to record the results of comparisons.

Element/Indicator:  N/A
Fidelity to Standard: 2

All 4 assessment tasks (matching the base ten numeral to its number name and expanded form) are
aligned to the content standard. Some aspects of the standard have not been covered, but the student
work addresses academic content at an entry level.

Context: 3
The materials used are grade appropriate. The student work reflects a purposeful simulated application.
Achievement/Progress: 3

The student work increases in accuracy from Collection Period 1 to Collection Period 2. The student
improves from an average of 40% across both tasks in Collection Period 1 to an average of 100% in
Collection Period 2. The tasks increase in complexity as the student is asked to provide both the word
name and the expanded form for a different set of two-digit numbers in the second collection period.
There is some increase in independence as the frequency of prompting decreases in Collection Period 2.
With some increase in accuracy, complexity, and independence, the student demonstrates reasonable
Achievement/Progress.
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SAMPLE 9: MATHEMATICS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 4 ||Mathematics ||Entry 1
Student Name: Age:
Sample Student 9

Entry Sheet Completed by:
Special Education Teacher

Strand/Domain: Number and Operations in Base Ten (NBT)

Standard: MGSE4.NBT.2

Description: Read and write multi-digit whole numbers using base-ten numerals, number names,
and expanded form. Compare two multi-digit numbers based on meanings of the digits
in each place, using >, =, and < symbols to record the results of comparisons.

Element/Indicator:

Description:

Generalize place value understanding for multi-digit whole numbers.

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so
that student progress can be assessed.

The student will equate each numeral (one through twenty) to the word name, standard form, and expanded form.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2
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SAMPLE 9: MATHEMATICS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 4 | |Mathematics ‘ |Entry1 |

Collection Period 1: Primary Evidence

Date: | 10/27 Type of Evidence: |Series of Captioned Photos

Description of Task: Describe “Other”:

L was presented with a poster board activity that contained the standard form of the numerals one through ten. Her
task was to match the word name to the standard form.

Collection Period 1: Secondary Evidence

Date: | 10/28 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

L  was presented with a worksheet that contained the word name of the numerals one through ten. The student's
task was to match the standard form to the word name.

Collection Period 2: Primary Evidence

Date: 01/10 Type of Evidence: Series of Captioned Photos

Description of Task: Describe “Other”:

L was presented with a poster board activity that contained the standard form of the numerals eleven through twenty.
The student's task was to match the number name and the expanded form to the standard form.

Collection Period 2: Secondary Evidence

Date: |01/17 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

L  was presented with a worksheet that contained the standard form of the numerals eleven through twenty. The
student's task was to complete the worksheet by matching the standard form and the expanded form to the word name.

Page 2 of 2

Georgia Department of Education
September 2017 « All Rights Reserved
118 of 296




SAMPLE 9: MATHEMATICS

eriod 1 - Initial Task

tion P
Collec ndary Evidenceé

rimary Evidence O Seco

pate D187 ——

L Collection Period 1
10/27 Primary Evidence

aec Mam

L task was to complete a
matching activity that required her to
equate the word name to its standard
form. She completed the activity in the

. special education classroom. L has
a cerebral palsy, a moderate intellectual
disability and a speech impairment.

. L was presented with a math

.. activity that contained the standard
~ form of the numbers one through ten
and a word bank containing the word
name. She was asked to match the word
name to the standard form. L was
verbally prompted by the teacher to
begin the task. She looked at the word
name and then located the standard
form.

The teacher provided frequent verbal
prompting throughout the activity to
assist L with matching the word
name to the standard form.
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SAMPLE 9: MATHEMATICS

L was excited about the
activity and enjoyed interacting
with the teacher. L

continued the task until she
matched all of the word names to
the standard forms.

This is a picture of the completed task. She was able to complete the
activity with frequent verbal prompting from the teacher. L scored
40% accuracy on the task.

Answer Key: (1 - one) (2 -two) (3 - three) (4 - four) (5 - five)
(6 - six) (7 - seven) (8 - eight) (9 - nine) (10 - ten)
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SAMPLE 9: MATHEMATICS

L Collection Period 1
10/28 Secondary Evidence

Description of the task:

L had worked on the mathematical concept of equivalence between a numeral’s
standard form and its word name for several days before completing this task.
L task was to complete a worksheet with numbers listed in standard form and an

answer bank that contained the numbers listed by the word name. She was asked to match
the word name to the standard form. The teacher read the standard form and the word

names. The paraprofessional assisted L with cutting out the word names from the
answer bank at the bottom of the page. After the answers were cut out, the
paraprofessional gave L two answer choices to choose from;this allowed L to
make a selection without becoming distracted. L made her choice by pointing to the
selection. L has cerebral palsy, a moderate intellectual disability and a speech
impairment.

Student Progress:

L was able to match all ten problems and complete the activity with 40% accuracy.

She required frequent verbal prompts to make a selection from a choice of two. She
required gestures from the paraprofessional to place her answer in the provided space.
Setting:

She completed the task in the special education classroom seated at the work table.

She interacted with the teacher and paraprofessional and required frequent verbal
prompts and gestures throughout the activity in order to make a selection and match the
word name to the standard form.

Interaction/Student Support:

L interacted with the teacher and paraprofessional to complete this activity. She
was given an answer bank at the bottom of the worksheet to assist her in matching the
word name to the standard form. She required frequent verbal prompts and gestures from
the teacher and paraprofessional to complete the activity.
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SAMPLE 9: MATHEMATICS

L Collection Period 2
1/17 Secondary Evidence

Description of the task:

L task was to complete a worksheet by matching the standard form, word name
and expanded forms of numerals eleven through twenty. The worksheet contained the
standard form and she was asked to match the equivalent word form and expanded form
to each standard form. L was provided an answer bank that contained the word
name and the expanded form. The teacher read the standard form, the word names and
the expanded forms. The paraprofessional assisted L with cutting out the word
names and the expanded forms from the answer bank. After the answers were cut out, the
paraprofessional gave L three answer choices to choose from; this allowed L

to make a selection without becoming distracted. L made her choice by pointing to
the selection. L has cerebral palsy, a moderate intellectual disability and a speech
impairment.

Student Progress:

o5 was able to match all ten problems and complete the activity with 100% accuracy.
The task increased in difficulty during this collection period. L was able to match
standard form, word name and expanded forms of numerals eleven through twenty. She
required minimal verbal prompts to make a selection from a choice of three. She required
gestures from the paraprofessional to place her answer in the provided space.

Setting:

She completed the task in the special education classroom seated at the table.
Interaction/Student Support:

L interacted with the teacher and paraprofessional to complete this activity. She
was given an answer bank to assist her in matching the word name and expanded form to
the standard form. She required minimal verbal prompts and gestures from the teacher

and paraprofessional to complete the activity.

Answer Key:

15 fifteen 10+5 17 seventeen 10+7
20 twenty  20+0 19 nineteen  10+9
18 eighteen 10+8 14 fourteen 10+4

12 twelve 10+2 11  eleven 10+1

13  thirteen 10+3 16 sixteen  10+6
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SAMPLE 9: MATHEMATICS

Collection Period 2 — Progress Task
O O 0 [ Primary Evidence Secondary Evidence

/;// Date _{ \ 95
' 1/17
Name L Date
Complete the worksheet with expanded form and word name.
Expanded Form
Standard form Word name Expanded form
\{ 15 fifteen 10+5
7 20 twenty 20+0
g 1 eighteen 10+8
Z 1 twelve . 10+2
\{ 13 thirteen 10+3
%/ 17 seventeen _10+7
: +9
:f./ 19 Nineteen L
_ — _ L0+ A
£ 14 fourteen
g 1 elevel 10+1
w16 sixteen 10+6
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SAMPLE 10: MATHEMATICS

SAMPLE 10
Grade: 6 Expressions and Equations (EE)
Standard: MGSEG6.EE.1  Write and evaluate numerical expressions involving whole-number

exponents.
Element/Indicator: N/A
Fidelity to Standard: 2

All 4 assessment activities are aligned to the content standard. This standard has no indicators. The entry
addresses each aspect of the standard. Although the student work does not approach basic grade-level
expectations, it does address academic content at an entry level.

Context: 3
All materials used are grade appropriate. The student work reflects a purposeful, simulated application.
Achievement/Progress: 3

The student’s accuracy increases from an average of 0% in Collection Period 1 to 98% in Collection
Period 2. The complexity of the tasks also increases because the student is given different types of
guestions and he demonstrates a deeper level of knowledge in Collection Period 2. In addition, he is in
a different environment (the general education classroom) in Collection Period 2 Primary Evidence. The
student’s independence increases very slightly. The student is continuously verbally prompted in both
Collection Period 1 tasks, while he receives frequent verbal prompting in his Collection Period 2 tasks.

With the increases in accuracy, complexity and independence which can be seen in this entry, the student
demonstrated reasonable Achievement/Progress.
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SAMPLE 10: MATHEMATICS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

lGrade 6 HMathematics “Entryi_J
Student Name: Age:
J 12

Entry Sheet Completed by:
Mrs. S

Strand/Domain: Expressions and Equations (EE)

Standard: MGSEB.EE.1

Description: Write and evaluate numerical expressions involving whole-number exponents.

Element/Indicator:

Description:

Apply and extend previous understandings of arithmetic to algebraic expressions.

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so
that student progress can be assessed.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2
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SAMPLE 10: MATHEMATICS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 6 M@Ehe_-matics o ‘ [-Entry1 -‘

Collection Period 1: Primary Evidence

Date: 10/15/2015 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other™:

The student was asked to complete a worksheet requiring him to write expressions with exponents.

Collection Period 1: Secondary Evidence
Date: 10/16/2015 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe "Other”™:

The student was asked to complete a worksheet requiring him to evaluate expressions with exponents.

Collection Period 2: Primary Evidence

Date: 11/03/2015 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other":

The student and general education peer rolled dice to select numbers to represent bases and exponents. The student
was asked to write the numbers in exponential form, factor form and standard form.

Collection Period 2: Secondary Evidence

Date: 11/04/2015 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe "Other”™:

The student was asked to write and evaluate expressions involving exponents.

Page 2 of 2
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SAMPLE 10: MATHEMATICS

Evidence Annotation Page
Actual student evidence will follow this page

Name: J

Date: 10/15/15

Task: As an introduction to writing and evaluating numerical expressions
involving whole number exponents, J was given instruction on how to

write expressions with exponents. After completing several examples with the
teacher, he was instructed to complete a worksheet which required him to
write expressions with exponents. He was told to write the base and the
exponent.

Evaluation: J tried to perform multiplication tasks instead of writing
expressions. He received a score of 0% on this task.

Type and frequency of prompting: continuous verbal prompting
Interactions: Special education teacher

Setting: Special education classroom
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SAMPLE 10: MATHEMATICS

Name u J  Date /¢ — 1545

Write Expressions with Exponents

1. 2x2x2x2 Ly 2

T
i

2. 5x5x5 o 15

3. 8x8x8x8x8 25 18

Collection Period 1 - Initial Task

Primary Evidence [ Secondary Evidence

Date FO S =hS
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SAMPLE 10: MATHEMATICS

Evidence Annotation Page
Actual student evidence will follow this page

Name: J

Date: 10/16/15

Task: After further review of how to write exponential expressions, the
teacher also introduced J to evaluating exponential expressions. |

was then asked to complete a worksheet in which he evaluated exponential
expressions. J was told that evaluating the expression meant finding the
answer. He used a calculator.

Evaluation: J received a score of 0% on this task.

Type and frequency of prompting: continuous verbal prompting

Interactions: Special education teacher

Setting: Special education classroom
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SAMPLE 10: MATHEMATICS

NAME: J

Evaluate expressions with exponents.

