Benchmarks of Quality Indicators for Early Childhood 

 Adapted from (Kincaid, Childs, & George, 2010) 
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School:                                                                                   District:                                                                Date: 


	TFI     Features
	Critical Elements
	EC-BoQ Indicators
	In

Place
	Partially

In Place
	Not

In Place

	1.10 Faculty Involvement
	Faculty            Commitment
	1. Feedback from Early Childhood faculty is obtained throughout the year
	
	
	

	1.11 Student/Family Community Involvement
	Family              Involvement
	2. Families of students in early childhood are informed of SW-PBIS and asked to provide feedback on the adoption and mechanisms for promoting family involvement
	
	
	

	
	
	3. Family involvement in SW-PBIS is supported through a variety of mechanisms including home teaching suggestions, information on supporting social development, and the outcomes of SW-PBIS
	
	
	

	
	
	4. Information is shared with families of children in the early childhood setting in a variety of formats (e.g., meetings, home visits, discussions, newsletters, open house, websites, family friendly handouts, workshops, rollout events)
	
	
	

	
	
	5. Problem behaviors of young children are defined
	
	
	

	
	
	6. Families of young children are involved in planning for individual children in a meaningful and proactive way.  Families are encouraged to team with school staff in the development of individualized plans of support for children. 
	
	
	

	1.3 Behavior Expectations
	Expectations &                Rules Developed


	7. Expectations and Rules in the early childhood setting are developmentally appropriate and linked the SW Expectations
	
	
	

	
	
	8. Expectations are shared with families of young children to assist in the translation of the expectations to rules in the home
	
	
	

	
	
	9. Expectations are posted in classrooms and in common areas in ways that are meaningful to children, staff and families in the early childhood setting
	
	
	

	                                  1.9 Faculty and Acknowledgement
	Reward/ Recognition Program Established
	10. Strategies for acknowledging young children’s use of the expectations are developmentally appropriate and used by all staff including administrative and support staff
	
	
	

	1.7 Professional Development 
	Implementation                    Plan


	11. A revised plan for teaching young children the expectations/rules/rewards is developed, scheduled and delivered in a developmentally appropriate manner
	
	
	

	
	
	12. Instruction of expectations and rules in the early childhood setting is embedded within large group activities, small group activities, and within individual interactions with young children
	
	
	

	
	
	13. Revised strategies for acknowledging young children’s use of the expectations are developmentally appropriate and used by all program staff including administrative and support staff (e.g., clerical, bus drivers, kitchen staff, etc.)
	
	
	

	1.8 Classroom Procedures
	Classroom                       Systems
	14. Teachers and school staff are proficient at teaching social and emotional skills within daily activities in a manner that is meaningful to young children and promotes skill acquisition
	
	
	

	
	
	15. Strategies for responding to problem behavior in the early childhood setting are developed.  Teachers use evidence-based approaches to respond to problem behavior that is developmentally appropriate and teaches young children expected behaviors
	
	
	

	1.14 Fidelity Data
	Evaluation
	16. Process for measuring implementation fidelity in all early childhood classrooms is developed and used
	
	
	

	1.13 Data-based Decision Making
	
	17. Data are used for: (a) ongoing monitoring, (b) problem solving, (c) ensuring young children’s response to intervention, and (d) school improvement
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