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Introduction and History of Cartersville City Schools

The Cartersville City School System (CCS) has a 120-year tradition of excellence in education.
Our rich heritage is founded upon our open relationship with the community that has provided a strong
framework of support for continued success and improvement. High expectations, strong community
support, and a genuine commitment to educate each and every student have been trademarks of this

highly respected school system.

As a charter school system, Cartersville prides itself in being a recognized leader in education.
Four of our schools have been recognized as a Georgia School of Excellence. This is made possible by
our devoted staff who is dedicated to providing a sound and enriching curriculum, challenging and

engaging content, and a support system of success for young people.

"A Tradition of Excellence—Making it Personal" is not just a theme for the school system; it is
a commitment to ensure the success of all students. From academic performance, to athletic pursuits, to
exemplary programs in art and music, Cartersville seeks to provide a well-rounded, well-balanced
educational experience for all students. The proof is in the results and consistently our students continue
to perform well on all measures of accountability and achievement. Therefore, it is only natural that we

would adopt the theme Making It Personal for this grant.

l. Eligibility of Schools
Each of the five Cartersville schools is eligible to participate in this grant based on the following:

Table 1: Eligibility of Schools

% AYP Status N DNM % N DNM % N DNM % DNM

F/R DNM DNM
CRCT CRCT CRCT CRCT

CRCT CRCT
Grade 3 Grade 5 Grade 5 Grade8 Grade 8

Grade 3

Grad.
Rate



2011 | 60% Made 9 2.6% 9 2.9% 6 2.2% 85.6%

2010 | 59% | Did Not Make 12 4% 23 8% 17 6% 78.7%

2009 | 57% Made 18 5.3% 32 10.7% 10 3.5% 84.3%

Note: Cartersville has only one school serving each of the student levels: Pre-K, Primary, Elementary, Middle and
High school.

1. Assurances
Please see the signed Striving Reader Comprehensive Grant (SRCL) Specific Program Assurance
For Sub-Grantees form and the Georgia Department of Education Conflict of Interest and Disclosure

Policy located at the front of the application.

Prior to writing the SRCL grant, CCS did not have an existing Literacy Plan at the district or

building levels. The work within our application will become our literacy plan.

I1. Project Design

Cartersville High School (CHS) serves approximately 1,095 students in grades 9-12. We have
been recognized twice as a Georgia School of Excellence. The faculty, administration, and staff
emphasize that excellence is attainable by everyone and emphasis is placed on use of quality instruction
time and the overall learning process. At CHS, we take pride in our well-rounded programs emphasizing
academics, career readiness, athletics, and the fine arts. CHS offers Honors, Advanced Placement, and
Technical classes. Currently, the attendance rate is at 96%, which plays a strong role in 84% of our

graduates going on to attend a two- or four-year university.

At CHS we believe that strong parental and community partnerships are critical components for
having an effective school. Parents have new and expanded opportunities for greater input into their
child’s education and are invited to play an active role in their child’s learning. Community stakeholders

and parents are invited to serve on our Advisory Council and volunteer in school activities.

A. Analysis and Identification of Student and Teacher Data



Data sources used in our needs assessment include the following:



Table 2: School Information

Demographic Pre-K & District
Information Average

3 yr Olds

Free/ Reduced Lunch
2011-2012 68% 63% 60% 55% 44% 55%
2010-2011 63% 62% 59% 55% 44% 55%
2009-2010 57% 59% 57% 51% 42% 52%
Ethnicity
Black
2011-2012 22% 22% 23% 22% 23% 23%
2010-2011 20% 22% 24% 22% 24% 22%
2009-2010 17% 22% 24% 23% 24% 23%
Hispanic
2011-2012 35% 20% 18% 14% 13% 16%
2010-2011 26% 20% 18% 14% 13% 16%
2009-2010 24% 19% 17% 14% 12% 16%
Multi-Racial
2011-2012 8% 6% 6% 4% 3% 5%
2010-2011 5% 6% 4% 4% 3% 1%
2009-2010 5% % 4% 4% 4% 5%
White
2011-2012 35% 52% 53% 59% 61% 55%
2010-2011 49% 52% 54% 60% 60% 56%
2009-2010 54% 52% 55% 59% 60% 56%
Students with Disabilities




Demographic Pre-K & District
Information Average
3 yr Olds
2011-2012 16% 11% 12% 11% 8% 11%
2010-2011 15.4% 11% 12% 10% 7% 10%
2009-2010 9.5% 12% 12% 9% 7% 11%
English Language Learners (ELL)
2011-2012 n/a 22% 15% 5% 4% 12%
2010-2011 n/a 21% 15% 5% 5% 12%
2009-2010 n/a 19% 14% 6% 4% 11%
AYP Status
2010-2011 n/a Made Made
2009-2010 n/a Made Didn’t Made Did not Made
Make Mak
2008-2009 n/a Made Made Made Did not Did not Make
Make

Retention Rate

Teacher Data

2010-2011 81% 96% 98% 97% 97% 97%

2009-2010 81% 96% 98% 95% 98% 94%

2008-2009 81% 96% 95% 95% 95% 94%
Participation in Professional Learning Communities (PLCs)

