Welcome

Please take a few minutes to answer
the questions on the pre-test.
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Georgia’s Tiered System of
Supports for Students

Implementer Series Unit 5:
Multi-Level Prevention System Part 2
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Session Agenda

 Welcome, Review of Agenda and Planning for the Day
« (Georgia’s Tiered System of Supports for Students Framework
 What is a Multi-Level Prevention System?

« Secondary Level of Prevention
* Progress Monitoring at Tier Il

« Tertiary Level of Prevention
« Data-Based Individualization (DBI)
« Taxonomy of Intervention Intensity

*  Wrap-Up, Review, Questions and Next Steps
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Participants will be able to:

* |dentify characteristics of a multi-level prevention system
* Describe the focus, instruction, setting, and assessments

associlatec

with the secondary and tertiary levels of prevention

(Tiers Il &

)

» Evaluate the effectiveness of secondary level of prevention
» Explain the Data-Based Individualization (DBI) process

* Intensify evidence-based interventions used at the secondary
level of prevention to provide Tier lll supports
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Georgia’s Tiered System of Supports for
Students

A National Definition

 Atiered system of supports integrates assessment and intervention
within a school-wide, multi-level prevention system to maximize
student achievement and reduce behavioral problems.

* Promotes systems alignment to increase efficiency and effectiveness
of resources.

Adopted from the National Center on Response to Intervention
(NCRTI), 2010
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Essential Components of the
Nationally Aligned MTSS Framework

Progress
Monitoring

Data-Based
Decision Making

Multi-Level
Prevention
System

Supported by District and School
Infrastructure
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Essential Components of Georgia’s
Tiered System of Supports for Students

« Screening

* Progress Monitoring

 Multi-Level Prevention System
= Tier I: Primary Level — Instruction/Core Curriculum
= Tier Il: Secondary Level - Intervention
= Tier lll: Tertiary Level - Intensive Intervention

- Data-Based Decision Making
= |dentify instructional needs for academics and/or behavior

= Evaluate the effectiveness of core curriculum, instruction,
Interventions and the framework

* Determine movement within the multi-level system
* Infrastructure -
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A Preventive Framework

Georgia’s Tiered System of Supports for Students is:

« a multi-level framework aimed at improving outcomes for ALL
students.

« preventive and provides immediate support to students who
are at risk for poor learning and/or behavior outcomes.
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Activity

What do you already know about Georgia’s multi-level
prevention system?
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What is a Multi-Level
Prevention System?

Let’s take a few moments to review.
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Georgia’s Multi-Level Prevention System

3% to 5% of
students

Tier lll: Tertiary Level
of Prevention — Intensive
Intervention

SST

0, —_—
15% of students Tier ll: Secondary Level

of Prevention - Intervention

Tier I: Primary Level
of Prevention — Instruction/
Core Curriculum

80% of students

SWD, EL, Gifted

Students receive services at all levels, depending on need. _— ™
<7c| O
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Secondary Prevention Level

Gabos
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Jot It Down

What Is your greatest concern about
Tier 117?
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Georgia’s Multi-Level Prevention System

3% to 5% of
students

Tier lll: Tertiary Level
of Prevention — Intensive
Intervention

SST

0, —_—
15% of students Tier ll: Secondary Level

of Prevention - Intervention

Tier I: Primary Level
of Prevention — Instruction/
Core Curriculum

80% of students

SWD, EL, Gifted

Students receive services at all levels, depending on need.
<7c| BOE
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Reflection

What percentage of students in your district/school is
responding to the evidence-based interventions in Tier |l
level of prevention?
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Secondary Prevention Focus

e Students who need enrichment/acceleration or who are at risk
for poor learning and/or behavioral outcomes.

* Typically 15%-20% of entire population
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Secondary Level Intervention

e Evidence-based

e Supports, supplements, and aligns with core
Instruction

* Implementation fidelity based on developer
guidelines

 Delivered by well-trained staff in optimal group
sizes

* Decisions are based on valid and reliable data
and criteria are implemented accurately
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Why start with evidence-based interventions
that are standardized?

