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REL Program Overview

• Establish priority areas within each region

• Provide access to high quality, scientifically 
valid education research through
• applied research

• developmental projects

• studies

• technical assistance



Practice guides, published by 
the Institute of Education 
Sciences (IES), are developed 
by panels of nationally 
recognized experts. They offer 
actionable recommendations, 
strategies for overcoming 
potential roadblocks, and an 
indication of the strength of 
evidence supporting each 
recommendation.

IES Practice Guides



• Free reference desk service

• Provides references and summaries of 
research tailored to your specific questions

• For more information and to submit a 
question visit 
http://ies.ed.gov/ncee/edlabs/askarel/index.a
sp?REL=southeast

Ask A REL

http://ies.ed.gov/ncee/edlabs/askarel/index.asp?REL=southeast


Session Goals

1. Introduce the Institute of Education Sciences (IES) 
Practice Guides Teaching Elementary School Students 
to Become Effective Writers and Teaching Secondary 
Students to Write Effectively. 

2. Review the recommendations in the practice guides 
and their evidence level

3. Share examples of activities that help to implement the 
recommendations in the classroom



The Development of IES Practice Guides

• The Institute of Education Sciences (IES) publishes 
practice guides in education to bring the best available 
evidence and expertise to bear on current challenges in 
education. 

• Authors of practice guides combine their expertise with 
the findings of rigorous research, when available, to 
develop specific recommendations for addressing these 
challenges. The authors rate the strength of the research 
evidence supporting each of their recommendations.



Developing the IES Practice Guide Teaching 
Elementary School Students to Become Effective 
Writers
• The goal of this practice guide is to offer educators specific, 

evidence-based recommendations that address the 
challenge of teaching writing in elementary and secondary 
schools. The guides provides practical, clear information on 
critical topics related to teaching writing and is based on 
the best available evidence as judged by the authors. 

• Authors include Steve Graham from Arizona State 
University as panel chair as well as other researchers and 
practitioners.
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Recommendations from the Practice Guide and 
Levels of Evidence
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Recommendations from the Practice 
Guide and Levels of Evidence
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Teach Students the Writing Process; Teach Writing 
Strategies Using a Model-Practice-Reflect Instructional 
Practice 

• Teaching the Writing Process (Recommendation 2a)

• Plan – Students formulate ideas, establish goals, and gather 
information

• Draft – Students create a preliminary version of the text

• Share – Students share drafts with teachers, other adults, or peers

• Evaluate – Students receive specific feedback from others and 
self-reflect

• Revise – Students make changes to content based on feedback

• Edit – Students make changes to grammar, spelling, and 
punctuation

• Publish – Students share final product
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Teach Students the Writing Process; Teach Writing 
Strategies Using a Model-Practice-Reflect Instructional 
Practice 

• Strategy for 
Revision –
Teaching the 
Writing Process -
Recommendation 
2a
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Teach Students the Writing Process and Writing Strategies 
Using a Model-Practice-Reflect Instructional Practice 
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Teach Students the 
Writing Process and 
Writing Strategies Using 
a Model-Practice-
Reflect Instructional 
Practice 

16

Discuss strategies you use for the 

components of the writing process.



Teach Students the Writing Process and Writing 
Strategies Using a Model-Practice-Reflect 
Instructional Practice 

17

Discuss how you help students 

select and apply strategies 

based on the writing audience 

and purpose.



Teach Students the Writing Process and Writing 
Strategies Using a Model-Practice-Reflect 
Instructional Practice 
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Discuss how the Model-

Practice-Reflect 

instructional cycle does 

work or could work in 

your classroom.

