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Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations for 

standards, curriculum, assessment, and instruction 

 

Curriculum Standard 2:  Builds curriculum documents and aligns resources with the  

required standards 

 

Curriculum Standard 3:  Monitors curriculum implementation and revises, as needed,  

based on data analysis  
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Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations 

for standards, curriculum, assessment, and instruction 

 

Curriculum Standard 2:  Builds curriculum documents and aligns resources with the required 

standards 

 

Curriculum Standard 3:  Monitors curriculum implementation and revises, as needed, based on data 

analysis

 

Curriculum Standard 1 
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Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations for 

standards, curriculum, assessment, and instruction 
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Administrators and teachers work collaboratively to establish clear expectations for 

teaching and learning to alleviate misconceptions about practice. Expectations, which are 

critical for all classrooms, are defined first. Expectations get to the heart of quality versus 

simply requiring such teacher actions as posting artifacts or creating rote or sterile 

introductions to instruction.  These actions are often implemented as a form of 

compliance.  Therefore, it is important that the reasoning and purpose of the expectations 

are communicated to stakeholders.  The written expectations communicate how business 

is done in the school. Here are a few examples. 

Examples of Schoolwide Expectations: 

 Lessons, instruction, and assessments are tightly aligned to the intended rigor of  

the standards.   

 Formative assessments are embedded in all lessons to assess students’ mastery of 

learning targets and to make appropriate adjustments to instruction. 

 At least two common assessments are administered within a unit of study. The results 

will be analyzed for student understanding and instructional adjustments planned for 

students who struggled or excelled. 

Examples of Content Specific Expectations - ELA and Math: 

 The Lexile level of texts used for read alouds or close reading will be noted in  

lesson plans. 

 The three English language arts and mathematics Core Shifts that demand a high 

level of critical thinking and performance will be embedded in lesson plans and 

routinely practiced during instruction.  (Review Core Shifts from the Georgia 

Department of Education, Achieve the Core, and Engage NY.) 

 Teachers will work tasks prior to placing them in a unit or lesson to better understand 

the specific skills and concepts required by the tasks. 

All schools have expectations. They are often articulated when an initiative is put in 

place. New teachers or teachers not involved may not understand the expectations in the 

same way. This standard requires that critical expectations are written, discussed, 

modeled, and periodically assessed. Expectations are built over time and are revisited for 

adjustments and relevance. Some expectations are content specific, and some are 

schoolwide. Establishing and communicating clear expectations circumvents pitfalls that 

occur if expectations are too vague or not in place. 
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Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations for 

standards, curriculum, assessment, and instruction 
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Many districts and schools settle for the use of jargon without developing a common 

understanding of the implication for specific actions behind the terms. Differentiated 

instruction, Response to Intervention, formative assessments are just a few examples of 

terms commonly being used in districts where educators have no clear or consistent 

understanding of what those terms mean. Leaders who develop a common language do 

not settle for a superficial use of key terms. Instead, they drill deeper to ensure there is 

understanding behind each term.  

Richard DuFour and Robert Marzano, Leaders of Learning:  

How District, School, and Classroom Leaders Improve Student Achievement 

 

Correlates of Effective Schools - Climate of High Expectations for Success  

High expectations for success will be judged, not only by the initial staff beliefs and 

behaviors, but also by the organization’s response when some students do not learn. For 

example, if the teacher plans a lesson, delivers that lesson, assesses learning and finds 

that some students did not learn, and still goes on to the next lesson, then that teacher 

didn’t expect the students to learn in the first place. If the school condones through 

silence that teacher’s behavior, it apparently does not expect the students to learn, or the 

teacher to teach these students. 

Lawrence W. Lezotte, Correlates of Effective Schools:  

The First and Second Generation 

 

If we accept the theory that significant school improvement depends first, last, and 

foremost on improving the quality of instruction in classrooms, then we should follow up 

that theory with conversations about effective instructional practices. The catch is that we 

cannot have an in-depth conversation about effective instruction if we do not share a 

common language. Each high school community must identify and institutionalize an 

instructional model that defines and provides a common language for what constitutes 

effective classroom practice. 

Tim Westerberg, Becoming a Great High School:  

6 Strategies and 1 Attitude That Make a Difference 
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Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations for 

standards, curriculum, assessment, and instruction 
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1. Develop a common understanding of Curriculum Standard 1. Discuss the term 

‘expectations’ and identify the benefits of having clear expectations. Reach consensus 

on the purpose of expectations and the intent of the standard. 

2. Review current expectations and determine schoolwide expectations that need to be 

developed and communicated with teachers. For example, are schoolwide expectations 

needed to clarify the use of Lexile levels? Are schoolwide expectations needed to 

provide direction regarding vocabulary instruction? 

3. Complete the same analysis and development for content or grade-level specific 

expectations. For example, are content expectations needed to clarify the use of 

manipulatives in mathematics classrooms? 

4. Establish a task group(s) to develop expectations for a defined area, specific initiative, 

etc.  For example, a team may be established to address expectations for independent 

reading, criteria for assessment development, expectations for utilization of an 

instructional framework, expectations for writing instruction, expectations for the use 

of Lexile levels in content area lesson planning, expectations for task development in 

mathematics, etc. 

5. Review newly developed expectations to reach consensus among leadership  

team members. 

6. Determine a process to ensure expectations are clearly understood by stakeholders.  

This process may include discussions, modeling, coaching, peer observations, etc., 

scheduled over time. 

7. Develop a system for soliciting feedback from stakeholders.  Work collaboratively 

with the task group(s) that developed the expectations to review feedback and make 

revisions as needed.   

8. Develop a process to monitor understanding and implementation of established 

expectations.  Based on findings, determine next steps. 
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Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations for 

standards, curriculum, assessment, and instruction 

 

What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 Monitoring templates or tools are aligned to  

the expectations. 

 Observation results indicate effect 

implementation of expectations. 

 Feedback is provided to teachers. 

 Feedback from teachers is reviewed by the 

leadership team. 

 Critical expectations for content areas  

are clearly written and communicated  

with stakeholders.  

 Written expectations are aligned to the  

work for:  

 Standards, 

 Curriculum, 

 Assessment, and 

 Instruction. 

 Teachers can articulate the schoolwide  

and content specific expectations. 

 Teachers implement the expectations 

consistently in practice.  

 The leadership team can describe the 

expectations in practice and define the  

look-fors. 

 The leadership team can articulate the 

current level of implementation and next 

steps to support the desired practice. 
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Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations for 

standards, curriculum, assessment, and instruction 

 

Georgia Department of Education Resources 

School Performance Standards 

Assessment and Instruction Standards:  Depending on the school’s focus, any Assessment or 

Instruction Standard could be related to Curriculum Standard 1. Expectations may be created 

around any of these standards.  

Professional Learning Standard 5:  Communicates implementation expectations regarding teacher 

and staff practices and curriculum standards 

Leadership Standard 2:  Guides the school’s work in curriculum, assessment, instruction, and 

professional learning 

 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 2 Instructional Planning:  The teacher plans using state and local school 

district curricula and standards, effective strategies, resources, and data to address the 

differentiated needs of all students. 

 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 1 Instructional Leadership:  The leader fosters the success of all students 

by facilitating the development, communication, implementation, and evaluation of a shared 

vision of teaching and learning that leads to school improvement. 
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Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations for 

standards, curriculum, assessment, and instruction 

 

External Professional Resources 

Professional Texts 

Ainsworth, L. (2010). Rigorous Curriculum Design: How to Create Curricular Units of Study 

that Align Standards, Instruction, and Assessment. Englewood, CO: Lead + Learn Press. 

DuFour, R. & Marzano, R. (2011). Leaders of Learning: How District, School, and Classroom 

Leaders Improve Student Achievement. Bloomington, IN: Solution Tree. 

Lezotte, L. (1991). Correlates of Effective Schools: First and Second Generation. Okemos, MI: 

Products of Effective Schools. 

Lezotte, L. & Snyder, K. M. (2011). What Effective Schools Do: Re-Envisioning the Correlates. 

Bloomington, IN: Solution Tree.  

Schmoker, M. (2011).  Focus: Elevating the Essentials to Radically Improve Student Learning. 

Alexandria, VA: Association for Supervision and Curriculum Development (ASCD). 

Westerberg, T. (2009). Becoming a Great High School: 6 Strategies and 1 Attitude That Make a 

Difference. Alexandria, VA: Association for Supervision and Curriculum Development (ASCD). 
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Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations for 

standards, curriculum, assessment, and instruction 

 

Curriculum Standard 2:  Builds curriculum documents and aligns resources with the required 

standards 

 

Curriculum Standard 3:  Monitors curriculum implementation and revises, as needed, based on data 

analysis 

 

Curriculum Standard 2 
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Curriculum Standard 2:  Builds curriculum documents and aligns resources with the required 

standards 
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Both the district and the schools assume the responsibility of building rigorous 

curriculum to ensure availability to all students in every classroom. Teachers use a 

common process to build curriculum and key assessments. This standard is accomplished 

through teacher collaboration. 

When instructional leaders and teachers engage in a curriculum development process, key 

actions are taken. 

1. Analyze local data before beginning the development work.  

2. Develop or adapt a curriculum map to guide the sequence of content to be taught. 

3. Collaboratively deconstruct the concepts, skills, and rigor of the standards that will be 

in a unit or lesson and develop critical learning targets before writing any other part 

of the curriculum.  

4. Develop or adapt assessments and tasks that require student performance of  

the standards. 

5. Write or adapt units or lessons based on the tasks and/or unit assessments. 

6. Reflect on the following components when developing units and lessons: 

 the standards 

 learning targets  

 key questions  

 tiered vocabulary  

 engaging differentiated learning experiences and/or tasks 

 instructional strategies that support the standards and identified needs  

 formative assessments within lessons and progress checks within units 

 resources 

When a systematic and intentional process for developing curriculum (curriculum maps, 

assessments, tasks, units, lessons, etc.) is understood and followed by collaborative 

teacher teams, a guaranteed and viable curriculum can be accomplished. 
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Curriculum Standard 2:  Builds curriculum documents and aligns resources with the required 

standards 
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Marzano identifies a guaranteed and viable curriculum as the variable most strongly 

related to student achievement at the school level. The fact that the curriculum is 

guaranteed assures us that specific content is taught in specific courses and at specific 

grade levels, regardless of the teacher to whom a student is assigned. The fact that it is 

viable indicates that there is enough instructional time available to actually teach the 

content identified as important.  

The only way the curriculum in a school can truly be guaranteed is if the teachers,  

who are called upon to deliver the curriculum, have worked collaboratively to do  

the following:  

 Study the intended curriculum 

 Agree on priorities with the curriculum 

 Clarify how the curriculum translates into student knowledge and skills 

 Establish general pacing guidelines for delivering the curriculum 

 Commit to one another that they will, in fact, teach the agreed-upon curriculum.  

Richard DuFour and Robert Marzano, Leaders of Learning:  

How District, School, and Classroom Leaders Improve Student Achievement 

 

Autonomy in planning for all teachers only guarantees one thing: that some teachers will 

have the “freedom” to fail to plan effectively. 

Bambrick-Santoyo, Leverage Leadership 

 

A rigorous curriculum is an inclusive set of intentionally aligned components - clear 

learning outcomes with matching assessments, engaging learning experiences and 

instructional strategies – organized into sequenced units of study that serve as both the 

detailed roadmap and the high quality delivery system for ensuring that all students 

achieve the desired end:  the attainment of their designated grade- or course-specific 

standards within a particular content area. 

Larry Ainsworth, Rigorous Curriculum Design 
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Curriculum Standard 2:  Builds curriculum documents and aligns resources with the required 

standards 
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1. Ensure that leadership team members understand the difference between curriculum 

and standards.  Determine the essential components of the curriculum. 

  

2. Identify the curriculum documents in the school.  Complete a content curriculum and 

assessment inventory for each course or grade to determine the priorities of curriculum 

development.  Consider inventorying the following: 

 curriculum maps that reflect local school calendar 

 units aligned with grade-level or course-level standards  

 unit assessments that model expectations of state assessments 

 lessons aligned with grade-level or course-level standards 

 differentiated tasks aligned to standards 

 

3. Use gaps indicated by the inventory and local data to determine curriculum 

development priorities.  Post the results from the inventory in the data room  

for planning. 

 

4. Meet with district personnel to discuss curriculum needs, develop a realistic schedule 

and a budget for developing or revising the curriculum and assessments.  Collaborate 

with other schools, as applicable. 

 

5. Ensure that time is allotted for teachers to develop collaboratively and/or revise the 

components of curriculum (units, lessons, progress checks, key assessments, 

appropriate assignments, performance-based tasks, etc.).  Select content area 

specialists to facilitate the curriculum development process. 

 

6. Ensure that time is allotted for teachers to review the developed or revised components 

of the curriculum. 
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Curriculum Standard 2:  Builds curriculum documents and aligns resources with the required 

standards 

 

What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 Units and lessons are aligned to standards. 

 The pacing calendar includes the specified 

grade-level and/or course-level standards 

and is adjusted to reflect identified  

content needs. 

 Curriculum maps noting instructional 

sequence and viable pacing is collaboratively 

developed by teachers. 

 Unit assessments, informal progress checks, 

formative assessments, and tasks are aligned 

to and reflect the rigor of the standards. 

 Collaborative team schedules reflect time  

for engagement in the curriculum 

development process. 

 Rubrics for analyzing curriculum quality are 

designed by teacher teams. 

 All grade and course standards are taught 

within the school year. 

 Teachers teach to the intent and level of 

rigor of the standards. 

 Teacher tasks and assessments require 

students to demonstrate the expectations of 

grade or course standards. 

 Student progress checks are built into the 

curriculum to determine student mastery and 

needed instructional adjustments. 

 Students, parents, and teachers understand 

expectations for each course or grade. 

 Teacher instruction demonstrates an 

alignment between the written, taught, and 

assessed curriculum. 
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Curriculum Standard 2:  Builds curriculum documents and aligns resources with the required 

standards 

 

Georgia Department of Education Resources 

School Performance Standards 

Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations 

for standards, curriculum, assessments, and instruction 

Assessment Standard 2: Aligns assessments with the required curriculum standards  

Instruction Standard 7: Integrates appropriate current technology into teaching and learning 

Leadership Standard 2: Guides the school’s work in curriculum, assessment, instruction, and 

professional learning 

Professional Learning Standard 5: Communicates implementation expectations regarding teacher 

and staff practices and curriculum standards 

 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 2 Instructional Planning:  The teacher plans using state and local school 

district curricula and standards, effective strategies, resources, and data to address the differentiated 

needs of all students. 

Performance Standard 5 Assessment Strategies:  The teacher systematically chooses a variety of 

diagnostic, formative, and summative assessment strategies and instruments that are valid and 

appropriate for the content and student population. 

 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 1 Instructional Leadership:  The leader fosters the success of all students by 

facilitating the development, communication, implementation, and evaluation of a shared vision of 

teaching and learning that leads to school improvement. 
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Curriculum Standard 2:  Builds curriculum documents and aligns resources with the required 

standards 

External Professional Resources 

Professional Texts 

Ainsworth, L. (2010). Rigorous Curriculum Design: How to Create Curricular Units of Study 

that Align Standards, Instruction, and Assessment. Englewood, CO: Lead + Learn Press. 

Bambrick-Santoyo, P. (2012). Leverage Leadership: A Practical Guide to Building Exceptional 

Schools. San Francisco, CA: Jossey-Bass. 

DuFour, R. & Marzano, R. (2011). Leaders of Learning: How District, School, and Classroom 

Leaders Improve Student Achievement. Bloomington, IN: Solution Tree. 

Gareis, C. R., & Grant, W. G. (2008).  Teacher Made Assessments: How to Connect Curriculum, 

Instruction, and Student Learning. Larchmont, NY: Eye On Education. 

Jacobs, H. H. & Johnson, A. (2009). The Curriculum Mapping Process: Templates, Tools and 

Resources for Effective Professional Development.  Alexandria, VA: Association for Supervision 

and Curriculum Development (ASCD). 

Jacobs, H. H. (2010). Curriculum 21: Essential Education for a Changing World. Alexandria, 

VA: Association for Supervision and Curriculum Development (ASCD). 

Marzano, R. (2007). Designing a Comprehensive Approach to Classroom Assessment. In D. 

Reeves (Eds.), Ahead of the Curve, (pp. 103-125). Bloomington, IN: Solution Tree. 

McTighe, J. & Wiggins, G. (2005). Understanding By Design, Expanded 2nd Edition.  

Alexandria, VA: Association for Supervision and Curriculum Development (ASCD). 

Stiggins, R. (2007). Assessment for Learning: An Essential Foundation of Productive Instruction. 

In D. Reeves (Eds.), Ahead of the Curve, (pp. 59-76). Bloomington, IN: Solution Tree. 
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Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations for 

standards, curriculum, assessment, and instruction 

 

Curriculum Standard 2:  Builds curriculum documents and aligns resources with the  

required standards 

 

Curriculum Standard 3:  Monitors curriculum implementation and revises, as needed,  

based on data analysis

 

Curriculum Standard 3 
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Curriculum Standard 3:  Monitors curriculum implementation and revises, as needed, based on data 

analysis 
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Following the development of the curriculum, processes are implemented to monitor the 

quality of the written curriculum (e.g., units, lessons, assessments, tasks, etc.).  Teachers 

and other content specialists analyze curriculum documents to monitor: 

 Alignment of curriculum documents to current data results, 

 Appropriate pacing and mapping, 

 Alignment of curriculum documents to the intent of the standards, 

 Incorporation of core shifts in pedagogy required by performance-based standards, 

 Inclusion of engaging tasks or experiences that require students to demonstrate 

critical thinking and conceptual understanding, and 

 Alignment of all curriculum documents and assessments to the expectations of the 

state assessment system (e.g., item types, citing evidence, etc.). 
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The first school-level factor is a “guaranteed and viable curriculum.” I rank this as the 

first factor, having the most impact on student achievement. 

Robert Marzano, What Works in Schools: Translating Research into Action 

A few years ago there was a story about several new homes that were literally sliding 

down the slope where they had been built. These homes were well-designed, luxurious, 

and located in an exclusive subdivision; however, they were built on land that was slowly 

eroding. Because these homes were not built on a solid foundation, their design and 

craftsmanship were rendered useless; the houses could not be occupied. Building a home 

that will stand the test of time requires both a solid foundation and a sound design plan. It 

is not an either/or proposition. The same holds true for curriculum and instruction. 

Too many times we have entered classrooms and observed teachers using research-based 

strategies on insignificant content. 

Leaders can help teachers improve student achievement by implementing best 

instructional practices for teaching high content standards. In other words, school leaders 

must pay attention to both the curriculum ("what") and the instruction ("how"). 

Nancy Mooney & Ann Mausbach, Align the Design:  

A Blueprint for School Improvement 
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Curriculum Standard 3:  Monitors curriculum implementation and revises, as needed, based on data 

analysis 
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1. The leadership team determines the content area(s) and the specific documents that  

will be analyzed to monitor the quality of the curriculum for a course or grade. For 

example, leadership may select mathematics grades 6-8 curriculum maps and  

pacing guides, tasks, common non-graded progress checks, mid-unit assessment,  

units, and lessons. 

2. The leadership team works with a district representative to identify internal and 

external support (e.g., RESA specialist, GADOE specialist, district specialist, content 

area consultant, etc.) to assist with the analysis of curriculum documents and to 

determine criteria or a pre-established tool that will be used to review the quality of 

curriculum documents. 

3. The leadership team drafts a schedule for analysis of the curriculum documents and 

identifies team members to conduct the review. 