* When properly aligned to students’ needs, they tend to work —
teachers do not need to “reinvent the wheel.”

* They are efficient — teachers can plan instruction for groups
rather than individual students.

* Many require only a modest amount of training — often,
paraeducators can help with delivery.

« Often inexpensive.
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Expectations for Successful Evidence-Based
Interventions

Evidence-Based Interventions (EBIs) have been shown to have a positive
effect on the outcomes of interests (e.g., student literacy, school climate, on-
time graduation). Although prior positive findings increase the odds of future
success, they don’t guarantee it. Evidence-based interventions will be more
likely to have a positive effect if you implement them in a context with the

fidelity consistent with the original research.

Massachusetts Department of Elementary & Secondary Education
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Selecting Evidence-Based Interventions

* |dentify needs and priorities

» Select interventions to address needs
» Evaluate evidence claims

* Implement interventions with fidelity

 Evaluate effectiveness

Richard Woods, Georgia’s School Superintendent | Georgia Department of Education | Educating Georgia’s Future G (s Dasarimest S Educas o



What to Look For When Examining
the Published Evidence Base

» Type/Source
* |s the source reputable? Can it be trusted?

* Population
» Were the students included in the study similar to our students?

 Desired OQutcomes

= \Were the outcomes of interest relevant to our students?
« Effect Size

* Does the evidence suggest the intervention can produce the result we expect?
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Resources for Evaluating Evidence Base of
Practices and Standardized Interventions
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http://www.bestevidence.org/
http://www.intensiveintervention.org/chart/instructional-intervention-tools
http://ies.ed.gov/ncee/wwc/findwhatworks.aspx
http://www.bestevidence.org/

Secondary Prevention Setting

» General education classroom or other education setting within
the school

« Adult-led instruction by well-trained staff

» Small group rather than whole class
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Secondary Prevention Assessment

 Decisions about responsiveness to intervention are based on
» Reliable and valid progress monitoring data

* The slope of improvement or final status at the end of the intervention
period

* Decision-making rules are applied accurately and consistently

Richard Woods, Georgia’s School Superintendent | Georgia Department of Education | Educating Georgia’s Future ~  &oons (s Dasarimest S Educas o



Secondary Prevention Assessment

* Progress monitoring

= Monitor student response to secondary
Intervention

» Evaluate the efficacy of the secondary
system

= Conduct at least monthly

* Diagnostic assessment
= Match students’ needs to interventions
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Secondary Prevention Level

Students identified through screening and other data
sources who need enrichment/acceleration or who are at

risk for poor learning and behavioral outcomes

INSTRUCTION Targeted, supplemental intervention delivered to small groups
(evidence-based interventions)

SETTING General education classroom or other education settings within
the school

ASSESSMENTS Progress monitoring, diagnostic

Resource: https://intensiveintervention.orq/
Resource: https://ies.ed.gov/ncee/wwc/ &
(70 OE
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https://ies.ed.gov/ncee/wwc/

Progress Monitoring

Secondary Level of Prevention
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Progress Monitoring Process

« Step 1: Identify students in need of progress monitoring and/or
Intervention through risk verification.

« Step 2: Establish progress monitoring plan: tool, goal, duration
and schedule.

« Step 3: Select an intervention that is likely to support students in
reaching the goal.

« Step 4: Implement intervention with fidelity and collect progress
monitoring data.

« Step 5: Evaluate student’s response to validated intervention.
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Progress Monitoring Data Within Secondary
Prevention

Progress monitoring data

« Determine response to secondary interventions using

» The four-point rule (decision is made based on whether the 4 most recent
data points are above or below the goal line)

* Trendline analysis (decision is based on whether the trend is above or
below the goal line)

« Compare efficacy of secondary interventions

A trendline is a line through the scores that visually represents the
performance trend.
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Use Progress Monitoring for
Goal Setting

* Mid-year and end-of-year trajectory goals
* National norms for weekly rate of improvement (slope)

Richard Woods, Georgia’s School Superintendent | Georgia Department of Education | Educating Georgia’s Future SestsiaDeparinsstorEducet o



Progress Monitoring: Determining Response
Using the Four-Point Rule

100
90 -
80 -
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Goal line
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Weeks of Instruction
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Four-Point Rule

DataPoints | Adion ____________

All 4 data points above |ncrease the goal or discontinue secondary
the goal line intervention. Continue progress monitoring to ensure
adequate progress.