2011-2012 100% 100% 95% 50% 90% 87%

2010-2011 100% 100% 95% 50% 80% 85%

2009-2010 0% 50% 95% 50% 70% 53%

Table 3: Student Achievement




Graduation Rate

High School District Average State
85.6 % 85.6% 80.9%
2009-2010 78.7% 78.7% 80/.8%
2009-2008 84.3% 84.3% 78.9%
Grade 6-12 Grade 9-12 State

2010-2011 2.70% 4.26% Has not been released
2009-2010 2.25% 3.57% 3.60%
2008-2009 2.71% 3.91% 3.80%

GHSGT- ELA

& Reading

All Students 5.5% | 36.6% | 58% 9.1% 35.4% 55.6% 8.1% 34.3% 57.6%

Black 15.1% | 50.9% | 34.0% | 15.7% | 45.1% | 39.2% | 14.6% | 46.3% | 39.0%
Hispanic 5.0% | 50.0% | 45.0% | 23.1% 57.7% 19.2% 25.0% 40.0% 35.0%
Multi-Racial 57.1% | 42.9% | 6.2% 37.5% | 56.2% 66.7% | 33.3%
White 1.9% | 28.8% | 69.2% | 4.8% 27.2% | 68.0% 3.7% 30.1% | 66.2%
Students with

Disabilities 66.7% | 8.3% | 25.0% | 35.7% 35.7% 28.6% 50.0% 41.7% 8.3%

ELL 80.0% | 20.0% 83.3% 16.7% 100.0%

Economically
Disadvantaged | 8.3% | 52.4% | 39.3% | 44.2% | 44.2% | 38.9% | 17.1% | 44.3% | 38.6%

GHSGT- Math




All Students 5% 27.3% | 67.8% | 18.6% 19.8% 61.6% 22.8% 11.2% 66%
Black 13.3% | 37.8% | 48.6% | 12.7% 65.5% 21.8% 17.5% 61.4% 21.1%
Hispanic 15.0% | 30.0% | 55.0% | 17.9% 46.4% 35.7% 14.3% 50.0% 35.7%
Multi-Racial 14.3% | 28.6% | 57.1% 62.5% 37.5% 33.3% 66.7%
White 2.6% | 20.5% | 76.8% 3.4% 31.3% 65.3% 2.0% 40.4% 57.6%
Students with
Disabilities 545% | 18.2% | 27.3% | 37.5% 37.5% 25.0% 50.0% 50.0% 0%
ELL 40.0% | 40.0% | 20.0% | 40.0% 40.0% 20.0% 40.2% 40.2% 40.2%
Economically
Disadvantaged | 12.0% | 30.7% | 57.3% | 11.9% 52.5% 35.6% 15.1% 54.8% 30.1%

GHSGT-
Science
All Students 4.6% 30.7% | 64.7% 13.3% 36.5% 50.2% 13% 44.8% 42.3%
Black 9.1% 50.0% | 40.9% 24.6% 57.9% 17.5% 24.6% 59.6% 15.8%
HiSpaniC 10.0% | 45.0% | 45.0% 28.6% 35.7% 35.7% 27.6% 48.3% 24.1%
Multi-Racial 28.6% | 71.4% 12.5% 87.5% 66.7% 33.3%
White 1.9% 23.4% | 74.7% 7.6% 30.3% 62.1% 6.0% 38.0% 56.0%
Students with
Disabilities 25.0% | 50.0% | 25.0% 58.8% 17.6% 23.5% 54.5% 36.4% 9.1%
ELL 40.0% | 60.0% 0% 75.0% 0% 25.0% 60.0% 40.0% 0%
Economically
Disadvantaged 7.8% 44.2% | 48.1% 22.5% 41.2% 36.3% 26.6% 48.9% 24.5%

GHSGT-SS

All Students




Black 49.0% | 36.7% | 14.3% | 49.2% 42.4% 8.5% 21.4% 71.4% 7.1%

Hispanic 36.4% | 50.0% | 13.6% | 41.4% | 48.3% | 103% | 26.7% | 46.7% | 26.7%

Multi-Racial | 28.6% | 42.9% | 28.6% | 6.3% 43.8% | 50.0% 66.7% | 33.3%

White 21.1% | 32.9% | 46.0% | 19.7% | 40.8% | 39.5% 6.6% 47.4% | 46.1%
Students with

Disabilities 78.6% | 7.1% | 14.3% | 70.6% 17.6% 11.8% 54.5% 36.4% 9.1%

ELL 80.0% | 20.0% 60.0% 40.0% 60.0% 40.0%

Economically
Disadvantaged | 41.9% | 41.9% | 16.3% | 42.9% 41.0% 16.2% 25.3% 57.9% 16.8%

B. Needs Assessment

When looking at historical performance data and other indicators, there is no question that
Cartersville City Schools is recognized as a very good school system. The school system enjoys a history

steeped in tradition and excellence, which endeavors focus on the needs of each individual student.

However, the rigor of the Common Core Georgia Performance Standards (CCGPS) will
necessitate a change in our instruction for children. Our current Georgia Performance Standards (GPS)
curriculum and subsequent measures of mastery (Criterion Referenced Competency Test - CRCT,
Georgia High School Graduation Test - GHSGT and End of Course Test - EOCT) require students to
recall bits of knowledge and information in isolated disciplines. Test formats consist of multiple-choice
guestions and literacy is measured in the English Language Arts (ELA) assessment. With the
implementation of the CCGPS, our students will be challenged to develop cognitive skills through
reflective thought, analysis, problem solving, evaluation, and creativity. Students will need to apply core
knowledge, concepts, or skills in real-world problems. This rigorous learning will occur at every grade
level and subject. Interwoven in this new framework of learning is the emphasis of literacy components

that cross all content areas.



