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Memorandum of Agreement

This document serves as a Memorandum of Agreement between the Southern Regional Education Board (SREB), and ___________________ School District, including the school(s) listed below, to use SREB support to implement new college- and career-readiness tools in schools and classrooms:
	Middle Grades – Cohort I
	High Schools – Cohort I

	List Schools:

	List Schools:


	Middle Grades – Cohort II
	High Schools – Cohort II

	List Schools:

	List Schools:


	Middle Grades – Cohort III
	High Schools – Cohort III

	List Schools:

	List Schools:



Intent of Work

SREB proposes to work collaboratively with state, district, school and teacher leaders over three years to implement college- and career-readiness tools and strategies in schools and classrooms to improve student achievement in technical and academic courses in ​​​___ middle grades and high schools. Each year participating school districts will select up to ___ middle grades or high schools for a three-year project to implement and scale the Literacy Design Collaborative (LDC) and Mathematics Design Collaborative (MDC) tools and strategies school-wide and district-wide. SREB will work with states to target three specific groups of districts – large districts, medium districts and a regional collaboration of small districts.  
It is the intent of SREB to leave within the state, within districts, and within schools, and among teachers and leaders, the capacity to sustain and to continue to improve upon using new college- and career-readiness tools to advance students’ readiness in terms of literacy and mathematics for college, postsecondary studies and the workplace.

SREB agrees to provide the following services to selected schools participating in the college- and career-readiness intensive training:
· Provide an initial orientation day at a state or regional convening for superintendents, principals, local leaders, teacher leaders and regional educational services providers outlining the LDC and the MDC initiatives and potential benefits if implemented with fidelity.  
· Provide eight days of LDC professional development in year one beginning with an initial two-day training for teacher leaders who will implement, facilitate and model the LDC effort on their campuses.  At the middle grades school level, this will involve one English, science and social studies teacher and one career- technical (CT) or another elective lead teacher.  At the high school level, this will involve at least one English, social studies, science and CT lead teacher.  SREB will provide four days of professional development in year two and two days of professional development in year three.
· Provide eight days of MDC professional development in year one beginning with an initial two- day training for teacher leaders who will implement, facilitate and model the MDC effort on their campuses.  At the middle grades school level, this will involve at least two math teachers from grades seven and eight.  At the high school level, this will involve at least one Algebra I and one geometry teacher.  SREB will provide four days of professional development in year two and two days of professional development in year three.
· Provide initial three-day training for the local trainers to develop their skills as LDC/MDC trainers and coaches.  These local trainers will work with the selected schools throughout the three-year period to scale and sustain LDC/MDC initiatives in schools, districts and the state.  SREB will provide two additional days of training for local trainers at mid-year and at the end of year one and one day each in years two and three. 
· Conduct a series of follow-up, school-embedded training visits and support local LDC trainers and teacher leaders in year one.  SREB trainers will model classroom embedded training for the local trainers over six visits with four days of school visits per round during year one. The two weeks following each set of SREB visits, the local trainers will follow the same protocols to visit the remainder of the schools. During year two, SREB will conduct four rounds of school embedded training visits and, in year three, SREB will conduct two rounds of visits.  During years two and three, local trainers will use the modeled protocols to provide school-embedded training in all other schools.  
· Conduct a series of follow-up, school-embedded training visits to support local MDC trainers and teacher leads in year one.  SREB trainers will model classroom embedded training for the local trainers over six visits with four days of school visits per round during year one. The two weeks following each set of SREB visits, the local trainers will follow the same protocols to visit the remainder of the schools. During year two, SREB will conduct four rounds of school-embedded training visits and, in year three, SREB will conduct two rounds of visits.  During years two and three, local trainers will use the modeled protocols to provide school- embedded training in all other schools.  
· Provide district and principal training (two days) in year one on the development and implementation of professional learning communities (PLCs) and LDC/MDC “look-fors” that are linked to current state or district classroom observation tools.  In each of years two and three, provide one day of training dedicated to the emerging needs of district and building leaders.
· Host a statewide convening in each of the first three years for district and school leaders, teacher leaders and local trainers to share best practices and lessons learned.  SREB will invite a similar number of persons from non-participating schools to attend. SREB will work with the Department of Education to invite innovative middle grades and high schools and HSTW and MMGW schools to learn about the literacy and math initiatives at the statewide convening held each year in June. 
· Provide virtual supports for teachers, teacher facilitators and local trainers. SREB anticipates having, in year two, technology support that will enhance the work of the local trainers and teacher leaders to spread LDC/MDC. This support may include video conferencing, using video to deepen practice, supporting collaboration through online software and facilitating web-based courses. 
· Conduct monthly electronic progress meetings with state and district LDC/MDC leaders to identify concerns and recognize best practices.  The electronic meetings will also involve the local trainers, participating principals and teacher leaders. 
· Provide a state lead LDC and MDC trainer to assist with communications and delivery of services.
· Designate a lead person in the state to collaborate with the Department of Education, district leaders and local school leaders to address and solve issues as they arise. This individual will report directly to SREB’s Senior vice president and deputy senior vice president, allowing quick resolution to issues as they arise. 
The participating district agrees to: 

· Select a mix of schools performing at different levels and that complement each other when they come together as a cohort. This mix of schools will have both middle grades and high schools and, where appropriate, utilize feeder school patterns.  Schools selected are to:

· Have stable leadership committed to support faculty over a three-year period to go school wide in implementing new college- and career-readiness tools.