All 4 data points below Make an instructional change.
the goal line

4 data points are both  Keep collecting data until the trend-line rule or four-

above and below the point rule can be applied.
goal line
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Progress Monitoring: Determining Response
Using Trendline Analysis
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Team Activity: Secondary Level

« Use Secondary Level Handout to answer the
guestions about:
* Focus
* |nstruction
= Setting
» Assessment

» Data-based decision making
= Other

Richard Woods, Georgia’s School Superintendent | Georgia Department of Education | Educating Georgia’s Future G (s Dasarimest S Educas o



Focus Questions

* Who are the target students?

* Are there cut scores or targets for identification of students in
need of more support?

« What supports are provided for students who are below the cut
score?
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Reflect

* On a scale of 1-5, how effective are your Tier Il interventions?
* For the district/school?
» For subgroups of students (SpEd, EL, Gifted, etc)?
= For ELA, math, and behavior?

* How do you know?

* How will you improve Tier Il interventions in your
district/school?

* What will be your initial next steps?
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Next Steps

Action Plan/Next Steps By When? G

Gabor
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Tertiary Prevention Level

Gabor
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Jot It Down

* What Is your greatest concern about Tier 1117
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Tertiary Prevention: Focus

« Students who present with very low academic achievement
and/or high-intensity or high-frequency behavior problems.

« Students In a tiered intervention program who have not
responded to secondary intervention delivered with fidelity.

 Students with disabilities who are not making adequate
progress In their current instructional program.
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Critical Features of Tier lll: Intensive
Intervention

Tier 1ll or intensive intervention
1) Is more intensive than Tier Il interventions.

2) Is adapted to address individual student needs in a number of
ways (e.g., increased duration or frequency, change in
Interventionist, decreased group size, change in instructional
delivery, and change in type of intervention).

3) Uses an iterative process based on student data (Data-Based
Individualization — DBI).
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Tertiary Prevention: Setting

» General education classroom or other appropriate setting
* Optimal group size is chosen for ages and needs of students
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Tertiary Prevention: Assessment

 Decisions about responsiveness to intervention are
based on
» Reliable and valid progress monitoring data

* The slope of improvement or final status at the end of the
Intervention period

» Decision making rules are in place and applied
accurately
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Tertiary Prevention Assessment

* Progress monitoring
* Frequent progress monitoring (at least weekly) is recommended
= Continuously monitor progress based on established learning
trajectories indicated by the goal line
 Diagnostic
= Match instruction to needs
* Inform individualized instructional planning

* Individual student data across academics and behavior (e.g.,
work samples, anecdotal or observational data)
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Tertiary Prevention Level

Students who have not responded to primary or secondary level
prevention

INSTRUCTION Intensive, supplemental intervention delivered to small groups or
individually

SETTING General education classroom or other appropriate setting within the
school

ASSESSMENTS Progress monitoring, diagnostic

Resource: https://intensiveintervention.orq/
Resource: https://ies.ed.qgov/ncee/wwc/ R
(70 OE
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Data-Based Individualization
(DBI)

Educating Georgia's Future by graduating students who are ready to learn, ready to live, and ready to lead. 47
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What is Data-Based Individualization (DBI)?

Foms e NCII’s Approach to Intensive
e i Interventions for Students with

Progress Monitor Significant and Persistent Learning
+ Challenges
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 Systematic method for using data to

iapsion determine when and how to provide
more intensive intervention

* NOT A ONE-TIME FIX
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Five DBI Steps

Step 1: Validated Intervention Program: The Foundation
Step 2: Progress monitor: Did the Intervention Work?

