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Benchmarks of Quality Indicators for Early Childhood Scoring Guide Adapted from (Kincaid, Childs, & George, 2010)  
	EC-BoQ Indicators
	In Place
	Partially In Place
	Not In Place

	1. Feedback from Early Childhood faculty is obtained throughout the year
	Early Childhood faculty are given opportunities to provide feedback, to offer suggestions, and to make choices in every step of the PBIS process (via staff surveys, voting process, suggestion box, facilitated discussion, etc.) to ensure SW-PBIS practices are developmentally appropriate for all students in the building.  Nothing is implemented without the majority of faculty approval.
	  Early Childhood faculty are given some

opportunities to provide feedback, to offer suggestions, and to make some choices during the PBIS process.  However, the team also makes decisions without input from all staff (sometimes just the early childhood faculty who are on the PBIS leadership team).
	Early Childhood faculty are rarely given the opportunity to participate in the PBIS process (feedback is fewer than 2 times per year).

	2. Families of students in early childhood are informed of SW-PBIS and asked to provide feedback on the adoption and mechanisms for promoting family involvement
	Team has conducted an introduction of SW-PBIS to early childhood families (i.e. open house, meetings, events, newsletter, etc.) as well as implemented a plan for their ongoing involvement in SW-PBIS. Feedback from early childhood families is regularly solicited on ways to promote family involvement by engaging in two-way communication.
	  Team has conducted an introduction of SW-PBIS to early childhood families (i.e. open house, meetings, events, newsletter, etc.) but has not implemented a plan for their ongoing involvement in SW-PBIS nor has not solicited their regular feedback.
	Team has not conducted an introduction of SW-PBIS to early childhood families, nor has solicited feedback from families.

	3. Family involvement in SW-PBIS is supported through a variety of mechanisms including home teaching suggestions, information on supporting social development, and the outcomes of SW-PBIS
	Families are considered an essential partner in the success of SW-PBIS.  School administrators and teachers provide outreach to families through five or more mechanisms throughout the year. These include providing families home teaching suggestions, information on supporting social development, and the outcomes of SW-PBIS. At least two additional learning and engagement opportunities are provided as well.
	Family involvement in SW-PBIS is supported through a few mechanisms   that occur once to twice a year.  These mechanisms include providing families home teaching suggestions, information on supporting social development, and the outcomes of SW-PBIS.
	Family involvement in SW-PBIS has not been supported.  Outreach through variety of mechanisms including providing families home teaching suggestions, information on supporting social development and the outcomes of SW-PBIS is non-existent.

	4. Information is shared with families of children in the early childhood setting in a variety of formats (e.g., meetings, home visits, discussions, newsletters, open house, websites, family friendly handouts, workshops, rollout events)
	Information on PBIS is shared with families in three or more formats (e.g., meetings, home visits, discussions, newsletters, open house, websites, family friendly handouts, workshops, rollout events) regularly throughout the year.
	Information on PBIS is shared with families in one or two formats (e.g., meetings, home visits, discussions, newsletters, open house, websites, family friendly handouts, workshops, rollout events) a few times throughout the year.
	Information on PBIS is not shared with families or is only shared with families in one format (e.g., meeting, home visit, discussion, newsletter, open house, website, family friendly handout, workshop, rollout event) once a year.

	EC-BoQ Indicators
	In Place
	Partially In Place
	Not In Place

	5. Problem behaviors of young children are defined
	Problem behaviors of young children are included on the minor behavior referral form and written documentation exists that includes clear definitions of these behaviors.
	Problem behaviors of young children are included on the minor behavior referral form but not all of these behaviors are defined, or some definitions are unclear.
	Problem behaviors of young children are not included on the minor behavior referral form and no written documentation of definitions exist for these behaviors.

	6. Families of young children are involved in planning for individual children in a meaningful and proactive way.  Families are encouraged to team with school staff in the development of individualized plans of support for children
	Families of young children are contacted proactively regarding any challenging behaviors and are active participants in teaming with school staff in the development of behavior support plans (minor behavior incidents for early learners).
	Families of young children are contacted occasionally regarding challenging behaviors and when convenient are encouraged to team with school staff in the development of   behavior support plans (minor behavior incidents for early learners.)
	Families of young children are not contacted regularly regarding challenging behaviors and are not included in the development of behavior support plans (minor behavior incidents for early learners).

	7. Expectations and Rules in the early childhood setting are developmentally appropriate and linked the SW Expectations
	SW Expectations are developmentally appropriate for all students Pre-K – 5th grade and when taught or enforced, staff consistently link age appropriate rules with SW expectations.
	Only some SW expectations are

developmentally appropriate for all students Pre-K – 5th grade or age appropriate rules are unclear and/or taught or enforced separately from expectations.
	SW expectations are not developmentally appropriate for all students Pre-K – 5th grade or age appropriate rules are not consistently linked with SW expectations.

	8. Expectations are shared with families of young children to assist in the translation of the expectations to rules in the home
	SW expectations along with ways to incorporate them with household rules are shared consistently, by various methods with families of early learners.
	SW expectations are shared with families of early learners but no application of how to incorporate them with household rules are shared.
	SW expectations are not shared with families of early learners.

