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Todayôs Learning Intention

Learning Intention: I can implement the monitoring 
components of Teacher Clarity 

Why? It will help my teachers become more effective 
and increase student learning
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Todayôs Success Criteria

Success Criteria:  
I cané
Åarticulate the six phases for creating a structured plan and 

progression of implementing teacher clarity

Åintroduce leadership and staff to the concept of teacher clarity

Åcreate a tiered professional learning plan for teachers to 
implement teacher clarity 

Åcreate a monitoring plan to effectively gauge the progress of 
teacher clarity implementation at your school 
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Six Phases of Implementation

ÅPhase I: Leadership Team Research and Data Review

ÅPhase II: Implementing Learning Intentions and Success Criteria

ÅPhase III: Make the Learning Visible 

ÅPhase IV: Co-Constructing Success Criteria

ÅPhase V: Opportunities to Respond/Formative Assessment 

ÅPhase VI: Effective Feedback
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Teacher Clarity: Phase I
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Leadership Team Research and Data Review
Phase I

Is this an initiative the school desires to move forward with?  

Factors to Consider:

1. Research: The ñWhyò

2. Feasibility review

3. Collaborative planning review

4. Review the Levels of Implementation Rubric (success criteria)

5. Review the PowerPoint presentations (Teacher Clarity 
presentations 1 and 2)

6. Gather initial data and identify additional data points

7. Create a Teacher Clarity Team

8. Communication to staff
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Leadership Team Research and Data Review
PHASE I
ñWhyò

John Hattieôs research:  

A learning effect size of 0.40 equates to a

yearôs growth in learning. Implementing 

teacher clarity correctly results in an effect 

size of 0.75. This results in almost twice the 

effect size on one year of formal schooling.

If implementing all components with 

fidelity an effective size of 1.33 or 

triple the rate of learning!



TAPS 2: Instructional Planning

TAPS 4: Differentiated Instruction

TAPS 5: Assessment Strategies

TAPS 6: Assessment Uses

TAPS 8: Academically Challenging Environment

Å Impact on collaborative planning & organizing instruction

Å Formative assessment/opportunities to respond

Å Feedback between student and teachers, student and 

teacher, peer to peer

Å Students self-monitoring and assessing. Own their learning!

Leadership Team Research and Data Review

PHASE I
ñWhyò
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Leadership Team and Data Review
Phase I
ñWhyò

The importance of the leadership-Which one impacts the most?

Transformational Leaders focus more on teachers. They set a vision, inspiring 
goals for the school, energize staff, protect teachers from external demands and 
give them high levels of autonomy in the classroom.

OR

The focus for Instructional Leaders is not the teachers but the students. They 
factor in much more on the teachersô and schoolôs impact on student learning 
and instructional issues. Instructional Leaders spend much more of their time 
conducting classroom observations, building the collective professional trust to 
enable teachers to conduct peer observations, ensuring that teachers receive 
professional development opportunities that enhance student learning, and that 
all aspects of the school environment are conducive to learning.
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Leadership Team and Data Review
Phase I
ñWhyò

The average effect size from transformational 
leadership was .11, whereas the impact of 

instructional leadership was .42

John Hattie Article: 
Does school and college leadership really matter? 

https://cognitioneducation.com/wp-content/uploads/2017/10/VL005-John-Hattie-article_ASCL_Final.pdf
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Leadership Team and Data Review
Phase I

Feasibility Checklist

Questions Yes/No

Does the culture of the school support the expected behaviors the project supports?

Is sponsorship for the project and its related initiatives assured in the long term?

Is there oversight or governance of the planned project in place beyond the immediate launch or refocus? 

Is there evidence that you can get adequate funding over the time required for the project to be effective? 

(For example, if a grant is available to start the work, what funding source will keep the work going after the grant expires?) 

Are expected new behaviors integrated in jobs, performance measures, and evaluations? 

(For example, if the new behaviors are seen asñoutside of the regular work,ò it will be difficult to sustain them.) 

Are resources committed in the long term to support the adoption of new behaviors? 

(For example, will resources for retraining or coaching be available after the start-up?) 
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Leadership Team and Data Review
Phase I 

Collaborative Planning 

What are the expectations for collaborative planning?

ÅIs there a structure in place?

ÅDo you have a focus during collaborative planning by having teachers 

answer the 3 critical questions?

ÅDo you have a lesson plan format that includes an instructional framework? 

ÅDoes your lesson plan format address the 3 critical questions?

Note:  Aligns well with the 4 questions from a PLC
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Lesson Plan
Standard:

What am I learning for the day? (learning intention)

Why am I learning it? 

How will I know when I have learned it? (success criteria for the day)
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Leadership Team and Data Review
Phase 1

Levels of Implementation Rubric
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Leadership Team and Data Review
Phase I

PowerPoint Review Sessions 1&2

Ga-DOE Teacher Clarity Presentations 1 & 2: 
www.gadoe.org/SDEevents

The leadership team develops a plan for leveraging resources:

ÅPL sessions

ÅBook/research studies

ÅExternal/internal support

http://www.gadoe.org/SDEevents
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Leadership Team and Data Review
Phase I

Poll Review

77%

15%
8%

There is an expectation at my school 
to post learning intentions and 
success criteria that are visible and 
accessible to students .