Step 3: Diagnostic Data: Why Didn’t the Intervention Work?
Step 4: Intervention Adaptation: What Change Is Needed?
Step 5: Progress Monitor: Did the Change Work?
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Sample Academic Intervention

Background: Kelsey presented serious reading problems,
reading at an early second-grade level at the beginning of the
fourth grade.
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Step 1: Kelsey’s Validated Intervention
Program

* Intervention Program: Kelsey’s teacher selected an evidence-
based intervention that addressed phonological awareness,
word study, and fluency skills.

* Procedures were In place to ensure the intervention was
delivered as planned.
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Step Two: Kelsey’s Progress Monitoring Graph
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Secondary intervention
delivered with fidelity

Non-Responders

need a smaller more time in problem with attention/
group? intervention? motivation?
Secondary Secondary Secondary
Intervention with... Intervention with... Intervention with...
+ Smaller group = Additional sessions
- : and/ ' and/ » Strategies to
e 1:1intervention i » More sessions per week g _
« More minutes per or promote attention/
session engagement

W
Mon-Responders /

Qualitative Changes to Intervention based on
assessment data, including, but not limited to...
* Change interventionist
¢ Adjust language/vocabulary use
* Explicit instruction and error correction
+ Modified response format

<7c%0E
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Kelsey’s Progress Monitoring Graph Continued
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Step 3: Diagnostic Data

* Progress Monitoring Data
 Error analysis

 Potential Diagnostic Assessment Data Sources
» Classroom-based assessments
« Student work samples
« Standardized measures (if feasible)
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56

Progress Monitor
To determine response to

duration of
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Kelsey’s
Diagnostic
Assessment

* To determine the nature of the
Instructional change needed,
Kelsey’s teacher conducted an
error analysis of Kelsey’s most
recent PRF data.

« She also administered a phonics
survey to determine Kelsey’s
decoding strengths and
weaknesses.



Step 4: Kelsey’s Intervention Adaptation

» Diagnostic assessment showed that Kelsey had difficulty
applying decoding strategies to vowel teams.

» Her teacher applied the following intensive intervention
principles to intensify her decoding instruction:

* Incorporated fluency practice of newly taught vowel teams, with
specified mastery criteria

* Provided explicit instruction and error correction
* Frequently checked for retention with reteaching as needed
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Step 5: Ongoing Progress Monitoring
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What’s next for Kelsey?

* While Kelsey’s reading is improving, she is not improving fast
enough to achieve her goal. Another instructional change is
needed.

» Kelsey’s teacher may collect additional diagnostic data, if
needed, to make an informed instructional change.

» Kelsey's teacher will continue to collect progress monitoring
data and meet with the intervention team to evaluate progress
and modify the plan as needed.
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Review and Reflect

 Review STEPS 3-5.

* How does this align with your
Tier Il intervention system?

* What percentage of students
are identified as progressing
In Tier Il intervention?

INTENSIVE INTERVENTION

National Center on Breaking Down the DBI Process _¢‘
wamerean memes e nescanem | @UESTIONS & Considerations ‘j‘

G Data-based individualization (DBI) is a recearch-bazed process for individualizing and intensifying
interventions for students with severe and persistent leaming and behavioral needz. The process integrates
evidence-based intervention, assessment, and strategies using b interactive steps:

STEP 1 | Validated Intervention Program: The Foundation

The D8l process builds on an evidence-based and standardizad imenvention dalivered with fidelity
At this stap, teachers considar:

= Does the imtarvention target the student’s = Has the intervention been shown to wark with
academic and behavieral needs? mest students?

= Is the intervention based on the best = Ara procadures in place to ensure the
availahle evidenca? intenvention is delivered as planned?

= Dpes the intarvention afign with core nstnaction?

STEP 2 | Progress Monitor: Did the Intervention Work?

At this step, staff regulariy collect and analyze progress monitoring data to detarmine if the student is
respanding to the velidated intarvention. Teachers consider:

= Doas the tool meet technical standards for = Were progess data graphed?
progress monitaring and match the desied = Was the goal s=t using 2 validatad approach?
academiz or behaviorel cutzame? = Was the intervention effective for most students?

= Were data collected regularly and with &
consistent approach?

STEP 3 | Diagnostic Data: Why Didn't the Intervention Work?