· Commit to providing weekly common planning time for professional learning communities (PLCs) to work toward implementing LDC and MDC tools and strategies in their classrooms.

· Select teacher leads to become the PLC leaders for their content area — math, English/language arts, science, social studies and career-technical.  
· Dedicate a literacy trainer and math trainer to become certified SREB trainers. In years two and three, these trainers will work with Cohort I schools to scale LDC/MDC school wide and take the lead to work with other schools to train and repeat the year one, two and three process to scale LDC and MDC school wide. 
· Options for Local Trainers:

· Option 1: Engage individuals as part-time LDC/MDC trainers
· Option 2: Small districts may work with another district to provide the local LDC/MDC trainers (regional area vocational-technical districts)
· Work with each participating school’s principal to select teacher leaders who show evidence of:

· engaging students of all socioeconomic and ability levels in classroom learning activities;
· a deep understanding of their subject content;
· an ability to work with other teachers, and facilitate professional growth;
· being a self-starter and open to new ideas; and
· a willingness to make the effort necessary to implement the practices with fidelity. 
· Choose a team of teacher-leaders to participate in eight days of Year One training along with the school’s principal or designee. 
· Select four teachers for literacy — English, social studies, science and CTE. For small schools, this can be either an English or social studies and either a science or CTE teacher.
· Select two math teachers. For small schools, it may be one teacher.
· CT centers can select a math, literacy and CTE teacher. 
· Provide release time for teacher leaders, principals and/or assistant principals and local trainers to participate fully in all LDC/MDC training for each of the three years.
· Teacher leaders: Year 1, 8 days; Year 2, 4 days; Year 3, 2 days
· Principal/Assistant Principal: Special training — Year 1, 2 days; Year 2 — 1 day; Year 3, 1 day
· Ensure LDC lead teachers, in the first nine months after training, develop and teach at least three LDC modules and work collaboratively with at least two other teachers in their department PLC to develop at least one module.  In year two, the school will move toward 50 percent of teachers using LDC tools to develop and teach at least two modules and at end of year three, 100 percent of the teachers in the building have developed and taught at least two modules.
· Ensure MDC teacher leaders, in the first nine months after training, implement at least six to eight formative assessment lessons (FALs) and work with at least two other mathematics teachers to launch at least two FALs.  In year two, the school will move toward 50 percent of teachers using MDC tools and implementing at least six or more FALs, and at end of year three, 100 percent of the math teachers in the building have developed and taught at least six FALs. Ensure school the principal or his/her designee participates in all trainings, site visits and is held accountable for establishing functioning PLCs in each school by each discipline area as well as develop common planning time; this administrator or designee will also serve as a primary point of contact throughout the project.
· Have the school principal, and assistant principal in large schools, to participate in two days of training in year one and one day of training in years two and three, on creating and supporting effective professional learning communities, doing classroom observations using key indicators of college and career readiness practices, and other emerging needs that evolve from the course of the implementation process.
· Assist participating school principals, and assistant principals in large schools, to create a master schedule that allows for common planning time for teacher leaders to work with their PLC content team to orient them to LDC and MDC and to the tools and strategies.  By year two, teacher leaders will have 90-minute content area PLC sessions for analysis of student work and to further assist teachers in their discipline areas to implement LDC and MDC tools with fidelity.   SREB will provide several options for finding time for creating a 90-minute block of time for PLC teams to meet weekly.
· Expect principals, and assistant principals in large schools, to conduct classroom observations with LDC/MDC trainers from SREB or local trainers to identify what is working, challenges to implementation and needed next steps.  SREB and local trainers will use LDC and MDC “look-fors” linked to the state or district classroom observation tools and facilitate discussions with principals on what was observed, how to provide constructive feedback and actions to support to the teachers. 
· Expect local trainers to meet SREB trainer certification requirements by the end of year one.
· LDC trainer certification requirements include:

· Attend three-day initial training as well as two days in mid-year and two more days at the end of year.
· Develop a module and use tools.
· Develop another module with a teacher in a field different from their content area and launch it in a classroom.
· Follow that module through to completion, at least through coaching, and assist with scoring student work.
· Attend all trainings, job-embedded professional development, webinars, electronic coaching and site visits.
· Jury multiple modules and provide feedback for all participating teachers.
· Submit at least one module from each school for national jurying/publication.
· Support lead teachers and school leaders in all schools in assigned district/region/cohort.
· Assist with initial feedback reports to schools. 
· Master classroom observation college- and career-ready “look-fors” and provide effective feedback to teachers on how to do their collaboration with principals.
· Conduct school-embedded training using protocols after shadowing SREB trainers’ visits for the remainder of the schools. 
· MDC Trainer Certification requirements include:

· Attend three-day initial training as well as mid-year and end of year training.
· Launch a formative assessment lesson in a classroom with students.
· Complete a Formative Assessment Anticipation Guide Form before the implementation of a formative assessment lesson.
· Analyze pre-assessment data to determine student misconceptions.
· Complete an Analyzing Student Data Form after pre- and post-assessment to determine student growth.
· Support lead teachers and school leaders in all schools in the district/region/cohort.
· Attend all trainings, webinars, electronic coaching and site visits.
· Assist with initial feedback reports to schools and provide remaining feedback to schools.
· Master classroom observations using college- and career-readiness best practices in mathematics. Provide effective feedback to teachers on how to do this collaboratively with principals.
· Conduct six rounds of school-embedded training and provide feedback to the remaining schools in the cohort that were not visited with the SREB trainer coaches.   
· In Years 2 and 3, train staff at non-participating schools to become proficient in using the LDC and MDC tools and strategies.
· Have local trainers, principals, assistant-principals at large schools, and teacher leads (LDC/MDC) participate in monthly electronic progress meetings.
· Send teams, if possible, to the state LDC/MDC convening, the LDC/MDC networking conference and HSTW Staff Development Conference.
· Collect, aggregate and share state testing data related to classrooms where teachers used LDC and MDC tools, allowing district, state, and SREB to see where significant changes in student performance occur.  (The district and state agree that these are NOT to be used to indicate teacher performance but rather to indicate the degree to which LDC/MDC implementation impacts student achievement. 
· Survey students and teachers electronically each year on implementation of LDC/MDC. Student surveys will seek information on students’ experiences in classes using LDC/MDC tools and strategies. Teacher surveys will seek information from teachers about where they need support to implement the LDC/MDC tools and strategies. 
· Consider implementing in year two or three SREB’s Ready Literacy and Math courses for seniors identified as planning postsecondary study but who fail to meet state readiness for admission to college/university/technical college without having to take remedial courses (Pending review and approval by the state department of education)
· Select a highly qualified teacher to teach each course.
· Build course into master schedule.
· Send teachers to training.
· Identify and schedule students into such courses.
· Consider implementing in year three SREB’s Literacy Ready and Math Ready courses for students identified as not ready to pursue college preparatory courses in grade nine in literacy and math.  (Pending review and approval by the state department of education)
· Districts will need to identify students at least by the beginning of eighth or ninth grade in Year two who will not be ready for high school work without intensive intervention. 
· Implement the new courses in either grade eight, nine or both.
· Select a highly qualified teacher to teach each course and have the teacher to attend training.
· Build the courses into the master schedule.
· Develop a process of identifying students who need to take the course.
· Offer on a regional basis.
Financial Support for Districts:

SREB also agrees to provide subsidies to cover a portion of the costs incurred by the participating districts.  Districts will be given a “grant” based upon the factors listed below.  The grant will cover 50 percent of the listed expenses for year one, and 25 percent for year two.  Factors for determining the grant amount include:

· number of participating schools in the district;

· number of participating teachers in the district;

· number of days of professional development during the school year at a substitute stipend of subsidized at $50 per day, and $12 for travel during year one.
· meals provided during training days – based upon the number of teachers at a maximum of $15 per day; (unless SREB provides meals.)

In addition, SREB will provide:
1. SREB will pay local trainers who serve 15 schools:
· Year 1: $325 for one local literacy and one local math trainer for 110 days to serve 15 schools
· Year 2: $325 for one local literacy and one local math trainer for 64 days to serve 15 schools
· Year 3: $325 for one local literacy and one local math trainer for 32 days to serve 15 schools
· If regional trainers are not possible, we can pro rate the numbers of days supported for each district to support local trainers
(This agreement to be signed by the school principal, district superintendent or designee and the SREB president or designee)

__________________________________________________________

Signature (District School Superintendent) 



Date

__________________________________________________________

Signature (SREB Senior Vice President)



Date

__________________________________________________________

Signature (School Principal) 
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Signature (School Principal) 
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Signature (School Principal) 
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Signature (School Principal) 
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Signature (School Principal) 
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Signature (School Principal) 
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Signature (School Principal) 
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Signature (School Principal) 
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Signature (School Principal) 
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Signature (School Principal) 
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