	9. Expectations are posted in classrooms and in common areas in ways that are meaningful to children, staff and families in the early childhood setting
	3-5 positively stated SW expectations are visibly posted in early learning classroom and common areas around the school.
	3-5 positively stated SW expectations are visibly posted in most early learning classroom and common areas around the school, but one classroom/area may be missed.
	3-5 positively stated SW expectations are not posted or not clearly visible in classroom or common areas or team has too many or too few expectations.

	10. Strategies for acknowledging young children’s use of the expectations are developmentally appropriate and used by all staff including administrative and support staff
	Strategies for acknowledging young children’s use of the expectations are developmentally appropriate using words or group contingencies.  Almost all staff interacting with early learners are participating appropriately (at least 90% participation).
	Strategies for acknowledging young children’s use of the expectations are developmentally appropriate using words or group contingencies.  However, some staff who interacting with early learners choose not to participate or participation does not follow the established criteria (at least 50% participation).

	Strategies for acknowledging young children are not developmentally appropriate (token economy, individual rewards) or a large percentage of staff who interact with early learners are not participating (less than 50% participating).

	EC-BoQ Indicators
	In Place
	Partially In Place
	Not In Place

	11. A revised plan for teaching young children the expectations/rules/rewards is developed, scheduled and delivered in a developmentally appropriate manner
	Age appropriate lesson plans are in place and utilized regularly for teaching early learners all of the following: school expectations, rules for classroom and common areas and the acknowledgement system guidelines.
	Age appropriate lesson plans are in place and utilized occasionally for teaching early learners at least two of the following: school expectations, rules for classroom and common areas and the acknowledgement system guidelines.
	Lesson plans are in place but either not age appropriate or not utilized for teaching early learners school expectations, rules for classroom and common areas and the acknowledgement system guidelines.

	12. Instruction of expectations and rules in the early childhood setting is embedded within large group activities, small group activities, and within individual interactions with young children
	Age appropriate instruction of expectations and rules in early learning classrooms is embedded daily within all of these activities: large group, small group and individual interactions.
	Age appropriate instruction of expectations and rules in early learning classrooms is embedded two to three times a week within all of these activities or daily in two or more: large group, small group and individual interactions.
	Age appropriate instruction of expectations and rules in early learning classrooms is not embedded in large group, small group or individual interaction activities.

	13. Revised strategies for acknowledging young children’s use of the expectations are developmentally appropriate and used by all program staff including administrative and support staff (e.g., clerical, bus drivers, kitchen staff, etc.)
	Revised strategies for acknowledging young children’s use of the expectations are developmentally appropriate using words or group contingencies.  Almost all staff interacting with early learners are participating appropriately (at least 90% participation).
	Revised strategies for acknowledging young children’s use of the expectations are developmentally appropriate using words or group contingencies.  However, some staff who interacting with early learners choose not to participate or participation does not follow the established criteria (at least 50% participation).
	Revised strategies for acknowledging young children are not developmentally appropriate (token economy, individual rewards) or a large percentage of staff who interact with early learners are not participating (less than 50% participating).

	14. Teachers and school staff are proficient at teaching social and emotional skills within daily activities in a manner that is meaningful to young children and promotes skill acquisition
	Evident in most classrooms

(greater than 75% of classrooms)
	Evident in many classrooms

(50-75% of classrooms)
	Evident in only a few classrooms

(less than 50% of classrooms)

	15. Strategies for responding to problem behavior in the early childhood setting are developed.  Teachers use evidence-based approaches to respond to problem behavior that is developmentally appropriate and teaches young children expected behaviors

	Evident in most classrooms

(greater than 75% of classrooms)
	Evident in many classrooms

(50-75% of classrooms)
	Evident in only a few classrooms

(less than 50% of classrooms)

	EC-BoQ Indicators
	In Place
	Partially In Place
	Not In Place

	16. Process for measuring implementation fidelity in all early childhood classrooms is developed and used
	School engages in regular classroom coaching of pyramid practices for all early learning classrooms and completes the TPOT with regular action planning/observations in all PreK classrooms and the CAT with regular action planning in all K-3rd grade classrooms.
	School engages in regular classroom coaching of pyramid practices for all early learning classrooms and completes the TPOT with regular action planning/observations in at least 50% of PreK classrooms and the CAT with regular action planning/observations in at least 50% of all K-3rd grade classrooms.
	School does not engage in regular classroom coaching of pyramid practices for all early learning classrooms and either doesn’t complete the TPOT and/or CAT in Pre-K – 3rd grade rooms or completes the TPOT with regular action planning/observations in less than 50% of Pre-K classrooms and the CAT with regular action planning/observations in less than 50% of all K-3rd grade classrooms.

	17. Data are used for: (a) ongoing monitoring, (b) problem solving, (c) ensuring young children’s response to intervention, and (d) school improvement
	PBIS data is collected regularly and used at least monthly for ongoing monitoring, problem solving, ensuring early learner’s response to intervention and school improvement.
	Some PBIS data is collected and used at least monthly for ongoing monitoring, problem solving, ensuring early learner’s response to intervention and school improvement.
	There is a plan for collecting PBIS data but no data has been collected or data is collected regularly but it is not used at least monthly to inform or evaluate PBIS implementation.