(thinking aloud, rubrics, 

peer editing, color 

coding, text editing 

symbols)



Teach Students the Writing Process; Teach Writing 
Strategies Using a Model-Practice-Reflect 
Instructional Practice 

• Strategy for Revision – Teaching the Writing Process -

RADaR process
• Replace
• Add
• Delete and
• Reorder

Gallagher, Kelly. (2011). Write Like This: Teaching Real-World Writing Through Modeling & Mentor Texts. 
Portland, ME. Stenhouse Publishers.
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RAD and R

R A D and R

REPLACE… ADD… Delete… Reorder…

…words that are  

not specific.

…words that are 

overused.

…sentences that 

are unclear. 

…new information.

…descriptive 

adjectives and 

adverbs.

…rhetorical or 

literary devices.

…unrelated ideas.

…sentences that

sound good but 

create unity 

problems.

…unnecessary 

details. 

…to make better

sense or to flow

better.

…so details support 

main ideas.

…to avoid “bed-to

bed” writing. 
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Gallagher, Kelly. (2011). Write Like This: Teaching Real-World Writing 

Through Modeling & Mentor Texts. Portland, ME. Stenhouse Publishers.
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All grades teach writing

Strengths of this writer:

Uses a sketch for his plan

Knows to line out rather than 

erase (note the 3 attempts at 

spelling when)

Adds missing information

Next step:

Through revision, become 

aware of details he left out for 

his reader

(elaboration of sparse details) 
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This writer decides  to add a 

page of writing.

Note how he uses an arrow to 

reorganize his piece of 

writing – to insert a sentence 

in a better place in the draft.

The teacher later in pencil 

will line out /tride/ and write 

tried above it;  same thing 

with /dide net/, or she may 

have him line out and correct 

it.    
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Scaffolding Revision/Editing
Marking Text for Self-Review of Student Paragraphs

• Using the sample paragraph, follow the steps on the handout for scaffolding 
revision, marking your text as noted.

• Make revisions/edits based on your close reading of the paragraph.

• Share the paragraph with a partner, review, and revise again.
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Persuasive Paragraph on Women’s Rights

Expectations for women in the work place should be reasonable so that 
women can successfully manage family and work place 
responsibilities. Although flexibility may be "officially" extended at 
work, including leave for birth of a child or the ability to work from 
home when necessary,  the culture of the workplace may be such that 
it is expected that a woman would not  take advantage of these.  For 
example, Marissa Mayer was recently hired as the president of Yahoo.  
She is pregnant and intends on taking only a brief time of leave when 
she has her baby.  In fact, she says she will be working from home very 
soon afterward.  This is unrealistic for most women and should not be 
the expectation.  If women perform well at work, they must be 
assured that they will be afforded the flexibility to take care of their 
families.
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Teach Students the Writing Process; Teach Writing 
Strategies Using a Model-Practice-Reflect Instructional 
Practice 

• Teach Students to 
Write for a Variety 
of Purposes 
(Recommendation 
2b - Elementary)
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Teach Students the Writing Process; Teach Writing 
Strategies Using a Model-Practice-Reflect Instructional 
Practice 

• Teach Students to Write for a Variety of Purposes 
(Recommendation 2b - Elementary)

• Expand the student’s thinking about audience beyond that of 
the teacher

• Use model/mentor texts

• Model – write in front of students verbalizing your thinking

• Teach techniques to help students write for different 
purposes as noted on page 26 of the practice guide (see 
handout).
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Teach Students the Writing Process; Teach Writing 
Strategies Using a Model-Practice-Reflect Instructional 
Practice 

Teach 
techniques 
to help 
students 
write for 
different 
purposes
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Recommendation #2 – Integrate writing and reading 
to emphasize key writing features.

29

How do you integrate reading and writing 

instruction in 

your classroom?



Recommendation #2 –
Secondary 
Integrate writing and reading 
to emphasize key writing 
features.
2. Use a variety of written exemplars to 
highlight the key features of texts.

30

How do you

use exemplar

texts in your

classroom?



Recommendation #2 – Secondary  
Integrate writing and reading to emphasize key 
writing features.
2. Use a variety of written exemplars to highlight the key features of texts.
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How do you 

teach the 

different types 

of texts

students read

and write?