Without careful planning and changes in the “way we do business,” our students will experience a
drop in achievement. We need to revamp our teacher training to include utilizing data to inform rigorous
instruction, evaluate effectiveness of instruction, identify ways to motivate the reluctant learner, and

integrate literacy across the curriculum.

At the end of October 2011, Cartersville City Schools went through the district accreditation
process of the AdvancED and Southern Association of Colleges and Schools Council on Accreditation
(SACS) process. Additionally, in the fall of 2011, the system conducted an extensive needs assessment to
continue our System Charter Status. Both of these processes involved intensive internal and external self-
evaluations and reflection. Teachers, staff, administrators, parents, students, and community stakeholders
were all involved in these reviews. The information gleaned from these internal and external reviews
included the following: teacher apprehension about CCGPS, lack of a universal screener to identify
learning needs, up-to-data digital platforms, and the need to develop tighter linkages and articulation
between teachers, administrators, and the district in their efforts to focus on academic goals and improve

student achievement.

Materials Used. Our Literacy Committee looked at a wide variety of data, including:

e Demographic data, especially enrollment by sub group

e Student achievement scores on state tests over the past three years

e AYP results

e Graduation rates for the last three years

e Parent, teacher, and student input from AdvancED Stakeholder surveys

e Comparison of dropout rates over the last three years

e Burruss Institute of Public Service—Perceptions of Quality in the Cartersville City School System:
Survey of Public Opinion

e Anecdotal records of parent/community concerns over the last two years



e Collegial discussions of building leaders and building representatives
e Examination of building budgets and needs
Needs assessment process. Our Literacy Committee noted that the District Average for

students qualifying for free or reduced lunch is 55%, which means we qualify for this grant. A closer
look, however, revealed that our feeder schools had a greater percentage of students living at the poverty
level (60%-68%) than the middle school (51%) and high school (44%). Could it be that our students
whose families were struggling during these trying economic times were not just slipping through the
cracks, but were actually dropping out of school altogether? Alarmingly, our at-risk subgroups have the
highest dropout rate: This was true of Hispanic students (20% in primary, but only 13% in high school)
multi-racial students (6% in primary, but only 3% in high school), students with disabilities (12% in
elementary, but only 8% in high school), and English Language Learners (22% in primary grades but only
4% at the high school). An examination of this data seemed to confirm that we are losing students in a

number of sub-groups as they get old enough to quit school.

This was a wake-up call to our Literacy Committee to determine a plan to reverse this process.
While an initial look at GHSGT and EOCT scores shows a high level of achievement, we noticed that the
percentage of students in almost all sub groups who did not meet proficiency dropped over the last three
years. It is clear our at-risk subgroups require differentiated literacy strategies. In addition, the team
considered the impact the CCGPS would make on student scores and we wondered aloud how we could

prepare our students—all of our students—to meet these higher standards.

In order to reach our at-risk subgroups while still maintaining high achievement levels despite

high level of poverty, we will strive to become a model for all Georgia schools through:

e Continued and expanded professional learning for our teachers and leaders
e Engaging instruction that motivate students to achieve their personal best

e Implementing research-based instructional strategies informed by data



e Community and family engagement that supports and celebrates student achievement

¢ Integrating technology that includes evidence-based tools that motivate and encourage our

digital-savvy students to accelerate and take responsibility for their learning

Needs Assessment team: The System Literacy Committee consists of 23 members. The CHS

members are listed in table 3.

Table 4: Needs Assessment & System Literacy Committee

NETE

Title

Role/ Responsibility

District Level

Peggy Cowan

Director of Curriculum &
Accountability

Project Manager for Striving Reader Grant, Data Manager,
Assessment Coordinator, and Purchasing Manager

Sheryl McDonald

Director of Technology

Coordinate acquisition, installation, training, and
utilization of technology

Paula Camp

ELL Coordinator

Represents English Language Learners

Susan Tolbert

Director of Special Programs

Represents students with disabilities

Gina Bishop Instructional Lead Teacher Represent core academic teachers
Birth to 3
Cindy Smith Youth Educator and Program | Represent community agencies serving at-risk pre-school
Director for Teen Center and | aged children
Woman’s Resource Center
Pre K
Wesley Cupp Assistant Principal for Pre- Site level coordinator, Data and Assessment Coordinator

Kindergarten Program

Primary (K-2)

Jennifer Rives

Math Coach

Represent core academic teachers

Bertha Nelson

Assistant Principal

Site level coordinator

Denise Osborn

Literacy Coach

Leads Professional Learning Communities (PLC)

Walter Gordon

Principal

Grant Manager for School




NET Title Role/ Responsibility

Elementary (3-5)