N &= Y ox_ X1y =y 64
A 2= D x2 x 2x2 =y 16

Y
A 10%= | x o= _i2 100

T

Collection Period 1 — Initial Task

[ Primary Evidence econdary Evidence

Date _ [O lo-1S~
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SAMPLE 10: MATHEMATICS

Evidence Annotation Page
Actual student evidence will follow this page

Name: J
Date: 11/03/15
Task: J was asked to work with a general education peer on this

task. J and his peer played a game together. They were given a red die and
a green die. They took turns rolling the dice. The red die represented the base
and the green die represented the exponent. J was told to record the
base and the exponent and then to write the numbers in exponential form.
After ) and his partner rolled the dice four times and recorded the
numbers, then ) was told to write the numbers in factor form and in

standard form. He used a calculator.
Evaluation: J received a score of 95% on this task.
Type and frequency of prompting: frequent verbal prompting

Interactions: Special education teacher and general education peer

Setting: General education classroom

Georgia Department of Education
September 2017 « All Rights Reserved
135 of 296




SAMPLE 10: MATHEMATICS

Name: i

Write and evaluate expressions using exponents.

You and a partner need a red die and green die. The red die will be the base and the green die
will be the exponent. Take turns rolling each die. Write the base and the exponent. Then write
the two numbers in exponential form, factor form and standard form.

Base Exponent Exponential Factor Form Standard
(red die) (green die) Eaikini Form

4 2 b 2% |64 g £
(p‘ﬂ'
H 3 g_/ .3.) WA U 6%

L 3 53 € XbX6 1 216

7 T [2' |2 7

Collection Period 2 - Progress Task
Primary Evidence [J Secondary Evidence

pate _11-03-/5"
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SAMPLE 10: MATHEMATICS

Evidence Annotation Page
Actual student evidence will follow this page

Name: J
Date: 11/04/15
Task: J was asked to write and evaluate expressions using

exponents. He was asked to write each expression in factor form. He was then
told to multiply and add to solve each equation. He used a calculator.

Evaluation: J received a score of 100% on this task.
Type and frequency of prompting: frequent verbal prompting
Interactions: Special education teacher

Setting: Special education classroom
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SAMPLE 10: MATHEMATICS

Namezl

Solve the following Equations

.-

1) 52+32=(5 x5}+(3 X2 )=
b

=) +

-

i
A

2) 2°+4%= (2 x2 x2 )+(Y x Yy)=

2 + b = B

Collection Period 2 - Progress Task
[ Primary Evidence E"S(Cundaw Evidence

Date _ / [-0%- "{5”
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SAMPLE 11: MATHEMATICS

SAMPLE 11
Grade: 6 Statistics and Probability (SP)
Standard: MGSE®6.SP.1 Recognize a statistical question as one that anticipates variability in

the data related to the question and accounts for it in the answers.
For example, “How old am 1?” is not a statistical question, but
“How old are the students in my school?” is a statistical question
because one anticipates variability in students’ ages.

Element/Indicator:  N/A
Fidelity to Standard: 2

All 4 assessment tasks (determining whether questions are statistical or non-statistical) are aligned to
the content standard. All aspects of the standard have been addressed, but the student work addresses
academic content at an entry level. The statistical questions being identified by the student would yield
categorical-based data and numerical-based data, e.g., “What are the arm spans of the students in my
class?” = Numerical Data, while “What football teams do the students in my class prefer?” = Categorical
Data.

Context: 3
All materials used are grade appropriate. The student work reflects a purposeful simulated application.
Achievement/Progress: 2

The student receives an average of 32% accuracy on his Collection Period 1 tasks, but he progresses
to an average of 100% on his tasks in Collection Period 2. In Collection Period 2, complexity increases
because the student uses different materials (a graphic organizer on a laptop computer, after using paper
worksheets) and he does his work in the school cafeteria after being in the more familiar environment
of the special education classroom. The type and frequency of prompting do not change; the student is
independent in all four of his tasks. The increases exhibited in the student’s accuracy and complexity
represent some Achievement/Progress.
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SAMPLE 11: MATHEMATICS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 6 ||Mathematics ||Entry 2
Student Name: Age:
Sample Student 11

Entry Sheet Completed by:
Special Education Teacher

Strand/Domain: Statistics and Probability (SP)

Standard: | MGSE6.SP.1

Description: Recognize a statistical question as one that anticipates variability in the data related to
the question and accounts for it in the answers. For example, “How old am 1?” is not a
statistical question, but “How old are the students in my school?” is a statistical
question because one anticipates variability in students’ ages.

Element/Indicator:

Description:

Develop understanding of statistical variability.

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so
that student progress can be assessed.

Student had to distinguish statistical questions from non-statistical questions.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2
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SAMPLE 11: MATHEMATICS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 6 | |Mathematics | |Entry2 |

Collection Period 1: Primary Evidence

Date: [12/12 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

Student had to create a list of statistical and non-statistical questions.

Collection Period 1: Secondary Evidence

Date: [12/17 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

Student had to write "yes" or "no" to determine if given guestions were statistical.

Collection Period 2: Primary Evidence

Date: 02/21 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

Student had to sort questions onto a table to label the questions as statistical or non-statistical.

Collection Period 2: Secondary Evidence

Date: 02/24 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

Student had to sort questions onto two different graphic organizers to show recognition of the type of question.

Page 2 of 2
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SAMPLE 11: MATHEMATICS

M
Collection Period 1
Work Sample
Primary Evidence
December 12
Student: M Grade: 6
Strand: Statistics and Probability Standard: MCC65P1

Description: Develop understanding of statistical variability.

Element: Recognize a statistical question as one that anticipates variability in the data related to the question and accounts for it in the
answers, For example, "How old am I?" is not a statistical question, but "How old are the students in my school?" is a statistical question
because one anticipates variability in students’ ages.

Setting: M performed this task in a classroom with 2 other 6™ grade students and a paraprofessional.
Task: M was given a worksheet fo complete. The worksheet asked for M to write four statistical
questions and four non-statistical questions to show that he could recognize a statistical question as one that
anticipates variability.

Student Performance: M recognized a statistical question as one that anticipates variability in the
data with 25% accuracy. M placed 2 of the 8 questions under the correct heading.
Interaction/Support Provided: Because M cannot write, he was given four statistical and four non-
statistical questions pre-written on small strips of paper. He had to glue the questions to the worksheet. All
questions were read aloud to M before beginning the task and again when M picked up a sentence. He
glued all questions to the paper independently, and a piece of tape was placed over all questions after he was
finished to secure the strips to the paper.

Answer Key: ¥'= correct, X= incorrect

Statistical Questions:

1. What are the ages of the students in middle school?

2. How many different types of pets are in the pet stores in Athens?
3. What are the hair colors of all of the students in your class?

4. What is the favorite foodsof the customers at Chickfila?

Non-Statistical Questions:

1. How old are you?

2. How many pets do you have?
3. What color is your hair?

4. What is your favorite food?
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SAMPLE 11: MATHEMATICS

Name m
MCCESP1
Date ?2 ' )2

Directions: Write 3 statistical questions under the label “Statistical Questions” and three non-statistical

questions under the label “Non-statistical Questions.”

Statistical Questions:

- /

e favorite foodsof the customers at Chickfila? {/“
7
How old are you? X

How manv pets do vou have? X

What color is your hair? Jre

in
ets are in the pet stores i

A‘ChenS? \./i

te food? 1/

\What is your favort

205- 7 5%

Collection Period 1 — Initial Task
¥] Primary Evidence [J Secondary Evidence

Date _l_/zi[_l_______
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SAMPLE 11: MATHEMATICS

M
Collection Period 1
Work Sample
Secondary Evidence
December 17
Student: M Grade: 6
Strand: Statistics and Probability Standard: MCC6SP1

Description: Develop understanding of statistical variability.

Element: Recognize a statistical question as one that anticipates variability in the data related to the question and accounts for it in the
answers. For example, "How old am I?” is not a statistical question, but “*How old are the students in my school?” is a statistical question
because one anticipates variability in students’ ages.

Setting: M completed this activity with a paraprofessional and 2 other 6™ grade students in a special
education classroom.
Task: M was given a worksheet to complete. The worksheet had a table with two columns. In the first
column were several different questions. In the second column, M had to answer the question "Is the
question statistical?” with a "yes" or "no."

Student Performance: M recognized a statistical question as one that anticipates variability in the
data with 38% accuracy. M answered the question correctly for 3 out of 8 questions.
Interaction/Support Provided: Because M cannot write, he was given the words "YES" and "NO" pre-
written on several small pieces of paper to be glued to the worksheet. All questions were read aloud fo M :
and then the yes/no question (Is this a statistical question?) was repeated for M to answer. He selected the
word “YES" or "NO" and glued it to the worksheet independently.

Answer Key: v'= correct, X= incorrect

[s the question
statistical?

What is your name? NO
What is your favorite color? NO
What are the favorite colors of the students in my YES
class? )
What are the most visited vacation locations of YES
students at ?
How many students are in my class? NO
How many students are in all of the classes at my YES
school?
What is your favorite movie? NO
What are the favorite movies of the students in my YES
class?
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SAMPLE 11: MATHEMATICS

Name _| § \

X wox
Date Nigha™

MCCBSP1

Direc tions — Write “YES” or “NO” in the right-side column to indicate whether or not the question is

statistical.

Is the question
statistical?

What is your name?

Y&s \
What is your favorite color?

wo Vv
What are the favorite colors of the students in |
my class? :, YES o
What are the most visited vacation locations of YEs 1
students at ? j
How many students are in my class? | i

L Y

How many students are in all of the classes at i
my school? No
What is your favorite movie? o Y
What are the favorite movies of the students NO. o
in my class? K

Ay = 587,

Collection Period 1 — Initial Tagj
O pri i '
nmary Evidence K1} Secondary Evidence

Date __|_'_L__ 1__’_-]

——

%W{ 2
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SAMPLE 11: MATHEMATICS

M
Collection Period 2
Work Sample
Primary Evidence
February 21
Student: M Grade: 6
Strand: Statistics and Probability Standard: MCC6SP1

Description: Develop understanding of statistical variability.

| Element: Recognize a statistical question as one that anticipates variability in the data related to the question and accounts for it in the

answers, For example, "How old am I?” is not a statistical question, but "How old are the students in my school?" is a statistical question
because one anticipates variability in students’ ages.

Setting: M completed this task in his homeroom classroom with a paraprofessional and one other 6™ grade
student.

Task: On the classroom SmartBoard, there was a T-chart to complete. Various questions, both statistical and
non-statistical, were pre-written and placed below the chart. M had to read each question and determine if
the question was statistical or non-statistical, and then drag the question onto the chart under the correct
heading.

Student Performance: M recognized a statistical question as one that anticipates variability in the
data with 100% accuracy. All questions were placed under the correct heading on the chart.
Interaction/Support Provided: All questions were read aloud to M before beginning the task, and then re-
read as M clicked on each question. M placed all questions on the chart independently.

Answer Key: v'= correct, X= incorrect

Statistical Question Non-Statistical Question

What are the heights of the

e _ What color is that crayon?
tallest buildings in the USA?

What are the temperatures How tall is the Sears Tower?

in the state capitals?

How many of each crayon color are What is the temperature
in this tub? outside?
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SAMPLE 11: MATHEMATICS

February 21

Statistical Question Non-Statistical Question

|/ What are the heights of the How tall is the Sears Tower?

,tallest buildings in the USA?
/

/How many of each crayon color are | What is the temperature /
in this tub? outside?

Mhat color is that crayon? -/

at are the temperatures
in the state capitals?

Collection Period 2 — Progress Task

H_ Primary Evidence [0 Secondary Evidence

Date 11' 7— {
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M
Collection Period 2
Work Sample
Secondary Evidence
February 24
Student: M Grade: 6
Strand: Statistics and Probability Standard: MCC65P1

Description: Develop understanding of statistical variability.

Element: Recognize a statistical question as one that anticipates variability in the data related to the question and accounts for it in the
answers. For example, "How old am I?" is not a statistical question, but "How old are the students in my school?” is a statistical question
because one anticipates variability in students’ ages.

Setting: M completed this task in the school cafeteria with various cafeteria workers, a paraprofessional,
and one other 6™ grade student.

Task: The task was completed on a laptop computer. There were two different graphic organizers - one for
statistical questions, and one for non-statistical questions. In between the graphic organizers, there were 3
questions of each type. M had to sort the 6 questions into the appropriate graphic organizer.