At this siep, staff use diagnostic dats to develop & hypothesis sbout why the studant is stugigling. Taachers considar;
= Do multiple date spunces confirm slow progress? = What do these data suggaest sbout what needs

= Have both academic and behaviorsl explanations 10 changed?
besn considared?

The hypathesis, along with educator axpertize, is usad to devalop an individusl studant plan for modifying
or adapting the intervention to better meet the studant's individual needs. Teachars consider:
= Does the edaptation address the hypothesis? = Ara procedures in place for implementing and

= Doas the plan address bath academic and menitaring the adapted intarvention?
behavinral concems whan naeded? = Ara only = faw adaptations made at one ima?

Continue to collect, graph, and analyze progress monitaring data to detemine if the student is responding
to the adapted intervention. Teachers consider:
= Are data collected according to = [Dioes the greph indicate when adaptstions

the plan? were made?

[fno,return @, I yas, ratum to Step 5 and continue to provida the

....|\ W to Step 3. W' adapted intarvention and prograss monitor.

aVOOE
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Changing the Intensity and
Nature of Intervention

How does your district/school change the
Intensity and nature of intervention?
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:ﬁgrogﬁ scf\TEerlalJTERvENTION Breaking Down the DBI Process _d%'x
S — Questions & Considerations N

3

Resources: Intensifying and Individualizing
Evidence-based Interventions

{; Data-based individualization {DBI) is a research-based process for individealizing and intensifying
interventions for students with severe and persistent leaming and behavioral needs. The process integmates
evidence-based intervention, assessment, and strategies using & interactive steps:

O STEP 1 | Validated Intervention Program: The Foundation

The DBI process builds an an avidence-basad and standardized inervention daliverad with fidality.
Kt this stap, taachers considar:

H = Doas tha intervention target the student's = Has the intervention been shown to work with
fol ‘academic and behavicrsl needs? most students?
H * Is the intervention based on the best = Ara pmcadures in place to arsure the
awailable evidanca? imervention is dalivered as planned?

* Does the intarvention slign with core instrsction?

STEP 2 | Progress Monitor: Did the Intervention Work?

Kt this stap, staff ragulariy collect and analyze progress moninding data to detarmine if tha student is
respanding to the validated intarvantion. Teachers considar:

« Doss the tool meet technical standards for = Were progress data graphed?
progress monitoring and match the desied = Wias the gnal st using = validated approach?
academic or behavioral outcome? = Was the intervention affective for mast students?

» Were data collected regularly and with 2
consistent approach?

Do data Indicate that the intervention Is working?

If no, move If yes, move back to Step 1 and continue to provide the
B foStep 3. M validated Intervention and monitor progress.

STEP 3 | Diagnostic Data: Why Didn’t the Intervention Work?

A2 this step, staff use diagnostic dats to develop 2 hypothesis sbout why the studant is stuggling. Tachers considar:
* Do multiple data sources confirm slow prograss?  * What do thesa dsta suggest sbout what needs

Lo = Hava both academic and behavioral explanations 9 changed?
bean considered?

STEP 4 | Intervention Adaptation: What Change Is Needed?

The hypathesis, along with educatos expertise, is used to devalop an individual student plan for modifying.
or adapting tha intarvention to bettar meet the studant’s individual neads. Teachars consider:

@
\2

£ & = Doss the adaptation address the hypathesis? = Ara procedures in placa for implementing and
= Doss the plan addrass bath academic and monitaring the adapted intarvantion?
behavioral concams when needed? = Are only a few sdaptations made st one tma?

C/ STEP 5 | Progress Monitor: Did the Change Work? 4
: Continue to collect. graph, and analyze progress menitoring dats to determine if the student is respending

H to the adapted intervention. Teachers consider:

Q = A data collected according to = Daes the graph indicate when adaptations.

: the plan? were made?

-
ANALYZING DATA Do data indicate that the intervention is working?

I no, redurn If yos, ratwrn to Step 5 and continue to provide the
to Step 3. adapted Intervantion and prograss monitor.