Heather Hayes Math Coach Represent core academic teachers
Eppie Nelson Assistant Principal Site level coordinator
Beth Weathersby | Literacy Coach Leads PLC
Ken MacKenzie Principal Grant Manager for School
Middle (6-8)
Michelle Gambill | Instructional Lead Teacher Represent core academic teachers
Brenda Campbell | Assistant Principal Site level coordinator
Randi Literacy Coach Leads PLC
Sonenshine
Jeff Hogan Principal Grant Manager for School
High (9-12)
Bryan Edwards Assistant Principal Site level coordinator
Bobby Timms Science Department Chair Represent core academic teachers
Linda Templeton | ELA Department Chair Lead PLC
Jay Floyd Principal Grant Manager for School

C. Areas of Concern

Meeting the needs of a continuously changing and diverse student population is the greatest
challenge facing the school system. Over the past 10 years the percentage of students qualifying for free
and reduced lunch has increased nearly 18% systemwide (37.4% to 55.0%); 9% in the past five years. In
this time period the number of students in our ELL/LEP program has more than doubled (157 to 359).
The growth in number of homeless students in CCS has grown by 77 students in the past two years alone
The number of students with disabilities continues to climb steadily with more acute needs having to be

addressed more frequently. More students are qualifying for multiple services simultaneously (ELL,



special education, homeless education services, etc.) causing increased demand on limited resources and
scheduling issues Making It Personal becomes more challenging as staff and resource allocation
becomes problematic as we strive to meet all the needs. These demographic changes put a strain on
limited resources and increase the demand on teachers and leaders to have the training to engage students
and design instruction that supports students and their varied needs. Associated with this challenge is the

need to be able to effectively communicate with less involved parents.

The growing demand to keep up with ever changing instructional technology in the classroom
also presents a major challenge for the district. With limited budgets, a relatively small technology staff,
and the advancement of new technologies, the school system continually feels behind the curve in the
area of technology. Hardware, software, and infrastructure updates and improvements are significant
hurdles to meet the demand of today's modern classroom. Closing the achievement gap between various
population subgroups, particularly between our Black, economically disadvantaged (ED), ELL, and
students with disabilities (SWD) and white students, is a challenge. Closing this gap is a goal of our
system Strategic Plan and Charter status with the State Board of Education. It is anticipated that the
Striving Readers Grant will enable us to eliminate this gap. The following chart more specifically details
how we have addressed research-based best practice in the past at CHS and what we plan to do with the

support of the Georgia Striving Reader Comprehensive Research (SRCR) Project:



Table 5: Cartersville High School

Content Research-based Steps Currently Steps to be Implemented through Striving

Area Practice Taken Readers Funding

Curriculum Needs

Acquire and use Implementing the Train teachers and implement strategies to attack and
accurately a range of | Georgia Performance master more complex text and expand academic
Literacy Standards in all | vocabulary

general academic and
ELA classrooms

domain-specific

Analyze data and student work in PLCs to
words and phrases

- > Content area instruction | determine student needs and evaluate
sufficient for reading, | ¢, atimes includes instructional effectiveness

writing, speaking and specific vocabulary . ) _
listening at the development Implement screening asgegsment to identify
college and career complex vocabulary deficits

readiness level;
demonstrate
independence in
gathering vocabulary
knowledge when
encountering an
unknown term to
comprehension or
expression

Vocabulary




Content

Area

Text Complexity and Comprehension

Research-based
Practice

Steps Currently
Taken

Implementation of
Georgia Performance
Standards

Piloting professional
learning in reading
instruction

Data collected, lacking
universal application and
usage

Steps to be Implemented through Striving
Readers Funding

Provide a variety of informational resources in all
content areas to supplement textbooks

Support and train all content area teachers in the use
of screening tools, text complexity, and Lexile levels

Expand use of researched based comprehension
strategies to include all content areas

Universal use of common formative and summative
assessments

Use data analyzed by PLCs to guide classroom
instruction and develop individual interventions

Effectiveness of instruction evaluated by review of
student achievement data

Address the rigor required by CCGPS standards as
related to the goals for College and Career Readiness
in PLCs as they develop instruction

Increase instructional time to allow integration of
reading and writing across the curriculum




Content

Area

Writing in all Content Areas

Research-based
Practice

Respond to a Text in
Writing (Writing
Personal Reactions,
Analyzing and
Interpreting the Text)

Produce Clear and
coherent writing in
which development,
organization and
style are appropriate
to task, purpose and
audience.

Write summaries of a
text

Write notes about a
text

Steps Currently
Taken

Piloting the Writer’s
Workshop model of
instruction in some ELA
classrooms

Steps to be Implemented through Striving
Readers Funding

Encourage students to think deeper about content
under study by requiring and analyzing student
writing in all content areas

Provide authentic, intensive purpose for writing in
all contents area:

- Varied writing tasks with specific purposes

- Time for research, reflection, and revision

- Grammar and conventions embedded in writing
tasks

Create system-wide articulation to support
writing instruction

Technology Needs




Increased Student Engagement

Utilize strategic
tutoring for intense,
individualized
reading, writing, and
content instruction
as needed.

Access to diverse
texts with a variety
of difficulty levels
and on a variety of
topics.

Leverage the
creative use of
technology within
the learning process
to promote
engagement and
relevance

Use technology as a
tool for and a topic
of literacy
instruction.