Student Performance: M recognized a statistical question as one that anticipates variability in the
data with 100% accuracy. All questions were placed on the correct graphic organizer.

Interaction/Support Provided: All questions were read aloud o M before beginning the task, and then re-
read as M clicked on each question. M placed all questions on the graphic organizer independently.
Answer Key: v'= correct, X= incorrect

Statistical
VEhat are the most common lunch timeg? Questions fow lall are the world's 5 tallest mountains?
|
I| W na iy studoents QW {0 R 1o 1w 107 O |

H:Iw many sludents are wearing a yellow sh} 17

Nan-
Statistical
Questions

I How tall is Mi. McKinley?

What time do you eal lunch? I
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February 24

{ ;
atare "'IB most common lunch time StatiSt_lca! many students are wearing each of the uniform colors?
Questions
1
| How tall are the world's_ 5 tallest mount}ins?

f

‘ How tall is Mt. McKinley? I
Non- e
at time do you eat lunch? I

Statistical
Questions

ow Eany Studeﬁts are wearing a yellow shirt?

Collection Period 2 — Progress Task
[ Primary Evidence EI Secondary Evidence

Date (.}./ 5 lq
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SAMPLE 12: MATHEMATICS

SAMPLE 12
Grade: 6 Statistics and Probability (SP)
Standard: MGSEG6.SP.4 Display numerical data in plots on a number line, including dot

plots, histograms, and box plots.
Element/Indicator:  N/A
Fidelity to Standard: 2

All of the assessment tasks (displaying numerical data in dot plots and histograms) are aligned to the
content standard. Not all aspects of the standard have been addressed because the student work does
not involve box plots. The student work addresses academic content at an entry level.

Context: 3
All materials used are grade appropriate. The student work reflects a purposeful simulated application.
Achievement/Progress: 3

In each of the four tasks the student is given numerical data and is asked to display the data in a histogram
or a dot plot. The student demonstrates a significant increase in accuracy; his average score increases
from 0% in Collection Period 1 to 100% in Collection Period 2. His level of independence is unchanged.
He requires no prompting on any of the tasks. The complexity of his tasks increases because he is
given more data and different types of data to plot in Collection Period 2. He also performs his Collection
Period 2 tasks in the general education math class, after being in the familiar environment of his special
education classroom in Collection Period 1. The student’s increases in accuracy and complexity represent
reasonable Achievement/Progress.
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2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 6 ||Mathematics ||Entry 2
Student Name: Age:
Sample Student 13

Entry Sheet Completed by:
Special Education Teacher

Strand/Domain: |Statistics and Probability (SP)

Standard: MGSEG6.SP.4

Description: |Display numerical data in plots on a number line, including dot plots, histograms, and
box plots.

Element/Indicator:

Description:

Summarize and describe distributions.

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so

that student progress can be assessed.

J was given a variety of assignments to assess his ability to display numerical data in plots on a number line,
including dot plots, histograms, and box plots. He also had to answer questions requiring him to read and interpret the
data plotted.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2

00N R
QAI14697
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SAMPLE 12: MATHEMATICS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 6 | |Mathematics | |Entry2 |

Collection Period 1: Primary Evidence

Date: [12/11 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

J  was given an assignment on which he had to read the data and create a histogram displaying that data. He also
had questions at the end to answer regarding the data.

Collection Period 1: Secondary Evidence

Date: 12/12 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

J had to first complete a number line with missing numbers as well as read the numerical data in the box and place
Xs on the number line to show the data in the box. He also had two questions at the bottom to answer.

Collection Period 2: Primary Evidence

Date: |02/25 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

J  was given a test on which he had to read the data at the top of the paper and create a histogram to represent that
data. He then had to answer a question at the bottom which required him to read the data and interpret it.

Collection Period 2: Secondary Evidence

Date: 02/20 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

J was given a post-test assignment on which he had to read the data presented in the box and then display that data
below on the number line. He also had to answer two questions regarding the data at the bottom.

Page 2 of 2
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SAMPLE 12: MATHEMATICS

Annotation Documentation

Student Name (Who): J
Date on which the evidence was completed (When): 12/11

Description of Task (What): J was given an assignment with instructions to
display numerical data on a histogram by reading the table at the top with time
frames and making a graph at the bottom to demonstrate the arrival times for
the students who were tardy. J was read aloud the directions and the
questions. He was able to write his own answers.

Specific evaluation of student response (How well): J was read the
directions, all data, and all questions. J was able to shade to indicate
data on a graph, but the data did not correspond with the data given in the
chart. J was unable to shade the corresponding data on the chart. He
was also unable to refer back to the chart with the time intervals and determine
which times went in which intervals on the histogram. J was unable to
answer either of the two questions at the bottom. He was able to answer 0
questions correctly out of the 7 opportunities.

Overall grade/score: 0 out 7 = 0%
Type and Frequency of prompting: None
Interactions (With Whom and How): One on one with special education teacher

Setting in which task was completed (Where): Special education classroom
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Q/é’rirnary Evidence [J Secondary Evidence

pae A1l
Name

MCC.4.5P.4 Display numerical data in plots on a number line, including doi p.v.., snsrvgiui s, uia wox
plots.

Student Tardy Arrival Times e
745 805 810 825 (J

7:45 7:55 815 800
8:00 7:40 7:50 8:00

740 7:45 7:55 745

Make a graph below of the arrival times for the students who were tardy
to school.

Student Tardies

5 y
N o e s
7:40-745 7:50-7:55  8:00-805  810-8:15  8:20-8:25
)( K Arrivalﬁ'(rﬁe ~
What time interval did most of the g \) ) |
students arrive tardy toschool2 X .~ e AT TN

et

What was the frequency of students . _'; .
who arrived from 8:00 - 8:052 r _/ e Y<shdens
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SAMPLE 12: MATHEMATICS

Collection Period 1 —Initial Task

O Primary Evidence econdary Evidence

| Date |91' 13‘
MCC.4.5P.4 Display numerical data in plots on @ number line, including dot plots, hi-tograms, and box
plots.

Name -.j

Complete the number line below. Nine is already on the number line.

F i

| 760 S (7 N[0 7 1 Yz,
«— it | 1 - [ | Nk n | ' = 4
I | | [ | | |
X X X = X %

Use the chart below to place Xs on the number line to show how many
pets each student in the class has at home.

Number of Pets
3 1 & 1 2
4 0 1 3 1

v

How many students had 3 petsz .~ < 2 =Tude nIS
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Annotation Documentation

Student Name (Who): J
Date on which the evidence was completed (When): 2/25

Description of Task (What): J was given an assignment to determine his
ability to display numerical data. The assignment required that J survey
the data at the top of the page that gave the speeding violations that speeders
received in a school zone. He had to use the data given to create the
histogram by counting the frequency of each violation and then coloring in the
boxes to show that quantity in the appropriate speeding category along the x
axis. He then had a question at the bottom that required him to read and
interpret the data to determine which range of violations had the most
speeders.

Specific evaluation of student response (How well): J was able to count
the violations and color in the boxes as he counted the data independently and
with only one redirect. He tried to erase a mark he made in the 26-29 column
and continued to erase for a few minutes. The special education
paraprofessional had to tell him to stop erasing and move along.

Overall grade/score: 6 correct answers out of 6 opportunities= 100%
Type and Frequency of prompting: None

Interactions (With Whom and How): Read directions on the assignment by the
special education paraprofessional, and then had to be told to stop erasing

Sefting in which task was completed (Where): 6" Grade General Education
Math Class
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Name

MCC.4.5P.4 Display numerical data in plots on @ number line, including Date EAL—

plots.

Speeding Violations
42 29 33 34 31

47 28 30 36 35

41 38 34 36 30

WHEN
CHILDREN
| ARE PRESENT J

32 40 36 35 4

)

Make a graph below to show the frequency of zoch speeding violation
for Officer Jones on Monday for speeders in a 25 mph school zone.

Speeding Violations

Ej?/(ei)llection Period 2 — Progress Task
Primary Evidence [ Secondary Evidence

t{ 1y

6 T i3

s ’f _ _ '-
qé : : f vl AN
o it 1 .. .
e " : ¢ L/ ,u\ ¢ / | _ .! ! ' /

i E.:i V B 4 ; V I
26 -29 30 - 34 - 35-39 40 - 44 45 - 49

26,27,28,29 30,31,32,33,34 35.36.37.38.39 40,41,42,43,44 45,446,47,48,49
Speed (X)

What range of speed had the highest frequency of speeders? 1/
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Annotation Documentation

Student Name (Who): J
Date on which the evidence was completed (When): 2/20

Description of Task (What): J was given a posttest assignment to determine
his ability to display numerical data in plots on a number line, including dot plots,
histograms, and box plots. For this activity, he had to use the information
provided in the chart regarding the number of siblings students in Mr. T s
class had to create a dot plot. He was first required to survey the data, then
plot the data within the dot plot, and then asked two questions that required
him to look back at the dot plot and interpret the data to find the answer.

Specific evaluation of student response (How well): J was able to place
all of the data points in the dot plot accurately and independently. He was
able to answer both questions at the bottom correctly and independently.

J also able to complete this activity with no attention redirects, which was
a big improvement in and of itself for J

Overall grade/score: 18 correct answers out of 18 opportunities= 100%
Type and Frequency of prompting: None

Interactions (With Whom and How): Read directions by special education
paraprofessional.

Setting in which task was completed (Where): 6" Grade General Education
Math Class
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Collection Perio;‘lzl{ogress Task
N ame O Primary Evidence econdary Evidence
- ; . o Date /
MCC.&.57 (o numerical data in plofs on @ number line, inc
and box
Use the (hation provided in the chart to display the data on the
numb: *hers orsisters each student has in Mr. 7 ’s class.
Siblings
’ m ~
5 3 2 2 4

e

5 7 -5 \
“mgigﬂo

IJ
o1
N
W

—
-4+ OO 00 O
)
2,
)

& St
OO
O (
“~
Q0000
©O00000
e

|
1

1+ @O 00 O
-t QO LD O
o+ OOOO00O O

-+ QO
w4+ O C
Q

< —>
‘ g g
2 4 /
Whaoi voo 2 nhost freguent number of siblings for the class? _
How - ~apts onlyv 1 brother or sister? /
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SAMPLE 13: MATHEMATICS

SAMPLE 13
Grade: 8 Geometry (G)
Standard: MGSES8.G.2 Understand that a two-dimensional figure is congruent to another

if the second can be obtained from the first by a sequence of
rotations, reflections, and translations; given two congruent figures,
describe a sequence that exhibits the congruence between them.

Element/Indicator:  N/A
Fidelity to Standard: 2

All 4 assessment tasks (understanding of rotations, reflections, and translations of congruent shapes) are
aligned to the content standard. Not all aspects of the standard have been addressed. The student work
addresses academic content at an entry level.

Context: 3
All materials used are grade appropriate. The student work reflects a purposeful simulated application.
Achievement/Progress: 3

The student receives an average of 50% accuracy for Collection Period 1 tasks and progresses by
receiving 100% accuracy on both tasks in Collection Period 2. The student’s independence does not
increase from Collection Period 1 to Collection Period 2, but there is a marked increase in the complexity
of the tasks in Collection Period 2. The increases in complexity within Collection Period 2 include: more
questions and more answer choices, utilizing different sets of materials, and the lack of color coding
the questions and answer choices (Collection Period 2, secondary evidence). The increases exhibited
in the evidence for accuracy and complexity warrant a score of 3, indicating reasonable Achievement/
Progress.

Note: The secondary piece of evidence in Collection Period 1 (Observation Form) would have been
more descriptive and complete had the types of shapes been declared as well as their congruence to
one another.
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SAMPLE 13: MATHEMATICS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 8 ||Mathematics ||Entry 2
Student Name: Age:
Sample Student 16

Entry Sheet Completed by:
Special Education Teacher

Strand/Domain: Geometry (G)

Standard: MGSES8.G.2

Description: \Understand that a two-dimensional figure is congruent to another if the second can be
obtained from the first by a sequence of rotations, reflections, and translations; given
two congruent figures, describe a sequence that exhibits the congruence between

them.