(Text structure

and organization,

text features)



Recommendation #3 – Elementary
Teach Students to Become Fluent with Handwriting, 
Spelling, Sentence Construction, Word Processing, 
and Typing

• Teach young writers how to hold a pencil correctly 
and form letters fluently and efficiently.

• Teach spelling!!

• Teach word processing and typing beginning in the 
primary grades
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Recommendation #3 – Elementary
Teach Students to Become Fluent with Handwriting, 
Spelling, Sentence Construction, Word Processing, 
and Typing

Teach 
sentence 
construction
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Recommendation #3 -
Secondary
Use assessments of 
student writing to 
inform instruction and 
feedback.
3. Regularly monitor students’ 
progress while teaching writing 
strategies and skills.
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How do 

you 

track

student 

writing 

progress 

over 

time?



Recommendation #4 – Elementary
Create an Engaged Community of Writers

• Provide opportunities for students to select topics

• Provide opportunities for peers and teachers to 
provide feedback on student writing throughout 
the writing process

• Provide opportunities for collaborative writing

• Share in small groups what writing communities 
look like in your classroom
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Recap of Session Goals

1. Introduce the Institute of Education Sciences (IES) 
Practice Guide Teaching Elementary School Students to 
Become Effective Writers

2. Review the recommendations in the practice guide and 
their evidence level

3. Share examples of activities that help to implement the 
recommendations in the classroom



Contact Information:

Laurie Lee

Improving Literacy Research Alliance Manager

Regional Educational Laboratory (REL) Southeast

Llee@fcrr.org
850-644-1953

mailto:Llee@fcrr.org


A Multi-Strategy 
Approach to Writing and 

Text Comprehension 
Instruction
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Goal

To leave this professional learning 
feeling confident about 

understanding how to use a multi-
strategy approach to teach writing 

and text comprehension. 
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Objectives
• Learn how to integrate reading and 

writing so that students gain skills in 
both areas of literacy

• Gain a deeper understanding of 
examples of evidence and 
instructional strategies and how to 
use these strategies to differentiate 
instruction
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Research Base: 
Multi-strategy Approach to Teaching Writing and 

Text Comprehension

• Teacher modeling and explicit explanations during 
instruction in specific vocabulary and comprehension 
strategies has strong evidence.

Kamil et al. (2008). IES Practice Guide:  Improving Adolescent Literacy: 

Effective Classroom and Intervention Practices 

• Using the model-practice-reflect instructional practice 
has strong evidence for improving writing.

Graham, S., Bruch, J., Fitzgerald, J., Friedrich, L., Furgeson, J., Greene, K., & Smither Wulsin, C. (2016).

Teaching secondary students to write effectively. Washington, DC: IES.     



Research Base: 
Multi-strategy Approach to Teaching Writing and 

Text Comprehension

• Integrating reading and writing is an evidence-based 
practice in teaching writing.

Graham, S., Bruch, J., Fitzgerald, J., Friedrich, L., Furgeson, J., Greene, K., & Smither Wulsin, C. 

(2016). Teaching secondary students to write effectively. Washington, DC: IES.

• It is imperative that Tier I instruction for older students 
provide a focus on reading, vocabulary, and academic 
language, background knowledge, making inferences, 
and comprehension strategy use as these practices best 
predict students’ comprehension of text (Cromley & 
Azevedeo, 2007).

Foorman & Wanzek (2013). Handbook of Response to Intervention 



A Multi-Strategy Approach to Teaching 
Writing and Text Comprehension

• Before reading let’s discuss: Do you 
consider yourself a risk-taker?



A Multi-Strategy Approach to Teaching 
Writing and Text Comprehension

Before text reading, use the Text-Based 
Question Handout to record your answer to 
this question: 

Do we have to take risks to achieve 
happiness?

Base your response on your current 
background knowledge. 