4. Findings from the analysis are shared with the leadership team.  Based on the feedback 

received, the leadership team establishes expectations for curriculum development and 

next steps to support teachers. 

 
 

What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 A schedule for curriculum analysis has  

been developed. 

 Curriculum analysis tools are used  

to determine the quality of  

curriculum documents. 

 Curriculum documents are tightly aligned to 

the standards. 

 Recorded next steps to improve the quality 

of the curriculum documents are addressed 

in a timely manner. 

 Written expectations for curriculum 

development have been communicated  

to stakeholders. 

 Content and grade-level plans consistently 

align to the intent of the standards. 

 All of the grade-level or course standards are 

paced appropriately within the school year. 

 Teacher tasks and assessments require 

students to demonstrate the expectations of 

the grade-level or course-level standards. 

 Student progress checks are built into  

the curriculum to check mastery and  

adjust instruction. 

 Teachers align the assessed curriculum with 

the written curriculum. 
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Curriculum Standard 3:  Monitors curriculum implementation and revises, as needed, based on 

data analysis 

 

Georgia Department of Education Resources 

School Performance Standards 

Assessment Standard 2:  Aligns assessments with the required curriculum standards  

Instruction Standard 2:  Creates an academically-challenging environment that cultivates 

higher-order thinking skills and processes 

Leadership Standard 1:  Guides the school’s work in curriculum, assessment, instruction, 

and professional learning 

Professional Learning Standard 5:  Communicates implementation expectations regarding 

teacher and staff practices and curriculum standards 

 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 2 Instructional Planning:  The teacher plans using state and local 

school district curricula and standards, effective strategies, resources, and data to address 

the differentiated needs of all students. 

Performance Standard 5 Assessment Strategies:  The teacher systematically chooses a 

variety of diagnostic, formative, and summative assessment strategies and instruments that 

are valid and appropriate for the content and student population. 

 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 1 Instructional Leadership:  The leader fosters the success of all 

students by facilitating the development, communication, implementation, and evaluation 

of a shared vision of teaching and learning that leads to school improvement. 
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Curriculum Standard 3:  Monitors curriculum implementation and revises, as needed, based on 
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External Professional Resources 

Professional Texts 

Ainsworth, L. (2010). Rigorous Curriculum Design: How to Create Curricular Units of 

Study that Align Standards, Instruction, and Assessment. Englewood, CO: Lead + Learn 

Press. 

Bambrick-Santoyo, P. (2012). Leverage Leadership: A Practical Guide to Building 

Exceptional Schools. San Francisco, CA: Jossey-Bass. 

DuFour, R. & Marzano, R. (2011). Leaders of Learning: How District, School, and 

Classroom Leaders Improve Student Achievement. Bloomington, IN: Solution Tree. 

Gareis, C. R., & Grant, W. G. (2008).  Teacher Made Assessments: How to Connect 

Curriculum, Instruction, and Student Learning. Larchmont, NY: Eye On Education.  

Marzano, R. J. (2012). “Marzano Levels of School Effectiveness.” Centennial, CO: 

Marzano Research Laboratory. Retrieved from 

http://legisweb.state.wy.us/InterimCommittee/2012/Z02MarzanoLevels.pdf 

Mooney, N. & Mausbach, A. (2008).  Align the Design: A Blueprint for School 

Improvement. Alexandria, VA: Association for Supervision and Curriculum Development 

(ASCD). 
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Assessment Standard 1:  Uses a balanced system of assessment including diagnostic, formative,  

and summative to monitor learning and inform instruction 

 

Assessment Standard 2:  Aligns assessments with the required curriculum standards 

 

Assessment Standard 3:  Uses common assessments to monitor student progress, inform 

instruction, and improve teacher practices 

 

Assessment Standard 4:  Analyzes assessment results to provide feedback to students and to  

adjust instruction 

 

Assessment Standard 5:  Implements assessment practices that provide an accurate indication of 

student progress on the required standards  

 

Assessment 

Strand 
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Assessment Standard 1:  Uses a balanced system of assessment including diagnostic, 

formative, and summative to monitor learning and inform instruction 

 

Assessment Standard 2:  Aligns assessments with the required curriculum standards 

 

Assessment Standard 3:  Uses common assessments to monitor student progress, inform 

instruction, and improve teacher practices 

 

Assessment Standard 4:  Analyzes assessment results to provide feedback to students and to  

adjust instruction 

 

Assessment Standard 5:  Implements assessment practices that provide an accurate indication of 

student progress on the required standards

 

Assessment  

Standard 1 
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When a balanced assessment system is in place, a variety of assessment types are used by 

teachers and leaders to make informed decisions regarding student needs, instruction, and 

long-term educational goals. 

Curriculum-aligned diagnostic assessments are designed or selected and administered to 

evaluate students’ prior knowledge and skills relative to a specific set of academic goals.  

Teachers use the data from these assessments to determine what students already know 

and don’t know, skills that students may be lacking, as well as gaps in knowledge.  These 

assessments inform decisions prior to instruction and guide teachers in designing 

instruction that meets each student’s readiness for new learning. 

Formative assessment is a process embedded within instruction to provide an immediate 

snapshot of student learning.  The process allows teachers to adjust and modify their 

instructional practices and allows students to better understand their next steps.  The 

assessing for learning process is separate from grading and is meant to provide students 

and teachers with evidence of student learning that can be recognized and responded to 

during instruction. 

Interim assessments or progress checks, a type of formative assessment, provide a more 

formal measure of student mastery of learning outcomes.  Unlike summative 

assessments, interim assessments take place in time for teachers to adjust instruction to 

address any identified student needs.  These assessments are often designed collectively 

and used within a grade level or course.  The interim assessments provide a platform for 

teachers to discuss student progress as well as the effective instructional strategies that 

have produced positive results. 

Summative assessments determine student mastery of specific standards, skills, or 

concepts and are usually associated with a score or grade.  These assessments of learning 

are used to make evaluative judgments about how well students learned what was taught.  

The results of these assessments may inform interventions, acceleration, or adjustments 

made to curriculum pacing, strategies, and resources.  

Education leaders put in place the structures and processes to implement a schoolwide 

balanced assessment system that includes diagnostic, formative, and summative 

assessment practices.  A well-planned approach to balanced assessment allows teachers, 

principals, and superintendents the information needed to make informed decisions. 
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The fact is that assessments may be useful for one purpose but worthless for other 

important instructional purposes. Education leaders now understand that a variety of 

measures are needed to accommodate a variety of goals. The challenge for schools is 

designing a balanced assessment system using the strengths of summative, interim, and 

formative assessments to address instructional, accountability, and learning needs. 

Tracy A. Huebner, Educational Leadership,  

What Research Says About Balanced Assessment 

A balanced assessment system takes advantage of assessment of learning and assessment 

for learning; each can make essential contributions. When both are present in the system, 

assessment becomes more than just an index of school success. It also serves as the cause 

of that success. 

Jan Chappuis and Rick Stiggins, Student-Involved Assessment FOR Learning 

The integration of both assessment for learning (formative) and assessment of learning 

(summative) is essential. If the teacher embeds the language of the standards (LOTS) in 

all his or her formative and summative assessments, students know the expectations for 

quality work on both teacher-made assessments and high-stakes standardized tests. 

Kay Burke, Balanced Assessment: From Formative to Summative 

Education leaders need to be knowledgeable and persuasive in advocating the use of a 

balanced assessment system. Before designing any new schoolwide or districtwide 

assessment, leaders must build commitment at all levels to a data-driven culture and to 

the new teacher practices this culture requires. A well-planned approach to balanced 

assessment will offer teachers, principals, and superintendents the different kinds of data 

they need to be well-informed decision makers. 

Tracy A. Huebner, Educational Leadership,  

What Research Says About Balanced Assessment 

Assessment of learning occurs to sum up achievement at a particular point in time.  It 

occurs after learning has happened.  Assessment for learning occurs to regularly inform 

teachers and students about the progress of learning while that learning is taking place.  

Its purpose is to improve learning while there is still time to act – before the graded event.  

Rick Stiggins, Judith Arter, Jan Chappuis, and Steve Chappuis,  

Classroom Assessment for Learning: Doing it Right – Using it Well  
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1. Discuss and define a balanced assessment system.  Discuss the purpose of 

implementing a variety of assessment processes (e.g., diagnostic, formative,  

interim, summative, etc.).  Establish a written description of the school’s balanced 

assessment system. 

2. Identify the current assessments for learning and the assessments of learning used 

with quality in each content area. 

3. Identify gaps in the school’s balanced assessment system. 

4. Prioritize and schedule a plan of action to address the assessment gaps. 

5. Establish written expectations for implementation of diagnostic, formative, interim, 

and summative assessment processes.  Identify resources and professional learning 

needed to successfully support teachers with implementation. 

6. Determine a systematic process for gathering diagnostic, formative, interim, and 

summative schoolwide data to identify student groups excelling, on track, or at risk  

of failure. 

7. Establish a process for analyzing the data to monitor student progress, interventions, 

and the effectiveness of instructional practices.   

8. Schedule a content area team(s) to present the assessments that make up the balanced 

assessment system for their content area.  Teacher teams share examples of the 

balanced assessments used during a unit of study, the student results, how the results 

informed instruction, and how students used the results to improve learning.  

9. Build a culture of making data-driven decisions by using the evidence found in the 

balanced assessment system and taking immediate action.  
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Assessment Standard 1:  Uses a balanced system of assessment including diagnostic, 

formative, and summative to monitor learning and inform instruction 

 

What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 A variety of assessments (diagnostic, 

interim, formative, summative, etc.) make up 

the school’s balanced assessment system. 

 Results from a variety of assessments are 

regularly analyzed to: 

 Inform instruction, 

 Inform schoolwide plans, and  

 Provide feedback to students. 

 School leaders have written procedures and 

expectations for: 

 Gathering assessment data,  

 Vetting the assessments for quality, and  

 Analyzing the assessment results. 

 Adjustments in teaching and collaborative 

planning take into account the results  

of assessments. 

 Teachers understand the purpose of  

various types of assessments and use  

them appropriately. 

 Students are aware of their progress  

toward meeting the standards and set goals 

for learning. 

 Students use formative assessment processes 

to help each other improve. 

 Teachers have a comprehensive plan over 

time for integrating assessment for and 

assessment of learning.   

 School leadership and teachers can explain 

how they strategically use a variety of 

assessments (diagnostic, formative, interim, 

summative, etc.) to inform curriculum 

planning and instruction, to address student 

learning needs, and to guide long-term 

planning. 

 Locally-developed assessments provide an 

indication of performance on state summative 

assessments.  
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Assessment Standard 1:  Uses a balanced system of assessment including diagnostic, 

formative, and summative to monitor learning and inform instruction 

 

Georgia Department of Education Resources 

School Performance Standards 

Curriculum Planning Standard 1:  Ensures that teachers have a shared understanding of expectations 

for standards, curriculum, assessment, and instruction 

Curriculum Planning Standard 2:  Builds curriculum documents and aligns resources with  

required standards 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates higher-

order thinking skills and processes 

Leadership Standard 2:  Guides the school’s work in curriculum, assessment, instruction, and 

professional learning 

 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 2 Instructional Planning:  The teacher plans using state and local school 

district curricular and standards, effective strategies, resources, and data to address the differentiated 

needs of all students. 

Performance Standard 5 Assessment Strategies:  The teacher systematically chooses a variety of 

diagnostic, formative, and summative assessment strategies and instruments that are valid and 

appropriate for the content and student population. 

Performance Standard 6 Assessment Uses:  The teacher systematically gathers, analyzes, and uses 

relevant data to measure student progress, to inform instructional content and delivery methods, and 

to provide timely and constructive feedback to both students and parents. 

 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 3 Planning and Assessment:  The leader effectively gathers, analyzes, and 

uses a variety of data to inform planning and decision-making consistent with established 

guidelines, policies, and procedures. 
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Assessment Standard 1:  Uses a balanced system of assessment including diagnostic, 

formative, and summative to monitor learning and inform instruction 
 

External Professional Resources 

Professional Texts 

Burke, K. (2010). Balanced Assessment - From Formative to Summative. Bloomington, Indiana: 

Solution Tree Press. 

Davies, A. (2000). Making Classroom Assessment Work. Courtenay, British Columbia Canada: 

Connections Publishing. 

Huebner, T. (2009).  What Research Says About Balanced Assessment. Educational Leadership, 

November, Volume 67(3), pp. 85-86. 

Stiggins, R. J., & Chappuis, J. (2012). Student-Involved Assessment for Learning. Boston, MA: 

Pearson Education, Inc. 

Stiggins, R. J., Arter, J., Chappuis, J., & Chappuis, S. (2006). Classroom Assessment for Student 

Learning: Doing It Right – Using It Well. Princeton, NJ: Pearson Education, Inc. 
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Assessment Standard 1:  Uses a balanced system of assessment including diagnostic, formative,  

and summative to monitor learning and inform instruction 

 

Assessment Standard 2:  Aligns assessments with the required curriculum standards 

 

Assessment Standard 3:  Uses common assessments to monitor student progress, inform 

instruction, and improve teacher practices 

 

Assessment Standard 4:  Analyzes assessment results to provide feedback to students and to  

adjust instruction 

 

Assessment Standard 5:  Implements assessment practices that provide an accurate indication of 

student progress on the required standards  

  

 

Assessment 

 Standard 2 
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Aligning assessments should always begin with teachers deconstructing the standards as 

they build units of study.  Deconstructing allows teachers to reach consensus on the skills 

and concepts required in the standards.  Once teachers reach consensus on what students 

should know, understand, and be able to do, they collaboratively design assessments and 

tasks to gauge student progress.  Pre-assessments, tasks, interim progress checks, and  

unit assessments aligned to a unit of study are developed prior to building units or 

designing lessons. 

The criteria used by the Georgia Department of Education and Achieve for assessing the 

quality of assessments include the following requirements: 

 Tasks and assessments determine whether students are mastering grade-level, 

standards-based content and skills. 

 Items or tasks meet the rigor of the standards and use complex text(s). 

 A variety of assessments types are unbiased and accessible to all students to ensure 

that there is an accurate measure of performance. 

 Aligned rubrics or assessment criteria provide sufficient guidance for interpreting 

student performance. 

 Units of study include a range of diagnostic, formative, interim progress checks, 

summative, and self-assessment measures which are aligned to the standards. 

After key assessments are developed, there is a process to ensure that the assessments are 

aligned to the standards.  This process may use external support, teachers from other 

grade levels within the content area, or district content specialists to review assessment 

items or tasks.  Aligned assessments are an integral part of a guaranteed curriculum and 

reflect not only the content of the standard, but the rigor of the standard. 
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Alignment is the degree to which expectations and assessments work together to improve 

and measure students learning.  As such, alignment is a quality of the relationship 

between expectations and assessments and not a specific attribute of either of these 

system components.  These parts of the education system must work together to help 

students achieve at higher levels of understanding. 

Norman Webb, Wisconsin Center for Education Research 

 

Addressing appropriate cognitive levels is just as important as addressing appropriate 

content.  An item that addresses only one of these compromises the validity of the item 

and therefore the validity of the test. 

Christopher Gareis and Leslie Grant, Teacher Made Assessments:  

How to Connect Curriculum, Instruction, and Student Learning 

 

Classroom assessments that serve as meaningful sources of information don't surprise 

students. Instead, these assessments reflect the concepts and skills that the teacher 

emphasized in class, along with the teacher's clear criteria for judging students' 

performance. These concepts, skills, and criteria align with the teacher's instructional 

activities and, ideally, with state or district standards. 

Thomas Guskey, How Classroom Assessments Improve Learning 
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1. As a leadership team, discuss Assessment Standard 5 and the extent to which 

assessments in the school are aligned to the intent and the rigor of the standards.  

Carefully consider the evidence on which judgments are based. 

2. Arrange for teacher teams to collect and review current classroom assessments.   

Engage teacher teams in a process, led by a department chair, academic coach, 

leadership team member, external expert, or district content specialist, to analyze 

assessment items: 

 To ensure alignment to the standards, 

 To ensure alignment to the rigor of the standards, 

 To ensure alignment to the curriculum map and pacing guides, and  

 To make necessary adjustments to the assessments. 

Have teams identify strengths and areas of need.  Compile and share the findings with 

the leadership team.   

3. Based on identified strengths and areas of need, establish written criteria for 

assessment and task development.  Meet with the staff to discuss the criteria and 

review models of aligned assessments.   

Examples of criteria or expectations may include: 

 Tasks and assessments assess grade-level, standards-based content and skills. 

 Teachers should indicate the level of rigor and the aligned standard(s) for each 

item on the master copy of the assessment. 

 Teachers work collaboratively with colleagues to review the alignment of the 

assessments and make appropriate changes as needed. 

 Aligned rubrics or assessment guidelines for interpreting student performance are 

included with the assessments and/or tasks. 

 Units of study include a variety of assessments and tasks (e.g., diagnostic, 

formative, interim progress checks, summative, self-assessment measures, etc.). 

 Tasks are worked by teachers prior to including the tasks in units or lessons. 

 Curriculum maps and pacing guides are referenced during  

assessment development. 

4. Regularly revisit established criteria.  Develop a schedule and process or protocol to 

ensure collaborative teams dedicate time to collaboratively review assessments and 

ensure assessments are aligned to the standards. 
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What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 Assessments are directly aligned to the intent 

and rigor of the standards. 

 Time is scheduled for teacher teams to 

analyze assessments and ensure that 

assessments are aligned to the standards. 

 Assessment criteria or expectations have 

been established. 

 Assessments have been collaboratively 

analyzed by teacher teams. 

 Protocols are used to analyze assessments. 

 Curriculum maps and pacing guides are 

provided in all subjects. 

 Students are able to perform to the rigor of 

the standards. 

 Students understand the connections between 

the assessment or task and the standards. 

 Teachers can describe the process used to 

collaboratively analyze assessments to ensure 

that formative assessments, tasks, interim 

progress checks, summative assessments etc., 

are aligned to the standards. 

 Teachers, students, and parents have an 

accurate picture of student performance. 

 Locally-developed assessments provide an 

indication of performance on state 

summative assessments. 
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Georgia Department of Education Resources 

School Performance Standards 

Curriculum Planning Standard 3:  Monitors curriculum implementation and revises, as 

needed, based on data analysis 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates 

higher-order thinking skills and processes 

Instruction Standard 4:  Enables students attain higher levels of learning through 

differentiated instruction 

Instruction Standard 5:  Engages students in setting learning targets aligned to  

curriculum standards 

Leadership Standard 2:  Guides the school’s work in curriculum, assessment, instruction, 

and professional learning 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 5 Assessment Strategies:  The teacher systematically chooses a 

variety of diagnostic, formative, and summative assessment strategies and instruments that 

are valid and appropriate for the content and student population. 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 3 Planning and Assessment:  The leader effectively gathers, 

analyzes, and uses a variety of data to inform planning and decision-making consistent with 

established guidelines, policies, and procedures. 

Georgia Formative Instructional Practices (FIP) Modules 

Georgia FIP is a blended professional learning opportunity designed to assist educators in 

learning the formal and informal assessment processes that teachers and students use to 

gather evidence of student learning.  Educators can obtain login access codes from their 

district assessment director or testing coordinator. 

For online information about the FIP modules:  http://www.gadoe.org/Curriculum-

Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx 

For directions to access FIP:  http://www.gadoe.org/Curriculum-Instruction-and-

Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf 

 

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf
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External Professional Resources 

Professional Texts 

Ainsworth, L. (2010). Rigorous Curriculum Design: How to Create Curricular Units of 

Study that Align Standards, Instruction, and Assessment. Englewood, Colorado: Lead + 

Learn Press. 