Element/Indicator:

Description:

Understand congruence and similarity using physical models, transparencies, or geometry
software.

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so

that student progress can be assessed.

J was asked to find congruent shapes and identify whether the shapes represented a rotation, reflection, or
translation at a very entry level.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2

A114697

TR

Georgia Department of Education
September 2017 « All Rights Reserved
162 of 296




SAMPLE 13: MATHEMATICS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

Grade 8 | |Mathematics | |Entry2 |

Collection Period 1: Primary Evidence

Date: [12/11 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

J was asked to mark his worksheet to answer whether the shapes demonstrated a rotation, reflection, or translation
on a worksheet with color-coded questions and answers.

Collection Period 1: Secondary Evidence

Date: 12/13 Type of Evidence: Observation

Description of Task: Describe “Other”:

J was asked to point to his answer as to whether the shapes presented demonstrate a rotation, reflection, or
translation given color-coded shapes and answers.

Collection Period 2: Primary Evidence

Date: |03/11 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

J had to identify transformations by marking the correct answers. He had to circle the correct answer to indicate
whether the shape was a translation/slide, reflection/flip, or rotation/turn.

Collection Period 2: Secondary Evidence

Date: (03/12 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

J was given four problems demonstrating a reflection/flip, a translation/slide, or rotation/turn. He was given the letters
S, F, and T to place on the problem to indicate the congruence of the shapes.

Page 2 of 2
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SAMPLE 13: MATHEMATICS

m},ﬂllection Period 1 — Initial Tagk
B .
fimary Evidence [ Secondary Evidence

Dated_@L_‘
Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes. Reset Form

Student Name (Who): J

Date on which the evidence

was completed (When): 12111

Not required if adequately documented on Entry Sheet.

L J  completed a worksheet by pointing to and then placing a mark over his answer as to whether the
Descrlptlon of Task (What): diagram represented a reflection/flip or translation/slide. The shapes were color coded to the answers.
The words were read to J  and he was asked to point to his answer. Once he made his choice the
teacher handed him a marker and gave verbal and pointing cues to place the mark on his answer.

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

Question 1 represented a reflection with two shapes color coded to the written answer. J ~ was
. . asked whether the triangles showed a reflection/flip or a translation/slide. He pointed to and
Specific Evaluation of student subsequently was assisted in marking his answer of the translation/slide. This answer was
response (How Well): incorrect. Question 2 showed two shapes color coded to the answer. Once againJ ~ was asked
whether the picture showed a translation/slide or a rotation/turn. He pointed to rotation/turn which
is the correct answer. He was then given cues to mark the answer he had selected. J  carefully
looked at each answer and the shapes before he pointed to and marked his answer. J

completed 50% of the worksheet correctly.

Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Type and Frequency of J  was given a worksheet with the answer color coded to the question. The answers
Prompting: were read to him. Once he had selected his answer by pointing, he was assisted in
marking his answer given verbal, gestural and pointing cues as necessary.

Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions J  worked with his teacher in the classroom to complete this task.

(With Whom and How):

Setting should be purposeful for the task.

Setting in which task was J  worked in the classroom with his teacher to complete this task.
completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.

Page 1 of 1
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Name ,) Date }1;!?

Directions: Identify the transformations below and match your
answer.

A. tran ide

B. reflection/flip

A. translation/Slide

- S

..........

Frrrrrrrrrerrrrrr ey | Baro n

........

e2jeq

/)
souapiag fliepuoocag [] @ouspiAg mewyd/m

WSE L [eNIU] — | POLI3J UonIa[[0)
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SAMPLE 13: MATHEMATICS

Secondary Evidence
Georgia Alternate Assessment
Observation Form
Reset Form
Student Name: Grade: ate:
3 12/13
Observation conducted by: Job Title:
J Teacher

1. What did you ask the student to do for this standards-based task?

Two color-coded shapes were placed on a chart demonstrating either a reflection/flip or translation/slide. J was
given two choices of color-coded answers. He was asked to point to the answer of whether the shapes represted a
reflection/flip or translation/slide.

2. Describe the student’s mode of response (verbal, AT, eye gaze, head switch, gestural, written, etc.).

J responded by pointing to his answer. He was asked if that was his answer and he nodded and signed yes to
signify he had made his choice.

3. How well did the student perform the task? BE SPECIFIC: if you asked questions, what were they? What
were the student’s responses? Were the responses correct?

The first set of shapes represented a reflection/slide and J correctly identified the answer by pointing to it. He
reviewed the shapes and two possible answers before making his selection.

Question 2 was a representation of a rotation/turn and he incorrectly selected translation/slide for his answer.

J was very interested in the shapes and took his time before he pointed to his answer.

J scored 50% correct on this assessment.

4. In what meaningful setting did the student perform the task?

J completed this task in the classroom working individually with his teacher.

5. With whom and in what way did the student interact during this task? Describe the reciprocal
interaction (required for scoring of all Speaking and Listening entries, or LSV entries for GPS student
retesters).

J completed this task in the classroom working individually with his teacher.

6. Independence: What prompting was required for the student to be successful? (Do not consider
instructions or encouragement when documenting prompting.)

J required very little prompting to complete this task. He was very interested in looking at the shapes and the two
possible answers. He selected his answers independently.

Page 1 of 1
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r — - — — — — "
| Optional Collection Period Label

may be affixed here or on evidence
L - = - - = — 4

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes. | Reset Form

Student Name (Who): J

Date on which the evidence

03/11
was completed (When):

Not required if adequately documented on Entry Sheet.

J  had to identify transformations by marking the correct answers. He had to circle
the correct answer to indicate whether the shape was a translation/slide, reflection/flip,
or rotation/turn.

Description of Task (What):

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

J  was given a worksheet with the answers color coded to the questions. He had four
Specific Evaluation of student problems to answer. The words were read to J  and he had to point to his answer.
After pointing to his answer the teacher helped him to circle his answer. Grade: 100%

response (How Well): or 4 out of 4

Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Type and Frequency of J  required limited verbal prompting to complete the assignment.
Prompting:

Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions J  interacted with the special education teacher as described above.
(With Whom and How):

Setting should be purposeful for the task.

Setting in which task was The task was completed in the special education classroom.

completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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SAMPLE 13: MATHEMATICS

_...1/’

Name _: Date 3- 1|

Directions: |dentify the transformations below and mark your
answer.

:
i} . ] -/
A. translation/Slide  / A. translation/Slide
eflection/flip 4 B. reflection/flip \/
C. rotation/ turn (CJ rotation/ turn
4 /j x 4
P - # ' . e
(_AMtranslation/Slide A. translation/Slide “
B. reflection/flip \// ("By reflection/flip L/

C. rotation/ turn "C. rotation/ turn
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r — - — — — — "

| Optional Collection Period Label |
may be affixed here or on evidence
L - e - = = — 4

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes. | Reset Form

Student Name (Who): J

Date on which the evidence

03/12
was completed (When):

Not required if adequately documented on Entry Sheet.

J  was given four problems demonstrating a reflection/flip, a translation/slide, or a
rotation/turn. He was given the letters S, F, and T to place on the problem to indicate
the congruence of the shapes.

Description of Task (What):

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

J  was given a worksheet with the congruent shapes. He had four problems to
Specific Evaluation of student | @nSWer. The teacher presented J  with the letters S, F, and T and asked him to
response (How Well): |dent|fy_the c_ongruent shapes and select thg Iett_er to indicate if the given shape was a

’ translation/slide, a rotation/turn, or a reflection/flip. J  selected the letter and the
teacher helped him to glue it to the answer sheet. Grade: 100% or 4 out of 4.

Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Type and Frequency of J  required limited verbal prompting to complete the assignment.
Prompting:

Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions J interacted with the special education teacher as described above.
(With Whom and How):

Setting should be purposeful for the task.

Setting in which task was The task was completed in the special education classroom.
completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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Date:

y-axXis

Place an S, F, or T to describe the congruence
between the shapes.

Collection Period 2 — Progress Task

O Primary Evidence

Y. il i S

Secondary Evidence
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y-axis
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Place an S, F, or T to describe the congruence

between the shapes.
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y-axis
64

Place an S, F, or T to describe the congruence
between the shapes.
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y-aXIS
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Place an S, F, or T to describe the congruence
between the shapes.
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SAMPLE 14: MATHEMATICS

SAMPLE 14

Content Area: Analytic Geometry

Grade: High School Expressions, Equations, and Functions

Standard: MGSE9-12.A.REl.4 Solve quadratic equations in one variable.
Element/Indicator: b. Solve quadratic equations by inspection (e.g., for

x2 = 49), taking square roots, completing the square,
the quadratic formula and factoring, as appropriate
to the initial form of the equation. Recognize when
the quadratic formula gives complex solutions and
write them as a + bi for real numbers a and b.

Fidelity to Standard: 2

All 4 assessment activities are aligned to the content standard and element. The entry addresses some
aspects of the indicator. Although the student work does not approach basic grade-level expectations, it
does address academic content at an entry level.

Context: 3
The materials used are grade appropriate. The student work reflects a purposeful, simulated application.
Achievement/Progress: 3

The student’s accuracy increases from an average of 25% in Collection Period 1 to 100% in Collection
Period 2. The complexity of the tasks also increases slightly as the student is working with somewhat
larger numbers, including a two-digit number, in Collection Period 2. The student’s independence
increases in Collection Period 2 when he needs no prompting after requiring some verbal prompting in
the first collection period.

With the increases in accuracy, complexity and independence which can be seen in this entry, the student
demonstrated reasonable Achievement/Progress.

Georgia Department of Education
September 2017 « All Rights Reserved
174 of 296



SAMPLE 14: MATHEMATICS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

h—ﬁgh School “Analytic Geometry HEntry 2

Student Name: Age:
J

Entry Sheet Completed by:
Mr. D

Strand/Domain: Expressions, Equations, and Functions

Standard: 'MCC9-12.A.RE| .4

Description: Solve quadratic equations in one variable,

Element/Indicator: b,

Description: Solve quadratic equations by inspection (e.g., for x* = 49), taking square roots,
completing the square, the quadratic formula and factoring, as appropriate to the
initial form of the equation. Recognize when the quadratic formula gives
complex solutions and write them as a = bi for real numbers a and b.

Solve equations and inequalities in one variable.

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so
that student progress can be assessed.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2
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SAMPLE 14: MATHEMATICS

L 5T 2015-2016 Georgia Alternate Assessment Entry Sheet
"% Kindergarten, Grades 3-8, and High School
| 7 ._.,;'

[High School J |AnalyticGeometry I ‘Entry2 ’

Collection Period 1: Primary Evidence

Date: 10/08/2015 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”: |

The student was asked to solve equations to find the square root of 4.

Collection Period 1: Secondary Evidence

Date: 10/09/2015 Type of Evidence: |Work Sample/Permanent Product

Description of Task: Describe "Other™

The student was asked to solve equations o find the square root of 4.

Collection Period 2: Primary Evidence

Date: 10/22/2015 . Type of Evidence: Work Sample!Peﬁnanent Product

Description of Task: Describe “Other™:

The student was asked to solve equations to find the square root of 9 by using a square that looks like a quilt.

Collection Period 2: Secondary Evidence

Date: 10/23/2015 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other":

The student was asked to solve equations to find the square root of 16.

Page 2 of 2
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SAMPLE 14: MATHEMATICS

Documentat

Collection Period 1 - Injtia) Task
DFrimary Evidence [ Secondary Evidence

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual studenr evidence will follow this page.
ion should be specific, as indicated in the gray instruction boxes.

Student Name (Who):

Date on which the evidence

was completed (When):

10/08/15

Not required if adequately documented on Entry Sheet.

Description of Task (What):

The student was asked to solve equations for square root of four.

What was the student’s response to each of the actions/questions? Was the student's
response correct! Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

Specific Evaluation of student
response (How Well):

The student was unable to correctly solve any of the four answers for the square root of four. He
had 0% correct.

7] Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include insaructions or encouragement.

Type and Frequency of
Prompting:

The student needed two verbal prompts to complete the task.