A Multi-Strategy Approach to Teaching 
Writing and Text Comprehension

• Research studies indicate reading achievement is 
increased at all grade and  ability levels when students 
are taught to activate and build background   
knowledge, preview, predict, and confirm predictions.

Foorman & Wanzek (2013). Handbook of Response to Intervention
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Sample Lesson

Vocabulary Front Loading

• Words for Vocabulary Word Wall:  
• Words introduced in this section: proverb, jest

• Words introduced previously in text-reading: proverb, 
wanderer



Research Base:
Vocabulary Instruction – Context 

and Affixes

• Researchers suggest teaching a multi-part 
vocabulary strategy that includes the  
following:
• Contextual analysis (to infer word meaning)

• Morphemic analysis (to derive word meaning)

Kosanovich, Reed, & Miller (2010). Bringing Literacy Strategies into Content     

Area Instruction: Professional Learning for Secondary-level Teachers



Research Base:
Vocabulary Instruction – Context 

and Affixes

• Students need to be explicitly taught    
academic vocabulary central to the 
meaning  of text.  Locating the words in 
text,    providing definitions, and then 
extending     the words’ meaning through 
extension activities is a successful 
instructional strategy 

Foorman & Wanzek (2013). The Handbook of Response to Intervention



Sample Lesson

Vocabulary Front Loading
Proverb- Student Friendly Definition

Dictionary definition for proverb:
A condensed but memorable saying embodying an 

important fact of experience that is taken as true by 
many people.

Adage - Maxim  - Saying

With a partner, write a definition for proverb in your own 
words. 



Sample Lesson

Vocabulary Front Loading

Morphemic Analysis

Inscription:

SCRIPT  - a written document,      Latin verb – “scribere” – to write

scriptwriter
scripture
description
descriptive
nondescript
manuscript
transcript
circumscription
prescriptive
prescription
subscription



Sample Lesson 

Text Coding

Listen as the facilitator reads a portion the following text:

“Two Brothers”

Mark the text with the following codes:

• R – Taking a risk.

• S – Safety

• REW – Reward

• C - Consequence



Sample Lesson 

Text Coding Discussion

• After text coding:

• In small groups, compare and discuss the 
similarities and differences in text coding. 

• Support your coding using information from 
the text. 



Research Base:

Text Coding

• Similar text coding strategies have been    
found to increase reading 
comprehension

Marcell (2007). Traffic Light Reading: Fostering the Independent Usage

of Comprehension Strategies with Informational Text

Vaughan & Estes (1986). Reading and Reasoning Beyond the Primary

Grades



Research Base: 

Text Coding Discussion

Kamil et al. (2008) noted moderate levels of 
evidence for providing opportunities for extended 
discussion of text as well as increasing student 
motivation and engagement in literacy learning. 

Foorman & Wanzek (2013). Handbook of Response to Intervention

Kamil et al. (2008). IES Practice Guide:  Improving Adolescent 
Literacy: Effective Classroom and Intervention Practices 



After the initial reading, use the Text-Based Question 
Handout in the participant notebook to answer the 
following question:

• According to the text, do you need to take risks in 
order to achieve happiness?
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Sample Lesson 

First Written Response After 
Reading



Research Base: 

First Written Response After Reading

• Having students in grades 2–12 write about 
material they read enhances comprehension. 
This was true for students in general and 
students who were weaker readers or writers in 
particular. It also applied across expository and 
narrative texts as well as subject areas (language 
arts, science, social studies).

• Integrating reading and writing is an evidence-
based practice for teaching writing

Graham & Hebert (2011). Writing to Read: A meta-analysis of the Impact 

of Writing and Writing Instruction on Reading



Guiding Question: How do the two brothers see the same 
situation completely differently? 