Use on-line instructional
programs for some
content areas

Four labs- 30 student
computers in each lab

White board — 34

Document cameras- 16

IPOD cart with 30 MP3
players

IPAD — 54 — (25 used in
as a pilot project for
Freshman academy)

Credit recovery using
Plato and Georgia
Virtual School

Engage, motivate and promote student responsibility
for learning through digital formats

Effectively use interactive white boards, document
cameras, E Readers, tablets, and computers in
instructional settings

Offer enrichment and intervention through expanded
use of technology to meet individual student needs

Use web based software to support student learning
in all elements of literacy - fluency, comprehension,
phonics, spelling, vocabulary, and writing

Expand media resources to include digital texts

Use online applications for universal screening,
progress monitoring, and benchmarking to analyze
student growth and achievement and inform
instruction

Professional Learning Needs




Professional Learning

Faculty groups
focused on studying
and analyzing student
work and data to plan
for instruction and
intervention on a
individual student
level

Professional learning
opportunities
provided to build
teacher knowledge of
key literacy
components,
technology, and best
practices in
instruction

Implementing Standards
Based Classrooms

Introduction to Common
Core Georgia
Performance Standards

Establish SLC and PLC to provide a sustainable
framework of continuous improvement of the
literacy initiative through distributed leadership and
collaborative planning

Train teachers to examine the rigor and relevance of
the CCGPS and expectations of college and career
readiness as they apply to all content areas

Provide training in collection, analysis and use of
formative and summative assessment data to inform
instructional decisions regarding the need for
intervention and evaluate effectiveness of instruction

Train teachers to effectively integrate digital
technology to support literacy in all content areas
and motivate and engage of all learners

Use web based system to provide personalized
professional learning to support individual needs of
teachers by gathering teacher effectiveness data,
conducting reflective discussions about feedback,
and directing them to online professional learning
resources

D. Root Cause Analysis

Our teacher retention rate of 97% over the last three years, indicates that teachers are

experienced but they need to update instructional delivery skills to engage young learners and

support literacy skills in all content areas. They consider themselves content experts and are

quick to point out that they are not reading teachers.

Our disadvantaged student population drops for ELL (4%, compared to 15% at CES),

students with disabilities (8%, compared to 12% at CES) and students eligible for free or reduced




lunches (44%, compared to 60% at CES). Teachers point to a lack of resources to engage and

motivate our struggling learners that may be the root cause of students dropping out.

Change is coming as we recognize that while our staff feels they lack the knowledge to
integrate literacy, our students need to know how to read to learn. If we are to prepare students
for college or careers, they must have strong foundations in literacy in order to become lifelong
learners. Professional learning and digital tools will support our teachers to integrate reading and

writing in all core classrooms.

CHS will change from a 4 by 4 block schedule to a 7-period day so students will have
ELA year-round and core classes will have more time to integrate literacy skills. Most teachers
participate in collaborative planning but an evidence-based framework for teacher collaboration
as the central mechanism for improving student achievement and overall school culture and
functioning has not been instituted.

Our GHSGT and the EOCT scores are good but we realize that we must increase rigor as we
transition to the CCGPS and become proficient at differentiating instruction to meet the needs of our

students. Given these root causes, we plan to:

Create collaborative a Professional Learning Community (PLC) so that teachers can become users of

data to plan instruction, assess their effectiveness, and continuously improve instruction.

¢ Provide professional learning supporting the CCGPS, integration of technology and collaborative data
based decision making.

e Expand technology to include presentation systems that engage students.

e Establish a culture of reading and writing across the curriculum.

e Provide digital intervention tools to support individualized instruction and track progress to allow

students to accelerate their learning.



e Expand technology to include additional hardware for student use and presentation systems
(interactive platforms and document projectors) that engage students.

e Provide ongoing feedback to teachers through a web-based tool that will support personalized
professional development and continuous learning for all faculty.

E. System Literacy Committee

CCS, a small system consisting of five schools, believes in a seamless educational process for
each and every student. Therefore, we have developed three tiers of governance to ensure consistency and

continuity of instruction throughout our system.

Members. What began as our Needs Assessment Team (NAT) has grown into the Cartersville
School System Literacy Committee (CSSLC). (Members of the CSSLC are identified in Table 4.)
Initially, the NAT consisted of an administrator from each school and a district administrator. As we
examined the implications of our work, we quickly realized the need to add other district administrators
and representatives of other stakeholder groups from the schools. As we transitioned into the CSSLC, it
has become apparent we will need to add parent and community representatives to participate in decision-

making and help remove obstacles/barriers as they occur.

Function. The literacy committee has examined the data described earlier, reviewed school
developed literacy plans, and collaborated to ensure clear articulation and alignment of all birth through
12" grade literacy plans described below. The CSSLC will meet monthly to oversee the implementation
of Making It Personal, ensuring that benchmarks are reached and obstacles removed so that all CCS
students are learning. Members from each of the schools will report on progress and bring concerns to this

group for collaborative problem solving. All progress will be supported by data.

Minutes. Minutes from NAT/CSSLC meetings are evolving. We recognize the need to
summarize our meetings and track the progress of each of our schools, but we do not want this to become

cumbersome. This will also be important for each of the school’s literacy teams and the job-alike teacher



teams that will become Professional Learning Communities (PLCs). We decided to use a simple agenda

record that will model what is expected at both the school and classroom level. This chart will be

evidence that can be used during the evaluation to track our progress. The following are typical summary

minutes of our meeting activities.