Interaction is relevant only if it occurs as part of the assessmenr task, Please describe the
reciprocal interaction(s) that occurred during the rask.

Interactions

(With Whom and How):

The student slowly interacted with his Special Education Teacher.

Setting should be purposeful for the task.

Setting in which task was

completed (Where):

The student interacted in the Special Education classroom.
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SAMPLE 14: MATHEMATICS

Collection Period 1 - Initial Tagk
O Primary Evidence dﬁﬁ;nndary Evidence

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes.

Student Name (Who): J

Date on which the evidence
was completed (When): 10/09/15

Not required if adequately documented on Entry Sheer.

Description of Task (What): The student was asked to solve equations for square root of four.

What was the student’s response to cach of the actions/questions? Was the srudent’s
response correct? Documentation should be specific 1o each action/question (correct/
incorrect; number/percent correct).

The student correctly solved two of four answers for the square root of four. He had 50% correct.

Specific Evaluation of student

response (How Well):

B Grade/Number Correct is documented on the evidence.
Documentarion of prompting should NOT include instructions or encouragement.

Type and Frequency of The student needed one verbal prompt to complete the task.

Prompting:
Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) thar occurred during the task.

Interactions The student cooperatively interacted with the Small Group Special Education MathTeacher.

(With Whom and How):

Setting should be purposeful for the task.

Setring in which task was The student interacted in the Small Group Special Education Math class.
completed (Where):
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SAMPLE 14: MATHEMATICS

Collection Period 2 — Progress Task
nimary Evidence [ Secondary Evidence

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes,

Student Name (Who): J

Date on which the evidence

was completed (When): 10722115

Not required if adequately documented on Entry Sheet.

Desc ription of Task (Wh. ar): The student was asked to solve equations for square root of nine,

What was the students response to each of the actions/questions? Was the student’s
Tesponse correct: Documentation should be specific to cach action/question (correct/
incorrect; number/percent correct).

The student correctly solved all four of four answers for the square root of nine. He had 100%
Specific Evaluation of student | correct.
response (How Well):

k1 Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or encouragement.

Type and Frequency of The student didn't need any verbal promps to complete the task.

Prompting:
Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions The student cooperatively inleracted with the class paraprofessional.

(With Whom and How):
Setting should be purposeful for the task.

Serting in which task was The student interacted in the kitchen living lab.

completed (Where):
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SAMPLE 14: MATHEMATICS

Collection Period 2 — Progress Task
O Primary Evidence dﬂﬂéondary Evidence

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentarion should be specific, as indicated in the gray instruction boxes.

Student Name (Who): J

Date on which the evidence

was completed (When): 10/23/15

Not required if adequately documented on Entry Sheet.

Dcscriptian of Task (What): The student was asked to solve equations for square root of 16.

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

The student correctly solved all four of four answers for the square root of sixteen. He had
Specific Evaluation of student | 100% correct.

response (How Well):

/] Grade/Number Correct is documented on the evidence.
Documentation of prompring should NOT include instructions or encouragement,

Typr; and Frrqueucv of The student didn't need any verbal prompts to complete the task. He completed the task

£ independently.

Prompting; ke d
Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions The student cooperatively interacted with his Special Education Math Teacher.

(With Whom and How):
Serting should be purposeful for the task.

Setting in which rask was The student interacted in Special Education Math Class.

cormpleted (Where):
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SAMPLE 15: MATHEMATICS

SAMPLE 15

Content Area: Coordinate Algebra

Grade: High School Algebra Connections to Statistics and Probability
Standard: MGSE9-12.S.1D.1 Represent data with plots on the real number line (dot plots,

histograms, and box plots).
Element/Indicator:  N/A
Fidelity to Standard: 2

All 4 assessment tasks (displaying numerical data in a dot plot) are aligned to the content standard. Some
aspects of the standard have not been covered, and the student work addresses academic content on
an access entry level.

Context: 3
The materials used are grade appropriate. The student work represents a purposeful simulated application.
Achievement/Progress: 3

The student work is completed with an increase in accuracy from Collection Period 1 to Collection Period
2. The student improves from an average of 33% accuracy across both tasks in Collection Period 1 to
an average of 72.5% accuracy on both tasks in Collection Period 2. The tasks increase in complexity
because the student plots more points in Collection Period 2. In the second collection period the student
also performs a task in the school media center (a different environment from the familiarity of the special
education room) with a less familiar person (a general education teacher). The type and frequency of
prompting also decreases as the student goes from continuous verbal and physical prompting in the first
collection period to continuous and limited verbal prompting in Collection Period 2.

With these increases in accuracy, complexity, and level of independence the student demonstrates
reasonable Achievement/Progress.

Georgia Department of Education
September 2017 « All Rights Reserved
185 of 296



SAMPLE 15: MATHEMATICS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

High School ||Coordinate Algebra ||Entry 1
Student Name: Age:
Sample Student 17

Entry Sheet Completed by:
Special Education Teacher

Strand/Domain: Algebra Connections to Statistics and Probability

Standard: |MCC9-12.S.ID.1

Description: |Represent data with plots on the real number line (dot plots, histograms, and box
plots).

Element/Indicator:

Description:

Summarize, represent, and interpret data on a single count or measurement variable.

What is the overall skill that connects the tasks to the standard and element/indicator?
Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so
that student progress can be assessed.

The student's task was to represent numerical data on a real number line using dot plots.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 1 of 2
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SAMPLE 15: MATHEMATICS

2015-2016 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

High School | |CoordinateAIgebra | |Entryl |

Collection Period 1: Primary Evidence

Date: |09/25 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

The student had to represent numerical data on a number line using dot plots. The student had 2 questions to plot.

Collection Period 1: Secondary Evidence

Date: |10/02 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other:

The student had to represent numerical data on a number line using dot plots. The student had 3 questions to plot.

Collection Period 2: Primary Evidence

Date: | 12/06 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

The student had to represent numerical data on a number line using dot plots. The student had 6 numbers to plot on a
number line.

Collection Period 2: Secondary Evidence

Date: |12/13 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other”:

The student had to represent numerical data on a number line using dot plots. The student had 8 numbers to plot on a
number line.

Page 2 of 2
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SAMPLE 15: MATHEMATICS

Collection Period 1 - Initial Task
Primary Evidence [0 Secondary Evidence

Date ﬂ l 25

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentarion should be specific, as indicated in the gray instruction boxes.

Reset Form

Student Name (Who): J

Date on which the evidence was
09/25

completed (When):

Not required if adequately documented on Entry Sheet.

Description of Task (What): Given numerical data, J used the baseball dot plots to display
the data with each value represented along the number line. He had to
paste a bat above the number that showed how many hits the player got.
What was the studencs | mspnnse to each of the acric sfques
the student’s response correct? Ducummta.uon hould be specific to mch
action/question (correct/incorrect; llumber.‘pcrccnt correcL)

. - Apl had 1 hit= incorrect

Specific Evaluation of student ;'1;;;;:;,5 Rk ,t.,-,,:: F o

response (How Wcll): J got 0 out of 2 correct receiving 0%
¥ Grade/Number Correcr is documented on the evidence,
Documentaton of prqmpnng should NOT include instructions or
cnmuragemcnt. ¥ i

Type anfl Erequency of ] needed continuous verbal and physical prompts.

Prompting:

Interaction is relevant only
: =descfib= the reqprocal in |
Interactions 4445 the task,
(With Wh 2 <) interacted with his teacher by complying with directions and
ith om and How): aocepting prompts given. The teacher read data to him and he was
given choices and he selected his answer and put it on the worksheet.
Serting should be purposef

Setting in which task was This task was completed in a self-contained (SID/PID) special education

completed (Where): classroom.

*Annotation sheet is OPTIONAL and is included by decision of the school system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required
annotation sheer is used.

Page 1 of 1
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SAMPLE 15: MATHEMATICS

Dot Plots on a number line

Name: J_ Date__4-35

Directions: Display the data on a dot plot number line to show how many hits each player got.

The Ks had 5 hits on Friday’s game against the Bs.
¥ 1 player had 1 hit
\:( 2 players had 2 hits

number of hits

Me s O Fa)
7;_8_0%55 I %a- 7u

v~ in/8vfec

MCC6.5P.4 Display numerical data in plots on a number line, including dot plots, histograms, and box plots.
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SAMPLE 15: MATHEMATICS

Dot Plots on a number line

Name:__Answer Key Date
MCC6.5P.4 Display numerical data in plots on a number line, including dot plots, histograms, and box plots.
Directions: Display the data on a dot plot number line to show how many hits each player got.

The Ks had 5 hits on Friday’s game against the Bs.
1 player had 1 hit
2 players had 2 hits

number of hits
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SAMPLE 15: MATHEMATICS

Collection Period 1 — Initial Task

O Primary Evidence econdary Evidence

Date Hz t a

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes.

_Reset Form |
Student Name (Who): J
Date on which the evidence was
10/02
completed (When):
Not required if adequately documented on Entry Sheet.
Description of Task (What): Given numerical data, J used the football dot plots to display the

data with each value represented along the number line. He had to paste
a football above the number touchdowns the player scored.

Specific Evaluation of student
response (How well):

What was the. student’s re.spome to each of rhe actions/questions? Was.
the student’s response correct?. enration should be specific to :ach
action/question (mrrectfmconect, numbeu'percent correct).

1. 1 player scored 2 touchdowns=correct

2. 4 players scored 1 touchdown=incorrect

3. 2 players scored 3 touchdowns=correct

J got 2 out of 3 correct receiving 66%

Type and Frequency of
Prompting;

%4 Gradei’Number Carrect is dccumcntcd on thc c‘vldcncc

Interactions

(With Whom and How):

J interacted with his teacher. The teacher read the directions
and the data to him. He needed verbal and physical prompts, the
teacher had to rephrase He was given choices and completed the sheet

Setting in which task was
completed (Where):

This task was completed in a self-contained (SID/PID) special education
classroom.

*Annotation sheet is OPTIONAL and is included by decision of the school system.
Annoration sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required

annotation sheer is used.
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SAMPLE 15: MATHEMATICS

Dot Plots on a number line
Name: T Date [0-2

MCC6.5P.4 Display numerical data in plots on a number line, including dot plots, histograms, and box plots.
Directions: Display the data on a dot plot number line to show how many hits each player got.

The Bulldogs football team had 12 touchdowns on Saturday’s game against the Gators.
.3{:'
2. 4 players scored 1 touchdown
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SAMPLE 15: MATHEMATICS

Collection Period 2 - Progress Task
rimary Evidence [J Secondary Evidence

pate_ /R [ @

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.

Documentation should be specific, as indicated in the gray instruction boxes. T
4 B l Reset Form |

Student Name (Who): J

Date on which the evidence was
12/06

completed (When):

Not required if adequately documented on Entry Sheer.

Description of Task (What): Given numerical data (shoe sizes), he used dot plots to display the data
of students shoe sizes each value represented along the number line. He
had to paste shoes above the correct number on the number line
What was the élrlqden_tk&l_'g:gpéfﬁ;'e?m each of the actions/questions? Was
the student’s response correct? Documentation should be specific to each
action/question (correct/incorrect; number/percent correct),

Specific Evaluation of student Q-l; s:?gess t(;?t re%lims) were placed above the correct number on the number line:

response (How well): 4 incorrect

5/6=83.3%

Ml Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or

encouragement.

Type an('l Frequency of J needed continuous verbal prompting.

Prompting:
Interaction is relevant only if it occurs as parr of the assessment task. Please

) describe the reciprocal interaction(s) that occurred during the task.
Interactions '
Wh = J interacted with a general education teacher. The teacher read

(With om and How): the directions, chart and numbers on number line to him. J took
each shoe and put on the number line with continuous verbal prompts.
Setting should be purposeful for the ask.

Setting in which rask was This task was completed in the media center.

completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school system.
Annotation sheer is NOT NECESSARY if pertinent information is included on evidence OR if a system-required
annotation sheet is used.
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SAMPLE 15: MATHEMATICS

Number line & Dot Plots

Name: T Date: f“zfﬁ

MCCB.5P.4 Display numerica

3 in plots on a number line, including dot plots, histo

Directions: Display numerical data on a number line using box plots.