Gareis, C. R., & Grant, L. W. (2008). Teacher-Made Assessments: How to Connect 

Curriculum, Instruction, and Student Learning. Larchmont, NY:  Eye on Education. 

Guskey, T. (2003). How Classroom Assessments Improve Learning. Educational 

Leadership, February, Volume 60 (5). pp. 6-11. 
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Assessment Standard 1:  Uses a balanced system of assessment including diagnostic, formative,  

and summative to monitor learning and inform instruction 

 

Assessment Standard 2:  Aligns assessments with the required curriculum standards 

 

Assessment Standard 3:  Uses common assessments to monitor student progress, inform 

instruction, and improve teacher practices 

 

Assessment Standard 4:  Analyzes assessment results to provide feedback to students and to  

adjust instruction 

 

Assessment Standard 5:  Implements assessment practices that provide an accurate indication of 

student progress on the required standards

 

Assessment 

Standard 3 
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Based on established district guidance, the leadership team determines the assessments 

that need to be common across grade levels and content areas.  School leaders establish 

criteria and guide the collaborative process used by teacher teams to develop, implement, 

and use the results of common assessments.   

The process guides how these assessments will be developed, administered, analyzed, 

and used to inform and improve instruction to meet student learning needs.  During 

development, teachers insure the assessment items are aligned to the learning targets and 

adequately measure student mastery of the content at the same cognitive level required by 

the standards being assessed.    

Once administered the process guides how the assessment results will be analyzed to 

identify student strengths and weaknesses.  This analysis should also help teachers 

identify trends relating to overall performance on the assessed standards.  The result of 

this analysis should lead teachers to subsequent planning for any necessary re-teaching, 

remediation, and enrichment.  The process should also lead teachers toward 

collaboratively identifying and replicating effective teaching strategies. 
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Reviews of accountability data from hundreds of schools revealed the schools with the 

greats gains in achievement consistently employ common assessments, non-fiction 

writing, and collaborative scoring by faculty. 

Douglas Reeves, Making Standards Work: How to Implement  

Standards-Based Assessments in the Classroom, School, and District 

 

If all students are expected to demonstrate the same knowledge and skills, regardless of 

the teacher to which they are assigned, it only makes sense that teachers must work 

together in a collaborative effort to assess student learning. 

Richard DuFour, Rebecca DuFour, & Robert Eaker 

Revisiting Professional Learning Communities at Work: 

New Insights for Improving Schools 
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1. Collaboratively review district guidance pertaining to common assessments and 

determine which common assessments are needed (interim, end-of-unit, performance 

tasks, etc.) for grade levels and content areas. 

2. Create an agreed upon list of assessment terms including definitions and appropriate 

use within the school.  Ensure teachers have a common understanding. 

3. Collaboratively develop a process which specifies how common assessments will be 

developed, administered, and analyzed.  Ensure the process includes professional 

learning support for teachers and scheduled time for teachers to meet. 

4. Collaboratively decide how the common assessment process will influence and 

support the curricular and instructional decisions of the school. 

5. Collaboratively analyze the results of common assessments to identify any possible 

teacher, department, or grade-level instructional needs. 

6. Identify and develop any schoolwide intervention processes needed to address and 

support students with identified deficits based on the assessment results. 

7. Determine and/or define the leadership team’s monitoring role in order to refine and 

adjust schoolwide common assessment practices.   
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What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 Schedules are established that allow time for 

teachers to develop and analyze common 

assessments collaboratively. 

 Assessments designed collaboratively 

measure the content mastery and rigor of the 

standards being taught. 

 Teachers use assessment results to develop 

targeted interventions to meet individual 

student learning needs. 

 Teachers collaboratively analyze assessment 

results to monitor student progress, identify 

effective teaching strategies, and to make 

adjustments in instruction. 

 

 Students demonstrate mastery of the content 

and rigor of the standards taught.  

 Within like grade levels and content areas, 

students in different classrooms are held to 

the same standards. 

 Teachers provide colleagues with targeted 

support to improve instruction. 

 The leadership team members: 

 Are aware of the common assessments 

that have been developed for each 

content area, 

 Are aware of the assessments that need 

revision for each content area, 

 Are aware of the assessment results for 

each content area, and 

 Have aligned professional learning to 

identified teacher needs. 
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Georgia Department of Education Resources 

School Performance Standards 

Curriculum Planning Standard 1:  Ensures that teachers have a shared understanding of expectations 

for standards, curriculum, assessment, and instruction 

Curriculum Planning Standard 2:  Builds curriculum documents and aligns resources with required 

standards 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates higher-

order thinking skills and processes 

Professional Learning 1:  Aligns professional learning with identified needs through analysis of a 

variety of data. 

Leadership Standard 2:  Guides the school’s work in curriculum, assessment, instruction, and 

professional learning 

 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 4 Differentiated instruction :  The teacher challenges and supports each 

student’s learning by providing appropriate content and developing skills which address individual 

learning differences.  

Performance Standard 5 Assessment Strategies:  The teacher systematically chooses a variety of 

diagnostic, formative, and summative assessment strategies and instruments that are valid and 

appropriate for the content and student population. 

Performance Standard 6 Assessment Uses:  The teacher systematically gathers, analyzes, and uses 

relevant data to measure student progress, to inform instructional content and delivery methods, and 

to provide timely and constructive feedback to both students and parents. 

 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 3 Planning and Assessment:  The leader effectively gathers, analyzes, and 

uses a variety of data to inform planning and decision-making consistent with established 

guidelines, policies, and procedures. 
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Georgia Department of Education Resources 

Georgia Formative Instructional Practices (FIP) Modules 

Georgia FIP is a blended professional learning opportunity designed to assist educators in learning 

the formal and informal assessment processes that teachers and students use to gather evidence of 

student learning.  Educators can obtain login access codes from their district assessment director or 

testing coordinator. 

For online information about the FIP modules:  http://www.gadoe.org/Curriculum-Instruction-

and-Assessment/Assessment/Pages/GeorgiaFIP.aspx 

For directions to access FIP:  http://www.gadoe.org/Curriculum-Instruction-and-

Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf 

 
 

External Professional Resources 

Professional Texts 

Ainsworth, L. (2007). Common Formative Assessments: The Centerpiece of an Integrated 

standards-Based Assessment System. In D. Reeves (Eds.), Ahead of the Curve (pp. 7). Bloomington, 

IN: Solution Tree. 

Ainsworth, L. (2010). Rigorous Curriculum Design: How to Create Curricular Units of Study that 

Align Standards, Instruction, and Assessment. Englewood, CO: Lead + Learn Press. 

Davies, A. (2000). Making Classroom Assessment Work. Courtenay, British Columbia Canada: 

Connections Publishing. 

DuFour, R., DuFour, R., & Eaker, R. (2008). Revisiting Professional Learning Communities at 

Work: New Insights for Improving Schools. Bloomington, IN: Solution Tree Press. 

Gareis, C. R., & Grant, L. W. (2008). Teacher-Made Assessments: How to Connect Curriculum, 

Instruction, and Student Learning. Larchmont, NY:  Eye on Education. 

Reeves, D., (2002). Making Standards Work: How to Implement Standards-Based Assessments in 

the Classroom, School, and District. Bloomington, IN: Solution Tree. 

Stiggins, R. J., Arter, J., Chappuis, J., & Chappuis, S. (2006). Classroom Assessment for Student 

Learning: Doing It Right - Using It Well. Princeton, NJ: Pearson Education, Inc. 

 

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf


Leadership Guide to 

Georgia’s School Performance Standards 

 

 

Assessment Strand:  The collecting and analyzing of student performance data to identify  

patterns of achievement and underachievement in order to design and implement appropriate 

instructional interventions 
 

Georgia Department of Education 
January 31, 2015 ● Page 22 of 35 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Assessment Standard 1:  Uses a balanced system of assessment including diagnostic, formative,  

and summative to monitor learning and inform instruction 

 

Assessment Standard 2:  Aligns assessments with the required curriculum standards 

 

Assessment Standard 3:  Uses common assessments to monitor student progress, inform 

instruction, and improve teacher practices 

 

Assessment Standard 4:  Analyzes assessment results to provide feedback to students and 

to adjust instruction 

 

Assessment Standard 5:  Implements assessment practices that provide an accurate indication of 

student progress on the required standards

 

Assessment 

Standard 4 
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During the instruction of a unit of study, teachers analyze assessments (pre-, formative, 

interim, summative, etc.) to inform and adjust instruction and to obtain the information 

needed to provide feedback to students.  Teachers engage in the analysis of student work 

or assessments individually and collaboratively.   

The type of analysis will vary depending on the assessment.  There are a variety of 

techniques to collect data to inform instruction and monitor student mastery; likewise, 

there are a variety of techniques to analyze the data.  Sometimes an analysis is done 

during instruction and feedback is provided quickly.  Other times, assessment data may 

be analyzed collaboratively during a teacher meeting to make instructional decisions and 

to determine how to meet the needs of the students.   

An analysis may take place as the teacher observes students engaged in tasks or as the 

teacher conferences with students during the work session.  Sometimes an analysis 

involves the review of items to determine students who lack mastery of specific standards 

or learning targets for the purpose of re-teaching.  Completed assessments, representing a 

range of student levels, are shared to reach consensus of misconceptions, expectations, 

and mastery.  The analysis of tasks or written assessments should be shared and discussed 

in collaborative teacher meetings.  

No matter what the assessment, the analysis always uses the targeted standards, learning 

goals, or pre- determined exemplars to determine if a student has met the expected 

outcomes or criteria.  A guaranteed curriculum, one that ensures common expectations 

are consistent from classroom to classroom, is accomplished in part by the collaborative 

analysis of assessments. 
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If assessments set the roadmap for learning, then data analysis lets you know if you’re 

following the path. 

Paul Bambrick-Santoyo, Leverage Leadership 

Analyze the assessment results.  Look for evidence of student learning, specific to your 

purpose, in the student responses.  Conduct an item analysis, determining which 

questions individual students answered correctly and which ones they did not.  Make an 

accurate inference. This will only be possible if the assessment questions that you 

selected or created are of quality and provide valid and reliable data.  Adjust instructional 

decisions in a timely manner.  Determine instructional “next steps” based on inferences 

you have made. 

Larry Ainsworth, Rigorous Curriculum Design 

The best classroom assessments also serve as meaningful sources of information for 

teachers.  Assessments provide teachers with specific guidance in their efforts to  

improve the quality of their teaching by helping identify what they taught well and what 

needs work.   

Thomas Guskey, Using Assessments to Improve Teaching and Learning,  

Ahead of the Curve 

Powerful assessment is more than an isolated attempt to measure progress toward a goal; 

it is embedded in the practices used throughout the learning process.  Effective 

assessment practices can inform instruction, provide guidance about quality and format to 

students, and create a synergistic relationship between assessment, curriculum, standards, 

and instruction.  A purposeful, collaborative approach to data collection and analysis is a 

key piece of a holistic approach to teaching and learning. 

Stephen White, Data on Purpose: Due Diligence to Increase  

Student Achievement, Ahead of the Curve 

The one true purpose of educational assessment is to correctly determine student 

understanding of the standards in focus and then to use those assessment results to 

inform, modify, adjust, enrich, and differentiate instruction to meet the learning needs of 

all students. 

Larry Ainsworth, Rigorous Curriculum Design   
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 1. As a leadership team, research protocols or processes that engage teachers in the 

collaborative analysis of assessment results. 
 

2. Develop or adopt a process and tools to guide teacher teams in the analysis and use of 

assessment results.  Clearly define collaborative team expectations. 
 

3. Identify leadership team members to lead teacher teams in the analysis of assessment 

results.  Practice using the protocol and role play the analysis meeting prior to working 

with teacher teams. 
 

4. Leadership team members facilitate data analysis meetings, modeling the process and 

expectations, throughout the school year. 
 

5. Leadership team members collect and use data from the data analysis meetings to 

inform school improvement efforts. 
 

6. Leadership team members monitor implementation of the data analysis process and 

adjust as needed. 

 
 

What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 Written processes, to analyze assessment 

data, are created. 

 Teacher teams collaboratively  

analyze assessments. 

 Instruction is adjusted based on the analysis 

of assessment results. 

 Feedback is provided to students based on 

the analysis of assessment results. 

 Students show how they have revised their 

work based on feedback.   

 Students have a clear understanding of  

their learning. 

 Student misconceptions are identified  

and instruction is adjusted to  

clarify misconceptions. 

 As teachers collaboratively address 

assessment results, they more accurately 

identify instructional strategies needed to 

improve student learning. 
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Georgia Department of Education Resources 

School Performance Standards 

Curriculum Planning Standard 3:  Monitors curriculum implementation and revises, as 

needed, based on data analysis 

Instruction Standard 8:  Provides feedback to students on their performance on the 

standards for learning 

Instruction Standard 9:  Provides timely, systematic, data-driven interventions 

Professional Learning Standard 1:  Aligns professional learning with needs identified 

through analysis of a variety of data 

Leadership Standard 2:  Guides the school’s work in curriculum, assessment, instruction, 

and professional learning 

 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 2 Instructional Planning:  The teacher plans using state and local 

school district curricular and standards, effective strategies, resources, and data to address 

the differentiated needs of all students. 

Performance Standard 4 Differentiated Instruction:  The teacher challenges and supports 

each student’s learning by providing appropriate content and developing skills which 

address individual learning differences. 

Performance Standard 6 Assessment Uses:  The teacher systematically gathers, analyzes, 

and uses relevant data to measure student progress, to inform instructional content and 

delivery methods, and to provide timely and constructive feedback to both students and 

parents. 

 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 3 Planning and Assessment:  The leader effectively gathers, 

analyzes, and uses a variety of data to inform planning and decision-making consistent with 

established guidelines, policies, and procedures. 
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Georgia Department of Education Resources 

Georgia Formative Instructional Practices (FIP) Modules 

Georgia FIP is a blended professional learning opportunity designed to assist educators in 

learning the formal and informal assessment processes that teachers and students use to 

gather evidence of student learning.  Educators can obtain login access codes from their 

district assessment director or testing coordinator. 

For online information about the FIP modules:  http://www.gadoe.org/Curriculum-

Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx 

For directions to access FIP:  http://www.gadoe.org/Curriculum-Instruction-and-

Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf 

 
 

  

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf
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External Professional Resources 

Professional Texts 

Ainsworth, L., Almeida, L., Davies, A., DuFour, R., Gregg, L., Guskey, T., & William, D. 

(2007). Ahead of the curve: The power of assessment to transform teaching and learning 

(p. 16) (D. Reeves, Ed.). Bloomington, IN: Solution Tree. 

Ainsworth, L. (2010). Rigorous Curriculum Design: How to Create Curricular Units of 

Study that Align Standards, Instruction, and Assessment. Englewood, CO: Lead + Learn 

Press. 

Bambrick-Santoyo, P. (2012). Leverage Leadership. San Francisco, CA: Jossey-Bass. 

Black, P. & William, D. (1998). Inside the Black Box: Raising Standards Through 

Classroom Assessment. Phi Delta Kappan, Volume 80(2), pp. 139-148. 

Black, P. & William, D. (2004).  Working Inside the Black Box.  Phi Delta Kappan, 

Volume 86(1), pp. 8-21. 

Brookhart, S.M. (2007-2008). Feedback That Fits. Educational Leadership, Volume 65(4),  

pp. 54-59. 

Guskey, T. (2003). How Classroom Assessments Improve Learning. Educational 

Leadership, Volume 60(5), pp. 6-11. 

Guskey, T. R. (2007). Using Assessments to Improve Teaching and Learning. In D. Reeves 

(Ed.), Ahead of the Curve (pp. 15-29). Bloomington, IN: Solution Tree. 

Popham, J. W. (2008). Transformative Assessment. Alexandria, VA: Association for 

Supervision and Curriculum Development.  

Stiggins, R., Arter, J., Chappuis, J. & Chappuis, S. (2006). Classroom Assessment for 

Student Learning: Doing It Right - Using It Well. Upper Saddle River, NJ: Pearson 

Education, Inc. 

Tomlinson, C. A. & Moon, T. R. (2013). Assessment and Student Success in a 

Differentiated Classroom. Alexandria, VA: Association for Supervision and Curriculum 

Development. 

Tomlinson, C. A. (2014). The Bridge Between Today’s Lesson and Tomorrow’s. 

Educational Leadership, Volume 71(6), pp. 11-14. 

White, S. (2007). Data on Purpose: Due Diligence to increase Student Achievement. In D. 

Reeves (Ed.), Ahead of the Curve (pp. 207-252). Bloomington, IN: Solution Tree. 

William, D. (2011). Embedded Formative Assessment. Bloomington, IN: Solution Tree 

Press. 
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Assessment Standard 1:  Uses a balanced system of assessment including diagnostic, formative,  

and summative to monitor learning and inform instruction 

 

Assessment Standard 2:  Aligns assessments with the required curriculum standards 

 

Assessment Standard 3:  Uses common assessments to monitor student progress, inform 

instruction, and improve teacher practices 

 

Assessment Standard 4:  Analyzes assessment results to provide feedback to students and to  

adjust instruction 

 

Assessment Standard 5:  Implements assessment practices that provide an accurate 

indication of student progress on the required standards  

  

 

Assessment 

Standard 5 
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Student grades represent the current level of achievement in relation to mastery of the 

content standards at the level of cognitive demand required by the standards.  Grades 

should also capture the progress students are making or are not making toward mastery of 

the standards. 

Teacher grading systems are organized around a variety of assessments (summative, 

cumulative projects, etc.) that are directly aligned to the standards.  Grades are not 

inflated and do not include extra credit for behavior, effort, or non-academic assignments.  

As teachers closely align grading with progress toward mastery of curriculum content 

standards, students and parents/guardians have a better sense of the current level of 

achievement.  When teachers effectively implement this standard, student grades are a 

true indication of student performance and progress toward mastery of the standards. 
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We can’t get rid of grades – the whole American system of college selection relies on 

them – but what we can do is design smarter grading systems that provide accurate 

information about student achievement while supporting student learning. 

Dylan William, Embedded Formative Assessment 

 

Most would agree that we grade to communicate about student achievement, but in many 

classrooms, grades have been used as a tool to communicate about factors other than 

student achievement.  Often attendance, effort, participation, and behavior have been 

folded into a report card grade… It’s not uncommon to see grades used at the school level 

to sort and order students from highest to lowest for purposes of determining each 

student’s rank in class… In this case, grades are assigned on a curve to spread students 

out on a long continuum of achievement.  If some or all of these purposes factor into the 

determination of a single report card grade, who can possibly interpret the true meaning 

of that grade in terms of student achievement. 

Rick Stiggins, Classroom Assessment for Student Learning 
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1. Review district policy and professional research on grading practices to develop 

schoolwide grading expectations. 

2. Collaboratively examine classroom grading practices to determine current status 

regarding grades.   

Possible approaches to analyze:  

 how teachers administer grades  

 the number of grades given 

 types of assignments and assessments that are graded 

 grade distribution 

 the scoring of revisions or resubmissions of student work 

 issuing zeros 

 extra credit and bonus points 

 group grades 

 grading on a curve vs. mastery of standards 

 grading homework 

3. Compare report card grades to standardized test results to determine the validity  

of grades.   

4. Based on the results, engage in schoolwide study of effective grading practices. 

5. Establish a representative task force to draft schoolwide grading guidelines and report 

back to the leadership team. 

6. Solicit feedback from schoolwide faculty and make adjustments to grading guidelines. 

7. Communicate written expectations regarding grading practices. 

8. Monitor the implementation of the grading practices and revise guidelines as needed. 
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Assessment Standard 5:  Implements assessment practices that provide an accurate indication 

of student progress on the required standards 

 

What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 Effective grading guidelines, that 

provide consistency in schoolwide 

grading practices, are written and 

communicated. 