Table 6: Typical Summary of CSSLC Meeting Activities

11/15/11: Literacy Plans for K-12

12/8/11: Literacy Plans for K-12

Reviewed literacy components

Developed timeline for completion of literacy plan
draft (due 11/30/11)

Reviewed GA Birth-Grade 12 Necessary Building
Blocks

Outlined duties and timeline for completion of

literacy plan

Reviewed literacy plans from each of the 5 schools
Checked alignment with GA Birth-Grade 12
Necessary Building Blocks

Corrected vertical alignment

Edited plans collaboratively

Revised plan to be distributed by email
Corrections to be reported

Analyzed budget needs

Called meeting to review final grant (12/13)

School Literacy Team (SLT). Each of our schools has a School Literacy Team that will become

the second tier of governance at the building level. The SLT is composed of the principal, academic

coaches, content/grade level chairs in all content areas, and support staff from fine arts, physical

education, and career pathways. Members of this team will serve as teacher leaders in PLCs and are

responsible for seeking input from the teacher they represent and communicating the actions of the team.

Members of the School Literacy Team are as follows:

Table 7: School Literacy Team Members

Name

Bryan Edwards

Title

Assistant Principal

Role/ Responsibility

Site level coordinator

Bobby Timms

Science Department Chair

Represent teachers/Lead PLC

Linda Templeton

ELA Department Chair

Represent teachers/Lead PLC




Jay Floyd Principal Grant Manager for School

Tan Downer Math Department Chair Represent teachers/Lead PLC
Rick Holsomback Social Studies Department Chair Represent teachers/Lead PLC
Marc Collier Career Pathway Represent teachers/Lead PLC
Jim Stanley Fine Arts Represent teachers/Lead PLC
Joe McMahon Foreign Language Represent teachers/Lead PLC
Pat Turner Media Specialists Support Implementation of Plan

The function of this team is to continuously examine the data, implement the school literacy plan
and collaborate to ensure the academic success of each child. The team will meet monthly to oversee the
implementation of Making It Personal, ensuring that benchmarks are reached and obstacles removed so
that all students are learning. Members from each of the schools will report on progress in their content
area and bring concerns to this group for collaborative problem solving. A sample of their meeting

minutes is listed below.

Table 8: Literacy Team Meeting Minutes Example

Facilitator/  Facilitator/
Members Members

Absent Absent Topics, Duties, Completion dates
11/16/11 Principal as Literacy Plans development:
facilitator

e Reviewed literacy components
e Developed timeline for completion of literacy plan draft (due 12/6/11)
e Reviewed GA Birth-Grade 12 Necessary Building Blocks
e Outlined duties and timeline for completion of literacy plan

12/6/11 Principal as Literacy Plans:

facilitator
e Reviewed draft literacy Checked alignment with GA Birth-Grade 12
Necessary Building Blocks

Corrected vertical alignment

Edited plans collaboratively

Corrections to be reported (due 12/8)

Identified budget needs




12/8/11 Plans reviewed by System Literacy Committee

Professional Learning Communities (PLCs). The third tier in this governance structure is the
PLC. Faculty in all PLC are provided common planning time for their important work. Each PLC meets
three times per month to define and then address specific student needs through collaborative planning,
systematic classroom implementation, and analysis of effectiveness using data and examination of student
work. These teacher workgroups provide a practical and effective form of professional development, one
that engages teachers in the process of studying and improving their teaching and its observable and

measurable effects on student learning.

The PLC framework provides structure and continuity for recursive teacher inquiry and fosters
the development of fundamental pedagogical knowledge and skills necessary for sustaining continuous

improvement and evidenced-based decision making.

Using this structured collaboration framework leads to improvements in general school culture
and functioning. A review of research indicated those implementing this framework exhibited distinct

improvements, including:

1. Tighter linkages and articulation between teachers, administrators, and the district in their

efforts to focus on academic goals and improve student achievement.

2. Increased administrator participation in meetings focused on improving instruction.

3. More use of published agendas and prior awareness of meeting topics.

4. More tightly coupled meetings that are less frequently cancelled or re-purposed to a non-

instructional focus.

5. Greater teacher understanding of and more positive expectations for assessment data.




6. An ‘improvement over time’ versus a ‘one-shot’ orientation for collecting, analyzing and using

data.

7. Attributions for student achievement more focused on teachers’ planning and instruction, rather
than teacher and student traits, and other non-instructional explanations (McDougall, Saunders, &

Goldenberg, 2007"; Saunders et al.,2009").
F. Project Goals & Objectives

Based upon our needs assessment, three goals have been identified in Table 10 to improve the
literacy outcomes for all children in the participating centers and schools. While each school’s literacy
plan is predicated on receiving the Striving Readers Grant, the specialized staff and CCS or the Georgia
Department of Education will provide pieces of the professional development. The table below identifies

these sources:

Table 9: Funding Sources for Goals
Other Support for Goals Funding Source

Goal 1: Improve literacy outcomes.

Literacy Coaches, Instructional Lead Teacher and Parent Involvement Coordinator Title |

ELL Coordinator Title 1

Goal 2: Increase student engagement.

Director of Technology Local funds

Educational Technology Center’s support GADOE

Goal 3: Institute Collaborative data-based practices.

Professional Learning - standards-based classroom Title Il and Title |

CCGPS training GADOE Webinars

Table 10: Goals and Objectives, Cartersville High School




Goal and Objective Indicator

Goal 1: Improve literacy outcomes.