Student's shoe sizes

6 - 1
3 4
3 5
|
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SAMPLE 15: MATHEMATICS

-t

Student’s shoe sizes
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SAMPLE 15: MATHEMATICS

Collection Period 2 — Progress Task
O Primary Evidence Secondary Evidence

Date f&z z&

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.

Documentation should be specific, as indicated in the gray instruction boxes.—— i
Reset Form |
=

ey

Student Name (Who): J

Date on which the evidence was

completed (When): e

Not required if adequately documented on Entry Sheet.

Descri ption of Task (What): Given numerical data (# of siblings), he used dot plots to display the data
value represented along the number line. He had to paste X above the
correct number on the number line, color cues were used.

: What was the student’s response to each of the actions/questions? Was
the student’s response correct? Documentation should be specific to each
action/question (correct/incorrect; number/percent correct).

. - He displayed pots correctly for 0,1,6,7,8

Specific Evaluation of student incorrect 2,2,6 ( The reason why these were marked incorrectly was because the

response (How well): dots were glued after the number 2 and the number 6. The dots had to be glued
on the numbers or above the numbers).

5/8 =62%

Wl Grade/Number Correct is documented on the evidence.

Documentation of prompting should NOT include instructions or

encouragement.
Type
i anfl Frcqucncy of J needed limited verbal prompting
Prompting:
Interaction is relevant only if it occurs as part of the assessment task. Please
. describe the reciprocal interaction (s) thar occurred during the task.
Interactions :
(With Wh : J interacted with his teacher. The teacher read the directions,
: : om and How) chart and numbers on the number line. J picked the X up and
put it on the number line.
Setting should be purposeful for che rask.
Setting in which task was This task was completed in a self-contained special education
completed (Where): classroom.

*Annotation sheet is OPTIONAL and is included by decision of the school system.
Annoration sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required

annotation sheert is used.
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SAMPLE 15: MATHEMATICS

Dot Plots on a Number Line
Name:_ ) Date_ /213

MCC6.SP.4: Display numerical data in plots on a number line, including dot

plots, histograms, and box plots.

Directions: Use the information provided in the chart to display the data on
the number line. The chart below contains the number of brother or sisters
each student has in Mr. G’s class.

Siblings
0 1
2 2
6 6
8

Coilection ??Tif?‘-’ylo;;:'l‘ss ‘Task
[ Primery Evidenca (4 Secondary Evidenc?

Date __’_‘a\_b_é

Georgia Department of Education
September 2017 « All Rights Reserved
200 of 296




SAMPLE 15: MATHEMATICS

SN

number of siblings
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SAMPLE 16: MATHEMATICS

SAMPLE 16

Content Area: Coordinate Algebra

Grade: High School Algebra Connections to Statistics and Probability
Standard: MGSE9-12.S.1D.1 Represent data with plots on the real number line (dot plots,

histograms, and box plots).
Element/Indicator:  N/A
Fidelity to Standard: 2

All 4 assessment tasks (making dot plots using information about the number of pets classmates have,
number of siblings classmates have, number of runs scored in kickball, and shoe sizes of classmates)
are aligned to the content standard. Numerical data are displayed in all four tasks.

This is a standalone standard and therefore has no indicator. The entry addresses one aspect of the
standard. Although the student work does not approach basic grade-level expectations, it does address
academic content at an entry level.

Context: 3
The materials used are grade appropriate. The student work reflects a purposeful simulated application.
Achievement/Progress: 2

The student’s accuracy increases from an average of 62% in Collection Period 1 to an average of
100% in Collection Period 2. Complexity increases in Collection Period 2 because the student shows
a deeper level of knowledge: The student collects data with a peer helper and then plots the data, after
simply being given data to plot in Collection Period 1. The student also performs the Collection Period 2
tasks in meaningful different environments (health class and several special education classrooms with
peer helpers) after working individually with the teacher in the library in the Collection Period 1 tasks.
Independence increases slightly in Collection Period 2. The student is prompted in all tasks, but the
frequency decreases from “numerous” and “frequent” verbal prompts in Collection Period 1 to “limited”
verbal prompts in Collection Period 2. With these increases in accuracy, complexity, and independence,
the student demonstrates some Achievement/Progress.
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SAMPLE 16: MATHEMATICS

2017-2018 Georgia Alternate Assessment Entry Sheet

' ' Kindergarten, Grades 3-8, and High School

(f R

JHigh School | ICoordinate Algebra I |Entry 1
Student Name: Age:
Sample Student 17

Entry Sheet Completed by:
Special Education Teacher

Strand/Domain: Algebra Connections to Statistics and Probability'

Standard: MGSE9-12.8.1D.1

Description: Represent data with plots on the real number line (dot plots, histograms, and box
plots).

Element/Indicator:

Description:

Summarize, represent, and interpret data on a single count or measurement variable.

What is the overall skill that connects the tasks to the standard and element/indicator?

Although tasks and materials may differ, the skill being assessed should be consistent across collection periods so
that student progress can be assessed.

PAGE 2 OF THIS ENTRY SHEET MUST ALSO BE COMPLETED
Page 10of 2

00 N
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2017-2018 Georgia Alternate Assessment Entry Sheet
Kindergarten, Grades 3-8, and High School

|High School —l ‘CourdinateAlgebra | |Entry1 !

Collection Period 1: Primary Evidence

Date: 09/25 Type of Evidence: Work Sample/Permanent Product
Description of Task: Describe “Other":

The student had to represent numerical data on a number line using dot plots. The student had 2 questions to plot.

Collection Period 1: Secondary Evidence

Date: 10/02 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe “Other":

The student had to represent numerical data on a number line using dot plots. The student had 3 questions to plot.

Collection Period 2: Primary Evidence

Date: 12/06 Type of Evidence: Work Sample/Permanent Product
Description of Task: Describe “Other”:

The student had o represent numerical data on a number line using dot plots. The student had 6 numbers to ploton a
number line.

Collection Period 2: Secondary Evidence

Date: 12/13 Type of Evidence: Work Sample/Permanent Product

Description of Task: Describe "Other™:

The student had to represent numerical data on a number line using dot plots. The student had 8 numbers to plotona
number line.

Page 2 of 2
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e TN NS R e S

| Optional Collection Period Label i
may be affixed here or on evidence
N NS Gttty

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes.

Student Name (Who): ¢l
Date on which the evidence
10/27
was completed (When):
Not required if adequately documented on Entry Sheet.
o L created a dot plot to indicate information about the number of pets his classmates have
Description of Task (What): |2,
What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to cach action/question (correct/
incorrect; number/percent correct).
J used a set of teacher-collected data about the number of pets his classmates have to
Specific Evaluation of studenr | generate a dot plot displaying the information. J was able to correctly place 6/10 pet
response (How Well): icons on the chart illustrating classmate pet ownership for a total of 60%.
7] Grade/Number Correct is documnented on the evidence.
Documentation of prompting should NOT include instructions or encouragement.
Jaquinu
Typc and Frequc ncy of J required numerous verbal prompts to use the data on the right of his chart to place his
S pet dots on the correct numbers on the number line.
Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the rask.
Interactions The teacher described the activity to J and prompted as needed. Then J
(With Whom and How): completed the activity.
Setting should be purposeful for the task.
Setting in which task was This task was completed in the school library.
completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheer is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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The

e lass has \o pets

Answer Sheet: Pets

0O O0®

. 000

S| 4|5

Georgia Department of Education
September 2017 « All Rights Reserved
208 of 296




SAMPLE 16: MATHEMATICS

Fes - = - — 7 "

Optional Collection Period Label
| P
may be affixed here or on evidence
e o s T e = B
Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.

Documentation should be specific, as indicated in the gray instruction boxes.

Student Name (Who):

—

Date on which the evidence
was completed (When):

10/30

Description of Task (What):

Not required if adequately documented on Entry Sheet.

J created a dot plot to indicate information about the number of brothers and sisters his
classmates have in their inmediate families.

Specific Evaluation of student
response (How Well):

What was the student’s response to each of the actions/questions? Was the student’s
response correct! Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).

J used a set of teacher-collected data about the number of siblings his classmates have
to generate a dot plot displaying the information. J was able to answer 7/11 answer
tries correctly for a total of 64%.

E7] Grade/Number Correct is documented on the evidence.

Type and Frequency of

Documentation of prompting should NOT include instructions or encouragement.

J needed frequent verbal prompts to use the data on the right side of his chart to place
his brother/sister dots on the correct numbers on the number line.

Prompting:
Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

Interactions The teacher described the activity to Johnathan and prompted as needed. The J

(With Whom and How): completed the activity.

Setting in which task was
completed (Where):

Serting should be purposeful for the task.

This task was completed in the school library.

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotartion sheer is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annortation

sheet is used.
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SAMPLE 16: MATHEMATICS

I = B B a5 S

| Oprion:ﬂ Collection Period Label [
may be affixed here or on evidence

U IS U ——

Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.

Documentation should be specific, as indicated in the gray instruction boxes.

Student Name (Whe): J
Date on which the evidence 01/20
was completed (When):
Not required if adequately documented on Encry Sheet.
Description of Task (What): J created a dot plot to indicate information about the number of runs in a kickball game

he and his classmates had at Adaptive PE. (Please note: the teachers determined when the
teams would switch out as the game focused on taking turns and kicking the ball/play: 30 min.).

What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to cach action/question (correct/
incorrect; number/percent correct).

J used a set of data collected with a peer helper about the number of runs he and his
Speciﬁc Evaluation of student | classmates made in a kickball game that lasted 30 minutes at Adaptive PE to generate a dot plot
displaying the information. J was able to place 21 dots in correct locations for a total of
response (How Well): 100%.
E£] Grade/Number Correct is documented on the evidence.
Documentation of prompting should NOT include instructions or encouragement.
Type and Frequency of J required limited verbal prompts to use the data on his runs chart to place his dots on
B the correct numbers on the number line.
Prompting:

Interactions

(With Whom and How):

Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.

A peer helper assisted J in data collection then described the activity of using the data
to create the dot plot and prompted as needed. J completed the activity.

Setting in which task was

completed (Where):

Setting should be purposeful for the task.

This task was completed in the gym at PE and in the Health classroom.

*Annotation sheet is OPTIONAL and is included by decision of the school/system.
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation

sheet is used.
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How many runs in
kickball?
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How many runs in Tally Mark Total
kickball?
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SAMPLE 16: MATHEMATICS

r.—-— - — — — —/ "

| Optional Collection Period Label |
may be affixed here or on evidence
b . (et e et o
Georgia Alternate Assessment
Evidence Annotation Sheet*

Actual student evidence will follow this page.
Documentation should be specific, as indicated in the gray instruction boxes.

Student Name (Who): J
Date on which the evidence
01/21
was completed (When):
Not required if adequately documented on Entry Sheet.
PR Task (Whar): J created a dot plot to indicate information about the number of different shoe sizes
Dcscrlptlon of Task at): among the teachers and classmates/peers in the 3 Self-Contained Special Ed. classrooms at his
school.
What was the student’s response to each of the actions/questions? Was the student’s
response correct? Documentation should be specific to each action/question (correct/
incorrect; number/percent correct).
J used a set of data collected with a peer helper about the number of different shoe
Spcciﬁc Evaluation of student | Sizés among the teachers and classmates/peers in the Self-Contained Special Ed. classrooms at
; his school to generate a dot plot displaying the information. J was able to place 26 dots
TESpOnse (How Well): in correct locations for a total of 100%
E£] Grade/Number Correct is documented on the evidence.
Documentation of prompting should NOT include instructions or encouragement.
Type and Frequency of J required limited verbal prompts to use the data on his shoe size chart to place his
. dots on the correct numbers on the number line.
Prompting:
Interaction is relevant only if it occurs as part of the assessment task. Please describe the
reciprocal interaction(s) that occurred during the task.
Inceractions The peer helper assisted J in data collection then described the activity of using the
(With Whom and How): data to create the dot plot and prompted as needed. J completed the activity.
Setting should be purposeful for the task.
Setti ng in which task was This task was completed in the various Special Education classrooms and in the schoaol library.
completed (Where):

*Annotation sheet is OPTIONAL and is included by decision of the school/system,
Annotation sheet is NOT NECESSARY if pertinent information is included on evidence OR if a system-required annotation
sheet is used.
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What size shoe do
you wear?