 Teachers demonstrate consistency in 

assigning grades. 

 Specific schoolwide grading practices 

have been analyzed and revised  

as needed. 

 Teachers engage in professional learning 

based on the results of the analysis (book 

study, action research, etc.). 

 Students become better prepared to 

demonstrate their achievement on high-

stakes standardized tests. 

 Students and parents have an  

accurate indication of the students’ 

achievement level. 

 Teachers assign grades as an accurate 

measure of mastery of content standards 

and student progress. 

 Teachers can show how grades reflect 

the cognitive demand and rigor of the 

standards being taught. 

 Statewide assessment results are 

reflective of report card grades.  
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Assessment Standard 5:  Implements assessment practices that provide an accurate indication 

of student progress on the required standards 

 

Georgia Department of Education Resources 

School Performance Standards 

Instruction Standard 6:  Establishes high expectations with students playing an active role 

in monitoring their own progress 

Instruction Standard 8:  Provides feedback to students on their performance on the 

standards or learning targets 

Professional Learning Standard 1:  Aligns professional learning with needs identified 

through analysis of a variety of data 
 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 5 Assessment Strategies:  The teacher systematically chooses a 

variety of diagnostic, formative, and summative assessment strategies and instruments that 

are valid and appropriate for the content and student population. 

Performance Standard 6 Assessment Uses:  The teacher systematically gathers, analyzes, 

and uses relevant data to measure student progress, to inform instructional content and 

delivery methods, and to provide timely and constructive feedback to both students and 

parents. 
 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 3 Planning and Assessment:  The leader effectively gathers, 

analyzes, and uses a variety of data to inform planning and decision-making consistent with 

established guidelines, policies, and procedures. 
 

Georgia Formative Instructional Practices (FIP) Modules 

Georgia FIP is a blended professional learning opportunity designed to assist educators in 

learning the formal and informal assessment processes that teachers and students use to 

gather evidence of student learning.  Educators can obtain login access codes from their 

district assessment director or testing coordinator. 

For online information about the FIP modules:  http://www.gadoe.org/Curriculum-

Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx 

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx
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For directions to access FIP:  http://www.gadoe.org/Curriculum-Instruction-and-

Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf 

 
Assessment Standard 5:  Implements assessment practices that provide an accurate indication 

of student progress on the required standards 

 

External Professional Resources 

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf
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Professional Texts 

Marzano, R. J. (2000).  Transforming Classroom Grading.  Aurora, CO: McREL. 

O’Connor, K. (2009). How to grade for learning, K-12. Thousand Oaks, CA: Corwin. 

Stiggins, R., Arter, J., Chappuis, J. & Chappuis, S. (2006). Classroom Assessment for 

Student Learning: Doing It Right - Using It Well. Upper Saddle River, NJ: Pearson 

Education, Inc. 

William, D. (2011). Embedded formative assessment. Bloomington, IN: Solution Tree 

Press. 

Wormeli, R. (2006). Fair Isn’t Always Equal: Assessing & Grading in the Differentiated 

Classroom. Portland, ME: Stenhouse Publishers. 
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 

 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates  

higher-order thinking skills and processes 

 

Instruction Standard 3:  Implements research-based instructional strategies 

 

Instruction Standard 4:  Enables students to attain higher levels of learning through  

differentiated instruction 

 

Instruction Standard 5:  Engages students in setting learning targets aligned to  

curriculum standards 

 

Instruction Standard 6:  Establishes high expectations with students playing an active role  

in monitoring their own progress 

 

Instruction Standard 7:  Integrates appropriate current technology into teaching and learning  

 

Instruction Standard 8:  Provides feedback to students on their performance on the standards  

or learning targets 

 

Instruction Standard 9:  Provides timely, systematic, data-driven interventions  

 

Instruction 

Strand 
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 

 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates  

higher-order thinking skills and processes 

 

Instruction Standard 3:  Implements research-based instructional strategies 

 

Instruction Standard 4:  Enables students to attain higher levels of learning through  

differentiated instruction 

 

Instruction Standard 5:  Engages students in setting learning targets aligned to  

curriculum standards 

 

Instruction Standard 6:  Establishes high expectations with students playing an active role  

in monitoring their own progress 

 

Instruction Standard 7:  Integrates appropriate current technology into teaching and learning  

 

Instruction Standard 8:  Provides feedback to students on their performance on the standards  

or learning targets 

 

Instruction Standard 9:  Provides timely, systematic, data-driven interventions

 

Instruction  

Standard 1 
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 
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Administrators and teachers work collaboratively to establish clear expectations for 

student behavior in all areas of the school.  Classroom management is based on good 

discipline, effective routines, smooth transitions, and ownership of the environment. 

Effective teachers implement classroom management strategies to establish order,  

engage students, and elicit student cooperation in order to create an efficient learning 

environment.  Another aspect of classroom management involves the structure of  

the classroom.  This includes such aspects as the physical arrangement of the  

classroom, preparing and organizing the materials, and framing lessons in a logical, 

coherent manner.   

When this standard is effectively implemented, expectations are established, clearly 

communicated, and revisited often. 

Examples of Schoolwide Expectations: 

 Disciplinary data are used to develop schoolwide and targeted interventions and 

supports to improve school climate for all students and to ensure school rules and 

procedures are consistently implemented. 

 Administrators, teachers, and students have a clear understanding of the school  

rules and procedures. 

 School rules and procedures are continually communicated through verbal directions 

and written correspondence posted throughout the school. 

 School rules and procedures are explicitly taught and practiced throughout the  

school year. 

Examples of Expectations for Teachers: 

 Teachers collaboratively reflect on procedures needed to effectively create an  

orderly classroom. 

 Teachers develop a plan to teach procedures, rules, and appropriate behaviors  

to students. 

 Teachers and students collaboratively develop rules for the classroom that align to  

the schoolwide rules and expectations. 

 Teachers explicitly teach and re-teach procedures, rules, and appropriate behaviors  

by providing explanations, modeling, demonstrating, and practicing expectations  

with students. 

 Teachers arrange classrooms to promote student engagement. 

 Teachers consistently enforce rules in the classroom. 
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 
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Every teacher should formally take the time to teach and enforce clearly defined 

parameters of acceptable student behaviors.  Unfortunately, many teachers make the 

mistake of announcing rather than teaching parameters to their students.  The truth is  

that students do not learn what’s announced; they learn what they are taught.  It makes  

no more sense to announce rules regarding acceptable student behaviors than it does to 

announce – rather than teach – math facts.  It is critical that you formally teach and 

enforce both a discipline plan and rules of conduct from the very first day of school. 

Mark Boynton & Christine Boynton, The Educator’s Guide to  

Preventing and Solving Discipline Problems 

 

Just as an effective teacher creates a well-oiled machine of a classroom, a school that is 

managed effectively becomes a well-oiled factory for success. 

Harry Wong, The First Days of School 

 

Behavior support is the redesign of environments, not the redesign of individuals. 

Robert Horner & Edward Carr, Behavioral Support for Students with  

Severe Disabilities: Functional Assessment and Comprehensive Intervention  

 

Teachers who have strong control succeed because they understand the power of 

language and relationships: they ask respectfully, firmly, and confidently but also with 

civility, and often kindly.  They express their faith in students. 

Doug Lemov, Teach Like a Champion  

 

Good coaches teach big concepts-such as teamwork, cooperation, and sportsmanship-and 

they also teach very specific plays and patterns.  At the beginning of the season, they do 

this in a manner that makes no assumptions about what the players already know; they 

cover all the basics. Then as the season progresses, they teach and practice new skills as 

needed. And they do not hesitate to go back and practice the basics. 

Effective teachers do the same thing. They provide clear instruction on big-picture ideas, 

such as behaving respectfully and responsibly, and also on plays and patterns, such as 

whether students can talk or get up to sharpen pencils during independent work.  

Periodically throughout the year, they go back and reteach all of the basics until the class 

achieves mastery. 

Randy Sprick & K Daniels, Managing Student Behavior 
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 
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1. Review established rules and procedures.   

2. Routinely use data to assess current status, monitor implementation fidelity, identify 

problems, and define questions that lead to solutions.   

 What problem behaviors are most common? 

 Where are problem behaviors most likely? 

 When are problem behaviors most likely? 

 Who is engaged in the problem behaviors? 

 Why are problem behaviors persisting? 

3. Analyze discipline referrals in a variety of ways (e.g., by staff, student, student groups, 

grade, gender, location, time, etc.) to further identify problem areas, inform future 

decisions, and develop next steps. 

4. Follow a discussion guide or protocol to establish or revise the schoolwide  

discipline plan.  Elements to consider may include: 

 Prevention (How will we prevent the problem from occurring?) 

 Teaching (How will we define and teach expectations?) 

 Recognition (How will we reward positive behavior?) 

 Extinction (How will we ensure problem behavior is not rewarded?) 

 Consequences (What are the consequences we will implement consistently to 

address problem behavior?) 

 Monitoring (How will we collect and use data to evaluate implementation fidelity 

and impact on adult and student behavior?) 

 Communicate (How will we communicate expectations to all stakeholders?) 

 Assign roles and responsibilities for implementing the plan. 

5. Implement the classroom management plan and monitor effectiveness and consistency 

of implementation on a regular basis.  Determine next steps based on data.  Next steps 

may include actions such as providing differentiated professional learning for  

teachers, developing specific behavior plans for students, or identifying additional  

rules and procedures. 

6. Revisit rules and procedures and revise as needed to ensure a well-managed, orderly 

learning environment is provided to all students. 
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 

 

What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 Schoolwide behavior plan is accessible to all 

stakeholders. 

 Discipline data are disaggregated to inform 

next steps. 

 Schoolwide and classroom rules are posted. 

 Student handbook contains rules  

and procedures. 

 Faculty handbook contains rules  

and procedures. 

 Course syllabus outlines rules  

and procedures. 

 A process for identifying a need for revision 

of rules or procedures is utilized. 

 Teachers, students, and parents can articulate 

the schoolwide and classroom specific 

expectations for behavior. 

 Stakeholders can articulate procedures.   

 Students follow the rules and procedures that 

are in place. 

 The school and classroom run efficiently and 

effectively; rules and procedures are 

consistently implemented.  

 Student behavior does not interfere with 

student learning. 

 Students take responsibility for their actions 

and behavior. 

  

Georgia Department of Education Resources 

School Performance Standards 

School Culture 1:  Develops, communicates, and implements rules, practices, and procedures that 

ensure a safe, orderly learning environment 

School Culture 2:  Cultivates and sustains a culture of trust and respect that ensures positive 

interactions and promotes a sense of community 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 7 Positive Learning Environment:  The teacher provides a well-managed, 

safe, and orderly environment that is conducive to learning and encourages respect for all. 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 2 School Climate:  The leader promotes the success of all students by 

developing, advocating, and sustaining an academically rigorous, positive, and safe school climate 

for all stakeholders. 
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 
 

External Professional Resources 

Professional Texts 

Boynton, M. & Boynton, C. (2005). The Educator’s Guide to Preventing and Solving Discipline 

Problems.  Alexandria, VA: Association for Supervision and Curriculum Development. 

Cornell, D. & Mayer, M. (2010).  “Why Do School Order and Safety Matter?”  Educational 

Researcher, Volume 39(1), pp. 7-15.  

Cummings, C. (2000). Winning Strategies for Classroom Management. Alexandria, VA: 

Association for Supervision and Curriculum Development. 

Cushman, K. (2005). Fires in the Bathroom: Advice for Teachers from High School Students.  

New York, NY:  The New Press. 

Cushman, K. & Rogers, L. (2008). Fires in the Bathroom:  Advice for Teachers from Middle  

School Students.  New York, NY: The New Press. 

Fay, J. & Funk, D. (1995). Teaching with Love and Logic: Taking Control of the Classroom. 

Golden, CO: The Love and Logic Press, Inc. 

Horner, R. H., & Carr, E. G. (1997).  Behavioral Support for Students with Severe Disabilities: 

Functional Assessment and Comprehensive Intervention.  The Journal of Special Education, 

Volume 31(1), pp. 84-104. 

Lemov, D. (2010).  Teach Like a Champion.  San Francisco, CA:  Jossey-Bass Inc., Publishers. 

Marzano, R. J. (2003). Classroom Management that Works: Research-Based Strategies for Every 

Teacher. Alexandria, VA: Association for Supervision and Curriculum Development. 

Rothstein-Fisch, C. & Trumbull, E. (2008). Managing Diverse Classrooms. Alexandria, VA: 

Association for Supervision and Curriculum Development. 

Smith, R. (2004). Conscious Classroom Management: Unlocking the Secrets of Great Teaching. 

Fairfax, CA: Conscious Teaching Publications. 

Sprick, R. & Daniels, K.  (2010). Managing Student Behavior.  Principal Leadership, September, 

Volume 11(1), pp. 18-21. 

Wong, H. K. & Wong, R. T. (2009). The First Days of School: How to be an Effective Teacher. 

Mountain View, CA:  Harry K. Wong Publications. 
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 

 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates  

higher-order thinking skills and processes 

 

Instruction Standard 3:  Implements research-based instructional strategies 

 

Instruction Standard 4:  Enables students to attain higher levels of learning through  

differentiated instruction 

 

Instruction Standard 5:  Engages students in setting learning targets aligned to  

curriculum standards 

 

Instruction Standard 6:  Establishes high expectations with students playing an active role  

in monitoring their own progress 

 

Instruction Standard 7:  Integrates appropriate current technology into teaching and learning  

 

Instruction Standard 8:  Provides feedback to students on their performance on the standards  

or learning targets 

 

Instruction Standard 9:  Provides timely, systematic, data-driven interventions   

 

Instruction 

 Standard 2 
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Instruction Standard 2:  Creates an academically-challenging environment that cultivates 

higher-order thinking skills and processes 
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Academically-challenging classrooms use research-based elements of effective lessons to 

support higher-order thinking skills and processes. Attributes of an academically-

challenging classroom include, but are not limited to: 

 Active engagement:  The teacher provides opportunities for students to be active 

learners, rather than passive, by requiring students to process what they are learning 

and demonstrate understanding. 

 Authenticity and relevance:  Instruction and assignments are engaging and connect 

to real life when possible and appropriate. 

 Collaboration and community:  Students work together to solve problems and make 

meaning of the learning by talking and writing about the learning. 

 Learner autonomy:  The teacher provides opportunities for choice as students learn, 

apply, and demonstrate understanding of the learning targets. 

 Multiple perspectives: The teacher provides experiences for students to see 

information in different ways, from different points of view, or for different purposes. 

 Self-regulation and metacognitive awareness: The teacher implements strategies 

that enable students to think about their own learning processes and take 

responsibility for their own learning. 

 Transformation: The teacher provides learning activities that require students to 

apply, create, synthesize, and extend the learning. 

 Productivity: The teacher provides opportunities for students to use their knowledge 

in ways that are beneficial to themselves or others. 

In addition to the attributes, the core shifts listed below are essential to an academically- 

challenging classroom.  In effective classrooms, the core shifts are embedded in 

curriculum, instruction, and assessment to provide students the skills and knowledge they 

will need to succeed in college, career, and life.     

English Language Arts 

1. Regular practice with complex texts and their academic language. 

2. Reading, writing, and speaking grounded in evidence from texts, both literary  

and informational. 

3. Building knowledge through content-rich nonfiction. 

Mathematics 

1. Greater focus on fewer topics. 

2. Linking topics and thinking across grades.  

3. Pursue conceptual understanding, procedural skills and fluency, and application with 

equal intensity.  

4. Emphasis on the Standards for Mathematical Practice. 
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higher-order thinking skills and processes 

 

W
h

a
t 

d
o

 t
h

e 
ex

p
er

ts
 t

el
l 

u
s?

 

Exposure means fact-based, one-word answers that prepare students for a random Jay 

Leno interview. Deep learning allows a student to apply content in a manner that gives it 

meaning and illustrates the purpose for knowing the information.  

Bruce A. Lesh, Why Won’t you Just Tell Us the Answer? 

 

In history courses I took in school we read about history, talked about history, and wrote 

about history; we never actually did history. If I had learned basketball in this way, I 

would have spent years, reading interpretations and viewpoints for great players, 

watching them play games, and analyzing the results of various techniques and strategies. 

Anecdote from a teacher in Stèphane Lèvesque Thinking Historically 

                                          

Why Text Complexity Matters: In 2006, ACT, Inc. released a report called Reading 

Between the Lines that showed which skills differentiated those students who equaled or 

exceeded the benchmark score … in the reading section of the ACT college admissions 

test from those who did not. Surprisingly, what chiefly distinguished the performance of 

those students who had earned the benchmark score or better from those who had not was 

not their relative ability in making inferences while reading or answering questions … 

determining main ideas… the meaning of words and phrases in context. Instead, the 

clearest differentiator was students’ ability to answer questions associated with complex 

texts. The most important implication of this study was that pedagogy focused only on 

“higher-order” or “critical” thinking was insufficient to ensure that students were ready 

for college and careers. 

Appendix A of Common Core for English, and  

Literacy of History, Social Studies, Science and Technical Subjects 
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Instruction Standard 2:  Creates an academically-challenging environment that cultivates 

higher-order thinking skills and processes 

 

W
h

a
t 

a
ct

io
n

s 
m

a
y 

b
e 

ta
k
en

 b
y 

th
e 

le
a

d
er

sh
ip

 t
ea

m
 t

o
 a

ch
ie

ve
 t

h
is

 s
ta

n
d

a
rd

?
 

1. During a leadership team meeting, read and discuss an article or two and the 

Leadership Guide segment, “What does this standard look like in practice?”   

Reach consensus on the evidence that would be observed in an academically-

challenging classroom.  

2. Discuss the team’s perception of schoolwide implementation of this standard and root 

causes if the perception of implementation is low. Include the following questions in 

the discussion: 

 What professional learning has been provided to support academically-challenging 

elements of effective lessons? 

 What professional learning has been provided to understand and apply the core 

shifts of performance standards, including the Standards for Mathematical Practice 

for mathematics teachers?  

3. Conduct focused classroom observations to determine a baseline of the implementation 

of attributes and core shifts that lead to an academically-challenging classroom.  For 

example, observe mathematics teachers to determine implementation of the Standards 

for Mathematical Practice.  Outline the evidence that observers will look for before 

observations are conducted. Tally and analyze data.  Discuss and revise the leadership 

team’s understanding of academically-challenging classrooms. 

4. Collect a set of lesson plans for a three to four week period.  Select a protocol such as 

Slice or Tuning, and analyze plans for: 

 attributes of an academically-challenging environment 

 core shifts of performance standards 

5. Provide professional learning that supports needs identified through root cause 

analysis, observations, and lesson plan review.  

6. Establish clear expectations and support for next steps. 

7. Monitor implementation. 
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Instruction Standard 2:  Creates an academically-challenging environment that cultivates 

higher-order thinking skills and processes 

 

What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 The school leadership team conducts 

observations to assess implementation of the 

attributes of academically-challenging 

classrooms and core shifts. 

 Lesson and unit plan structures are based on 

attributes of academically-challenging 

classrooms and core shifts. 

 Mathematics lesson and unit plans include 

integration of the Standards for 

Mathematical Practice. 

 Instruction, assignments, assessments, and 

completed student tasks maintain the level of 

rigor defined by the standards. 

 Teachers hold all students accountable to 

answering high-level questions based on the 

rigor of the standards. 

 Professional learning, provided to  

teachers, targets the identified needs for 

implementing the attributes of  

academically-challenging lessons. 

 Leadership teams continuously monitor  

the implementation of academically-

challenging lessons. 