Student proficiency for all sub groups will improve 5% each year until | EOCT assessments
all meet or exceed state standards

Goal 2: Increase student engagement.

All students will use computer-assisted UDL technology for minutes Purchasing records, observation during

each day to support literacy. classroom walk throughs

All participating teachers will demonstrate gains in instructional Teacher effectiveness data analysis

planning/delivery based on principal assessment. comparisons: Beginning, Middle, and End
of year

Goal 3: Institute Collaborative data-based practices.

Professional Learning Communities will collaboratively use data to Record of Focus and Content Charts for
plan instruction. PLC
CHS School Literacy Community (SLC) will meet monthly to Record of Focus and Content Charts for

collaboratively lead the literacy initiative using data-based practices. SLC

G. Scientific, Evidence-Based Literacy Plan

The following action steps outline how we will implement our plan to improve literacy at CHS:

Goal 1: Improve Literacy Outcomes

1. All students receive literacy instruction that is appropriate for their learning needs.

a. The principal ensures that universal screening in literacy takes place no later than the
fourth week of school. (Evidence: Screening results reviewed by SLC, PLC)

b. Students in flexible groups work on specific skills / concepts identified through
screening in English Language Arts classes during Workshop. (Evidence: observation
during classroom walk through by PLC members including Principal)

c. Teachers strategically integrate writing across the curriculum. (Evidence: Monthly

review of Lesson Plans by principal or Literacy Coach)



2. Teachers and leaders participate in customized training for transitioning to the CCGPS,
incorporating the unit plan design from PARCC, including pacing guides to help teachers manage the
content demands required for college and career readiness. This training includes following: ELA
Standards, foundational overview, reading standards, writing standards, performance based
assessments, speaking and listening standards, supporting academic behavior for student success,
CCGPS for ELL and SWD need, ELA Standards for history and social studies, and ELA standards
for science and technical subjects. (Evidence: Training Evaluations and Attendance Records)

3. Teachers and leaders participate in training accompanied by job-embedded coaching to implement
the following instructional structures with fidelity: well functioning SLT and PLC, workshop model,
expanding academic vocabulary, using author and topic studies, using interactive platforms, and
differentiated instruction for struggling students. (Evidence: Training Evaluations and Attendance
Records.)

4. Teachers differentiate instruction.

a. Workshop model allows teachers time to meet with individual and small groups of
students for targeted instruction based on specific needs identified from data. (Evidence:
Monthly classroom walk throughs by administrator.)

b. Teacher effectiveness data are gathered during monthly classroom walk throughs.
(Evidence: Teacher effectiveness data reports compiled by administrator.)

5. Digital tools and self-paced prescriptive software will provide support for differentiation.

a. Students are motivated and encouraged to become responsible for their own learning.
(Evidence: Administrator reviews weekly class reports from digital tool.)

b. Teachers receive timely individualized student achievement data. (Evidence: Reports
from digital tool.)

Goal 2: Increase Student Engagement



Administration provides digital technology and training (prior to implementation) to engage students
at appropriate academic levels, provide strategic literacy intervention, and real time tracking of
student progress. (Evidence: Purchase orders; training evaluations.)

Administrators provide additional technology so that students may access digital tools, and teachers
provide regular time for students to work with digital solutions. (Evidence: Observation during
classroom walk throughs by principal.)

Teachers and leaders participate in training on using interactive whiteboards to promote student
engagement/learning and apply what they learn in their classrooms. (Evidence: Teacher effectiveness
data.)

Administrators conduct monthly classroom walk throughs using a web-based tool to capture and
share teacher effectiveness data, share data with the teacher, and encourage professional reflection in
order to support personalized professional development and continuous professional growth.
(Evidence: Teacher Effectiveness data.)

The SLT instill a culture of literacy by selecting monthly titles of complex literary and informational
texts to be read aloud in all homeroom classrooms, stimulating discussion and prompting students to
respond to literature. (Evidence: calendar of titles; hallway displays of students’ response to

literature.)

Goal 3: Institute Collaborative, Data-Based Practices

1.

2.

3.

The principal provides and protects common weekly planning times for teacher teams (PLC).
(Evidence: Master Schedule.)

Administrators and teacher-leaders are trained to effectively lead collaborative SLT and PLC.
(Evidence: Evaluations from 2 day Summer Institute, monthly on-site training/facilitation, 1 day
Follow Up Institute.)

Teacher-leaders are identified to facilitate PLC and serve on the school’s SLT. (Evidence: SLT

Roster.)



4. The principal and SLT are supported by monthly on-site job-embedded coaching to lead the SLT
and facilitate data-based decision making. (Evidence: Meeting dates/ attendance report.)

5. Facilitators institute common protocols that direct the work of the PLC and SLT. (Evidence:
Observation of meetings; Record of Focus and Content Charts for PLC & SLT.)

6. Monthly reports of progress are shared at all levels. (Evidence: Completed Record of Focus and
Content Charts for CCSLC, SLT, and PLC.)

7. PLC develop collaborative instruction as they assess student needs, plan targeted instruction, review
and analyze the results of this instruction, and then cycle through the process again as needed to
achieve student results. (Evidence: Tracking Process Record.)