Tally Mark

Total

6 or smaller

/
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11

1 2 or larger
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SAMPLE 17: SCIENCE

SAMPLE 17

Content Area: Science

Grade: 5 Physical Science

Standard: S5pP2 Obtain, evaluate, and communicate information to investigate
electricity.

Element/Indicator: a. Obtain and combine information from multiple sources to explain

the difference between naturally occurring electricity (static) and
human-harnessed electricity.

Fidelity to Standard: 2

All 4 assessment activities (describing and identifying examples of potential and kinetic energy) are
aligned to the content standard and element. The entry addresses some aspects of the element. Although
the student work does not approach basic grade-level expectations, it does address academic content
at an entry level.

Context: 3
All materials used are grade appropriate. The student work reflects a purposeful, simulated application.
Achievement/Progress: 2

The student’s accuracy increases from an average of 39% in Collection Period 1 to an average of 87%
in Collection Period 2. The complexity of the tasks increases somewhat because the student works in a
different environment, the school hallway, in Collection Period 2 after performing both of his Collection
Period 1 tasks in the special education classroom. The student’s level of independence remains the
same. He required frequent verbal and gestural prompting in both Collection Period 1 and Collection
Period 2.

With the increases in accuracy and complexity which can be seen in this entry, the student demonstrates
some Achievement/Progress.
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SAMPLE 17: SCIENCE

Evidence Annotation Sheet
Name: D
Date: 10/31/20xx

Student's Task:

D and his classmates listened to the teacher read aloud Electricity:
Bulbs, Batteries, and Sparks by Darlene Stille and they watched the video
“Static Electricity: Snap, Crackle, Jump.” Then the teacher introduced the
static electricity experiment. The teacher explained that D would work
with the teacher and parapro to perform the experiment.

Student’s Performance:
29% (2 of 7 correct)

Type and Frequency of Prompting:
Frequent verbal and gestural prompting

Interactions:
Special education teacher and special education paraprofessional

Setting:
Special education classroom
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™ - /

9 10/ 5
Name Date L R L L
Static Electricity Experiment ) ! @

’\/Iatena]s e /\\ /

ubberbands (fcul ’fwood [plastic wrap T\

\ ({
lwax ) cotton balls \wool

Collection Period 1 — Initial Task
IEiPrimary Evidence [J Secondary Evidence

Problem: Can you create static electricity with friction? Date 1O t 3| '

Hypothesis: (What do you think will happen?) 7 think... because...

X

Procedures: R \/7

1. Tie one end of the string to the thumb tack and the other end to the piece of

wood.
2. Place one can on the wax and the other can on a table.
3. Lay the piece of wood across the top of the can that is en the table (make
sure that the string is hanging between the cans with some space on each
side).
Cut a piece of plastic wrap about the size of a napkin and lay it on the table.
Briskly rub the plastic wrap with the wool.

Lift the plastic wrap and place it on the side of the can that is on the wax.

-~ o

Observe.

%@!D—
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Name 1D Date_|)]3)

Results: (What happened? What did you see, hear, smell, or feel‘?)
X WHAT
D ‘ o f\ mg

P S,
1. What did you make? 2. How many materials did you use?
Current //" Static \<
electricity / electricity A. ten 10

3. Circle 3 materials you used.

paper clip thumbtack

N

S
_ 4. Did the wax insulate or conduct 5. What did the thumbtack do?
electricity? /Tapped between Nothing
| insulzi;[-é"' / conduk ' cans

Collection Period 1 — Initial Task
ﬁprimary Evidence [0 Secondary Evidence

Date | {\' ‘ﬂ

P2/a
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Name - Date_\ D\ 3)
Collection Period 1 - Initial Task

Static Electricity Experiment Answer Key T Primary Evidence (] Secondary Evidence
2
Hypothesis: Date | L»l ]

Possible Responses — I think the tack will move back and forth; I think the
tack will stay still; I don’t think the tack will move

Results:

Possible Responses — The tack moved back and forth between the cans; the
tack didn’t move at all; the tack stuck to one can

1. What did you make? 2. How many materials did you use?
Current Static
electricity electricity A. ten 10
®
)
"i" 'h C. five 5
St e
3. Circle 3 materials you used.
paper clip thumbtack rubber band wool plastic wrap

4. Did the wax insulate or conduct 5. What did the thumbtack do?
electricity? Tapped between Nothing

insulate conduct
. ! - O x
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Evidence Annotation Sheet
Name: D
Date: 10/30/20xx

Student’s Task:

D and his classmates listened to the teacher read aloud The Magic
School Bus and the Electric Field Trip by Joanna Cole and Bruce Degen.
They also watched the BrainPOP video “Static Electricity.” Then the
teacher introduced the static electricity experiment. The teacher explained

that D would work with the teacher and the classroom parapro to
perform the experiment. The teacher read the instructions and the questions
aloud to D . AtD 's request, the teacher reread the

instructions, questions and answer choices.

Student’'s Performance:
50% (2 of 4 correct)

Type and Frequency of Prompting:
Frequent verbal and gestural prompting

Interactions:
Special education teacher and special education paraprofessional

Setting:
Special education classroom
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Evidence Annotation Sheet
Name: D
Date: 2/14/20xx

Student’s Task:

D and his classmates listened to the teacher read aloud All Charged
Up: a book of electricity by Jennifer Boothroyd and they watched the video
“Static Electricity for Kids.” Then the teacher introduced the aluminum can
static roll experiment. The teacher explained that D would work with
the teacher and a general education peer to perform the experiment. The
teacher read the instructions and the questions aloud to D . The
teacher reread the instructions, questions and answer choices when D
asked to hear them again.

Student’'s Performance:
100% (4 of 4 correct)

Type and Frequency of Prompting:
Frequent verbal and gestural prompting

Interactions:
Special education teacher and general education peer

Setting:
Special education classroom
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NameD Date &/ |

Aluminum Can Static Roll

" What happened when you held the balloon in front of the
can?
7a.JThe can followed the balloon
b.\The can moved away from the balloon

\2. Why did the can do what it did?
a. It had the same charge as the balloon
@It had an opposite charge from the balloon

37 Was the balloon charged with electrons or protons?
@Electrons
. Protons

& Was the can cha rged with electrons or protons?
a. Electrons

rotons

Collection Period 2 — Progress Task
I;Jianary Evidence [J Secondary Evidence

Date 9! ||/J'
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Secondary Evidence
Observation Form

Student Name: D Grade: 5 Date: /24

Observation conducted by:  Mrs. B Job Title:  Special Education Teacher

1. What did you ask the student to do for this standards-based task?

D was asked to work with a general education peer to investigate static electricity and the transfer of electrons
between two objects.

2, Describe the student’s mode of response (verbal, AT, eve gaze, head switch, gestural, written, etc.).

verbal

3. How well did the student perform the task? Please respond to the following: if vou asked questions, what were
they? What were the student’s actual responses? Were the responses correct?

1. D was asked to rub two balloons against a piece of wool and then to hold the balloons against each
other. He was asked what happened and he said they would not stick together (they repelled each
other). The teacher asked why that happened and he said they have the same charges.

CORRECT.

2. D was asked to rub the wool against one balloon and then to place the balloon against the wall. The
teacher asked him what happened and he said the balloon stuck to the wall. The teacher asked why and
he said the balloon and wall have opposite charges. CORRECT.

3. D was asked to rub the balloon against his hair and then place the balloon against the wall. The
teacher asked him what happened and he said the balloon stuck to the wall. The teacher asked why and
he said the balloon and his hair have opposite charges. CORRECT.

4. D was asked to rub the balloon on his clothes. The teacher asked what happened and he said the
balloon stuck to him. The teacher asked why and he said his clothes and the balloon have the same
charges. INCORRECT.

75% (3 of 4 correct)

4. In what meaningful setting did the student perform the task?

School hallway

5. With whom and in what way did the student interact during this task?

The student worked with his special education teacher and general education peer,

6, Independence; What prompting was required for the student to be successful? (Do not consider instructions or
encouragement when documenting prompting.)

Frequent verbal and gestural prompting [rom his special education teacher and general education peer
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SAMPLE 18

Content Area: Science

Grade: 8 Physical Science

Standard: S8P2 Obtain, evaluate, and communicate information about the law of
conservation of energy to develop arguments that energy can
transform from one form to another within a system.

Element/Indicator: b. Plan and carry out an investigation to explain the transformation

between kinetic and potential energy within a system (e.g., roller
coasters, pendulums, rubber bands, etc.)

Fidelity to Standard: 2

All 4 assessment activities (describing and identifying examples of potential and kinetic energy) are
aligned to the content standard and element. The entry addresses some aspects of the element, but
planning an investigation is not part of the student’s tasks. Although the student work does not approach
basic grade-level expectations, it does address academic content at an entry level.

Context: 3
All materials used are grade appropriate. The student work reflects a purposeful, simulated application.
Achievement/Progress: 3

The student’s accuracy increases from an average of 27% in Collection Period 1 to an average of 90% in
Collection Period 2. The complexity of the tasks also increases because the student is given both more
questions and different types of questions. The student’s work also shows a deeper level of knowledge
because he forms sentences to describe the two types of energy in his Collection Period 2 tasks after
having only placed symbols of each type of energy on tables in Collection Period 1. The student’s level
of independence does not change. He was not prompted in any of the four tasks.

With the increases in accuracy and complexity which can be seen in this entry, the student demonstrates
reasonable Achievement/Progress.
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SAMPLE 19

Content Area: Science

Grade: HS Physical Science

Standard: SPS6 Obtain, evaluate, and communicate information to explain the
properties of solutions.

Element/Indicator: e. Plan and carry out investigations to detect patterns in order
to classify common household substances as acidic, basic, or
neutral.

Fidelity to Standard: 2

All 4 assessment activities (using red and blue litmus paper to test whether common household substances
are acidic, basic or neutral) are aligned to the content standard and element. The entry addresses each
aspect of the element. Although the student work does not approach basic grade-level expectations, it
does address academic content at an entry level.

Context: 3

All materials used are grade appropriate. The student work reflects a purposeful, simulated application.
Achievement/Progress: 2

The student’s accuracy does not change. The student earned 100% on each of the 4 assessment tasks.

The complexity of tasks increases in Collection Period 2 because the student used different materials
and he was asked to perform tasks which required a deeper level of knowledge. The student used blue
litmus paper to test acids in Collection Period 1 Primary Evidence and he used red litmus paper to test
bases in Collection Period 1 Secondary Evidence. In both of his Collection Period 2 tasks he worked
with red and blue litmus paper at the same time. He also tested substances which were acidic, basic or
neutral within the same tasks. In addition, in Collection Period 2 he worked in the different environments
of the school cafeteria and the media center after performing his Collection Period 1 tasks in the special
education classroom.

The student’s independence increases very slightly. The student received verbal and gestural prompting
in all of his tasks, but the frequency of prompting was reduced from continuous to frequent.

With the increases in complexity and independence which can be seen in this entry, the student
demonstrates some Achievement/Progress.
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Evidence Annotation Sheet
Name: D
Date: 09/16/20xx

Student’s Task:

D used blue litmus paper to test whether four common solutions
(orange juice, apple juice, orange-pineapple juice, Tum-E-Yummies very
berry blue drink) were acidic or not. D placed a piece of blue litmus
paper in each solution. He recorded whether the paper changed from blue to
red and therefore whether the solution was acidic or not. The teacher read
the directions and the questions aloud.

Student’s Performance:
100%

Type and Frequency of Prompting:
Continuous verbal and gestural prompting

Interactions:
Special education teacher

Setting:
Special education classroom
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Evidence Annotation Sheet
Name: D
Date: 09/27/20xx

Student’s Task:

D used red litmus paper to test whether four common solutions
(Lysol disinfectant, Sun detergent, Great Value disinfectant, Lysol
disinfecting wipes) were basic ornot. D placed a piece of red litmus
paper in each solution. He recorded whether the paper changed from red to
blue and therefore whether the solution was a base or not. The teacher read
the directions and the questions aloud.