 Implementation of the core shifts are evident 

in instruction and student work:  

 Students engage in rich and rigorous, 

evidence-based conversations about text. 

 Students create meaning from  

multiple texts. 

 Students write using evidence from 

sources to inform or make an argument. 

 Students build their academic vocabulary 

needed to understand grade-level 

complex texts. 

 Students understand and can explain 

mathematics concepts using  

multiple representations. 

 Students chose appropriate concept 

applications when solving math tasks. 

 Students demonstrate fluency  

through speed and accuracy with  

simple calculations. 

 Teachers and administrators know the core 

shifts necessary to implement performance 

standards and the identified attributes of 

academically-challenging environments. 

 School leaders and teachers carefully 

connect the learning within and across 

grades so that students can build new 

understanding onto foundations built in 

previous years. 
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Instruction Standard 2:  Creates an academically-challenging environment that cultivates 

higher-order thinking skills and processes 

 

Georgia Department of Education Resources 

School Performance Standards 

Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations for 

standards, curriculum, assessment, and instruction 

Curriculum Standard 2:  Builds curriculum documents and aligns resources with the required 

standards 

Instruction Standard 6:  Establishes high expectations with students playing an active role in 

monitoring their own progress 

Leadership Standard 3:  Establishes and supports a data-driven school leadership team that is 

focused on student learning 

School Culture Standard 3:  Promotes the academic achievement and career readiness  

of all students 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 1 Planning:  The teacher demonstrates an understanding of the curriculum, 

subject content, pedagogical knowledge, and the needs of students by providing relevant learning 

experiences. 

Performance Standard 8 Academically Challenging Environment:  The teacher creates a student-

centered, academic environment in which teaching and learning occur at high levels and students are 

self-directed learners. 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 1 Instructional Leadership:  The leader fosters the success of all students by 

facilitating the development, communication, implementation, and evaluation of a shared vision of 

teaching and learning that leads to school improvement. 
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Instruction Standard 2:  Creates an academically-challenging environment that cultivates 

higher-order thinking skills and processes 

External Professional Resources 

Professional Texts 

Common Core State Standards for English Language Arts & Literacy in History/Social Studies, 

Science, and Technical Subjects.  Appendix A.  Retrieved from 

http://www.corestandards.org/assets/Appendix_A.pdf 

Leinwand, S. (2014). Principles to Actions: Ensuring Mathematical Success for All. Reston, VA: 

National Council of Teachers of Mathematics. 

Lesh, B. A. (2011). Why Won’t You Just Tell Use the Answer? Teaching Historical Thinking Grades 

7-12. Portland, ME: Stenhouse Publishers. 

Schlechty, P. (1990). School for the 21st Century: Leadership Imperative for Education Reform. San 

Francisco, CA: Jossey-Bass Inc., Publishers. 

Schlechty, P. (1997). Inventing Better Schools: An Action Plan for Education Reform. San 

Francisco, CA: Jossey-Bass Inc., Publishers. 

Schmoker. M. (2011).  Focus: Elevating the Essentials to Radically Improve Student Learning. 

Alexandria, VA: Association for Supervision and Curriculum Development.  

Zemelman, S., Daniels, H. & Hyde, A. (2012). Best Practice: Bringing Standards to Life in 

America’s Classrooms. Portsmouth, NH: Heinemann. 

 
  

http://www.corestandards.org/assets/Appendix_A.pdf
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 

 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates  

higher-order thinking skills and processes 

 

Instruction Standard 3:  Implements research-based instructional strategies 

 

Instruction Standard 4:  Enables students to attain higher levels of learning through  

differentiated instruction 

 

Instruction Standard 5:  Engages students in setting learning targets aligned to  

curriculum standards 

 

Instruction Standard 6:  Establishes high expectations with students playing an active role  

in monitoring their own progress 

 

Instruction Standard 7:  Integrates appropriate current technology into teaching and learning  

 

Instruction Standard 8:  Provides feedback to students on their performance on the standards  

or learning targets 

 

Instruction Standard 9:  Provides timely, systematic, data-driven interventions   

 

Instruction 

Standard 3 
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In 2001, Marzano, Pickering, and Pollock identified nine categories of instructional strategies 

with a high probability of enhancing student achievement: 1) identifying similarities and 

differences, 2) summarizing and note taking, 3) reinforcing effort and providing recognition, 

4) homework and practice, 5) nonlinguistic representations, 6) cooperative learning, 7) 

setting objectives and providing feedback, 8) generation and testing hypotheses, and 9) cues, 

questions, and advance organizers. The authors cautioned that the research indicated that the 

instructional strategies identified might have a positive effect on student achievement in some 

situations, but a negligible or even negative effect on student achievement in other situations 

due to the wide variety of variables.  Effective teachers select instructional strategies to 

match their students’ needs, the particular content or subject matter being taught, and the 

purpose for which the instructional strategy was designed.  They avoid implementing the 

instructional strategy just because it is deemed to be effective. 

In 2009, Marzano authored an article, “Setting the Record Straight on High-Yield 

Strategies.”  The article addressed three mistakes growing in scope and influence when using 

the lists of strategies presented in their research and the research of others.  The three 

mistakes are: 

1. Focusing on a narrow range of strategies 

2. Assuming that high-yield strategies must be used in every class 

3. Assuming that high-yield strategies will always work  

Teaching is complex. It includes many components.  Research documents stress that a 

“constellation of strategies” is necessary for a complete view of effective teaching.  Teachers 

use a variety of strategies and vary those strategies based on student needs, the purpose of the 

learning, and the type of learning that will occur.  Marzano reflected on the work of 

Leinhardt and identified three broad areas that call for different types of strategies within a 

lesson.  The three broad areas are: 

 Content lessons (lessons involving new content, lessons involving practicing or 

deepening content that has been previously addressed, lessons involving cognitive 

complex tasks) 

 Routines that occur in most lessons (communicating learning goals, tracking  

student progress, celebrating successes, establishing and maintaining classroom rules  

and procedures) 

 Behaviors that happen in class that must be addressed on the spot (engaging students, 

recognizing adherence or lack of adherence to rules and procedures, maintaining effective 

relationships with students, communicating high expectations)  

When teachers implement this standard in practice, they build their repertoire of strategies, 

pull from a toolbox of strategies to effectively address student needs, and provide students 

with a toolbox of strategies to support their learning.  
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Classroom strategies in books like Classroom Instruction that Works, Classroom 

Management that Works, and Classroom Assessment and Grading that Work are good 

places to start. But districts and schools must move beyond simple lists to a 

comprehensive framework of language of instruction that is the basis for professional 

dialogue. In terms of providing teachers with feedback, the focus must always be on 

student learning and the perspective must always be that instructional strategies are a 

means to an end. Checklist approaches to provide feedback to teachers probably don’t 

enhance pedagogical expertise, particularly when they focus on a narrow list of 

instructional, management or assessment strategies. In fact, such practice is antithetical to 

true reflective practice. As Elizabeth City and colleagues note, such behavior is 

profoundly anti-professional. 

Robert Marzano, Setting the Record Straight on “High-Yield” Strategies 

 

More effective teachers use more effective instructional strategies.  It is probably also 

true that effective teachers have more instructional strategies at their disposal.   

Robert Marzano, What Works in Schools 

 

Effective teachers recognize that no single instructional strategy can be used in all 

situations.  Rather, they develop and call on a broad repertoire of approaches that have 

proven successful for them with students of varying abilities, backgrounds, and interests.   

James H. Strong, Qualities of Effective Teachers 
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1. Teacher leaders on the leadership team work with content area teachers to determine 

effective instructional strategies currently being utilized.  Teacher leaders report 

findings to the leadership team.  The team discusses the strategies. 

2. Analyze current student achievement data to identify deficit skills and concepts in the 

core subjects.   

3. Research instructional strategies that address the identified deficits.  School leadership 

may assign an article or book to team members.  Discuss the texts. 

4. Identify a content specialist to provide professional learning on effective teaching 

strategies that address the deficit area and to facilitate the use of appropriate 

instructional strategies within unit and lesson development. 

5. The principal directs team members to design content area plans which provide a 

system of support for teachers as they implement new strategies.  A variety of 

professional learning designs such as modeling, peer observations, collaborative lesson 

development, teacher-to-teacher conferences, and professional literature study make up 

the system of support.  Team members monitor implementation of the plan and make 

adjustments as needed. 

6. Team members present updates on implementation of instructional strategies and 

discuss the impact on student learning at future leadership team meetings. 
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What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 A variety of instructional strategies and 

resources are used to teach content. 

 Instructional strategies are aligned to student 

needs, the purpose of the learning, and are 

appropriate to the content area. 

 Students are engaged in learning. 

 Instructional strategies are addressed during 

collaborative planning. 

 Instructional strategies are embedded in the 

development of units and lessons. 

 Professional learning is provided to 

continuously build the repertoire of effective 

strategies in each content area. 

 Teachers can explain the instructional 

strategies implemented and why they  

were selected. 

 Teachers analyze, reflect on, and can explain 

the effectiveness of instructional strategies  

and how they impact student behavior  

and learning. 

 Students use appropriate strategies in each 

content area for learning and demonstrating 

understanding of content. 

 Students can describe a strategy that is helping 

them learn concepts and skills. 

 Student engagement increases. 

 Student achievement increases. 
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Instruction Standard 3:  Implements research-based instructional strategies 

 

Georgia Department of Education Resources 

School Performance Standards 

Instruction Standard 1:  Provides an orderly, well-managed learning environment 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates higher-

order thinking skills and processes 

Instruction Standard 4:  Enables students to attain higher levels of learning through  

differentiated instruction 

Instruction Standard 5:  Engages students in setting learning targets aligned to curriculum standards 

Instruction Standard 6:  Establishes high expectations with students playing an active role in 

monitoring their own progress 

Instruction Standard 7:  Integrates appropriate current technology into teaching and learning 

Instruction Standard 8:  Provides feedback to students on their performance on the standards or 

learning targets 

Professional Learning Standard 1:  Aligns professional learning with needs identified through 

analysis of a variety of data 

Leadership Standard 2:  Guides the school’s work in curriculum, assessment, instruction, and 

professional learning 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 3 Instructional Strategies:  The teacher promotes student learning by using 

research-based instructional strategies relevant to the content to engage students in active learning 

and to facilitate the students’ acquisition of key knowledge and skills. 

Performance Standard 4 Differentiated Instruction:  The teacher challenges and supports each 

student’s learning by providing appropriate content and developing skills which address individual 

learning differences. 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 1 Instructional Leadership:  The leader fosters the success of all students by 

facilitating the development, communication, implementation, and evaluation of a shared vision of 

teaching and learning that leads to school improvement. 
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External Professional Resources 

Professional Texts 

Daniels, H. & Bizar, M. (2005). Teaching the Best Practice Way: Methods that Matter, K-12. 

Portland, ME: Stenhouse Publishers. 

Hattie, J. A. C. (2009).  Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to 

Achievement. New York, NY:  Routledge. 

Leinwand, S. (2014). Principles to Actions: Ensuring Mathematical Success for All. Reston, VA: 

National Council of Teachers of Mathematics. 

Lemov, Doug. (2010). Teach Like a Champion: 49 Techniques that put Students on the Path to 

College. San Francisco, CA: Jossey-Bass Inc., Publishers. 

Marzano, R. J., Pickering, D. J., & Pollock, J. E. (2001). Classroom Instruction that Works: 

Research-Based Strategies for Increasing Student Achievement. Alexandria, VA: Association for 

Supervision and Curriculum Development. 

Marzano, R. (2006).  Classroom Assessment and Grading that Work.  Alexandria, VA: Association 

for Supervision and Curriculum Development. 

Marzano, R. (2009).  Setting the Record Straight on “High-Yield” Strategies.  Phi Delta Kappan, 

Volume 91(01), pp. 30-37.  

Ritchhart, R., Church, M. & Morrison, K. (2011).  Making Thinking Visible: How to Promote 

Engagement, Understanding, and Independence for All Learners. San Francisco, CA:  

Jossey-Bass Inc., Publishers. 

Silver, H. F., Dewing, R. T., & Perini, M. J. (2012). The Core Six:  Essential Strategies for 

Achieving Excellence with the Common Core.  Alexandria, VA: Association for Supervision and 

Curriculum Development.  

Strong, J. H. (2007).  Qualities of Effective Teachers.  Alexandria, VA: Association for Supervision 

and Curriculum Development. 

Zemelman, S., Daniels, H. & Hyde, A. (2012). Best Practice: Bringing Standards to Life in 

America’s Classrooms. Portsmouth, NH: Heinemann. 
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 

 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates  

higher-order thinking skills and processes 

 

Instruction Standard 3:  Implements research-based instructional strategies 

 

Instruction Standard 4:  Enables students to attain higher levels of learning through  

differentiated instruction 

 

Instruction Standard 5:  Engages students in setting learning targets aligned to  

curriculum standards 

 

Instruction Standard 6:  Establishes high expectations with students playing an active role  

in monitoring their own progress 

 

Instruction Standard 7:  Integrates appropriate current technology into teaching and learning  

 

Instruction Standard 8:  Provides feedback to students on their performance on the standards  

or learning targets 

 

Instruction Standard 9:  Provides timely, systematic, data-driven interventions   

 

Instruction 

Standard 4 
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Classrooms are filled with a variety of learners with different learning needs.  

Differentiating instruction provides that variety of learners with multiple options for 

taking in information, making sense of ideas, and expressing what they learn.   

Differentiation is dependent on assessment.  Differentiation is not a single strategy, but 

responsive teaching.  Instead of following a recipe, the teacher uses a range of sources to 

guide professional knowledge to do whatever it takes to reach each learner.   

According to Tomlinson, teachers can differentiate at least four classroom elements: 

1. Content: What the student needs to learn or how the student will get access to the 

information. 

2. Process: Activities designed for students to make sense of or master the content. 

3. Product: How students demonstrate, apply, and extend what they have learned. 

4. Learning Environment/Affect: The climate and tone of the classroom. 

Teachers differentiate the four classroom elements based on students’ readiness, interests, 

and learning profiles.   

Differentiation does not mean different instruction or learning for each student.  Instead, 

differentiation focuses on meaningful learning for all students.  When this standard is in 

practice, teachers offer several avenues to learning and several opportunities to 

demonstrate learning.  The model of differentiated instruction is accomplished through 

whole class, small group, and individualized instruction and provides students with 

opportunities for exploration, sense-making, and extension. 
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When teachers effectively differentiate instruction, there is a continuous flow in the 

processes of teaching, learning, and assessment. These components operate not as steps 

that we follow, but rather as a continuous cycle, each process informing the next. 

  Diane Heacox, Making Differentiation a Habit 

Differentiation is making sure that the right students get the right learning tasks at the 

right time.  Once you have a sense of what each student holds as “given” or “known” and 

what he or she needs in order to learn, differentiation is no longer an option; it is an 

obvious response. 

Lorna M. Earl, Assessment as Learning: Using Classroom  

Assessment to Maximize Student Learning 

What we share in common makes us human. How we differ makes us individuals. In a 

classroom with little or no differentiated instruction, only student similarities seem to 

take center stage. In a differentiated classroom, commonalities are acknowledged and 

built upon, and student differences become important elements in teaching and learning 

as well...students have multiple options for taking in information, making sense of ideas, 

and expressing what they learn. In other words, a differentiated classroom provides 

different avenues to acquiring content, to processing or making sense of ideas, and to 

developing products. 

Carol Ann Tomlinson, How to Differentiate  

Instruction in Mixed-Ability Classrooms 

One framework for addressing the diversity of all students and creating a flexible 

curriculum that supports access, participation, and progress for all learners is universal 

design for learning (UDL; Meyer & Rose, 2000; Rose & Meyer, 2002). As a framework 

for creating a flexible curriculum, which in standards-based settings includes 

instructional goals, methods, assessments, and materials, UDL takes advantage of 

innovative technologies to accommodate learner differences. 

Grace Meo, Curriculum Planning for All Learners:  

Applying Universal Design for Learning (UDL)  

to a High School Reading Comprehension Program 
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1. School leadership ensures that the guiding principles needed to support differentiation 

are core beliefs of the faculty and staff.  The principles needed to support 

differentiation include:  

 Supportive learning environment 

 Quality curriculum 

 Assessment that informs teaching and learning 

 Instruction that responds to student variance 

 Leading and managing classrooms 

2. The principal or assistant principal sets the conditions for differentiation to be a focus 

for the school.  It is understood that differentiation is a process that will take time and 

evolve over several years.   

3. The leadership team selects a few teachers who currently demonstrate the principles 

needed to support implementation of differentiation.  The teachers establish lab 

classrooms.  These teacher leaders are provided with: 

 Training 

 Time 

 Materials 

 Affirmation 

 Opportunity to collaborate 

After the identified teachers are provided adequate time to hone their skills, they 

establish model classrooms and provide job-embedded professional learning. 

4. Leadership team members work with teacher leaders to identify and outline 

expectations for implementation of differentiated instruction and to establish clear 

goals.  An implementation plan is developed that responds to varying teacher needs 

such as readiness, understanding, or comfort level. 

5. Develop and implement a schedule that outlines ongoing professional learning and 

support including such actions as job-embedded coaching, peer observations, feedback, 

analyzing assessments, lesson development, and analyzing student work. 

6. Create and implement opportunities for the leadership team to be involved in the 

learning by participating in such processes as the analysis of assignments and 

assessments, lesson development, conducting observations, and providing feedback. 

7. Monitor progress of implementation and evidence of change in curriculum, assessment, 

and instruction that responds to students’ needs. 
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Instruction Standard 4:  Enables students to attain higher levels of learning through 

differentiated instruction 

 

What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 Teachers analyze student work and 

assessment results to understand  

student needs. 

 Teachers collaboratively developed lesson 

plans that consider student variance in 

content, process, and product. 

 Teachers apply flexible grouping to ensure 

students receive appropriate instruction 

based on their individual needs. 

 Teachers utilize a combination of 

instructional groupings (e.g., small group, 

whole group, individual study, etc.). 

 Teachers use different methods by which 

students gain access to content. 

 Teachers use a variety of assessments to 

gauge students’ progress during a unit  

of study. 

 Students can reflect on their learning by 

explaining how they learn best, their 

understanding of the learning targets, and 

next steps for improvement. 

 Teachers demonstrate an understanding  

of individual student’s skills  

and characteristics. 

 Teachers can explain how they connect the 

curriculum to students’ collective and 

individual experiences and interests. 

 Teachers can describe the various ways 

information about student progress is 

gathered during a unit of study and can 

explain how instruction is revised based on 

the information.  
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Instruction Standard 4:  Enables students to attain higher levels of learning through 

differentiated instruction 

 

Georgia Department of Education Resources 

School Performance Standards 

Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations  

for standards, curriculum, assessment, and instruction.  

Curriculum Standard 2:  Builds curriculum documents and aligns resources with the  

required standards. 

Assessment Standard 3:  Uses common assessments to monitor student progress, inform instruction, 

and improve teacher practices 

Instruction Standard 3:  Implements research-based instructional strategies 

School Culture Standard 3:  Promotes the academic achievement and career readiness  

of all students 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 2 Instructional Planning:  The teacher plans using state and local school 

district curricular and standards, effective strategies, resources, and data to address the differentiated 

needs of all students. 

Performance Standard 4 Differentiated Instruction:  The teacher challenges and supports each 

student’s learning by providing appropriate content and developing skills which address individual 

learning differences. 

Performance Standard 6 Assessment Uses:  The teacher systematically gathers, analyzes, and uses 

relevant data to measure student progress, to inform instructional content and delivery methods, and 

to provide timely and constructive feedback to both students and parents. 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 3 Planning and Assessment:  The leader effectively gathers, analyzes, and 

uses a variety of data to inform planning and decision-making consistent with established 

guidelines, policies and procedures. 