• Risk

• Safety

• Reward

• Consequences

Use your directed note taking graphic organizer and be sure to utilize

the text features such as charts, graphs, photographs, and

illustrations as you take notes.
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Sample Lesson

Directed Note Taking



Research Base: 

Directed Note Taking

• Research studies indicate reading achievement is 
increased at all grade and ability levels when 
students are taught to use graphic organizers to 
arrange, categorize, and/or relate key 
information in text.

• Using graphic organizers is an evidence-based 
practice to teach the writing process.

Graham, S., Bruch, J., Fitzgerald, J., Friedrich, L., Furgeson, J., Greene, K., & Smither Wulsin, C. (2016). Teaching

secondary students to write effectively. Washington, DC: IES.

Foorman & Wanzek (2013). The Handbook of Response to Intervention

Kim, Vaughn, Wanzek, & Wei (2004). Graphic Organizers and their Effects 

on the Reading Comprehension of Students with LD: A Synthesis of

Research



Compare notes in pairs or small groups

Place a star next to the most significant note in each 
category:

• Risk

• Safety

• Reward

• Consequences
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Sample Lesson

After Directed Note Taking



Take positions and discuss which of the following 
factors has the biggest impact on the outcome of the 
story. Use the text to justify all positions.

• Risk

• Safety

• Reward

• Consequences
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Sample Lesson 

Extended Text Discussion



Research Base: 

Extended Text Discussion

• Discussions that require students to agree,     
disagree, and justify their responses:

• Help students filter text information.

• Serve as a means for teachers to assess       
student understandings.

Kosanovich, Reed, & Miller (2010). Bringing Literacy Strategies

into Content Area Instruction: Professional Learning for

Secondary-level Teachers



Research Base: 

Extended Text Discussion

• A recent meta-analysis indicates dramatic improvement         
in reading comprehension when students engage in lively    
and meaningful conversation around text. These         
engaging text based discussions increase student talk          
and comprehension more than other types. 

Kamil (2009). CTL Conference, Portland, OR: Moving Research into Classrooms
Murphy, Wilkinson, Soter, Hennessey, & Alexander (2009). Examining the         
Effects of Classroom Discussion on Students’ Comprehension of Text: A Meta-
analysis 



1. Who placed the rock next to the brothers and 
why?

2. Does birth order have anything to do with how 
the brothers perceived risk?

Generate questions unanswered from your first text reading.  
Record your questions on your Student Question Generation 
graphic organizer as you work in pairs or small groups. 
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Sample Lesson 

Student Question Generation



Sample Lesson 

Student Question Generation
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Share questions with the whole group to identify which 

are common, and which questions are most relevant to 

the topic and/or significant to learning.

Record/post common and relevant/significant questions 

for future use in:

• extended text discussion

• seeking answers in text-reading throughout the 

remainder of the chapter/unit

• focusing on unanswered questions in collaborative 

inquiry. 



Research Base: 

Student Question Generation

• Effective comprehension strategies include:

• question generation.

• use of graphic organizers.

National Reading Panel (2000). 



• Using information from the text to support your answer, to 
achieve happiness do we have to take risks?

• Use information from notes to help write final response on 
the Essential Question Handout.

• Share answers in small groups. Use information from notes 
and discussion to help write final response on the Text-Based 
Question Handout.

• Share answers in small groups. 

• As part of whole class discussion, record responses to the 

question in multiple choice format.
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Sample Lesson 

Final Written Response



Research Base: 

Final Written Response

• Effective comprehension instruction should 
incorporate writing; writing in response to 
reading improves critical thinking.

• Writing samples from students can be 
assessed to drive instruction and feedback.

Carnegie Council on Advancing Adolescent Literacy (2010). Time to

Act: An Agenda for Advancing Adolescent Literacy for College and

Career Success

Graham, S., Bruch, J., Fitzgerald, J., Friedrich, L., Furgeson, J., Greene,

K., & Smither Wulsin, C. (2016). Teaching secondary students to

write effectively. Washington, DC: IES.



Laurie Lee

Llee@fcrr.org

Questions?