Student’s Performance:
100%

Type and Frequency of Prompting:
Continuous verbal and gestural prompting

Interactions:
Special education teacher

Setting:
Special education classroom
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Evidence Annotation Sheet
Name: D
Date: 01/11/20xx

Student’s Task:

D used red litmus paper to test whether four common solutions
(Lysol disinfectant, Sun detergent, Great Value disinfectant, Lysol
disinfecting wipes) were basic ornot. D placed a piece of red litmus
paper in each solution. He recorded whether the paper changed from red to
blue and therefore whether the solution was a base or not. The teacher read
the directions and the questions aloud.

Student’s Performance:
100%

Type and Frequency of Prompting:
Continuous verbal and gestural prompting

Interactions:
Special education teacher

Setting:
Special education classroom
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Evidence Annotation Sheet
Name: D
Date: 01/23/20xx

Student’s Task:

D used red and blue litmus paper to test whether six common
solutions (91% Isopryl alcohol, Claire mark and stain remover, Clorox
bleach, furniture polish, Goo Gone spray gel, and Lysol 4-in-1 spray cleaner)
were acidic, basic or neutral. D placed a piece of red litmus paper
and a piece of blue litmus paper in each solution. He recorded whether the
red litmus paper changed from red to blue and whether the blue litmus paper
changed from blue to red. Then he pasted the label on his lab report in the
appropriate place to indicate whether the solution was an acid, base or
neutral. The teacher read the directions and the questions aloud. The
paraprofessional helped with the pasting and assisted D to keep
him safe in the presence of the caustic cleaning products.

Student’s Performance:
100%

Type and Frequency of Prompting:
Frequent verbal and gestural prompting

Interactions:
Special education teacher and special education paraprofessional

Setting:
Media center workroom, which has a double sink with deep stainless steel
basins
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SAMPLE 20: SOCIAL STUDIES

SAMPLE 20

Content Area: Social Studies

Grade: 5 Social Studies

Standard: SS5H2 Describe U.S. involvement in World War | and post-World War |
America

Element/Indicator: b. Describe the cultural developments and individual contributions

in the 1920s of the Jazz Age (Louis Armstrong), the Harlem
Renaissance (Langston Hughes), baseball (Babe Ruth), the
automobile (Henry Ford), and transatlantic flight (Charles
Lindbergh).

Fidelity to Standard: 2

All 4 assessment activities (matching individuals to their contributions, answering multiple choice questions
about the individuals, identifying individuals’ effects on American life, and using a word bank to complete
a descriptive paragraph) are aligned to the content standard and element. The entry addresses each
aspect of the element. Although the student work does not approach basic grade-level expectations, it
does address academic content at an entry level.

Context: 3
All materials used are grade appropriate. The student work reflects a purposeful, simulated application.
Achievement/Progress: 2

The student’s accuracy increases from an average of 42% in Collection Period 1 to an average of 75%
in Collection Period 2. The complexity of the tasks also increases because the student is given more
questions and he is in a different environment (the general education classroom) in one of the Collection
Period 2 tasks. The student’s level of independence does not change.

With the increases in accuracy and complexity which can be seen in this entry, the student demonstrated
some Achievement/Progress.
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SAMPLE 20: SOCIAL STUDIES

Evidence Annotation Sheet
Name: D
Date: 09/21/20xx

Student’s Task:

D was given a worksheet with labeled photos of Babe Ruth,
Langston Hughes, Louis Armstrong, Henry Ford and Charles Lindbergh. He
was asked to paste short descriptions prepared by the teacher next to the
appropriate historic figure. He was able to identify Babe Ruth correctly, but
he could not match the appropriate description with the other men.

Student’s Performance:
20% (1 of 5 correct)

Type and Frequency of Prompting:
Frequent verbal prompting

Interactions:
Special education teacher

Setting:
Special education classroom
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SAMPLE 20: SOCIAL STUDIES

Evidence Annotation Sheet

Name: D

Date: 09/21/20xx

Student’s Task:

D was asked to answer multiple choice questions about historic

events in the 1920s. The teacher read the questions and answer choices
aloud.

Student’s Performance:
64% (7 of 11 correct)

Type and Frequency of Prompting:
Frequent verbal prompting

Interactions:
Special education teacher

Setting:
Special education classroom
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SAMPLE 20: SOCIAL STUDIES

Evidence Annotation Sheet
Name: D
Date: 12/07/20xx

Student’s Task:

D was asked paste sentence strips on a chart next to the names
of Louis Armstrong, Langston Hughes, Charles Lindbergh, Babe Ruth and
Henry Ford. D was asked to choose sentences to describe why each
man was famous and how he affected America.

Student’'s Performance:
70% (7 of 10 correct)

Type and Frequency of Prompting:
Frequent verbal prompting

Interactions:
General education teacher

Setting:
General education classroom
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SAMPLE 20: SOCIAL STUDIES

Evidence Annotation Sheet
Name: D
Date: 12/14/20xx

Student’s Task:

D was asked to work with his general education peer to complete
a paragraph about America in the 1920s. D listened to the peer read
the word bank and he listened to her read the paragraph. D made
his answer choices himself, but he did need frequent verbal prompting from
the special education teacher and the general education peer.

Student’'s Performance:
70% (7 of 10 correct)

Type and Frequency of Prompting:
Frequent verbal prompting

Interactions:
Special education teacher and general education peer

Setting:
Special education classroom
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SAMPLE 21: SOCIAL STUDIES

SAMPLE 21

Content Area: Social Studies

Grade: 8 Social Studies

Standard: SS8GC1 Describe the foundations of Georgia’s government.
Element/Indicator: c. Describe the rights and responsibilities of citizens according to the

Georgia Constitution.
Fidelity to Standard: 2

All 4 assessment activities (identifying and matching rights and responsibilities of a citizen) are aligned
to the content standard and element. The entry addresses the element in the general sense of a citizen’s
rights and responsibilities, although the tasks do not refer specifically to any provisions of the Georgia
constitution. The student work does not approach basic grade-level expectations, but it does address
academic content at an entry level.

Context: 3
All materials used are grade appropriate. The student work reflects a purposeful, simulated application.
Achievement/Progress: 3

The student’s accuracy increases from an average of 29% in Collection Period 1 to an average of 100%
in Collection Period 2. The complexity of the tasks also increases because the student is asked to identify
both a right and its corresponding responsibility in Collection Period 2, after being given a right and asked
to identify only the corresponding responsibility in Collection Period 1.

The student’s level of independence increases because both the type and frequency of prompting are
reduced. In Collection Period 1 the student receives frequent verbal and gestural prompting. In Collection
Period 2 the student receives limited verbal prompting.

With the increases in accuracy, complexity and independence which can be seen in this entry, the student
demonstrates reasonable Achievement/Progress.
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SAMPLE 21: SOCIAL STUDIES

Evidence Annotation Sheet

Name: B

Date: 09/22/20xx

Student’s Task:
B was given a chart the teacher made. The chart was labeled
“Rights” and “Responsibilities.” B was given cut-out phrases and was

told to place them in the correct columns on the chart.

Student’s Performance:
37.5% (3 of 8 correct)

Type and Frequency of Prompting:
Frequent verbal and gestural prompting

Interactions:
Special education teacher

Setting:
Special education classroom
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SAMPLE 21: SOCIAL STUDIES

Evidence Annotation Sheet

Name: B

Date: 09/23/20xx

Student’s Task:

B was asked to perform an assessment task at the Promethean

Board. He was shown five rights on the screen. He was then asked to drag
the corresponding responsibilities to match each right.

Student’s Performance:
20% (1 of 5 correct)

Type and Frequency of Prompting:
Frequent verbal and gestural prompting

Interactions:
Special education teacher

Setting:
Special education classroom
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SAMPLE 21: SOCIAL STUDIES

Evidence Annotation Sheet

Name: B

Date: 02/07/20xx

Student’s Task:

B was given a chart the teacher made. The chart was labeled

“‘Rights” and “Responsibilities.” B was given twelve cut-out phrases
and was told to place them in the correct columns on the chart.

Student’s Performance:
100%

Type and Frequency of Prompting:
Limited verbal prompting

Interactions:
Special education teacher

Setting:
Special education classroom
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SAMPLE 21: SOCIAL STUDIES

Evidence Annotation Sheet
Name: B

Date: 02/09/20xx

Student’s Task:

B was asked to perform an assessment task at the Promethean
Board. He was asked to match five rights and five responsibilities.

Student’s Performance:
100%

Type and Frequency of Prompting:
Limited verbal prompting

Interactions:
Special education teacher

Setting:
Special education classroom
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SAMPLE 22: SOCIAL STUDIES

SAMPLE 22

Content Area: Social Studies

Grade: HS United States History

Standard: SSUSH9 Evaluate key events, issues, and individuals relating to the Civil
War.

Element/Indicator; c. Describe the roles of Ulysses Grant, Robert E. Lee, “Stonewall”

Jackson, William T. Sherman, and Jefferson Davis.
Fidelity to Standard: 2

All 4 assessment activities (identifying and describing Civil War figures) are aligned to the content
standard and element. The entry addresses each aspect of the element. Although the student work does
not approach basic grade-level expectations, it does address academic content at an entry level.

Context: 3
All materials used are grade appropriate. The student work reflects a purposeful, simulated application.
Achievement/Progress: 2

The student’s accuracy declined slightly from an average of 100% in Collection Period 1 to an average
of 95% in Collection Period 2. The complexity of the tasks increases somewhat because the student
answers more questions in Collection Period 2. In addition the student responds to questions about all
five of the Civil War figures who are mentioned in the element, after describing only William T. Sherman
in the Collection Period 1 tasks. The student’s independence increases slightly. The student received
continuous verbal prompting and frequent verbal prompting in his Collection Period 1 tasks, but he
received only limited verbal prompting in both Collection Period 2 tasks.

With the increases in complexity and independence which can be seen in this entry, the student
demonstrates some Achievement/Progress.
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SAMPLE 22: SOCIAL STUDIES

Evidence Annotation Sheet
Name: R
Date: 10/29/20xx

Student’s Task:

R was asked to choose one Civil War figure from a choice of five
(Grant, Lee, Jackson, Sherman, Davis). He chose William Tecumseh
Sherman. He was given sentences which described Sherman plus some
distractors. The teacher asked R to choose a sentence that
described Sherman. R pasted the sentence and Sherman’s picture on
a piece of construction paper.

Student’s Performance:
100%

Type and Frequency of Prompting:
Frequent verbal prompting

Interactions:
Special education teacher and special education classmates

Setting:
Special education classroom
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SAMPLE 22: SOCIAL STUDIES

Evidence Annotation Sheet

Name: R

Date: 11/13/20xx

Student’s Task:

R was asked to choose one Civil War figure from a choice of five

(Grant, Lee, Jackson, Sherman, Davis). He chose William Tecumseh
Sherman. He was asked to choose three sentences to describe Sherman.

Student’s Performance:
100%. He did not choose any of the distractors.

Type and Frequency of Prompting:
Continuous verbal prompting

Interactions:
Special education teacher and special education classmates

Setting:
Special education classroom
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SAMPLE 22: SOCIAL STUDIES

Evidence Annotation Sheet
Name: R

Date: 1/15/20xx

Student’s Task:
R was asked to match five Civil War figures with their roles during
the war.

Student’s Performance:
100%.

Type and Frequency of Prompting:
Limited verbal prompting

Interactions:
Special education teacher and special education classmates

Setting:
Special education classroom
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SAMPLE 22: SOCIAL STUDIES

Evidence Annotation Sheet
Name: R

Date: 1/21/20xx

Student’s Task:

R was asked to answer true-false questions about important Civil
War figures (Grant, Lee, Jackson, Sherman, Davis).

Student’s Performance:
89% (16 of 18 correct)

Type and Frequency of Prompting:
Limited verbal prompting

Interactions:
Special education teacher and special education classmates

Setting:
Special education classroom
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