Performance Standard I Instructional Leadership:  The leader fosters the success of all students by 

facilitating the development, communication, implementation, and evaluation of a shared vision of 

teaching and learning that leads to school improvement.  
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External Professional Resources 

Professional Texts 

Earl, L. (2013). Assessment as Learning: Using Classroom Assessment to Maximize Student 

Learning.  Thousand Oaks, CA: Sage Publications. 

Heacox, D. (2009). Making Differentiation a Habit:  How to Ensure Success in Academically 

Diverse Classrooms.  Minneapolis, MN: Free Spirit Publishing, Inc.   

Meo, G. (2008). Curriculum Planning for All Learners: Applying Universal Design for Learning 

(UDL) to a High School Reading Comprehension Program.  Retrieved from 

http://www.udlcenter.org/sites/udlcenter.org/files/CurriculumPlanningforAllLearners_mo.pdf 

Tomlinson, C. A. & Imbeau, M. B. (2014). A Differentiated Approach to the Common Core: How 

Do I Help a Broad Range of Learners with Challenging Curriculum? Danvers, MA: ASCD Arias 

Publication. 

Tomlinson, C. A. (1999). Leadership for Differentiated Classrooms.  Retrieved from 

http://aasa.org/SchoolAdministratorArticle.aspx?id=14956 

Tomlinson, C. A. (1999). The Differentiated Classroom. Alexandria, VA: Association for 

Supervision and Curriculum Development. 

Tomlinson, C. A. (2001). How to Differentiate Instruction in Mixed-Ability Classrooms, 2nd 

Edition.  Alexandria, VA: Association for Supervision and Curriculum Development. 

Tomlinson, C. A. (2013). Assessment and Student Success in a Differentiated Classroom. 

Alexandria, VA: Association for Supervision and Curriculum Development. 

 

http://aasa.org/SchoolAdministratorArticle.aspx?id=14956
http://www.ascd.org/publications/books/101043.aspx
http://www.ascd.org/publications/books/101043.aspx
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In Making Classroom Assessment Work, Anne Davies explains the importance of 

learning targets.  “When golfers swing their golf clubs, they know where to aim – toward 

the flag in the next hole.  Pilots file flight plans before getting permission to leave the 

ground.  Successful gardeners plan for a new season, knowing what they want their 

garden to look like.  It seems obvious that reaching a destination is easier if you know 

where or what it is.  That’s the point Tyler (1949) was making over 50 years ago when he 

said the first question teachers need to answer is, what do you want students to learn?” 

Teachers, who explicitly communicate what they want their students to learn, take the 

time to understand and deconstruct the standards into clear and manageable learning 

targets.  Learning targets are collaboratively developed by teachers as units and/or 

lessons are designed.  There are no secrets.  Similar to the way a GPS navigates toward a 

destination, teachers navigate the journey of student learning.   

The teachers explicitly and intentionally define the learning target or destination, which 

in turn enables teachers and students to collaboratively develop success criteria to reach 

the destination.  Teachers invite student participation in setting the success criteria to 

clarify the learning target.  The success criteria help to define for students, how good is 

good enough.  Learning targets and success criteria are written in language that students 

understand.  They are referenced or shared throughout the lesson.  Setting learning targets 

aligned to the standards provides students with a clear vision of their learning and creates 

the conditions for students to independently set learning goals and determine next steps 

toward mastery of the standards. 

Instruction and student learning tasks match the learning target.  Learning targets enable 

students to have a clear understanding of what they are to learn and how they will be 

expected to demonstrate learning.  It’s through the assignment that the teacher translates 

the target into action.   

Learning targets vary in their complexity.  Some learning targets are discrete enough to 

be stated to students at the beginning of the lesson.  For example, “Today we are  

learning how to describe character traits within a narrative”.  Other learning targets are 

discovered as students work through problems or tasks, and may not be directly stated at 

the beginning of the lesson.  These learning targets are clarified during or at the end  

of a lesson. 

When teachers are clear about learning targets, they can effectively instruct, accurately 

assess student learning, and provide constructive feedback to students.  Clear learning 

targets provide the foundation on which students can set individual learning goals, 

monitor their progress, and take ownership of their learning. 
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Before sharing learning targets with our students, we need to make sure they are  

clear to us. 

Jan Chappuis, Seven Strategies of Assessment for Learning 

It’s just this simple.  Do we want classrooms full of empowered, self-regulated, highly 

motivated, and intentional learners?  If we do, then it is time to own up to the obstacles 

that educators create by withholding the very information that would empower learners.  

Students cannot regulate learning, use thoughtful reasoning processes, set meaningful 

goals, or assess the quality of their own work unless they understand what success looks 

like in today’s lesson. 

Connie M. Moss, Susan M. Brookhart, & Beverly A. Long,  

Knowing Your Learning Target 

Even with a strong performance of understanding, students cannot become sharp-shooters 

until they are able to discern the levels in quality that differentiate hitting the bull’s-eye 

dead center from hitting one of the target’s outer rings.  To hit the bull’s-eye, students 

need criteria for success – a set of student look-fors – to use during the formative learning 

cycle in today’s lesson and to apply during the performance of understanding. 

Connie M. Moss & Susan M. Brookhart, Learning Targets:  

Helping Students Aim for Understanding in Today’s Lesson 

Teachers who truly understand what they want their students to accomplish will almost 

surely be more instructionally successful than teachers whose understanding of hoped-for 

student accomplishments is murky.    

James Popham, Test Better, Teach Better: The Instructional Role of Assessment 

No matter what we decide students need to learn, not much will happen until students 

understand what they are supposed to learn during a lesson and set their sights on 

learning it. Regardless of how important the content, how engaging the activity, how 

formative the assessment, or how differentiated the instruction, unless all students see, 

recognize, and understand the learning target from the very beginning of the lesson, one 

factor will remain constant: The teacher will always be the only one providing the 

direction, focusing on getting students to meet the instructional objectives. The students, 

on the other hand, will focus on doing what the teacher says, rather than on learning.  

This flies in the face of what we know about nurturing motivated, self-regulated, and 

intentional learners. 

Zimmerman, Barry, Self-Regulated Learning and  

Academic Achievement: Theoretical Perspectives  
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1. The leadership team reviews current research and reaches a common understanding of 

key terms such as learning target, success criteria, performance task, feedback, student 

learning goals, and formative assessment.  The team then determines a process to 

ensure schoolwide understanding. 

2. The leadership team discusses Instruction Standard 5 to reach consensus on what this 

standard looks like in action.  The team discusses the prerequisite actions that teachers 

must take to set clear learning targets and co-develop success criteria with students.  

Teachers work together to: 

 Determine student needs, 

 Develop a deep understanding of the standard(s),  

 Outline the skills, concepts, and level of rigor required by the standards, 

 Identify the overarching goals of the unit, and 

 Develop clear, manageable learning targets for the lessons. 

3. The leadership team determines professional learning opportunities such as book 

studies, online module review, and peer observations to support teachers as they 

collaboratively develop learning targets and integrate learning targets into practice. 

4. As a result of the professional learning, teachers establish expectations and identify  

the artifacts and/or evidence that indicate effective implementation of setting clear 

learning targets. 

5. Based on established expectations, the leadership team creates an observation tool to 

monitor implementation of learning targets.  The observation tool is shared with 

teachers prior to observations. 

6. The leadership team conducts classroom observations and engages in conversations 

with students to determine their understanding and use of learning targets. 

Possible questions for students: 

 What are you learning today? 

 How do you know your work is good enough? 

 What are your next steps? 

7. The leadership team also monitors the integration of learning targets by ensuring 

standards, lessons, and student work are aligned to the learning target. 

8. Based on the data gathered, the leadership team identifies strengths and areas of need 

regarding implementation.  Additional professional learning opportunities are 

provided, when needed. 
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What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 Standards are deconstructed into 

manageable, teachable chunks to create 

learning targets. 

 Learning targets are communicated to 

students at the appropriate time. 

 Success criteria are co-developed  

with students. 

 Exemplars and models that apply  

success criteria are used during  

classroom instruction. 

 Students use “I can” statements to 

communicate progress toward meeting the 

learning target.  

 Lesson plans include the learning targets 

aligned to the standards. 

 Classroom learning tools such as rubrics, 

checklists, anchor papers, and exemplars, are 

developed to support learning. 

 The teachers use various strategies to  

share the learning target and the criteria  

for success. 

 Students can describe the standard or 

learning target. 

 Students can identify the connection between 

the learning target and their work. 

 The teacher can clearly explain the learning 

target and success criteria, and how students 

will demonstrate learning.  

 The teacher explicitly connects instruction 

and student tasks to the learning target. 
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Georgia Department of Education Resources 

School Performance Standards 

Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations for 

standards, curriculum, assessment, and instruction 

Instruction Standard 3:  Implements research-based instructional strategies 

Instruction Standard 6:  Establishes high expectations with students playing an active role in 

monitoring their own progress 

Instruction Standard 8:  Provides feedback to students on their performance on the standards or 

learning targets 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 1 Professional Knowledge:  The teacher demonstrates an understanding of 

the curriculum, subject content, pedagogical knowledge, and the needs of students by providing 

relevant learning experiences. 

Performance Standard 2 Instructional Planning:  The teacher plans using state and local school 

district curricular and standards, effective strategies, resources, and data to address the differentiated 

needs of all students. 

Performance Standard 3 Instructional Strategies:  The teacher promotes student learning by using 

research-based instructional strategies relevant to the content to engage students in active learning 

and to facilitate the students’ acquisition of key knowledge and skills. 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 1 Instructional Leadership:  The leader fosters the success of all students by 

facilitating the development, communication, implementation, and evaluation of a shared vision of 

learning that leads to school improvement. 
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Georgia Department of Education Resources 

Georgia Formative Instructional Practices (FIP) Modules 

Georgia FIP is a blended professional learning opportunity designed to assist educators in learning 

the formal and informal assessment processes that teachers and students use to gather evidence of 

student learning.  Educators can obtain login access codes from their district assessment director or 

testing coordinator.  (Module 2: Clear Learning Targets) 

For online information about the FIP modules:   

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx 

For directions to access FIP:   

http://www.gadoe.org/Curriculum-Instruction-and-

Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf 

 

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf
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External Professional Resources 

Professional Texts 

Chappuis, J. (2009).  Seven Strategies of Assessment for Learning.  Boston, MA:  

Pearson Education, Inc. 

Davies, A. (2000).  Making Classroom Assessment Work.  Courtenay, British Columbia: 

Connections Publishing. 

Hattie, J. (2009). Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to 

Achievement.  New York, NY: Routledge. 

Moss, C. & Brookhart, S. (2015). Formative Classroom Walkthroughs: How Principals and 

Teachers Collaborate to Raise Student Achievement.  Alexandria, VA: Association for Supervision 

and Curriculum Development. 

Moss, C. M. & Brookhart, S. M. (2012).  Learning Targets: Helping Students Aim for 

Understanding in Today's Lesson.  Alexandria, VA:  Association for Supervision and Curriculum 

Development. 

Moss, C. M., Brookhart, S. M., & Long, B. A. (2011). Knowing Your Learning Target. Educational 

Leadership, Volume 68(6), pp. 66-69. 

Moss, C. M. & Brookhart, S. M. (2009). Advancing Formative Assessment in Every Classroom:   

A Guide for Instructional Leaders.  Alexandria, VA: Association for Supervision and Curriculum 

Development.  

Popham, J. (2003). Test Better, Teach Better:  The Instructional Role of Assessment.  Alexandria, 

VA:  Association for Supervision and Curriculum Development. 

Zimmerman, B. J. (2001). Theories of Self-Regulated Learning and Academic Achievement: An 

Overview and Analysis. In B. J. Zimmerman & D. H. Schunk (Eds.), Self-Regulated Learning and 

Academic Achievement: Theoretical Perspectives, (pp. 1–65). Mahwah, NJ: Erlbaum. 
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 

 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates  

higher-order thinking skills and processes 

 

Instruction Standard 3:  Implements research-based instructional strategies 

 

Instruction Standard 4:  Enables students to attain higher levels of learning through  

differentiated instruction 

 

Instruction Standard 5:  Engages students in setting learning targets aligned to  

curriculum standards 

 

Instruction Standard 6:  Establishes high expectations with students playing an active role  

in monitoring their own progress 

 

Instruction Standard 7:  Integrates appropriate current technology into teaching and learning  

 

Instruction Standard 8:  Provides feedback to students on their performance on the standards  

or learning targets 

 

Instruction Standard 9:  Provides timely, systematic, data-driven interventions   

 

Instruction  

Standard 6 
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When students consistently monitor their own progress, research indicates that 

achievement increases and the learning time needed significantly decreases, almost by 

half in one well-known study (Fontana & Fernandes, 1994).  This research-based strategy 

is not one that can stand alone. Effective student self-assessment relies on other lesson 

components that must be part of daily instruction: clear learning targets, incremental 

instruction aligned to the target, formative assessments, and constructive feedback.  

Learning targets are explicitly stated at the beginning of the lesson or are uncovered as 

students explore the content.  The learning target of the lesson and its value are made 

crystal clear to students at the appropriate time. The lesson is taught in small chunks with 

the teacher continuously reinforcing the learning target and gathering feedback on the 

learning.  In other words, the teacher is formatively assessing and is also giving students 

opportunities to formatively assess their learning. The teacher gives positive constructive 

feedback, and the student continues to work, using new or additional strategies. As the 

students work and self-assess, they may use exemplars, success criteria, rubrics, feedback 

from the teacher or peers, or their own metacognitive skills. 

Students learn to monitor their own progress when they are explicitly taught self-

assessment strategies and when opportunities to improve or revise work are the norm.  

Learning to actively monitor progress is not achieved by the use of a rubric or checklist to 

assess the quality of a work product.  While such an activity is important, students learn 

to monitor progress when thinking is modeled and when the teacher explicitly teaches the 

progression of self-assessment.  Teaching students how to think about their own thinking 

as they work, referred to as metacognition, is an essential aspect of monitoring progress. 

Teachers or students model self-talk as they verbalize the knowledge, skills, and the 

strategies they are using to do the work.  The progression is a process that increases the 

students’ responsibility as they are asked to make more decisions about their learning, the 

tools, and the criteria they use.  

For example, initially students may use a tool such as a rubric, checklist, or exemplar to 

determine the quality of their work.  These tools are often co-constructed with the 

teacher.  As self-assessment deepens, students continue to use tools to assess the quality 

of their work, but also reflect on the problems they experienced as they completed the 

task, and how or whether they sought appropriate help or resources.  Over time, students 

begin to set their own personal learning goals aligned to daily learning targets based on 

their own learning needs, and select or create appropriate tools or methods to improve 

and monitor the quality of their work.  The outcome is for students to understand and 

communicate their progress toward mastering the standards and ultimately to become 

motivated and autonomous learners. 

 



Leadership Guide to  

Georgia’s School Performance Standards 

 

 

Instruction Strand:  Designing and implementing teaching-learning-assessment tasks to ensure 

that all students increase their learning and achieve proficiency on curriculum standards 

 

Georgia Department of Education 
January 29, 2015 ● Page 39 of 71 

Instruction Standard 6:  Establishes high expectations with students playing an active role 

in monitoring their own progress 

 

W
h

a
t 

d
o

es
 t

h
is

 s
ta

n
d
a

rd
 l

o
o

k
 l

ik
e 

in
 p

ra
ct

ic
e?

 

The level of challenge of instruction and student tasks is important to developing 

motivated, autonomous learners.  As students actively monitor their progress, if the level 

of challenge is too low, the result may be boredom or apathy. If the level of challenge is 

too high, the result may be frustration or anxiety.  Effective teachers match the 

appropriate level of challenge to individual student’s strengths and needs.  Learning best 

occurs when instruction and tasks require students to work to their full potential and 

when the appropriate level of challenge or rigor (cognitive demand) remains consistent 

throughout all components of the lessons, from the learning target to the work students 

are self-assessing. 
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When classroom lessons consist of do-or-die tasks or assignments – one-time-only 

chances to demonstrate mastery – students have little chance or reason to learn how to 

assess their own work and to value the process.  In sharp contrast, the formative learning 

cycle teaches and encourages students to improve their work as part of today’s lesson.  A 

basic formative learning cycle begins when the teacher models and explains the lesson’s 

learning target and criteria for success – where students are headed in the lesson, how 

they will know when they get there, and how they will demonstrate their learning. 

Connie M. Moss & Susan M. Brookhart, Learning Targets:  

Helping Students Aim for Understanding in Today’s Lesson 

Many teachers have found that students’ first attempt at self-assessment are usually 

neither insightful nor useful… Self-assessment can be uncomfortable for both the student 

and teacher, but the benefits are great, and once teachers get used to involving the 

students in their own learning, it is almost impossible to go back. 

Dylan William, Embedded Formative Assessment 

Merely explaining to students what they will be learning and what this learning might 

look like is not enough. Teachers need to go further and involve students as partners in 

the classroom assessment process by working with them to co-construct criteria, give and 

receive feedback for learning, and collect, select, reflect on, and present evidence of 

learning to determine the next steps to feed their learning forward (goal setting). Informal 

goal-setting takes place the moment students decide to do something different. Informal 

and formal goal-setting can take place at any time. 

Anne Davies, Ahead of the Curve  

The idea of gradual release is actually quite simple: in the most effective lessons, there is 

a stepwise transfer of responsibility from the teacher to the students.  

Steven Zemelman, Harvey “Smokey” Daniels, & Arthur Hyde,  

Best Practice: Bringing Standards to Life in America’s Classrooms 
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1. Read and discuss, “What does this standard look like in practice?” for Instruction 

Standard 6 and other selected resources to reach consensus on the meaning of “playing 

an active role in monitoring their own progress.” 

2. Read and answer the following questions to gather perception data about the 

groundwork necessary for students to monitor their progress.  
 Do unit and lesson plans identify a crystal-clear learning target? 

 Are learning targets explicitly stated or uncovered at the appropriate time.  Some 

lessons will begin with learning targets and other lessons, often in mathematics, 

will allow students to explore the content first. 

 Do lessons end with students able to articulate their learning? 

 Do teachers check understanding of students throughout lessons? 

 Are students given constructive feedback during lessons? 

 Are students given time during lessons to use feedback to revise their work? 

3. Observe classrooms to determine if the components of lessons, needed to support 

student self-assessment, are in place.  
 At the appropriate time, the lesson provides students with a clear understanding of 

the learning target. 

 The lesson is taught in purposeful chunks that provide opportunities for the teacher 

to gather feedback from students based on the learning target. 

 The students are given opportunities to formatively assess their learning. 

 The teacher gives constructive feedback. 

 The student uses feedback to revise work.  

 As the students self-assess, they use exemplars, success criteria, rubrics, feedback 

from the teacher or peers, or their own metacognitive skills. 

 During observations, ask students: 

 What are you learning today? 

 How will you know if your work is good enough? 

 During observations, ask teachers: 

 What are the students learning today? 

 How will you know if their work is proficient?  

4. Analyze data collected and root causes.  Establish priorities for professional learning.  

5. Schedule prioritized professional learning over an extended period of time.   

Include multiple professional learning designs such as modeling, coaching, and 

reflective lesson planning.  

6. Monitor incremental steps toward implementation. 
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What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 Clear learning targets are written in unit and 

lesson plans. 

 High academic expectations are embedded 

in the curriculum as teacher teams design 

the units, lessons, tasks, and assessments 

prior to instruction. 

 Students use data to monitor progress. 

 Teachers collaboratively develop rubrics or 

success criteria to ensure consistency across 

classrooms and to guide the development  

of rubrics or success criteria established 

with students. 