71 AIR

Intervention Intensification Strategy Checklist

Usz these ideas, 23 well 23 vour own, to intensify i ioas. For more & ion about i
interventions, chack out our website, wivw.intensiveintervention org. Beibre adapring or buensifiing an
Intarvention, ahways consider whether the current mtsrvention program has desn implemented with
Sodaliny and for a sigficient amount of time.

Strength: Teams can increaze the strength of an intervention by focusing on strategies and attention given
to other dimensicns of the Tazonomy of Intervestion Intensity.

Diozage

Increase opporhmities for practice and comective feedback.

Increase the length of imbervention sessions.

Increase the number of Imtervention sessions per week

Diecrease the group size.

Increase the total mumber of seszions.

Diecrease the heterogeneity of the groups {growp student: with similar performance levels).
Conzider an intervention setting with fewer distractions.

Embed additional practice and feedhack sessions thraushout the day.

ooooooon

A.Ilgnl.en‘t
Increase instructional time for the target skill *
O Supplement imtervertion with Mational Center on Intersive Intervention material: in reading,
math, or behavior.
O Focus o discrets skill instraction within the target skill.
o

Attention to Transfer

Alizn instructional roatine: and lmzuaze with core mstroction 2nd the envirorment.
Prateach content.

Embed guided practice on target skill: within core instruction and other environments.
Embed applicit opportunities in other zettings to maintain skills acquired in the mtervention.
Explicitly teach cormections.

ooooono

Comprehenziveness or Elements of Explicit Instruction
O Tz precise, simple language to teach key conoept: or procedures.
O When imfroducmg 2 concepd, provide worked examples and show the steps in writing.
O Present a completed work example. Explain why a specific step is important and have the stodant
camplete that step and explain its siznificance.

Hational Ces ve Indervention Indeasification Strat
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https://intensiveintervention.org/intensive-intervention
https://intensiveintervention.org/sites/default/files/Intensification_Strategy_Checklist_2019.dotx

National Center on Taxonomy of Intervention
INTENSIVE INTERVENTION Y

at American Institutes for Research Bl I nte ns itv: Acad e m ics

The Taxonomy of intervention intensity™® was developed based on existing research to support educators in
evaluating and building intervention intensity.

\ Dimensions® Description

-’/

Strength How well the program works for students with intensive intervention needs, expressed in terms of effect sizes. Effect sizes
— of above .25 indicate an intervention has value in improving outcomes. Effect sizes of 0.35 to 0.40 are moderate; effect
sizes of 0.50 or larger are strong (preferred).
Dosage The number of opportunities a student has to respond and receive corrective feedback. It refers to the size of the
] instructional group, the number of minutes each session lasts, and the number of sessions provided per week.
Alignment How well the program (a) addresses the target student’s full set of academic skill deficits, (b) does not address skills the

| target student has already mastered (extraneous skills for that student), and (c) incorporates a meaningful focus on grade-
appropriate curricular standards.

Attention to transfer | The extent to which an intervention is designed to help students (a) transfer the skills they learn to other formats and
contexts and (b) realize connections between mastered and related skills.

Comprehensiveness | The number of explicit instruction principles the intervention incorporates (e.g., providing explanations in simple, direct
language; modeling efficient solution strategies instead of expecting students to discover strategies on their own; providing
practice so students use the strategies to generate many correct responses; and incorporating systematic cumulative
review).

Behavioral support The extent to which the program incorporates (a) self-regulation and executive function components and (b) behavioral
I principles to minimize nonproductive behavior.

P ,_\ Individualization A validated, data-based process for individualizing intervention, in which the educator systematically adjusts the
r@ intervention over time, in response to ongoing progress monitoring data, to address the student’s complex learning needs.
N 4

*Fuchs, L.S, Fuchs, D. & Malone, AS. (2017). The Taxonomy of Intervention Intensity. TEACHING Exceptional Children, 50(1), 35-43.

This document was developed under U.5. Department of Education, Office of Special Education Programs (OSEP) Grant No. HH326Q160001. Celia Rosenquist is the
OSEP project officer. The views expressed herein do not necessarily represent the positions or policies of the U.5. Department of Education.