Yes

No

Unsure 64%

21%

15%

My schools understand the 
purpose of learning intentions 
and success criteria.

Yes

No

Unsure
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Leadership Team and Data Review
Phase 1

Poll Review

71%

21%

8%

There is an expectation at my school to 
communicate learning targets and success 

criteria throughout the class period 

Yes

No

Unsure

26%

43%

26%

5%

Students can articulate WHAT they are 
learning for the day.

0-25%

26%-50%
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Leadership Team and Data Review
Phase I

Poll Review  

57%
33%

8%2%

Students can articulate WHY 
ǘƘŜȅ ŀǊŜ ƭŜŀǊƴƛƴƎ ǘƘŜ ŘŀȅΩǎ 
content.

0-25%

26%-50%

51%-75%

76%-100%

51%

32%

14%
3%

Students can articulate HOW 
they will demonstrate 
proficiency for the day.

0-25%

26%-50%

51%-75%

76%-100%
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Leadership Team and Data Review
Phase I

Gather Data Points  

Do you have a clarity and alignment issue in the classroom?

Conduct classroom observations and ask students 
these questions:

ÅWhat are you learning today? 

ÅWhy are you learning it?

ÅHow will you know when you have learned it? or 
How will you know you are successful?



Leadership Team and Data Review
Phase I 

Posting Data Points 
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Leadership Team and Data Review
Phase I 

Other data points to consider 

Å% of teachers posting learning intentions and success criteria that are visible and 
accessible to the students.

Å% of lesson plans showing learning intentions and success criteria that move learning 
towards the rigor and intent of the standard (progressions).

Å% of classrooms with visual displays to assist students 
(including worked examples, anchor charts, rubrics, etc.).

ÅLevel of rigor and types of opportunities to respond/formative assessments conducted 
in the classrooms

ÅMost common type of Feedback during the class period.  
(teacher-to-student, student-to-teacher, peer-to-peer) 

ÅTypes of data to check for student achievement growth

Å% of students responding to higher order questions
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Leadership Team and Data Review
Phase I 

Teacher Clarity Implementation Team 

ÅIdentify leaders and teachers from across subject 

and grade levels that are supportive of the initiative to 

develop the initial plan.

ÅIdentify teachers that are doing this work well to 
serve as models for their peers and provide 
professional learning to staff. 
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Implementation of Learning Intentions 
and Success Criteria 

Phase I
Teacher Clarity Implementation Team

Five possible professional learning opportunities to assist 
teachers with implementation:

1. Learning intentions and success criteria - the foundation 

2. Making the learning visible - a look at the tools to make    
learning visible in the classroom

3. Co-constructing success criteria

4. Providing formative assessment/opportunities to respond 

5. Effective feedback in the classroom 
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Leadership Team and Data Review
Phase I 

Communication of Teacher Clarity to Staff

Consider:

ÅEstablish the ñWhyò - provide the staff 
with the research and data gathered

ÅProvide baseline data

ÅDiscuss implementation expectations 

ÅElicit feedback
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Six Phases of Implementation

ÅPhase I: Leadership Team Research and Data Review

ÅPhase II: Implementing Learning Intentions 
and Success Criteria
ÅPhase III: Make the Learning Visible 

ÅPhase IV: Co-Constructing Success Criteria

ÅPhase V: Opportunities to Respond/Formative Assessment 



wƛŎƘŀǊŘ ²ƻƻŘǎΣ DŜƻǊƎƛŀΩǎ {ŎƘƻƻƭ {ǳǇŜǊƛƴǘŜƴŘŜƴǘ| Georgia Department of Education | 9ŘǳŎŀǘƛƴƎ DŜƻǊƎƛŀΩǎ CǳǘǳǊŜ wƛŎƘŀǊŘ ²ƻƻŘǎΣ DŜƻǊƎƛŀΩǎ {ŎƘƻƻƭ {ǳǇŜǊƛƴǘŜƴŘŜƴǘ| Georgia Department of Education | 9ŘǳŎŀǘƛƴƎ DŜƻǊƎƛŀΩǎ CǳǘǳǊŜ 

Teacher Clarity: Phase II
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Implementation of Teacher Clarity:  
Learning Intentions and Success Criteria

Phase II

The Critical Foundation Component Look-fors:
ÅLearning intentions and success criteria
ÅThe 3 critical questions: What, Why, How 
ÅStudent accessibility (understand)
ÅStudent visibility (see it)
ÅCommunication
ÅLesson plan format
ÅCollaborative planning expectations 
ÅSchoolwide instructional framework (Gradual Release)
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Examples of Monitoring Forms
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Examples of Monitoring Forms
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Examples of Monitoring Forms
Have these areas improved in your classroom, since 

implementing learning intentions and success criteria? 

Agree Disagree Unable to 

determine at 

this time

Students know where they are going with their learning 

because of LI and SC

I am able tomonitor my students learning better because of the 

LI and SC

Students are better able to monitor their growth in learning for 

the day because of the LI and SC

My feedback to students has become more focused due to my 

use of LI and SC

I am using more student-teacher feedback within my 

classroom

My lessons have become more focused since implementing LI 

and SC

Using LI and SC make me focus more on what the standard is 

asking of students and helps increase my rigor in my lessons

I have seen my students learning increase on STAR and believe 

the use of LT and SC have contributed to that student learning 

I will continue to use LT and SC in the future