 Teachers model and teach metacognitive 

processes to actively involve students in 

monitoring their own learning.   

 Exemplars are selected by teachers and used 

during learning. 

 Positive constructive feedback is provided 

to students and includes guidance for  

next steps. 

 Students use learning tools such as rubrics, 

checklists, and exemplars to improve  

their work. 

 Students can articulate the learning target 

for the lesson or can articulate it by the end 

of the lesson. 

 Students can describe how they determine if 

their work is of quality. 

 Students can make corrections to their work 

based on the expectations that have been set 

in the learning target. 

 Students can explain how teacher feedback, 

peer feedback, rubrics, checklists, and/or 

exemplars are used to improve their work. 

 Teachers can describe what students should 

learn in a lesson.  

 Teachers know which students are 

mastering the learning target.  

 Teachers can explain the tool used to 

determine if the work achieves the learning 

target or meets standards.  

 Teacher teams can explain how  

expectations are aligned to the intended 

rigor of the standards. 

 High expectations for students are 

evidenced through instructional tasks that 

are challenging, which may include 

interacting with complex text, solving 

problems, thinking critically, and writing 

and speaking in each content area. 
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Georgia Department of Education Resources 

School Performance Standards 

Curriculum Standard 1:  Ensures that teachers have a shared understanding of expectations for 

standards, curriculum, assessment, and instruction 

Curriculum Standard 2:  Builds curriculum documents and aligns resources with the required 

standards 

Assessment Standard 4: Analyzes assessment results to provide feedback to students and to 

adjust instruction 

Instruction Standard 5: Engages students in setting learning targets aligned to curriculum standards 

Instruction Standard 8:  Provides feedback to students on their performance on the standards or 

learning targets. 

School Culture 3:  Promotes the academic achievement and career readiness of all students. 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 1 Professional Knowledge:  The teacher demonstrates an understanding of 

the curriculum, subject content, pedagogical knowledge, and the need of students by providing 

relevant learning experiences. 

Performance Standard 2 Instructional Planning:  The teacher plans using state and local school 

district curricula and standards, effective strategies, resources, and data to address the differentiated 

needs of all students. 

Performance Standard 8 Academically Challenging Environment: The teacher creates a student-

centered, academic environment in which teaching and learning occur at high levels and students are 

self-directed learners. 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 1 Instructional Leadership:  The leader fosters the success of all students by 

facilitating the development, communication, implementation, evaluation, and a shared vision of 

teaching and learning that leads to school improvement. 
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Georgia Department of Education Resources 

Georgia Formative Instructional Practices (FIP) Modules 

Georgia FIP is a blended professional learning opportunity designed to assist educators in learning 

the formal and informal assessment processes that teachers and students use to gather evidence of 

student learning.  Educators can obtain login access codes from their district assessment director or 

testing coordinator.  (Module 5: Student Ownership of Learning) 

For online information about the FIP modules:   

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx 

For directions to access FIP:   

http://www.gadoe.org/Curriculum-Instruction-and-

Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf 

 

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf
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External Professional Resources 

Professional Texts 

Chappuis, J. (2009).  Seven Strategies of Assessment for Learning.  Boston, MA: Pearson  

Education, Inc. 

Davies, A. (2007). Involving Students in the Classroom Assessment Process. In D. Reeves (Ed.), 

Ahead of the Curve: The Power of Assessment to Transform Teaching and Learning, (pp. 32-38). 

Bloomington, IN: Solution Tree. 

Fontana, D. & Fernandes, M. (1994).  Improvements in Mathematics Performance as a  

Consequence of Self-Assessment in Portuguese Primary School Pupils.  British Journal of 

Educational Psychology, Volume 64(4), pp. 407-417. 

Moss, C. & Brookhart, S. (2015). Formative Classroom Walkthroughs: How Principals and 

Teachers Collaborate to Raise Student Achievement.  Alexandria, VA: Association for Supervision 

and Curriculum Development. 

Moss, C. & Brookhart, S. (2012). Learning Targets: Helping Students Aim for Understanding in 

Today’s Lesson. Alexandria, VA: Association for Supervision and Curriculum Development. 

Schmoker, M. (2006). Results Now: How We Can Achieve Unprecedented Improvements  

in Teaching and Learning. Alexandria, VA: Association for Supervision and  

Curriculum Development. 

William, D. (2011). Embedded Formative Assessment. Bloomington, IN: Solution Tree Press. 

Zemelman, S., Daniels, H. & Hyde, A. (2012). Best Practice: Bringing Standards to Life in 

America’s Classrooms. Portsmouth, NH: Heinemann. 
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 

 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates  

higher-order thinking skills and processes 

 

Instruction Standard 3:  Implements research-based instructional strategies 

 

Instruction Standard 4:  Enables students to attain higher levels of learning through  

differentiated instruction 

 

Instruction Standard 5:  Engages students in setting learning targets aligned to  

curriculum standards 

 

Instruction Standard 6:  Establishes high expectations with students playing an active role  

in monitoring their own progress 

 

Instruction Standard 7:  Integrates appropriate current technology into teaching  

and learning  

 

Instruction Standard 8:  Provides feedback to students on their performance on the standards  

or learning targets 

 

Instruction Standard 9:  Provides timely, systematic, data-driven interventions   

 

Instruction 

 Standard 7 
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Teachers demonstrate appropriate use of technology by using a variety of tools and 

resources that support and strengthen understanding of the learning goals.  Interactive 

boards, computers, digital cameras, projection systems, calculators, software, interactive 

games, student response systems, web-based applications, online assessments, etc., are 

used to effectively enhance teaching and learning. 

The Georgia Department of Education has adopted the National Educational Technology 

Standards for Students (NETS-S), Teachers (NETS-T), and Administrators (NETS-A), 

developed by the International Society for Technology in Education (ISTE).  ISTE 

identifies the essential conditions needed to effectively implement technology for 

learning. Fourteen essential conditions are defined that range from a shared vision to 

student-centered learning.  These prerequisite conditions are addressed as districts and 

schools integrate the use of technology to support learning.  

To ensure effective technology integration, teachers must embed technology into the 

curriculum in such a way that the tool matches the desired learning outcome. The  

NETS-S contain the skills and knowledge that are needed for students to actively engage 

in an increasingly global and digital world.  The NETS-T guide teachers as they design, 

implement, and assess learning experiences for students. 

National Educational Technology Standards for Students are categorized as follows: 

1. Creativity and innovation 

2. Communication and collaboration 

3. Research and information fluency 

4. Critical thinking, problem solving, and decision making 

5. Digital citizenship 

6. Technology operations and concepts 

National Educational Technology Standards for Teachers are categorized as follows: 

1. Facilitate and inspire student learning and creativity 

2. Design and develop digital age learning experiences and assessments 

3. Model digital age work and learning 

4. Promote and model digital citizenship and responsibility 

5. Engage in professional growth and leadership 

When technology integration is at its best, a variety of technology tools (e.g., computers, 

hand-held devices, etc.) and types of technology integration (e.g., blended classrooms, 

web-based projects, etc.) are used within the context of the curriculum.  Technology  

use becomes part of the learning process itself, rather than a means of achieving the 

learning goals.     
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Teachers need to integrate technology seamlessly into the curriculum instead of 

viewing it as an add-on, an afterthought, or an event. 

Heidi Hayes-Jacobs,  

Curriculum 21: Essential Education for a Changing World 

 

We have often been asked by readers and workshop participants why we did not include 

a category for display tools such as interactive whiteboards, LCD projectors, and 

document cameras.  Our answer is that display tools without appropriate software are 

little more than overhead projectors; it is the marriage of hardware and software that 

enables us to modify our environment to learn or teach.  We believe that instructional 

technology at its best allows the learner to do things that would be impossible, unsafe, 

impractical, or uninspiring to do otherwise.  Although display tools are necessary to have 

in the classroom, we feel that referring to them as “instructional technologies” is 

misleading; these are simply necessary utilities for the day-to-day business of learning. 

Howard Pitler, Elizabeth Hubbell, & Matt Kuhn,  

Using Technology with Classroom Instruction That Works 

 

The responsibility of educators is to ensure that today’s students are ready to live, learn, 

work, and thrive in this high-tech, global, highly participatory world.  To that end, U.S. 

school systems are conspicuously out of sync with today’s society (U.S. Department of 

Education, 2009). 

Cheryl Lemke, 21st Century Skills: Rethinking How Students Learn 

 

http://www.curriculum21.com/
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1. Review the Essential Conditions, developed by the International Society for Technology 

in Education (ISTE), and assess the school’s current status for each condition.  Prioritize 

the conditions on which to focus in order to effectively leverage successful integration of 

technology for learning and for teaching.  Develop a plan of action to improve the 

conditions that build the foundation for effective technology integration.  

(ISTE Essential Conditions: http://www.iste.org/standards/essential-conditions)   

2. Review the National Educational Technology Standards for Students (NETS-S), 

Teachers (NETS-T), and Administrators (NETS-A).  Discuss the meaning and 

application of the standards.  (ISTE Standards:  http://www.iste.org/standards) 

3. Determine and implement actions to introduce the teacher and student technology 

standards to staff members.  To support understanding, identify exemplary lessons, 

tasks, and student work to share with staff members.  

4. Discuss and determine schoolwide expectations. 

For example: 

 Teachers will implement the non-negotiables for ethical use of digital 

information and technologies. 

 As teachers collaboratively plan, they integrate the use of technology tools into 

units, lessons, tasks, and assessments when appropriate. 

5. Identify a committee to gather feedback from teachers regarding their level of comfort 

with technology and perceived areas of strength and/or need.  

6. Assess availability of technology tools for teachers and students. 

7. Based on teacher strengths and areas of need, implement a variety of professional 

learning designs such as observations with feedback, modeling, and coaching to support 

teachers as they integrate technology in instruction. 

8. Monitor implementation of appropriate integration of technology by observing 

collaborative teams as they plan, gathering and reviewing lessons over time, analyzing 

student work, and conducting classroom observations. 

9. Celebrate small steps toward effective implementation and use of technology tools.  

Highlight progress made by sharing artifacts such as student work, teacher designed 

lessons, and/or effective tasks. 

 

http://www.iste.org/standards/essential-conditions
http://www.iste.org/standards
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What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 Unit and lesson plans reflect the integration of 

technology to enrich learning. 

 The technology used in lessons and  

student tasks support and match the desired 

learning outcome(s). 

 Student work reflects solutions to real-world 

problems through the use of technology. 

 A variety of technology tools (handheld 

devices, tablets, etc.) are available for teacher 

and student use.  

 Students and teachers use available 

technology appropriately to modify and  

enrich the learning environment.  

 Schoolwide and classroom technology 

guidelines are accessible to students  

and parents. 

 Schoolwide expectations for the use of 

technology are set for teachers and students. 

 Professional learning is provided and meets 

the needs of faculty and staff.  

 A plan that addresses the Essential Conditions 

has been developed. 

 Teachers exhibit knowledge of the National 

Educational Technology Standards for 

Students (NETS-S) and Teachers (NETS-T). 

 Teachers demonstrate a strong understanding 

of appropriate use of technology to support or 

enhance learning and teaching.  

 Students and teachers model responsible 

social interactions and digital etiquette related 

to the use of technology.   

 Students are engaged in exploring real world 

issues and solving authentic problems using 

digital tools and resources. 

 Students are engaged in customized learning 

activities that address students’ diverse 

learning styles, working strategies, and 

abilities using digital tools and resources. 
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Georgia Department of Education Resources 

School Performance Standards 

Curriculum Standard 2:  Builds curriculum documents and aligns resources with the required 

standards 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates higher-

order thinking skills and processes 

Instruction Standard 3:  Implements research-based instructional strategies 

Instruction Standard 4:  Enables students to attain higher levels of learning through  

differentiated instruction 

Professional Learning Standard 1:  Aligns professional learning with needs identified through 

analysis of a variety of data 

School Culture Standard 3:  Promotes the academic achievement and career readiness  

of all students 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 2 Instructional Planning:  The teacher plans using state and local school 

district curricular and standards, effective strategies, resources, and data to address the 

differentiated needs of all students. 

Performance Standard 3 Instructional Strategies:  The teacher promotes student learning by using 

research-based instructional strategies relevant to the content to engage students in active learning 

and to facilitate the students’ acquisition of key knowledge and skills.  

Performance Standard 4 Differentiated Instruction:  The teacher challenges and supports each 

student’s learning by providing appropriate content and developing skills which address individual 

learning differences. 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 1 Instructional Leadership:  The leader fosters the success of all students by 

facilitating the development, communication, implementation, and evaluation of a shared vision of 

teaching and learning that leads to school improvement. 

Instructional Technology Division Web Page: 

http://www.gadoe.org/Technology-Services/Instructional-Technology/Pages/default.aspx 

Georgia NETS (National Educational Technology Standards): 

http://georgianets.wikispaces.com/ 

 

http://www.gadoe.org/Technology-Services/Instructional-Technology/Pages/default.aspx
http://georgianets.wikispaces.com/
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External Professional Resources 

Professional Texts  

Elmore, T.  (2010). Generation iY: Our Last Chance to Save Their Future. Atlanta, GA:  

Poet Gardener Publishing. 

Hayes-Jacobs, H.  (2010). Curriculum 21: Essential Education for a Changing World. Alexandria, 

VA: Association for Supervision and Curriculum Development. 

Lemke, C. (2010). Innovation Through Technology.  J. Bellanca & R. Brandt (Eds.)  

21st Century Skills:  Rethinking How Students Learn. (pp. 243-272).  Bloomington, IN: Solution 

Tree Press. 

Magna, S. & Marzano, R. (2014). Enhancing the Art & Science of Teaching with Technology.  

Bloomington, IN: Marzano Research Laboratory. 

Pitler, H., Hubbell, E., & Kuhn, M. (2012). Using Technology with Classroom Instruction That 

Works. Alexandria, VA: Association for Supervision and Curriculum Development. 

 

 
  

http://www.curriculum21.com/
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 

 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates  

higher-order thinking skills and processes 

 

Instruction Standard 3:  Implements research-based instructional strategies 

 

Instruction Standard 4:  Enables students to attain higher levels of learning through  

differentiated instruction 

 

Instruction Standard 5:  Engages students in setting learning targets aligned to  

curriculum standards 

 

Instruction Standard 6:  Establishes high expectations with students playing an active role  

in monitoring their own progress 

 

Instruction Standard 7:  Integrates appropriate current technology into teaching and learning  

 

Instruction Standard 8:  Provides feedback to students on their performance on the 

standards or learning targets 

 

Instruction Standard 9:  Provides timely, systematic, data-driven interventions   

 

Instruction 

Standard 8 
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Effective feedback is a research-based strategy that cannot stand alone. Effective 

feedback is part of the formative assessment process which provides learning 

opportunities through: clear learning targets, success criteria, focused lessons aligned to 

the target, self-assessment, goal setting, and revision of student work.  

Teachers provide feedback in different ways.  Feedback may be written, verbal, or 

demonstrated.  Feedback may be written to accompany a piece of student work, discussed 

during a formal conference, provided through comments to individuals, small groups, or 

the whole class, or demonstrated during a lesson.  No matter the method used to provide 

feedback to students, teachers consider the characteristics of the students, the demand of 

the assignment, and the atmosphere of the classroom when constructing feedback. 

When composing and delivering feedback to students, teachers consider the  

following features. 

Directly aligned to a learning goal or target:  When students have a clear vision of the 

learning target and are taking action to meet the learning target, effective feedback 

provides information connecting the learning target to the actions taken.  In other words, 

feedback is connected to the learning, rather than to a single problem or product.  The 

feedback identifies where the learner is in regards to the learning target. 

Timely and well-timed:  Just as feedback should be provided to students often during 

the learning process, feedback should also be well timed.  Depending on the type of 

learning target, a student may need immediate feedback to resolve a misconception, or 

feedback may be provided over time as a student deepens understanding of a skill, 

concept, or process.    

Descriptive:  The feedback clearly describes where the student is in relation to the 

learning target and does not make a judgment about the work or student.  The teacher 

avoids general statements like “Good work,” “You’re a good writer,” “You did that 

wrong,” and avoids assigning a grade or numerical value to the work.  Instead, the 

feedback is descriptive using the language of the learning target in terms that the student 

will understand. 

Positive:  Positive feedback should not be confused with praise.  Teachers describe the 

strengths citing evidence within the student’s work and progress being made toward the 

learning target.  The positive feedback provides comments that describe what the student 

has done well and helps the student target next steps. 
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Specific:  Teachers cite evidence from the student work when pointing out strengths, 

misconceptions and/or next steps.  The feedback should be individualized and make 

direct references to the student work.  

Focused on behavior:  The feedback focuses on the connections between the action 

taken or strategy applied, and the learning target of the task at hand.  By focusing on 

actions, teachers are communicating that the learning is within the student’s control.      

Results in action:  The feedback occurs during the learning and should cause action to 

take place as a result.  When effective feedback is provided, the student in turn does 

something with the information. 

Limited in scope:  Effective feedback provides just enough information for the student 

to act upon it without feeling overwhelmed.  Teachers carefully provide specific 

guidance, but not so specific that corrections are completed for students.  Teachers  

don’t try to address everything at once.  Instead, next steps are prioritized based on the 

learning target and student needs that would have the greatest impact on learning and 

quality of work. 

When effective feedback is provided, students are able to take control of their own 

learning.  They are enabled to make choices about their work which leads to increased 

motivation.  Although thoughtful feedback requires time, one must keep in mind that no 

time to give feedback actually means no time to improve learning.  Less teacher talk and 

more opportunities for students to apply quality feedback and revise their work are 

essential to improving student learning. 
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Good food has nutritional value; it feeds our bodies.  Think of effective feedback in the 

same way:  it must have nutritional value to “feed” students forward.  Stickers, grades, 

marks, scores, or general, value-laden comments (“Good for you” or “Try harder”) have 

no nutritional value – no information that students can use to set goals for improvement 

and choose effective strategies to meet those goals. 

Effective feedback is nonjudgmental, positive, and descriptive.  It arrives while students 

are learning so they can use it to improve their work.   

Feedback that feeds forward shares five characteristics: 

1. It focuses on success criteria from the learning target for today’s lesson. 

2. It describes exactly where the student is in relationship to the criteria. 

3. It provides a next-step strategy that the student should use to improve or learn more. 

4. It arrives when the student has the opportunity to use it. 

5. It is delivered in just the right amount – not so much that it overwhelms, but not so 

little that it stops short of a useful explanation or suggestion. 

Connie M. Moss & Susan M. Brookhart, Learning Targets:  

Helping Students Aim for Understanding in Today’s Lesson 

 

If we are to harness the power of feedback to increase student learning, then we need to 

ensure that feedback causes a cognitive rather than emotional reaction – in other words, 

feedback should cause thinking.  It should be focused; it should relate to the learning 

goals shared with students; it should be more work for the recipient than the donor.  

Indeed, the whole purpose of feedback should be to increase the extent to which students 

are owners of their own learning.  

Dylan William, Embedded Formative Assessment 

 

Characteristics of Effective Feedback 

1. Directs attention to the intended learning, pointing out strengths and offering specific 

information to guide improvement 

2. Occurs during learning, while there is still time to act on it 

3. Addresses partial understanding 

4. Does not do the thinking for the student 

5. Limits corrective information to the amount of advice the student can act on 

Jan Chappuis, Seven Strategies of Assessment for Learning 
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Good feedback contains information that a student can use, which means that the student 

has to be able to hear and understand it. Students can’t hear something that’s beyond their 

comprehension; nor can they hear something if they are listening or are feeling like it 

would be useless to listen. Because students’ feelings of control and self-efficacy are 

involved, even well-intentioned feedback can be very destructive. (“See? I knew I  

was stupid!”) 