WANT TO LEARN MORE? Visit us at www.intensiveintervention.org.
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National Center on Taxonomy of Intervention
INTENSIVE INTERVENTION

at American Insttutes for Research B l nte n S ity: Be haVio r

The Taxonomy of Intervention Intensity™ was developed based on existing research to support educators in
evaluating and building intervention intensity.

Dimensions* Description

Strength How well the program works for students with intensive intervention needs, sometimes expressed as a promising or
effective program by a reliable source (e.g., NCll Tools Charts, WW(C).

Dosage The number of opportunities a student has to (a) respond (i.e., practice/demonstrate skill), (b) receive positive feedback
(e_g., praise, tokens, points), (c) exchange for backup reinforcers, and (d) receive corrective feedback.

Alignment How well the program (a) addresses school-wide expectations, (b) addresses classroom/teacher expectations, (c) addresses
— student’s skill deficits, (d) matches rewards to student’s preferences and/or function of problem behavior, and (e) does not
address extraneous skills.

3 Attention to transfer | The extent to which an intervention emphasizes how and when a student uses skills across contexts/situations and includes
- opportunities to practice using skills across context/situations. The program reinforces the use of skills across

‘ contexts/situations.

Comprehensiveness | The extent to which the intervention includes a plan for (a) teaching appropriate behavior, (b) adjusting antecedent
conditions to prevent problem behavior, (c) reinforcing appropriate behavior, (d) minimizing reinforcement for problem
behavior, (e) fading supports (and supports can be easily faded), (f) monitoring fidelity, (g) working in conjunction with
related services, and (h) communicating with parents.

Academic support The extent to which the program (a) can be easily integrated within context of academic instruction, (b) complements
rather than supplants academic focus, and (c) includes procedures for reinforcing responses related to academic
achievement (e g, engagement, work completion).

Individualization A validated, data-based process for individualizing intervention, in which the educator systematically adjusts the
intervention over time, in response to ongoing progress monitoring, to address the student’s complex learning needs.

*Adapted from Fuchs, LS, Fuchs, D. & Malone, A S. (2017). The Taxonomy of Intervention Intensity. TEACHING Exceptional Children, 50(1), 35—43.

WANT TO LEARN MORE? Visit us at www.intensiveintervention.org.
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Intensification Strategy Checklist Activity

7 AIR

* Review the checklist and
. eVI ?W e C . e C I.S an [Intervention Intensification Strategy Checklist
identify ways in which you S e

e lizy and for a ryfifcient amownt of time.

can intensify a Tier |l Sy
intervention that is currently TEREEET

being used by your

district/school. e

Increase the number of imtervention seszions per waek
Decrease the group size.
Increase the total mumber of 2eszions.
Decrease the heterogeneity of the groups (Eroup stodents with similar performance levels).
Conzider an imtemremtion settimg with fewer distractions.
O Supplement intervention with Mational Center an Intens fre Intervention materials in reading,
math, ar behavior.
O Focus on discrete skill instroction within the tarzet =kill.
o

o
o
o
o
a
a
O Embed additional practice and feedback sessions throughout the day.
o

Attention to Transfer

Align instructional routines and lanzuage with core mstroction and the environment.
Preteach content.

Emmbed gaided practice on target skills within core instruction and other snovironments.
Embed explicit opportuzities in other :ettings to maintain skills acquired in the mervention

o
a
a
a
O Esplicitly teach commection:.
o

‘Comprebenziveness or Elements of Explicit Instruction
O Use precise, simple lmguage to teach key concepts or procedures.
0 When introducing a concept, provide worked sgample: and show the steps in writmg.
O Present a completed work exampls. Explain why 2 spacific step is important and have the student
complete that step and explain its significance

Mational Cesvier om Intensive |adervention Indensification Strategy Checklisi—L
Segtcaiber N0

Ga .‘OE
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Characteristics of Tiers/Levels of Prevention

Dr. Tessie Rose Bailey, American Institutes for Research, Fall 2019

Instruction/ Comprehensive Standardized, Individualized, based

Intervention research-based targeted small-group | on student data

Approach curriculum Instruction

Group Size Class-wide (with 3—7 students No more than 3
some small group students
Instruction)

Monitor 1Xx per term At least 1x per month | Weekly

Progress

Population All students At-risk students Significant and

Served persistent learning

needs

Richard Woods, Georgia’s School Superintendent | Georgia Department of Education | Educating Georgia’s Future
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Are you able to:

* |dentify characteristics of a multi-level prevention system?