Current Instructional Schedule. Currently, CHS students in grades 9-12 receive instruction in
four by four 90-minute blocks that permit them to complete a year-long course in a single semester. This
scheduling provides 135 hours of instruction per class over a year’s time and results in approximately half
of our students enrolled in an ELA class in any given semester. To address the need for more literacy time
in all content areas, the high school will change to seven period day starting in 2012-2013. This will mean
that students receive 165 hours of instruction per class over the course of a year. All classes will meet
daily for 55 minutes and the net result will be 30 more hours of instruction in every class. The additional

30 hours of instruction will be used to integrate literacy skills in each content area.

Materials. Materials used in core classes will continue to include the current adopted
textbook and access to these many resources via the Internet in one of our four computer labs.
Most of our classrooms have interactive platforms (34) and we share document cameras (16). An
iPod cart with 30 MP3 players and some iPads (54) are traditionally reserved for the struggling
student or ELLSs.

Support for Tiered Instruction. All students will be screened three times a year using the

Scholastic Reading Inventory (SRI). Those students who are in Tier Il & 111 will be screened again to



identify specific needs. This data will be shared during Rtl meetings and interventions provided during

core class periods and during extended learning time.

Teachers have received initial training in using the literacy instructional framework, but view
themselves as teachers of content, not reading or writing teachers. Continued job-embedded coaching and
training provided through this grant, accompanied by digital intervention tools and greater access through
additional hardware will provide motivating tools to both teachers and students. Job-embedded coaching
will focus on helping teachers support struggling readers, and students will be able to accomplish grade-
appropriate tasks as they access, use, and produce multiple forms of media to demonstrate learning in all

content areas.

In order to prepare for the increased rigor of the CCGPS and students for college or careers,
teachers in all content areas will be required to have students regularly write across the curriculum.
Student’s writing may be analyzed and critiqued by a digital tool that students can access for ideas for
improving their writing. We believe this tool will help students take responsibility for their own learning
by providing timely feedback and individualized support. Students and teachers will create and update

digital portfolios to chronicle their growth.

Teachers will receive training in the CCGPS and instill additional rigor in their course work by
promoting literacy and focusing on integrating more complex academic language. A growing body of
research indicates that the ability to use the particular language of any discipline is a strong predictor of
how well students will learn the content. Teachers require guidance in selecting vocabulary for
instruction, developing student-friendly explanations for new words and creating meaningful learning
activities (Beck, 2007™). Teachers will be trained to identify and integrate Tier 11 vocabulary across the
curriculum and be encouraged to read aloud more complex texts. Posted learning targets and vocabulary
will help build academic language. Our plan for providing tiered instruction is summarized in the table

below.



Table 11: Literacy Plan for Tiered Instruction

Cartersville High School is Making It Personal

Literacy Plan for Tiered Intervention




Tier |

55 minute daily literacy block
in English/language arts

55 minutes for each of the
following: Math, Science, and
Social Studies will include
regular opportunities for
students to write across the
curriculum and weave literacy
instruction into all classes
throughout the day

Since all students will be
enrolled in at least 5 courses
where teachers will be trained
to effectively integrate reading
and writing in their content
area.

Reading
Consultant

Literacy Coach

Classroom
Teacher, teaming
with Special
Education
Teachers

(All teachers will
be observed and
receive feedback
using a web-based
system, linked to
the SRC teacher
effectiveness
checklist to foster
continuous and

Workshop Model

PLC Collaborative Planning in common planning
time

CCGPS training

Word sorts focusing on complex academic
vocabulary

Posted standards and learning targets

Graphic organizers




Tier 11

Same as Tier I, with an
extended learning time
provided in before or after
school study halls for support as
noted individual screening

personalized
growth)

Immediate and specific feedback
Regular progress monitoring

Rubrics for scaffolded set of tasks and work
products

Digital interventions with individualized, multi-
modal appeal and on demand reports

Literature that spans a variety of topic areas
available in English & Spanish

Classroom libraries (journals, eBooks, books,
articles, newspapers, etc.)

Access to digital informational texts

Book of the month

Comprehending texts, word study, main idea,
inferences, patterns, and supporting details with
content drawn from science and social studies

Summarizing/Paraphrasing text, Building graphic
organizers Reading thinking activities

Embedded assessments

Activating background knowledge, Student
questioning, Searching for information,
Summarizing, Organizing graphically, Learning
story structure for literary materials




Double period (110 In addition to Tier | & Il instructional practices,
minutes/day) for literacy research-based interventions as indicated in CHS
acceleration course Rtl Handbook target the unique needs of each
— student. Tier I1l instruction is delivered in smaller
- flexible groups. Student progress is monitored
-E weekly.
May lead to a referral for testing with system
psychologist.
Same as Tier Il in addition to Guidance Same as Tier Il with additional individual
individualized scheduling as Counselors strategies and supports as indicated by an IEP or
indicated by an IEP or _ TPC/ELL,
TPC/ELL. May also include Intervention
placement at Specialist
2 | Ombudsman, an alternative ELL Teacher
1 . -
learning site.
'3 g School
Psychologist
testing
Special Education
teachers

H. Strategies and Materials (Existing and Proposed) Including Technology to Support the Literacy

Plan

Current classroom resources. An audit of system-wide resources is listed below:

Table 12: Current Classroom Resources

Current Classroom Resources Pre K CPS

Reading Egg X
Study Island X X
Brain Pop X X
Student Computers X X X X

(2 per room