The research on feedback shows its Jekyll-and-Hyde character. Not all studies about 

feedback show positive effects. The nature of the feedback and the context in which it is 

given matter a great deal.  

Susan M. Brookhart, How to Give Effective Feedback to Your Students 

 

If, however, we embrace the idea of feedback as a recipe for future action, then it is easy 

to see how to make feedback work constructively:  don’t provide students with feedback 

unless you allow time, in class, to work on using the feedback to improve their work.  

Then feedback is not an evaluation of how well or how badly one’s work was done but a 

matter of “what’s next?” 

Dylan William, Embedded Formative Assessment 
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1. During a leadership team meeting, read and discuss the Leadership Guide segment, 

“What does the standard look like in practice?”  Study professional literature to 

understand the power of and guidelines for implementing effective feedback 

strategies.  Reach consensus on the attributes of effective feedback and gather or 

write samples of quality feedback. 

2. Through the use of observations with accompanying student work samples or 

observations of teacher-student conferences, gather information on teachers’ feedback 

to students and student’s use of feedback.  

3. Based on the data gathered, plan and provide opportunities for professional learning 

and support to classroom teachers.  As part of professional learning, collaboratively 

establish written expectations for application of quality attributes of feedback and for 

implementation of effective feedback strategies. 

4. Using the written expectations, engage teachers in opportunities to work together to 

analyze student work and/or observe videotaped lessons to determine the quality of 

feedback and its impact on student learning. 

5. As a leadership team, monitor the evidence and impact of feedback by periodically 

reviewing samples of feedback with revised student work.  Share findings and next 

steps with teachers. 

6. Model effective feedback strategies by using the attributes of effective feedback when 

providing feedback to teachers. 
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What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 Students are given time to revise their work in 

class based on feedback. 

 Feedback is used by students to revise work. 

 Written feedback is aligned to learning targets. 

 Teachers apply the attributes of effective 

feedback as they provide feedback to students. 

 Teachers conference with individual students 

and provide effective feedback.  

 Teachers create opportunities for students to 

receive feedback in a variety of ways (e.g., 

student-teacher conferences, peer feedback, 

written feedback, etc.). 

 Lesson plans indicate time for teachers to 

provide feedback to students and time for 

students to revise their work. 

 Written expectations describe the quality 

attributes of feedback and strategies  

for implementation. 

 Students can describe: 

 The standard or learning target  

(Where am I going?) 

 Their current status in relation to the 

standard or learning target  

(Where am I now?)  

 Next steps needed to meet the standard or 

learning target  

(How will I get there?) 

 Students understand the progression toward 

meeting the learning targets and their next 

steps toward mastery.  

 Students can describe how they have used 

feedback to improve their work. 

 Students show evidence of being able to self-

monitor their learning. 

 Teachers know student strengths and needs 

and provide appropriate guidance.  

 Teachers use the results of informal  

formative assessments to provide specific 

feedback to individuals. 

 Teachers can explain how feedback is aligned 

to standards. 
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Georgia Department of Education Resources 

School Performance Standards 

Assessment Standard 4:  Analyzes assessment results to provide feedback to students and  

adjust instruction. 

Instruction Standard 3:  Implements research-based instructional strategies 

Instruction Standard 4:  Enables students to attain higher levels of learning through  

differentiated instruction 

Instruction Standard 5:  Engages students in setting learning targets aligned to curriculum standards 

Instruction Standard 6:  Establishes high expectations with students playing an active role in 

monitoring their own progress 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 1 Professional Knowledge:  The teacher demonstrates an understanding of 

the curriculum, subject content, pedagogical knowledge, and the needs of students by providing 

relevant learning experiences. 

Performance Standard 3 Instructional Strategies:  The teacher promotes student learning by using 

research-based instructional strategies relevant to the content to engage students in active learning 

and to facilitate the students’ acquisition of key knowledge and skills. 

Performance Standard 5 Assessment Strategies:  The teacher systematically chooses a variety of 

diagnostic, formative, and summative assessment strategies and instruments that are valid and 

appropriate for the content and student population. 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 1 Instructional Leadership:  The leader fosters the success of all students by 

facilitating the development, communication, implementation, and evaluation of a shared vision of 

learning that leads to school improvement. 
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Georgia Department of Education Resources 

Georgia Formative Instructional Practices (FIP) Modules 

Georgia FIP is a blended professional learning opportunity designed to assist educators in learning 

the formal and informal assessment processes that teachers and students use to gather evidence of 

student learning.  Educators can obtain login access codes from their district assessment director or 

testing coordinator.  (Module 4: Analyzing Data and Providing Effective Feedback) 

For online information about the FIP modules:   

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx 

For directions to access FIP:   

http://www.gadoe.org/Curriculum-Instruction-and-

Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf 

 

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Pages/GeorgiaFIP.aspx
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Assessment/Documents/New%20Users%20-%20GA%20FIP.pdf
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External Professional Resources 

Professional Texts 

Brookhart, S. M. (2008).  How to Give Effective Feedback to Your Students. Alexandria, VA: 

Association of Supervision and Curriculum Development. 

Chappuis, J. (2009). Seven Strategies of Assessment for Learning. Boston, MA: Pearson  

Education, Inc. 

Davies, A. (2007). Involving Students in the Classroom Assessment Process. In D. W. Reeves (Ed.), 

Ahead of the Curve - The Power of Assessment to Transform Teaching and Learning, (pp.31-58). 

Bloomington, IN: Solution Tree Press. 

Hattie, J. (2009). Visible Learning:  A Synthesis of Over 800 Meta-Analyses Relating to 

Achievement. New York, NY: Routledge. 

Hattie, J. (2012). Visible Learning for Teachers: Maximizing Impact on Learning. New York,  

NY: Routledge.  

Moss, C. & Brookhart, S. (2015). Formative Classroom Walkthroughs: How Principals and 

Teachers Collaborate to Raise Student Achievement.  Alexandria, VA: Association for Supervision 

and Curriculum Development. 

Moss, C. & Brookhart, S. (2012).  Learning Targets - Helping Students Aim for Understanding in 

Today’s Lesson.  Alexandria, VA: Association of Supervision and Curriculum Development. 

Stiggins, R., Arter, J., Chappuis, J., & Chappuis, S. (2006). Classroom Assessment for Student 

Learning: Doing it Right-Using it Well. Portland, OR: Educational Testing Service. 

Wiggins, G. (2012). Seven Keys to Effective Feedback.  Educational Leadership. Volume 70(1),  

pp. 10-16.  

William, D. (2011). Embedded Formative Assessment. Bloomington, IN: Solution Tree Press. 
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Instruction Standard 1:  Provides an orderly, well-managed learning environment 

 

Instruction Standard 2:  Creates an academically-challenging environment that cultivates  

higher-order thinking skills and processes 

 

Instruction Standard 3:  Implements research-based instructional strategies 

 

Instruction Standard 4:  Enables students to attain higher levels of learning through  

differentiated instruction 

 

Instruction Standard 5:  Engages students in setting learning targets aligned to  

curriculum standards 

 

Instruction Standard 6:  Establishes high expectations with students playing an active role  

in monitoring their own progress 

 

Instruction Standard 7:  Integrates appropriate current technology into teaching and learning  

 

Instruction Standard 8:  Provides feedback to students on their performance on the standards  

or learning targets 

 

Instruction Standard 9:  Provides timely, systematic, data-driven interventions   

 

Instruction 

Standard 9 
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Effective schools have a system in place to support the learning needs of all students.  

These supports may occur within the classroom or outside of the classroom during the 

school day.  Interventions may also be offered after school, before school, on weekends, 

during intercessions, or over the summer.  Interventions are not a replication of the 

classroom, but provide additional support using different resources and strategies.  The 

effectiveness of the system of support is frequently monitored and adjustments are made 

to ensure student success.   

The Georgia Department of Education has adopted a Multi-Tiered System of Support 

(MTSS) which addresses students’ academic and behavioral needs. 

The National Center on Response to Intervention defines Response to Intervention 

(ROTI) as a system that integrates assessment and interventions within a multi-level 

prevention system to maximize student achievement and reduce behavior problems.  

With RTI, schools identify students at risk, monitor student progress, provide evidence-

based interventions, and adjust the intensity and nature of the interventions depending on 

a student’s responsiveness. 

The RTI multi-level prevention system provides access to increasingly intense levels of 

instruction and interventions.  It includes three levels of intensity or prevention: primary, 

secondary, and tertiary.  These levels are referred to as Tier I, Tier II, and Tier III.   

Tier I: The primary prevention level provides high quality standards-based classroom 

instruction for all students.  If less than 80% of the students are successful at this level, 

school-level teams engage in problem-solving to determine root causes and make 

adjustments in curriculum and/or instruction.  Tier I success is dependent on the use of 

the following: 

 Universal screener data  

 Attendance and behavior data 

 Clear learning targets 

 Evidence-based instructional strategies 

 Pervasive use of formative assessments 

 Progress monitoring by teachers and by students 

 Constructive feedback  

 Time and opportunity for adjustments (student and teacher)  and additional support 

within the classroom 
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Tier II:  The secondary level includes evidence-based intervention(s) of moderate 

intensity based on multiple data sources that reveal a need for additional support to Tier I.  

If more than 15% of students are receiving support at Tier II, school-level teams engage 

in problem-solving to determine root causes and make adjustments at Tier I.  Tier II 

success is dependent on the following: 

 Interventions aligned to identified student need(s) 

 Individual or flexible small group interventions at the classroom or school level 

 Formal, bi-weekly progress monitoring to determine effectiveness of the 

intervention(s) or to make adjustments 

Tier III:  The tertiary level is an individual, diagnostic, data-driven instructional  

problem-solving process where the question about a student expands to include the 

“why” as well as the “what”.   At this point appropriate specialists such as school 

psychologists, behavior specialists, counselors, social workers, and speech-language 

pathologists participate in the problem-solving process.  If more than 10% of students are 

receiving support at this level, school-level teams engage in problem solving to determine 

root causes and make adjustments at Tier II.  Tier III requires the following: 

 Initiation of Student Support Team (SST) process 

 Gathering and analyzing information to discover causes for student’s difficulties 

 Design of individualized interventions 

 Formal progress monitoring that occurs weekly 
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A school that focuses exclusively on responding to students who are having difficulty 

without also developing the capacity of every administrator and teacher to become more 

effective will fail. The most important resource in every school will continue to be the 

professionals within it. 

Richard DuFour, Rebecca DuFour, Robert Eaker, & Thomas Many 

Learning by Doing:  A Handbook for Professional 

 Learning Communities at Work 
 

One of the most persistent brutal facts in education is the disconnect between the 

proclaimed commitment to ensure all students learn and the lack of a thoughtful, 

coordinated, and systematic response when some students do not learn in spite of the  

best efforts of their individual classroom teacher. 

Richard  DuFour & Robert Marzano 

Leaders of Learning: How District, School, and  

Classroom Leaders Improve Student Achievement 
 

We remain resolute in our belief that Response to Intervention (RTI) is our best hope to 

provide every child with the additional time and support needed to learn at high levels.  

RTI’s underlying premise is that schools should not delay providing help to struggling 

students until they fall far enough behind to qualify for special education, but instead 

should provide timely, targeted, systematic interventions to all students who demonstrate 

the need.  

Austin Buffum, Mike Mattos & Chris Weber,  

Simplifying Response to Intervention:  

Four Essential Guiding Principals 
 

When a school creates a plan for systematic interventions, it is able to guarantee students 

that they will be given additional time and support if they struggle, to guarantee parents 

that their children will receive this support in a timely and directive way regardless of the 

teacher to whom they are assigned, and to guarantee individual teachers that they are not 

alone when it comes to resolving the problems their students may experience.  The entire 

staff realizes that there is a collective and coordinated effort to assist students.  

Richard  DuFour & Robert Marzano 

Leaders of Learning: How District, School,  

and Classroom Leaders Improve Student Achievement 
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1. Review the current RTI process used at the school and determine the timeliness, 

effectiveness, and pitfalls of the interventions at Tier I, Tier II, and Tier III. 

 Use the following guiding questions to determine effectiveness of the process  

 and interventions: 

 Tier I Questions: 

 Does the universal screener appropriately identify students and deficit skills? 

 How is the effectiveness of Tier I interventions determined?  Are 80% of students 

successful in the classroom?  What criteria are used to determine this? 

 How are Tier I interventions addressed during collaborative teacher meetings? 

 Tier II Questions: 

 How is the effectiveness of Tier II interventions determined?  Are more than 15% 

of the students receiving support at the Tier II level?  If so, how are teams engaging 

in problem-solving solutions for Tier I? 

 What is the bi-weekly process for formally monitoring student progress at Tier II? 

 How do collaborative teacher meetings support the planning and adjustments for 

Tier II interventions? 

 Tier III Questions: 

 How do interventions for a student at Tier III increase in frequency and duration?  

How are the Tier III interventions different than Tier II? Are more than 10% of the 

students receiving support at Tier III?  If so, how are teams engaging in problem-

solving solutions for Tier II? 

 What is the weekly process for formally monitoring the progress of students at  

Tier III? 

2. Ensure that the school provides and schedules a variety of high-quality  

interventions that occur before, during, or after school, as well as at other times as 

deemed appropriate. 

3. Work collaboratively with the district to ensure that appropriate human resources such 

as counselors, social workers, hearing and vision teachers, and psychologist are 

involved in the planning and follow-through of interventions. 

4. Ensure there is effective communication and collaboration between regular education 

and intervention teachers to meet the needs of identified students. 

5. Monitor the impact and effectiveness of interventions at each Tier.  Are students 

achieving at a higher level and/or are graduation rates increasing? Refine interventions 

based on the analysis of effectiveness. 
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What are the look-fors that  

indicate effective implementation? 

What evidence will tell us  

we are successful? 

 There is a written Response to Intervention 

(RTI) Plan that outlines a process to monitor 

student progress and provide interventions 

based on identified needs. 

 At least eighty percent of students are 

successful at Tier I.  Less than fifteen percent 

of students are identified for support at Tier II.  

Less than ten percent of students are identified 

for support at Tier III.  

 Quality classroom assessments and  

school-wide assessments are used to inform 

student progress. 

 Teachers use formative and common 

assessment data to provide just-in-time 

interventions when students experience 

challenges in learning. 

 Teachers collaborate to determine effective 

strategies to support specific needs. 

 Professional learning is embedded through 

collaboration of staff members working to 

improve student learning. 

 Opportunities for interventions are 

communicated with parents. 

 A schedule for monitoring the impact of 

interventions is developed collaboratively. 

 A defined system of support has been 

developed to address the academic and 

behavior needs of students. 

 

 School personnel can explain how they  

work collaboratively to meet the needs of  

all students. 

 Students can explain the process of getting 

additional assistance when they are struggling 

to master concepts. 

 Teachers can explain how the curriculum and 

instruction of the intervention matches 

participants’ instructional needs.   

 Schools have lower retention rates. 

 Students have higher pass rates in core 

academic courses. 

 The entire school assumes the responsibility 

of monitoring the results of all students.  

 Teams of educators work together to 

determine the best response when students fail 

to learn. 

 The entire school celebrates the success of 

each student’s learning. 

 Content teams have collaboratively created 

vertical progression, identify pre-requisite 

skills and knowledge for each course,  

each unit. 
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Georgia Department of Education Resources 

School Performance Standards 

Assessment Standard 1: Uses a balanced system of assessment including diagnostic, formative, and 

summative to monitor learning and inform instruction 

Assessment Standard 3:  Uses common assessments to monitor student progress, inform instruction, 

and improve teacher practices 

Assessment Standard 4:  Analyzes assessment results to provide feedback to students and to adjust 

instruction 

Assessment Standard 5: Implements assessment practices that provide an accurate indication of 

student progress on the required standards 

Instruction Standard 3:  Implements research-based instructional strategies 

Instruction Standard 4:  Enables students to obtain higher levels of learning through differentiated 

instruction 

Instruction Standard 6:  Establishes high expectations with students playing an active role in 

monitoring their own progress 

Instruction Standard 8: Provides feedback to students on their performance on the standards or  

learning targets 

Family and Community Engagement Standard 2:  Establishes partnerships and decision-making 

processes that build capacity for family and community engagement and the success of students 

Family and Community Engagement Standard 5:  Collaborates about available school interventions 

as well as support strategies that can be used at home to enhance  

academic achievement 

Professional Learning Standard 4:  Cultivates collaborative inquiry and learning that enhance 

individual and collective performance  

School Culture Standard 3:  Promotes the academic achievement and career readiness  

of all students 
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Georgia Department of Education Resources 

Teacher Assessment on Performance Standards (Teacher Keys Effectiveness System) 

Performance Standard 2 Instructional Planning:  The teacher plans using state and local school 

district curricula and standards, effective strategies, resources, and data to address the differentiated 

needs of all students. 

Performance Standard 3 Instructional Strategies:  The teacher promotes student learning by using 

research-based instructional strategies relevant to the content to engage students in active learning 

and to facilitate the students’ acquisition of key knowledge and skills. 

Performance Standard 5 Assessment Strategies:  The teacher systematically chooses a variety of 

diagnostic, formative, and summative assessment strategies and instruments that are valid and 

appropriate for the content and student population. 

Performance Standard 6 Assessment Uses: The teacher systematically gathers, analyzes and uses 

relevant data to measure student progress, to inform instructional content and delivery methods, and 

to provide timely and constructive feedback to both students and parents. 

Leader Assessment on Performance Standards (Leader Keys Effectiveness System) 

Performance Standard 1 Instructional Leadership:  The leader fosters the success of all students by 

facilitating the development, communication, implementation, and evaluation of a shared vision of 

learning that leads to school improvement. 
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External Professional Resources 

Professional Texts 

Allensworth, E. M., & Easton, J. Q.  (2005). The On-Track Indicator as a Predictor of High School 

Graduation. Chicago, IL: Consortium on Chicago School Research. 

Buffum, A., Mattos, M., & Weber, C. (2012).  Simplifying Response to Intervention: Four 

Essential Guiding Principles. Bloomington, IN: Solution Tree Press. 

DuFour, R., DuFour, R., Eaker, R., & Karhanek, G. (2004). Whatever It Takes: How 

 Professional Learning Communities Respond When Kids Don’t Learn. Bloomington,  

IN: National Educational Service.  

DuFour, R., DuFour, R., Eaker, R., & Many, T. (2010).  Learning by Doing: A Handbook for 

Professional Learning Communities at Work.  Bloomington, IN: Solution Tree Press. 

DuFour, R. & Marzano, R. (2011). Leaders of Learning:  How District, School, and Classroom 

Leaders Improve Student Achievement. Bloomington, IN: Solution Tree. 

Glaude, C. (2011).  When Students Fail to Learn: Protocols for a School wide Response. 

Bloomington, IN: Solution Tree Press. 

Hoover, J. (2009).  RTI: Assessment Essentials for Struggling Learners. Thousand Oaks,  

CA: Corwin Press. 

Kennelly, L., & Monrad, M. (2007).  Approaches to Dropout Prevention: Heeding  

Early Warning Signs with Appropriate Interventions. Washington, DC: National High  

School Center. 

Riley-Tillman, T. C. & Burns, M. K. (2009). Evaluating Educational Interventions: Single-Case 

Design for Measuring Response to Intervention. New York, NY: Guilford Press.  

Shores, C. & Chester, K. (2009). Using RTI for School Improvement. Thousand Oaks,  

CA: Corwin Press.  

 
 


	Leadership Guide - Curriculum Strand
	Leadership Guide - Assessment Strand
	Leadership Guide - Instruction Strand