* Describe the focus, instruction, setting, and assessments

associated with the secondary and tertiary levels of prevention
(Tiers Il & 1I)?

» Evaluate the effectiveness of secondary level of prevention?
« Explain the Data-Based Individualization (DBI) process?

* Intensify evidence-based interventions used at the secondary
level of prevention to provide Tier |l supports?

Richard Woods, Georgia’s School Superintendent | Georgia Department of Education | Educating Georgia’s Future
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Please complete the
post test and training evaluation

https://www.surveymonkey.com/r/Unit5b Post
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Georgia’s Tiered System of
Supports for Students

Atlanta Office
Wina Low, Andrea Catalano,
Program Manager Senior Professional Learning Specialist
Karen Suddeth, Rondalyn Pinckney,

Program Manager/ Project Director = Research & Evaluation Specialist

Carole Carr,
Communications & Visibility
Specialist
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Georgia’s Tiered System of
Supports for Students

Field Team
Laura Brown, Christy Jones,
Coordinator for Coaching Regional Coach
Services
Claire Smith,
Launa Chamberlin, Regional Coach

Regional Coach

Deshonda Stringer,
Jody Drum, Regional Coach
Regional Coach

Richard Woods, Georgia’s School Superintendent | Georgia Department of Education | Educating Georgia’s Future G i tion
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Need More Information?

Georgia’s Tiered System of Supports for Students
www.gadoe.org/TieredSystemofSupports
or
www.gadoe.org/MTSS

Resources Available

« Fact Sheets: Simplify essential components/framework
» Professional Learning Units

* Directions to Access Online Modules in SLDS
 Training Webinars

» Subscribe to Newsletter

» Register for Upcoming Events

Richard Woods, Georgia’s School Superintendent | Georgia Department of Education | Educating Georgia’s Future Georgia Department of Educat fom
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MTSS Online Courses

Georgia's Tiered System of Supports for Students: Screening

Created By Cassandra Gaul - Current Version v

The MTSS Overview, — A
Georgia's Tiered ~

- Lesson 3 - Types of Assessments in Georgia’s Tiered System of Supports for Students
Screening, and System of
g, Supports for

Progress Monitoring Bl
Screening . .
online modules are Introduction to Screening

available in SLDS! | i
Visit
www.gadoe.org/MTSS et ot

Georgia's Tiered System of
Su...

for Instructions on e

Types of Assessments in

Georgia's Tiered System of D The Screening process is not
X — | ===

how to access the
C O u rS e . = Introduction to Screening

7% COMPLETE

unique to education.
‘! Ea ) i
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http://www.gadoe.org/MTSS

Connect With Us

@ Join Georgia’s network of e
~AP% MTSS professionals twitter

o E-I. @GeorgiaMTSS
HGAMTSS

o
3

L

Subscribe to our E
E O

YouTX3 Channel

Richard Woods, Georgia’s School Superintendent | Georgia Department of Education | Educating Georgia’s Future Georgia GDepartment of Education



GAMTSS@DOE.K12.GA.US

Contact us

(;a .‘OE
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Thank you!

Please take a few minutes to complete
the training evaluation.
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The contents of presentation were developed under a
grant from the U.S. Department of Education,
#H323A170010. However, those contents do not
necessarily represent the policy of the U.S. Department
of Education, and you should not assume endorsement
by the Federal Government.

Project Officer, Jennifer Coffey.

o oy,
{ Georgia State Personnel ) |
LY Uevelopment Grant ™
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Offering a holistic education to

each and every child
in our state.

www.gadoe.org

@ @ @georgiadeptofed

@ youtube.com/georgiadeptofed
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